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LACCD Student Success Endeavors 
 
Student Success Initiative (SSI) 
 
Established in 2006 as a joint effort of the District 
administration and the District Academic Senate, the 
Student Success Initiative Steering Committee (SSISC) is 
charged with coordinating district-wide and college student 
success committee efforts to improve all student success 
outcomes, including student persistence and degree and 
certificate completion rates.  The SSI Steering Committee also facilitates the sharing of 
best practices across the district by fostering an on-going district-wide dialogue on 
student learning and student success. SSI leads several initiatives focused on innovations 
in teaching and learning, including the Faculty Teaching and Learning Academy. 
 

• Website 
 
The Framework for Student Success 
This document outlines a strategic framework for improving preparatory instruction and 

student achievement in the Los Angeles Community College District. The 

recommendations contained here emerged over many years during committee meetings 

and workshops related to the Los Angeles Community College District’s on-going Student 

Success Initiative and during discussions related to District participation in the Basic Skills 

Self Assessment pilot project.    
• The Framework for Student Success 

 
 
Faculty Teaching and Learning Academy (FTLA) 
 
The LACCD Faculty Teaching and Learning Academy, founded by the Student Success 

Initiative, is a joint effort between the District administration and the District Academic 

Senate to foster the highest standards of teaching and learning scholarship and to 

encourage the development of institutional cultures and environments that are learning-

centered and technologically advanced. 

• FTLA Website 

http://laccdssi.org/
http://ftla.laccdssi.org/
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Los Angeles Community College District 
 
 

 Framework for Student Success   
 

 
October 25, 2007 

 
This draft document outlines a strategic framework for improving preparatory instruction and 
student achievement in the Los Angeles Community College District. The recommendations 
contained here have emerged over the past two years during committee meetings and workshops 
related to the Los Angeles Community College District’s on-going Student Success Initiative and 
during discussions related to District participation in the spring 2007 Basic Skills Self 
Assessment pilot project.  The key principles underlying the “Framework for Student Success” 
are these: 

 
1. “Basic Skills” are Essential Academic Skills:  Teaching the fundamental 

academic skills is not a process that ends when students enter college or after 
completion of a preparatory course sequence.  The continued development of 
essential literacy, numeracy, and information technology skills lies at the heart of 
the collegiate mission.  
 

2. Institutional Integration:  Essential academic, career, and life skills must be taught 
and reinforced across the campus in every class by every faculty member and 
through every student support service. 
 

3. Structured Pathways:  Most first-time college students need a menu of structured 
options that will help them see the pathway to their goals.  
 

4. Contextualization:  Students learn essential skills best in practical, experiential 
contexts that link the development of essential skills to real-world problems and 
themes associated with students’ present communities and future careers. 
 

5. Self-Direction:  To become effective learners, students must take responsibility 
for setting, monitoring, and achieving their own educational goals.   
 

6. Urgency:  Students need to move through basic skills preparatory course 
sequences as rapidly as possible if they are to persist and succeed.   
 

7. Inter-Segmental K-16 Collaboration:  We need to begin preparing students long 
before they apply for admission by working collaboratively with K-16 partners to 
align standards and expectations and to chart clear career pathways. 

 
The 17 proposed actions included here are offered solely as a conceptual framework.  They are 
meant to guide and not to direct District-wide action, and are certainly not intended to impose a 
single, locked-step approach to educational reform on LACCD colleges.  They are presented 
with full understanding that the nine LACCD colleges must develop their own plans of action 
that are consistent with their individual missions and appropriate to their institutional cultures 
and the communities they serve.  
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Matriculation 
 
During their first contact with the college, students must get the information they will need to 
succeed—information about their readiness for college, about career and academic options, and 
about the services that are available to help them.  They must also establish clear personal and 
academic goals and develop a detailed, step-by-step plan for achievement them.    
 
1.  Assess all Entering Students   Every entering first-time student should be assessed in math 
and English and should be actively encouraged to take classes in response to these assessments.   
Students should also be allowed to re-assess periodically to permit accelerated movement 
through English and math sequences. 
 
2.  Provide Orientation for All   All entering first-time degree-seeking or certificate students 
should be required or strongly encouraged to participate in a comprehensive orientation process 
that gives them a complete introduction to college resources, financial aid, and educational goal 
setting, etc.  

 
3.  Strengthen the Individual Ed Plan Process   The colleges should require all first-time 
students to meet with a counselor individually or in small groups to identify a realistic 
educational goal, to “map” the specific courses needed to attain it, and to sketch a timeline—with 
specific milestones—for its completion.  This personal educational map should be revisited at 
least once a year with an academic advisor.  
 
4.  Design and Institute an Introduction to College Course “Requirement”   All first-time 
degree, transfer, and certificate seeking students should be required (or strongly encouraged) to 
complete an “Introduction to College” course during their first semester of study.  This course, 
ideally taught by specially-prepared faculty across the college, should be designed to: 

 
A. Acquaint students with the byways and expectations of college culture;  
B. Help them assess and hone essential personal, study, and time management 

skills;  
C. Provide them with critical financial aid information and address issues of 

financial management and financial literacy; 
D. Encourage them to become active  “self-regulating” learners who set goals 

and monitor their own academic progress;  
E. Familiarize them with campus resources (including the library, bookstore, , 

tutorial centers, computer labs, etc.); and  
F. Provide them with basic information about career pathways and degree 

requirements  
 
5.  Deploy a Web Portal to Engage & Inform Students  The District should develop a  student 
portal system that will integrate student email, chat, academic calendars and planners, college 
information and resources, student support services, degree audit, extracurricular club sites, the 
ASO, and other important sources of information.  The purpose of this portal will be to provide 
students will important college information, to engage them more directly with college life, and 
to connect them interactively with college faculty, their classmates, and their peers outside of 
class.   
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Instruction 
 
To help students succeed we need to move them through preparatory course sequences and into 
the regular curriculum as quickly as possible.  We also need to reinforce key academic 
competencies in every class and to contextualize basic skills development and, indeed, all 
instruction by linking it to relevant, real-world social and career-related problems and issues.  
 
6.  Require Basic Skills Coursework Up Front   The colleges should strongly encourage or, if 
possible, require students to complete preparatory work during the first semester of attendance, 
before moving into the regular curriculum. 
 
7.  Initiate and Enforce Pre/Co-requisites   The colleges should initiate and enforce appropriate 
English and mathematics pre- and co-requisites for enrollment in all basic skills course sequences 
and transferable General Education courses, unless students are co-enrolled in basic skills courses 
specifically designed to support the course in question.  
 
8.   Spread Essential Skills Across the Curriculum   All general education and vocational 
courses should include specific activities designed to reinforce key reading, writing, speaking 
and computational competencies.  Minimum levels of these activities should be specified in the 
Course Outline of Record for new courses and in the Title V Update form for existing courses.  
Evidence of the implementation of this requirement should be submitted within the parameters 
of the program review and Educational Master Planning processes. 
 
9.  Offer “Fast Start” or “Bridge-to-College” Courses  Students should be offered the chance 
to take intensive short courses to strengthen basic skills and provide an orientation to college 
prior to the beginning of their first term.  

 
10.  Direct All First-Time Students into “First-Year Academies”   Encourage all entering 
degree-seeking and transfer students to enroll in a college first-year academy program structured 
around a central career/professional theme (e.g., medicine & health care, business & financial 
services, teaching, public service, science & technology, etc.).  Such first-year academies should 
involve the following features: 
 

A. Cohort groups that build engagement and continuity 
B. Coordinated or theme-based curriculum linking 2 or more classes 
C. Basic skills instruction taught in context of cohort themes 
D. Mutually reinforcing assignments 
E. Integrated tutoring 
F. Integrated activities (field trips, etc.) 

 
11.  Offer Alternative, Accelerated Pathways to Basic Skills Competency   The colleges 
should offer students the opportunity to complete basic skills preparation through one or more 
accelerated alternative pathways to traditional course work.  These pathways might, for example, 
take the form of a series of intensive short-term courses or open skills building tutorials or labs.  
Periodic reassessment will allow students to move ahead in basic skills sequences when ready.   
 
12.   Use e-Portfolios to Reinforce  Learning and Technological Literacy   The colleges 
should  implement the use of E-portfolios as a means of documenting student learning, as a tool 
for increasing opportunities for student self-reflection and self-development, and as a vehicle for 
teaching essential information technology and communication skills to all students. 
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Institutional Integration 

 
Isolating basic skills instruction in special programs might have been a good idea in the ‘70s and 
‘80s, but today it no longer makes sense to limit success efforts to special programs or narrowly-
focused interventions.  When more than 85% of all incoming students are under-prepared for 
college, we need to look to institution-wide efforts if we’re going to have a real impact on 
student preparation.   

 
13.  Focus Professional Development on Student Success  To help faculty integrate practices 
into their courses designed to enhance the development of essential academic skills, the colleges 
should focus professional development efforts on topics related to improving basic skills 
development and student success outcomes.   In addition, college professional development 
coordinators should meet at least twice a semester to discuss and coordinate their activities.  
 
14.  Establish Dedicated Teaching/Learning Centers  The colleges should create “Teaching/ 
Learning Centers”  that are designed, staffed, and equipped to do the following: 

 

A. Provide fulltime and hourly instructors with support as they integrate 
activities related to basic skills instruction into their courses, 

 
B. Support professional development activities related to improving basic 

skills instruction and general student success outcomes, and 
 

C. Offer students support in the development of essential academic skills 
competencies. 

 
These Teaching/Learning Centers should be staffed by fulltime faculty with demonstrated 
expertise in basic skills instruction.   They should also be supported by paid tutors and fulltime 
and part-time faculty who devote some fraction of their teaching load to Teaching/Learning 
Center duty.   

 
15.  Create a District-wide Student Success Network   Create a district-wide “Student Success 
Network” modeled on the STARS program in order to raise consciousness about the student 
success effort, involve more faculty and staff directly in the initiatives and activities related to 
student success, and spread more SSI best practices across the district.  Within the first year, this 
network should: 
 

! Recruit and enroll 1,000-1,500 LACCD  faculty and staff  
 

! Establish a Student Success website to serve as a forum for the exchange of 
information and best practices 

 
! Design and implement District-wide workshops and events dedicated to improving 

basic skills and student success outcomes.   
 

! Establish inter-college partnerships and taskforces dedicated to the development of 
additional “effective practices” related to student success.  
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K-16 Partnerships 
 
By the time students arrive at our colleges it is often too late to help them prepare effectively for 
college success.  To address the crisis of student under-preparation that we are currently facing, 
we will need to reach out to our colleagues in the K-12 system and in surrounding 4-year 
institutions to create a “seamless” educational “pipeline” that helps students understand and ready 
themselves to meet college-level expectations before they apply for college admission.  
 
16. Align Standards and Expectations   The colleges should collaborate actively with 
neighboring high schools and 4-year institutions to articulate courses, establish well-defined 
career pathways, and define and align standards and expectations.  District discipline committees 
should aid this effort by aligning student learning outcomes as closely as possible for critical 
course sequences.  They should also report on their progress in this effort on a regular basis to 
the District Academic Senate.  
 
17.  Assess, Orient, and Prepare before HS Graduation    The colleges should make student 
preparation a central aspect of their outreach and enrollment management efforts.  In the future, 
all students at area high schools should be assessed and offered the opportunity via concurrent 
enrollment to improve their basic skills before graduation.  
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INTRODUCTION

California’s 112 community colleges celebrated their centennial anniversary in 2010. The 
first large-scale community college system in the country continues to be the nation’s 
largest in total numbers and is continuously a leader in adult participation. In 2009-10, 
more than 2.7 million Californians enrolled in a California community college, accounting 
for 1.3 million credit and noncredit full-time equivalent students. More than one-half of 
the students who obtain a bachelor’s degree in a California public university begin their 
studies in one of the state’s community colleges.

In recent years, there has been growing attention to the relative decline in United States’ 
higher education attainment compared to other large, industrialized nations. While at one 
time the United States led the world in the percentage of adults who earned baccalaureate 
credentials, the share of the population earning a college degree is in decline. As cited in a 
recent report by Carnavale, Smith and Strole:

The Georgetown University Center on Education and the Workforce shows that by 

2018, we will need 22 million new college degrees—but will fall short of that number 

by at least 3 million postsecondary degrees, Associate’s or better. In addition, we will 

need at least 4.7 million new workers with postsecondary certificates. At a time when 

every job is precious, this shortfall will mean lost economic opportunity for millions 

of American workers.

The national attention to this issue culminated in a proposal by President Barack Obama 
to reclaim the lead in adults earning associate’s or bachelor’s degrees among nations in 
the Organization for Economic Cooperation and Development. As a strategy within 
this effort, entitled the “American Graduation Initiative,” President Obama calls upon 
community colleges to increase degree and certificate completions by 5 million by 2020 as 
a component of the larger higher education attainment goal.

The Lumina Foundation for Education projects that reclaiming the global lead in college 
attainment will require increasing college attainment rates among adults from 37.9 
percent to 60 percent. Lumina finds, “[i]f the rate of increase over the last eight years 
continues, the U.S. will reach a higher education attainment level of only 46.6 percent by 
2025, and the shortfall in college graduates will be just under 25 million.”

Calling current four-year and two-year completion rates “dismal,” the National Governors 
Association has established a Complete to Compete campaign to mobilize governors to 
increase college completion rates in support of the national efforts to increase educational 
attainment. The College Board has adopted The College Completion Agenda to increase 
to 55 percent by 2025 the number of 25- to 34-year-olds who hold an associate’s degree 
or higher. The American Association of Community Colleges and the Association of 
Community College Trustees are developing a Voluntary Framework for Accountability to 
“provide opportunities for colleges to benchmark their student progress and completion 
data against peers and to provide stakeholders with critical information on the colleges.”
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Meanwhile, as the nation has lost ground relative to other industrialized states, California 
has fallen from a leader within the United States in higher education attainment to a 
laggard among the fifty states. 

According to the Public Policy Institute of California:

[California] has fallen in rankings and now lags behind many other states in the 

production of college graduates. In 2006, California ranked 23rd among states in its 

share of 25- to 34-year olds holding at least a bachelor’s degree, down from eighth 

position in 1960. California colleges and universities, both public and private, award 

relatively few baccalaureates, given the size of the state’s youth population: California 

ranked 43rd among states in the ratio of bachelor’s degrees awarded in 2006 to high 

school diplomas awarded five years earlier.

While California is mired more deeply in the national recession than most states, the 
state will likely emerge from the downturn into another innovation-driven boom, and 
higher education attainment will be both a driver of the state’s growth and a necessity for 
those who wish to participate in it. The Public Policy Institute of California estimates that 
California needs one million more baccalaureate degree holders above the state’s baseline 
projection in 2025 to meet the workforce needs of employers. 
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More broadly, California’s social and cultural health has depended for fifty years on the 
state’s commitment to providing high quality and affordable higher education to our 
people. California’s higher education system gave our state greater social mobility and 
political stability, as a more broadly-educated people is the bedrock of a stable democratic 
society. This was emphasized by the visionaries who published the Truman Commission 
report in 1947, which carried the formal title Higher Education for American Democracy 
and called for the establishment of a national network of community colleges.

With this backdrop, the Community College League of California convened a commission 
of 33 college leaders to identify policy and practice changes that, if implemented, could 
increase meaningful completions in community colleges by 2020. The Commission was 
asked to constrain its recommendations within reasonably available state resources, a 
particularly difficult task given the magnitude of the current recession and associated 
decline in state revenues.

This report specifically addresses the need to increase associate degree and certificate 
completions in California’s community colleges. The Commission recognizes and affirms 
the role of community colleges in many other areas of service to California’s residents 
and economy—including citizenship, health and safety, English as a second language and 
economic development.

The Commission held three sessions during the first six months of 2010. Rather than 
conduct original research, the Commission used a comprehensive policy matrix prepared 
by the California Leadership Alliance for Student Success (CLASS) initiative, which was 
funded by The William and Flora Hewlett Foundation and The James Irvine Foundation, 
and led by Byron and Kay McClenney of the University of Texas, Austin. The policy 
matrix provides a “compilation of recommendations from 24 key reports related to fiscal 
and academic policy and practice, and state and local accountability for student success.”

The Commission understood early that there were an indeterminate number of strategies 
that could improve student success, including financial and regulatory barriers, student 
support strategies, and pedagogical changes. It felt, however, that to try to catalog all of 
the outstanding work occurring throughout the system would be less productive than an 
effort to identify the common themes found in promising efforts throughout the state. 
Therefore, readers of this report are less likely to find specific program plans to implement 
than common themes that are found in successful strategies both inside and outside of 
California.

Indeed, throughout California, activities to improve student success are already occurring. 
Whether funded through institutional priority or with grant support, most policies 
recommended in this report can be found in a California community college. The greatest 
challenge is identifying which elements of the successful practices can be replicated across 
the system at a time when leaders are overwhelmed with the challenge of keeping the 
doors open.

“The pursuit, 
production, 

dissemination, 
application, and 

preservation of 
knowledge are the 

central activities 
of a civilization. 

Knowledge is a 
social memory, 
a connection to 

the past, and it is 
a social hope, an 

investment in  
the future.”

– Louis Menand

Introduction • 7



To evaluate the recommendations included in the policy matrix and others proposed 
by Commission members, the Commission established a vision that “In California, all 
residents will have the opportunity to complete a quality postsecondary education in a 
timely manner.”

Underlying this vision were three equally important values—access, success and equity. 
While some studies have suggested focusing solely on graduation “rates” – the aggregate 
number of completions produced in higher education – the Commission is deeply 
concerned that California’s economic and political stability will be threatened unless 
improvements in participation and completion rates are made across demographic and 
socio-economic groups.

THE COMMISSION’S GOALS

As discussed above, several goals for increasing higher education attainment have been 
set at the state and national levels. Some of these goals pertain to California specifically 
while others are national. Some address community colleges only; others consider overall 
higher education achievement. Some focus on the year 2020, and others 2025. Given these 
different—and at times conflicting—goals, the Commission wrestled with how to select a 
specific metric by which to measure student success improvements in community colleges. 

The Lumina Foundation projects that for California to achieve its share of the national 
goal of 60% degree attainment of 25- to 64-year-olds by 2025, an additional 4,745,448 
baccalaureate and associate degrees, or 34,893 more each year, would need to be 
produced. As community college associate degrees account for 32.1% of existing annual 
associate and baccalaureate degree production, the community college share of the 
Lumina goal would be around 1.5 million more associate degrees by 2025.

The Commission’s Goals • 8

success
Programs and support services should be designed to maximize the ability of students 
to complete a postsecondary education.

eQuitY
Access and success should regularly be monitored in a disaggregated manner and 
interventions to close achievement gaps should be a campus priority.

Access 
California should continue to lead the nation in participation among adults.

In California, all residents have the opportunity to complete a quality 
postsecondary education in a timely manner.



Under the American Graduation Initiative’s call to increase community college 
completions by 5 million nationally by 2020, California’s share of the goal could be 
interpreted as 1,065,000, as California enrolled 21.3% of the nation’s full-time equivalent 
public community college students in 2007.

This number, which can be isolated as a community college goal and complements the 
need for increased baccalaureate attainment, is ambitious, particularly given the state’s 
budget prospects. Nevertheless, while current budget constraints leading to reduced 
access, lost purchasing power and student service program cuts make the goal daunting, 
the Commission believes that it is necessary to establish a goal that meets the economic 
needs of the state and nation.

To achieve California’s share of the national goal, it will require that the system increase 
completions, an average increase of 29,316 (13%) each year. With this annual progress, the 
system can triple the number of annual degree and certificate completions than otherwise 
would be awarded. On a per college basis, on average each of the 112 colleges will need to 
increase annual completions from 1,200 to 3,500.

The commission calls upon california’s community colleges to increase 
certificate and associate degree completions by 1 million by 2020.

While much of the national focus has been on increasing the absolute number of 
students achieving higher education credentials, the Commission believes that ensuring 
that progress is made in a manner that distributes educational opportunity across 
demographic lines is equally as important as the absolute number of individuals who 
receive higher education credentials. Educational achievement for the purpose of 
economic growth is important, but if it is disproportionate among certain demographic 
groups or geographic regions, a stable democratic society cannot be maintained.

Measuring achievement gaps among enrolled students is difficult because of the lack of 
disaggregated data within California’s community colleges, the difficulty in identifying 
student goals and external factors affecting student success. Nevertheless, it is well 
reported and acknowledged that Latino and black students are significantly less likely 
to complete transfer, degree or certificate programs. Shulock and Moore find that, in 
addition to overall deficits in completion, Latino and black students are 5-10% less likely 
to complete than their white and Asian peers, data which are generally consistent with the 
disaggregated data currently available at the system level.

The commission calls upon community colleges to eliminate the 
achievement gap among demographic and socioeconomic groups.
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While the achievement gap speaks to differential success rates of students who enroll 
in higher education, there is also uneven participation among California’s communities 
along demographic lines. This is primarily true for the fast-growing Latino population. 
Over the next ten years, the California Postsecondary Education Commission projects 
that Latino enrollment in community colleges will increase by 40% while the absolute 
number of white students will remain constant. By 2040, there will be three Latino babies 
born annually for every one white baby. Unless the participation rate gap is reduced or 
eliminated, it will be very difficult for California to maintain, let alone increase, higher 
education completions. Meanwhile, political instability will be created as the fastest 
growing portion of the population will be least likely to participate in the economic 
promise of the state.

The commission calls upon community colleges to close the
participation gap among socioeconomic and demographic groups.

Addressing the achievement and participation gaps is equally an economic necessity, 
a moral imperative and an expression of the economic and democratic promise of the 
state. If achievement among the fastest growing communities lags significantly behind 
the achievement of other communities, the state cannot escape a future of increased 
inequality, political and social instability, and sluggish economic growth.

In support of the mission and values, the commission presents the following 
recommendations. These recommendations are divided into four main categories: 
Leadership and Accountability; Intensive Student Support; Teaching and Learning; 
Finance and Affordability. While these recommendations are not exhaustive, the 
represent data-proven best practices for community college student success. These 
recommendations received overwhelming approval of commission members via an 
extensive vetting process.
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RECOMMENDATIONS:

LeAdership&
AccountAbiLitY

Visible, high-level leadership across districts and colleges is essential  ✓
for student success.

A longitudinal student record system should be developed that  ✓
allows student progress to be monitored from elementary-secondary 
education into and through postsecondary education and into the 
workplace.

The system should regularly gather, report, and use disaggregated  ✓
student access and achievement data to monitor student progress 
across achievement milestones to evaluate institutional and program 
effectiveness.

System and institutional research should focus more directly on core  ✓
issues of teaching, learning and student success; and the creation 
of new reporting and accountability requirements should directly 
correlate with student success.

Statutory, regulatory and administrative requirements should  ✓
be examined to ensure that services improve student success and 
increased course completions are supported and encouraged. 

Student success should be the focus of a reinvented professional  ✓
development effort for community college trustees, administrators, 
faculty and staff.



Visible, High-Level Leadership and Evidence-Based Decision-Making
The increased completions the Commission believes are necessary to meet the state’s 
economic and moral imperatives cannot be accomplished without committed community 
college leadership at the state, district and campus levels. In most cases, this will require 
college, district and statewide decision-making that will be focused primarily on 
improving student success and measured by rigorous application of data and evidence to 
guide decisions.

While faculty, staff, administrators and trustees all historically have reviewed institutional 
outcomes, such reviews have too often been done either in isolation or even in a manner 
critical of another campus constituency. Instead, the entire campus community must 
embrace the goal of increasing successful completions, agree on a framework within 
which to measure success, and regularly review data evaluating progress. Such work now 
occurs through innovative collaborations at select colleges. For example, the University of 
Southern California Center for Urban Education has worked with colleges to use existing 
data to develop “action” plans which promote a “culture of inquiry” and encourage college 
staff to set benchmarks to track student progress.

Central to strengthening the mission and leadership focus at the college and district 
level is enhanced research capacity and an increased use of data to measure student 
success. While California’s community colleges regularly report and review data that 
provide snapshots of institutional effectiveness, the reviews are usually conducted to meet 
statutory or other compliance purposes, are rarely shared institution-wide, and are not 
fully used to inform decision-making and to strengthen student success. 

Further, data are often evaluated in absolute numbers rather than in a disaggregated 
way that measures how cohorts of students are doing and whether improvements in 
completions are related solely to enrollment growth or are truly attributable to program 
effectiveness.

An increase in the publication and review of data alone would likely overwhelm a 
system that already produces reports evaluating the effectiveness of many programs and 
services. As new data products become available, a thorough analysis of state reporting 
requirements should be conducted to determine if outdated reporting requirements can 
be replaced by new, more transparent and disaggregated data. Whenever possible, new 
data products should provide regular and immediate access to internal and external 
audiences about how student access success is being improved, and systemwide efforts 
should be expanded to empower faculty with current information about the students they 
are serving.
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In addition to reporting requirements, many barriers to implementing best practices 
or enlarging existing and effective, yet small, programs are often cited. These often 
include labor requirements, facilities and funding calculations and other statutory and 
regulatory restrictions. Frequent examples include whether or not tutors are included 
in the requirement that fifty percent of a district’s unrestricted spending be spent on 
“instruction;” the ability to implement intensive, short-term classes in developmental 
instruction; and state mandates and limitations on the use of funds intended for 
improving student success. 

When specific barriers are identified to inhibit effective strategies for student success, a 
cost-benefit analysis should be conducted, using available data, evidence and engagement 
of campus leadership, with particular weight given to encouraging exploration and 
implementation of efforts to increase student success. 

Professional Development for Student Success
Finally, the expectation of an institution- and system-wide focus on student success 
cannot be made without addressing the declining investment in professional development 
in the system. Unfortunately, through several cycles of budget reductions, much of the 
state and local investment in professional development that was one of the cornerstones 
of AB 1725 (1988) has been eroded. The last year the state provided professional 
development funds was 2001-02, when $5.2 million was provided for faculty and staff 
development. 

The state-funded Basic Skills Initiative provided a model, albeit limited, effort to engage 
faculty in best practices for student success. This model should be replicated in addressing 
the broader issue of student success, with the goal of providing leadership training and 
inquiry activities for faculty, staff, administrators and trustees. The focus should be clearly 
on evidence-based decision-making.

Two successful models that should be considered for systemwide application are the 
Bridging Research Information and Culture (BRIC) and the California Leadership 
Alliance for Student Success (CLASS) initiatives. The first, BRIC, which is focused 
primarily on research professionals, is enabling fifteen colleges to strengthen their 
research capacity to enhance their culture of inquiry and evidence. CLASS recently 
concluded an eighteen-month effort with twelve districts to focus on leadership strategies 
(primarily among chief executives and trustees) necessary to improve student success in 
community colleges.

Only through targeted and appropriate leadership development will decision-makers 
and campus leaders be adequately equipped to review and take action on the data and 
evidence that should guide student success-based decision-making.

While the restoration of state funds for professional development should be a priority, 
local college districts and state organizations serving all constituencies should prioritize 
the discussion of student success and completion at every opportunity.

“From a 
culture of 
anecdotes 

to a culture 
of evidence.”
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Students should be required to  ✓ participate in integrated student 
support, assessment, counseling and orientation, and enroll in 
courses according to well publicized and strictly-enforced registration 
deadlines.

Through a statewide initiative, relay  ✓ clear community college 
expectations early in each student’s educational career regarding 
requirements for any community college, including the importance of 
going directly to college after high school.

RECOMMENDATIONS:

intensive
     student
         support



“Students Don’t Do Optional”
The formula for ensuring student success in higher education is not a mystery. 
Students, regardless of economic background, have a higher level of success if they 
attend full-time (and have the personal or student financial aid resources to do so), are 
encouraged to participate in the academic or social cohorts, and are adequately informed 
about successful strategies for college completion. 

The Commission frequently discussed that “students don’t do optional.” It also regularly 
acknowledged that, in most cases, the perception of students toward California’s 
community colleges is casual, which is reinforced by the lack of mandatory activities 
associated with instruction and student support. The Commission regularly referred to the 
need to have “intrusive” student support—a focused effort to engage students and deliver 
them the services proven to facilitate student success, rather than waiting for students to 
“opt-in” to services.

Four-year public and private universities regularly employ mandatory success strategies 
for undergraduate, graduate and professional schools alike and the more advanced the 
education level, the more strictly the formula for success seems to be applied. Even the 
professional schools in business, law and medicine that accept only the highest achieving 
college graduates often incorporate mandatory orientation, forbid or create disincentives 
to part-time enrollment, have a mandatory course structure before elective coursework, 
and schedule courses in a manner to create student cohorts.

For most California community college students, these best practices are implemented 
solely on a voluntary basis. There are admirable pilot projects and student communities, 
but they are usually small in scale and often serve disadvantaged, but motivated, students. 
Nevertheless, funding, leadership and regulatory limitations often make it difficult to 
implement effective practices across the entire student body.

Academy for college excellence (cabrillo)
student success centers (chaffey)
english Language Acceleration (chabot)
career tech contextualization (Los Angeles trade-tech)
passport to college (san Joaquin delta)
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promisinG modeLs

Learn more about these and other successful models at www.cccvision2020.org.

The challenge in replicating these best practices across the large community college 
student body is the cost of delivering intensive services and the variability of preparation 
levels of incoming and continuing students. This has been made more difficult in recent 
years through significant cuts to both general and targeted student service programs.



While a long-term goal should include implementing best practices similar to those 
used by public institutions for the more advanced students in education, such strategies 
are costly, and the Commission was limited by its charge to recommend strategies that 
are reasonably achievable under the existing funding structure. Nevertheless, elements 
of these best practices, such as intensive orientation for all incoming students, can be 
implemented with relatively little cost combined with creativity and a willingness to work 
differently.

Preparation for Success: Successful Registration and Course-Taking Patterns
Most community colleges allow students to enroll throughout the first two or three weeks 
of a class, a practice known as “late” registration. While this ensures the broadest level 
of access and maximizes the efficiency of instruction through increasing the student-
to-faculty ratio, research generally shows that students who register late are less likely to 
successfully complete courses than their peers who attend from the first class meeting.

The open admissions process and ready availability of pre-collegiate coursework for 
California’s community colleges communicates to a portion of high school students 
that the preparation required to attend four-year universities is not required to attend 
community college. This leads to inefficient course-taking patterns, lack of financial 
preparedness for full-time enrollment and the arrival of students who have unidentified 
achievement goals. While community colleges should still remain open access institutions, 
far more students likely could achieve timely completion of a degree or certificate if they 
were to approach community college recognizing that they may need some pre-collegiate 
coursework.
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2009-10 student self-declared Goal

Source: September 2010 Board of Governors Presentation by Patrick Perry, Vice Chancellor, Technology, 
Research and Information Systems, California Community Colleges



Early outreach should be made to students in middle school and throughout high school 
about effective preparation for community colleges. Students should understand the 
economic benefits of higher education and the contributions higher education makes to 
America’s democracy. 

Whether a student plans on attending community college or a university, he/she should 
be encouraged to participate in, and persist through, pre-collegiate coursework in high 
school. Regardless of their appropriate role as such, community colleges should not be 
thought of as a “safety net” for students who are unprepared for four-year collegiate work.

The state and community colleges should engage high school counselors to focus on 
preparation of their students for community college attendance, with an emphasis on 
completing satisfactory mathematics and language preparation for collegiate study. High 
school students need a realistic understanding of the rigors of the community college 
curriculum and the additional time required to complete postsecondary education if they 
arrive at a community college underprepared.

Further, the importance for completion, and the additional financial aid associated 
with, full-time enrollment needs to be clearly communicated to students. Although 
community colleges serve many students who may not need or be able to attend full-
time, a concentrated effort to enroll first-time freshmen with a full unit load could yield 
significant improvements in timely completion.  In Fall 2009, only 43.8% of first-time 
freshmen enrolled in 12 or more units.
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fall 2009 unit Load, one semester

Source: September 2010 Board of Governors Presentation by Patrick Perry, Vice Chancellor, Technology, 
Research and Information Systems, California Community Colleges



RECOMMENDATIONS:

teAchinG&
LeArninG

Develop an enhanced Basic Skills funding model that includes clear  ✓
and expedited pathways for students tied to defined research-based 
benchmarks or “momentum points” leading up to and including 
completion.

Develop alternatives to traditional curriculum sequences using linked  ✓
or contextualized curriculum across curricular areas.

Establish transfer associate degrees that guarantee admission to all  ✓
four-year universities with junior standing, as part of a universal 
statewide articulation system.

Schedule classes in an inter-departmental manner with the goal of  ✓
meeting the needs of first-time entering students, promoting full-time 
enrollment, and enhancing program completion.

Expand the awarding of credit for demonstrated competency and  ✓
knowledge using multiple assessment instruments as determined by 
faculty.

Encourage (or require) faculty candidates to demonstrate knowledge  ✓
of effective teaching and learning techniques, particularly in the basic 
skills subject areas.



The Commission considered promising evidence of successful pre-collegiate programs 
from both inside and outside California. Within the state’s community colleges, many 
institutions are implementing learning communities that incorporate basic skills learning 
in math, language, or both into career-technical or general education content. This 
is being done either directly in the classroom or in student success centers where the 
students’ additional time serves as laboratory hours.

Washington State has a classroom-based contextualized program integrating basic skills 
and career technical instruction that is showing promising results. Across the country, 
there are promising laboratories of student success, but no clear “off the shelf ” model that 
can quickly be brought to scale in California.

What is common across the models both within California and across the country is that 
they cost far more than the standard funding per student provided for instruction and 
services in California community colleges. Cost and time-to-degree are extended when 
students are placed into developmental language courses. Frequently, students arrive at 
community colleges to learn or re-learn developmental skills funded at $5,376 per full-
time student rather than the $7,957 per student of funding provided to K-12.

Funding Innovation and Proven Strategies
The Commission was impressed with the successful models occurring in community 
colleges in California and across the country, but appreciates that these practices cannot 
be expected to grow naturally to meet the compelling statewide need without more closely 
aligning program cost with financial support. Therefore, the Commission recommends 
an enhanced basic skills funding model that will reimburse community college districts 
at a higher rate for basic skills full-time equivalent students if the college implements 
one of many best practices, with a focus on moving students through momentum points 
that increase the likelihood of completing college. A list of components of best practices 
eligible for the enhanced funding should be developed jointly by system leaders in 
instruction, research, student services and the Academic Senate.

This enhanced funding mechanism will enable districts that have partially implemented 
successful practices to expand them to include more students and enable other colleges to 
initiate new programs.

Course Scheduling for Student Success
Community colleges in California use a variety of methods to determine course offerings 
each term. Often, course scheduling is performed at the departmental level, with courses 
scheduled based on historic enrollment patterns and full-time faculty availability, rounded 
out with assignments to part-time faculty and adjustments for state-funded enrollment 
growth. Scheduling efforts to encourage cohorts of new, full-time students are rarely 
coordinated among departments, except in some model, but small-scale, programs. The 
Commission believes college course offerings should be primarily scheduled in a manner 
that encourages full-time attendance and campus engagement.
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2009-10 student Age

Source: September 2010 Board of Governors Presentation by Patrick Perry, Vice Chancellor, Technology, 
Research and Information Systems, California Community Colleges

Recently, many community colleges condensed their academic calendars and 
implemented block scheduling to maximize the efficiency of classroom use, leading 
to fewer but longer course meetings. This may have the consequence of encouraging 
enrollment patterns that disadvantage student success, such as either part-time enrollment 
or unreasonable full-time enrollment with insufficient study time. Further, course 
scheduling decisions made to maximize classroom and parking efficiency should be 
evaluated to ensure that students are not being discouraged from extracurricular activities 
that may build cohorts and support networks critical to student success.

Each college should longitudinally evaluate student success in different course offering 
patterns to ensure that course scheduling does not disadvantage course-level progression 
nor degree or certificate completion.
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A Successful, Motivated and Supported Pre-Collegiate Workforce
With the advent of AB 1725 (1988), there was a significant professionalization of the ranks 
of community college faculty by moving away from qualifications via lifetime credentials 
to minimum qualifications and local determination of equivalent qualifications. 

In most areas of academic credit instruction, to teach in a California community college, 
an instructor must have a master’s degree in the discipline to be taught, or one reasonably 
related. However, to teach noncredit courses in pre-collegiate math and English or the 
equivalent courses in K-12 schools, a bachelor’s degree usually suffices. Because individual 
community colleges are organized differently in how basic skills courses are taught, at 
some colleges a master’s degree may be required under state regulations to teach pre-
collegiate courses, while at others, it is not.



Whether a college uses dedicated faculty to teach pre-collegiate courses or rotates math 
and English faculty between collegiate and pre-collegiate assignments, it is essential 
that faculty teaching developmental courses are equipped with the latest pedagogical 
knowledge in developmental education and a desire to teach at the developmental level. 
Too often the least prepared and most under-supported part-time faculty are assigned to 
basic skills courses for fiscal or institutional reasons. Developmental students need and 
deserve the most dedicated and accomplished practitioners available.

Nevertheless, at this time when many students are arriving at community colleges 
needing pre-collegiate instruction, it is not sensible to exclude instructors who may have 
the education necessary to teach the same curriculum at the high school level, and have 
proven themselves effective at that level.

Beyond faculty providing direct pre-collegiate instruction, the responsibility for 
developing these skills among all students must be embraced by the entire institution. 
With only 16% of California’s community college students demonstrating college-level 
math skills and only 28% ready for college-level composition, professional development 
for faculty, staff, administrators and trustees must focus on developmental teaching and 
learning pedagogy. Community colleges need to embrace and instill a culture that all 
employees share the responsibility for student success.

Recognizing Prior Student Achievement
The state’s funding mechanism recognizes time in the classroom, and not necessarily 
how quickly colleges provide students with the knowledge, skills and credentials needed 
to enter the workforce. While the Commission rejects suggestions to lower standards 
and provide credentials to cosmetically enhance the state’s college completion numbers, 
public community colleges occasionally erect unreasonably high barriers for students 
to earn college credit for demonstrated competency in a particular subject matter. The 
Commission believes that community colleges should expand the awarding of credit for 
students who can demonstrate mastery of subject matter as determined by local faculty.
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Create an additive, categorical incentive funding model that  ✓
distributes money based upon improvements in institutional and 
student performance as measured by completion of momentum points 
linked to student success.

Enrollment fee increases should be moderate and predictable, and  ✓
tied to an inflationary index. Enrollment fee revenue increases should 
supplement the base level of resources from the prior year.

The continued receipt of institutional student financial aid such as  ✓
the Board of Governors (BOG) waiver should be aligned with federal 
criteria for receipt of federal aid.

RECOMMENDATIONS:

finAnce&
AffordAbiLitY



As discussed previously, the Commission was restricted to recommendations that could 
be financed within reasonably available state resources. As funding per student has 
been reduced over the last eighteen months—including targeted cuts in student success 
categorical programs—it is difficult to make recommendations without acknowledging 
that California’s community colleges are funded significantly lower on a per-student basis 
than their K-12 and four-year university counterparts. 

Nevertheless, the moral and economic needs of increasing college completion cannot 
wait for all of California’s budget problems to be fixed. Districts are already engaged in a 
prioritization of college courses to focus on core areas of basic skills, transfer and career-
technical education, and traditional offerings in lifelong learning which have in many 
cases been put on hold.

There is broad acknowledgement among internal and external constituencies that 
increasing completions is a compelling goal. However, these constituencies are often 
divided over whether significant added resources are needed for the increase in 
completions, with some external constituencies suggesting that changes in the existing 
funding structure could provide districts with incentives to increase completions without 
new money. The Commission rejects both of these absolute arguments and believes 
that, combined with the other strategies recommended in this report, a modest, additive 
funding incentive could be provided that would encourage decision-making based on 
student success.

Building on a Promising Incentive-Funding Model
In particular, Commission members were impressed with the model used by the State of 
Washington. In Washington, funds have been set aside at the statewide level and earned 
by community colleges that increase student progress across “momentum points” (or 
“milestones”) that lead to a “tipping point” of significant economic benefit for students. 
Using the state’s databases of student and wage data, the Washington State Board for 
Community and Technical Colleges determined that students who completed one year 
of community college earned higher wages than those who completed only ten units, 
whether or not they started at the developmental level.

For example, students who complete their first college-level math class in a timely manner 
are more likely to reach the tipping points, as are students who successfully complete their 
first 30 college-level units. 

While these momentum points are generally acknowledged in research on community 
college student success, few funding models of community colleges encourage a focus 
on the progress of an individual student to completion. Rather, most funding models, 
including those used for the bulk of funds in Washington and California, primarily rely 
on the absolute number of students. Some reform proposals have focused on penalizing 
colleges for dropout rates in specific course sections, which could discourage colleges 
from offering sufficient sections of challenging courses, or worse, discourage service to the 
most educationally disadvantaged populations.
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Under its Student Achievement Initiative, Washington provided each community college 
with a small amount of seed money to implement best practices, and a larger amount 
was set aside for grants to colleges based on their increase in the number of student 
momentum points above the baseline year.

Washington only provided $7 million for a two-year fund of achievement awards for its 
colleges under the Student Achievement Initiative, a relatively small share (0.5%) of the 
system’s two-year budget of around $1.4 billion. Nevertheless, the modest awards have 
focused faculty, staff, and other college leaders on student completion—arguably the most 
important strategy for increasing student completion. While the Community College 
Research Center at Columbia University is currently conducting a thorough evaluation in 
the overall effectiveness of the program, the system reports significantly higher numbers 
of students achieving milestones.

The Commission believes that a similar, additive model could be effective in California 
and could most appropriately measure the momentum points and various completions 
that are in students’ and the state’s interest. Given the diversity of the communities and 
student populations served by the colleges, the Commission discussed the possibility of 
weighting achievement awards for assisting first generation college students or English 
Language Learners across momentum points.

Through an incentive funding mechanism, the disadvantages of “performance funding” 
that could lead to undesirable behavior can be avoided and a flexible model can be 
implemented as the state budget allows.

Student Enrollment Fees and Financial Assistance
California has a proud legacy as a state with low enrollment fees for its institutions of 
higher education. While fees at the campuses of the University of California (UC) and 
California State University (CSU) systems have increased significantly in recent years 
and are now closer to comparable institutions in other states, fees for community colleges 
continue to be significantly lower than those in other states. The Legislature has clearly 
set a priority of ensuring the availability of community colleges to all students, including 
those who would be deterred from attending because of a higher fee level.

While debated significantly, the Commission did not reach a conclusion on a specific fee 
level or index. Some Commission members believe that, in order to provide a similar 
amount of resources for California’s community colleges as institutions receive in 
other states, fees must be increased. Others believe that increasing fees will only justify 
disinvestment from the state, and use as examples the recent experiences at the UC and 
CSU systems.

There was, however, common agreement that, if fees are increased, it should be done in 
alignment with an inflationary or another economic indicator, such as the change in the 
consumer price index or per capita personal income. Further, the Commission believes 
that any increase in student fees should lead to enhanced student services and not be 
offset with state General Fund reductions.
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The two largest sources of student financial assistance for California’s community college 
students are the state Board of Governors (BOG) waiver and the federal Pell Grant. In 
2008-09, 870,318 students (headcount) received BOG waivers totaling $254 million, while 
321,066 students received Pell Grants totaling $882 million.

The BOG waiver provides a full waiver from the credit per-unit fee for students who 
qualify. Under the BOG Waiver A, students can apply for the waiver and have automatic 
eligibility if they are on Temporary Assistance for Needy Families, Supplemental Security 
Income/State Supplementary Program, or a county general assistance program. BOG 
Waiver B provides automatic eligibility based on income standards, defined as 150% of the 
federally determined poverty level, and the BOG Waiver C is available for students who 
still have financial need after receiving available federal and state grant financial aid.
The federal Pell Grant, which is the largest grant aid program in the country, limits grant 
eligibility to 150% of the number of units ordinarily required for the academic program 
and continued receipt of the grant to students who make satisfactory academic progress, 
generally defined as completing 67% of the number of units attempted each semester 
with a 2.0 grade point average. In the case of disqualification for excessive units or 
unsatisfactory academic progress, students can generally appeal and receive an additional 
semester to complete their program or correct their academic deficiencies.

In contrast, the BOG waiver is available to any otherwise eligible California student, 
regardless of the student’s academic performance or quantity of units attempted or 
completed. Because the BOG waiver is continuously available (assuming underlying 
financial eligibility is met), in some cases it does not provide students with the same level 
of motivation to satisfactorily complete coursework and make progress toward completion 
of their academic goals as does a federal Pell Grant.

The Commission believes that the requirements for the BOG waiver should conform 
with the requirements of the Pell Grant in most circumstances. By establishing similar 
satisfactory academic progress requirements for students seeking the BOG waiver, course 
retention may increase and time-to-completion may decrease.

To ensure that a larger number of eligible student receive federal and state financial aid, 
the Commission believes that students seeking a BOG waiver should be directed to the 
Free Application for Federal Student Aid (FAFSA), and advised of the opportunities 
afforded through federal and state aid. Where students would be eligible for such aid they 
should be required to complete the FASFA as a condition of applying for the BOG waiver.

In summary, the Commission believes that California’s community colleges should 
continue to be the most affordable community college system in the country, but should 
also consider fee and financial aid policies that encourage students to enroll full-time and 
complete their educational goals in a timely manner.
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The Commission recognizes that the recommendations included in this report are only a 
subset of the outstanding efforts that community college faculty, staff and other leaders are 
working on to improve student success. It further believes that the most essential element 
to student success is budgetary stability, something that has been absent in recent years.

In particular, several of the recommendations included in this report—such as enforced 
registration deadlines, financial aid limitations, and mandatory orientation and 
assessment—either impose significant costs on local community colleges or will reduce 
state apportionment payments for enrolled students in the short run. Nevertheless, 
the changes are smart in the eyes of both students and taxpayers alike, and need to be 
recognized by state policymakers as long-term savings and investments. 

Even through the recent difficult financial times, however, faculty, staff and administrative 
leaders across California have proven that improvements can be made to system assistance 
for students to complete their education in a timely manner. From contextualization 
and acceleration of basic skills instruction to enhanced financial aid delivery to using 
data to inform decision-making, innovation is continuous at community colleges across 
California. The greatest challenge indeed may not be regulatory or financial barriers, but 
instead the leadership it will take to reshape instructional and service delivery models 
across all institutions and all service populations.

California’s community colleges remain the most affordable and accessible system of 
higher education in the country, and a majority of annual graduates of all institutions 
attribute at least part of their education to community colleges. Even with this feat as 
a backdrop, the Commission recognizes that focused strategies as outlined above can 
deliver the promise of community college completion and the associated economic and 
social benefits to millions more over the coming generations.

CONCLUSION
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“With commitment to Success, Equity and Access, 
California’s brightest days lies ahead.”
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East Los Angeles College 

East Los Angeles College 
(ELAC) was established in June 
1945 by the Los Angeles City 
Board of Education. The 
college opened its doors for 
the Fall 1945 semester 
boasting 19 faculty members 
and 380 students, most of 
whom were World War II 
veterans. ELAC has an 
international, multicultural 
student body that 
complements the 14 communities comprising its primary service area. ELAC operates in a 
city that has a poverty level that is 15% greater than the California average and 27% 
greater than the national average. 

The student body of ELAC, which was 35,720 in Fall 2009, is predominantly Hispanic, 
comprising 64% of the total student enrollment, with a fairly large representation of Asian 
students (13%). The ethnic makeup of the student body has remained generally 
unchanged over the past five years, and the student body represents a great deal of 
diversity in primary spoken language: approximately one-quarter of students report 
Spanish as a primary language and an additional 10% report Chinese. The college student 
body is 62% female, showing a strong under-representation of males. For first-time, full-
time students in the Fall 2009 semester, the overall retention rate was approximately 
75%, and 78% of the total undergraduate enrollment was part-time. 
 
What We Are Doing 

East Los Angeles College has implemented the development of academic programming, 
which is meant to assist traditionally underrepresented or struggling students, no matter 
their background. 

ELAC’s goals as an Achieving the Dream Institution include: 

• Increasing awareness of the educational opportunities available and expand access to 
vocational, transfer, basic skills, and lifelong learning programs among all populations 
in the service area, including those that have been traditionally underserved by 
institutions of higher education 



• Strengthening basic skills instruction, particularly in the areas of mathematics and 
English language arts, to assist learners in acquiring the knowledge to function 
effectively as citizens, workers and lifelong learners 

College leaders are particularly interested in using Achieving the Dream's guidance to 
develop services to support ELAC’s efforts to increase the number of underrepresented 
students attending their college by targeting key populations, such as African-American 
and male students. To develop the potential of each student, the college will provide 
access to innovative teaching methods, alternative modes of course delivery, the latest in 
educational technology, and comprehensive support services with the help of Achieving 
the Dream. 



East Los Angeles College 
Math Advancement Program 

Program Summary 
 
Purpose and Structure 
Data provided by East Los Angeles College's (ELAC) Office of Institutional Effectiveness conclusively 
showed that the time between completing a math course and taking the subsequent course in a series 
is a major factor contributing to the the success or failure in the subsequent course.  Indeed, even for 
an “A” student there is an average of a 30% drop in chance of success by delaying a course for a year.  
Combined with the anecdotal evidence from our own faculty that short-term courses (such as winter 
and summer) are generally more successful, our faculty decided to begin offering short-term tracks 
within the usual semester with additional support services. These classes together with the support 
services are call the Math Advancement Program (MAP).  Support services include additional weekly 
mandatory tutoring and online materials. 
 
In Spring 2012 and Fall 2012 we piloted with 4 sections following the model of Elementary Algebra 
(Math 115) during the first half semester and Intermediate Algebra (Math 125) in the second half.  In 
Spring 2013 the pilot has expanded to include Prealgebra and Statistics (Statistics is required for 
transfer for most of our students). 
 
An advantage of the MAP model is built-in redundancy.  A large portion of our population will drop a 
course within the first 8-weeks.  MAP gives some of those students a second chance to take the course 
during the second half of the semester. 
 
Data 
On average MAP students are completing the two course algebra sequence at a much higher rate than 
their peers.  In aggregate, 48.5% of MAP students complete the two courses in sequence successfully.  
Compare this to the college-wide rate of 28.7% (taking the first course in Fall, and the second in either 
Winter or Spring). 
 
Recommendations 
Based on the two semester pilot we recommend the following 
• Instructor professional development and training for teaching within the MAP model 
• Determine the student populations best served by the MAP model and target future offerings 
at those populations 
• Replace Friday tutoring with a 1-unit course reinforcing and extending skills such as solving 
word problems and study skills 



Los Angeles City College 

Los Angeles City College (LACC) 
opened its doors to students in 
1929 and was the original location 
for UCLA before it moved to 
Westwood, CA. The college 
facilities include more than a 
dozen multistory classroom 
buildings, including a library and 
several computer labs. The 
college’s vision to “celebrate 
community” includes one of the 
most diverse communities in the 
world, with a service area that includes Koreatown, Little Armenia, Thai Town, 
Filipinotown as well as large communities of Central and South Americans. The college 
recognizes the highly immigrant nature of these populations (54% of LACC students are 
immigrants to the U.S., and 41% speak a language other than English at home) and 
reaffirms its commitment to ESL and essential skills. 

LACC identifies the specific goals of improving student population diversity and success 
among underrepresented student populations. To emphasize this, the Fall 2009 
semester’s student population was comprised of 40% Hispanic, 16% Asian, Hawaiian or 
Pacific Islander, and 12% African American students. The overall graduation rate for 
Hispanic students was only 13% for those who graduated within “normal time” of 
completion of their program. About 71% of the undergraduate population was enrolled 
part-time. 

What We Are Doing 

The primary mission of Los Angeles City College’s addition into the Achieving the Dream 
Network is to increase student success, academic excellence, and diversity. College 
leaders have identified several goals and strategies they plan to implement with the help 
of Achieving the Dream coaches and data coaches: 

• Increase Associate degrees awarded and transfers to four-year colleges for all 
students 

• Expand Career Technical Education (CTE) 
• Expand the role of Staff and Organizational Development and create opportunities 

that assist faculty in addressing students’ academic preparedness 



• Create a distance education program that offers online certificates, degrees, and 
transfer requirements 

• Complete the implementation of student learning outcomes and assessment 
processes 

• Create additional programs and activities that encourage student engagement and 
lead to greater student success 

The college currently analyzes data to identify students for program planning purposes, 
which include first year experience and basic skills math programs. LACC hopes that 
Achieving the Dream will provide an infrastructure to facilitate a refocusing on the central 
role of student success for organizational success. Data are currently used for operational 
decision making and reporting purposes, but the college would like to build standardized 
and centralized systems for the data and reports. 
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Name of Institution:  Los Angeles City College  
Submission Date:   May 15, 2012 
Achieving the Dream Funder (if applicable):  
Grant Number (if applicable):    
Name, e-mail, and telephone number of contact person regarding this proposal: 
Name and Title:  Ken Sherwood, Achieving the Dream Coordinator  
Telephone:    (323) 953-4000 xt 2962  
E-mail:  sherwokg@lacitycollege.edu 
IMPLEMENTATION PROPOSAL NARRATIVE 

A. Principles for Increasing Student Success through Institutional Improvement 
 

1. Committed Leadership 
In the fall of 2010, the LACCD Chancellor asked all nine colleges in the Los Angeles 
Community College District to participate in the Achieving the Dream Initiative. The 
Academic Senate at Los Angeles City College voted to approve LACC’s participation in 
the initiative. Subsequently, the College sent a delegation to the Achieving the Dream 
Kickoff Institute in Seattle in June of 2011. This delegation included the outgoing 
Academic Senate President, the incoming Senate President, the College President, the 
Vice President of Student Services, and the Dean of Institutional Effectiveness. 
During the Kickoff Institute, a plan was developed to introduce Achieving the Dream to 
the College at the annual Flex Day and the team discussed a potential structure for 
implementing the initiative on campus. In July of 2011, the College President created a 
.40 faculty release time position to serve as the College’s Achieving the Dream 
Coordinator. In the fall of 2011 during the visit by the College’s Leadership and Data 
coaches, it was agreed that the appropriate structure for the initiative on campus was to 
have the existing Student Success Committee serve as the Core Team and to have the 
Assessment, Tracking, and Research subcommittee serve as the Data Team. This 
served to refocus the efforts and activities of the Student Success Committee and to 
integrate Achieving the Dream into the established structure of the College.  
During the fall 2011 semester, the Student Success Committee held a series of meetings 
at which the committee charge and membership were reevaluated and the committee 
structure was updated to ensure that Student Success and improvement is a College-
wide commitment by identifying representatives from all appropriate constituent groups 
and realigning the reporting structure of the committee to make it a joint committee of the 
Academic Senate and the College’s Shared Governance Council.  
The decision to integrate Achieving the Dream into the existing College committee 
structure was made to avoid creating the impression that Achieving the Dream was an 
extra activity that was separate from the existing goals and purposes of the Student 
Success Committee.  
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2. Use of Evidence to Improve Policies, Programs, and Services 
The College’s Office of Institutional Effectiveness is tasked with providing the data 
needed to inform the Achieving the Dream activities on campus. Our full-time research 
analyst attends both the Student Success Committee (Core Team) meetings and the 
Assessment, Tracking and Research subcommittee (Date Team) meetings. Providing 
the appropriate data to both of these groups is one of his primary duties.  
The Associate Vice Chancellor of Institutional Effectiveness runs the District’s Research 
Office and has been working with the Vice Chancellor of Institutional Effectiveness and 
the Research Deans at all of the colleges in the District to ensure that the College has 
access to data compiled at the district level. The Associate Vice Chancellor’s office has 
been actively developing online tools to allow the colleges to access relevant data.  

3. Broad Engagement 
As mentioned under section 1 “Committed Leadership”, the restructuring of the Student 
Success Committee focused heavily on identifying all of the appropriate constituent 
groups that needed to be involved in the initiative. The decision to make the Student 
Success Committee a joint committee of the Academic Senate and the Shared 
Governance Council was a result of the recognition that Student Success is very much 
an academic as well as a college-wide matter and therefore needed the direct and 
constant participation of faculty through the Academic Senate.  
During the Spring visit by the ATD Leadership and Data coaches, members of the Core 
and Data teams gave a presentation to the Academic Senate, detailing the Achieving the 
Dream activities underway. During that same visit a joint meeting of the Student Success 
Committee and Student Services Council was organized to provide the opportunity for 
questions about the initiative. Finally, the coaches met specifically with the counseling 
staff to focus on interventions and practices in the area of advising.  
The Senate president has been working with the Staff and Organizational Development 
Coordinator and the Professional Development Committee to ensure that there is a focus 
on professional development opportunities that focus on the classroom and to create 
Flex Day activities and workshops that focus on student success.  

4. Systemic Institutional Improvement 
One of the first activities of the Core Team was to create a taskforce to conduct the 
Achieving the Dream review of policies and procedures. While this process needs to 
continue and be more refined, it has led to ongoing discussions in the Student Success 
Committee regarding appropriate and effective systemic changes. One of the 
interventions covered later in this report focuses on a specific policy/procedure that the 
committee believes can be changed and will result in addressing one of our major 
priorities.  
Also, the Student Services division has been reevaluating many of its processes in light 
of recent and expected regulatory changes that we expect will produce more efficient 
orientation and admission procedures. We have already implemented changes in the 
area of registration such as disallowing late adds to classes. This particular change is 
one that was presented at the Achieving the Dream Kickoff Institute in Seattle.  
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B. Data Analysis, Results, and Resulting Priorities 
Priority 1 
Quantitative Data Analyzed: 
We began by determining a cohort for analysis that included all first-time students 
beginning in the fall of 2007 and tracked that cohort until the spring of 2011. The student 
characteristics we determined to be the most significant were full-time versus part-time 
enrollment status. We also identified enrollment and preparation for Math and English 
Developmental Education and gatekeeper courses (e.g. Sociology, History, Political 
Science). Age was another significant characteristic in our cohort data. We also examined 
socio-economic status, specifically through fee-waiver receipt.  

Qualitative Data Analyzed: 
We are currently in the process of developing focus groups to be conducted in the fall 
2012 semester. Therefore, at this point in time, we do not have any qualitative data to 
report.  

Major Findings of Data Analysis: 
The data from our cohort indicated that students tend to experience greater success 
when enrolled full time. Inline with this particular indicator, the data also showed that 
students who begin their course of study with 12 or more units are more likely to 
experience success. We also discovered that 22% of students who earned 60 or more 
units did not earn a degree or certificate. Among the full-time students, 25% completed 
Math 125, which is the Associate Degree Math competency requirement. 42% completed 
English 101, the English competency requirement. 37% completed any development 
Math course.  
Another major finding was that 37% of the cohort did not attempt the Math 
Assessment/Placement exam during the period examined. We also noted that on 
average, it takes more than one (1) attempt for most students to complete any Math 
course below transfer level. 
With the exception of Psychology, students in the cohort did not tend to experience 
success in gatekeeper courses. The rate in Political Science was below 62%, in 
Sociology the rate was 60%, in Speech the rate was 53%.  
Full-time, first year students tend to fall into the following groups: Under 20 = 45%, 20-24 
= 21%. 53% of students in the Under 20 group carried 12 units or more. 17% of the 20-24 
group carried 12 units or more. 36% of students in the cohort group attempted 12 or more 
units in the spring of 2008, 28% attempted 12 units or more in fall of 2008. Overall, 
retention in the cohort from fall 2007 to spring 2008 was 51%.  
For the English Assessment exam, 71% of the cohort assessed in or prior to fall 2007. 
For the Math Assessment exam, 52% assessed in or prior to fall 2007.  

Stakeholders Engaged in Priority-Setting: 
The primary stakeholders engaged in the process thus far have been the members of the 
Core and Data teams, including the chair of the Math department.  
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Other Information Regarding the Decision-Making Process: 
Based on the structure created in the fall of 2011, the decision-making process requires 
that once the Core Team has developed proposed interventions, those interventions must 
be vetted by the Academic Senate and approved by the Shared Governance Council.  

Resulting Priority: Increase the number of students taking the Math 
Assessment/Placement exam.  

Priority 2 
Quantitative Data Analyzed: 
We began by determining a cohort for analysis that included all first-time students 
beginning in the fall of 2007 and tracked that cohort until the spring of 2011. The student 
characteristics we determined to be the most significant were full-time versus part-time 
enrollment status. We also identified enrollment and preparation for Math and English 
Developmental Education and gatekeeper courses (e.g. Sociology, History, Political 
Science). Age was another significant characteristic in our cohort data. We also examined 
socio-economic status, specifically through fee-waiver receipt.  

Qualitative Data Analyzed: 
We are currently in the process of developing focus groups to be conducted in the fall 
2012 semester. Therefore, at this point in time, we do not have any qualitative data to 
report.  

Major Findings of Data Analysis: 
22% of students who earned 60 or more units did not earn a degree or certificate. Among 
the full-time students, 25% completed Math 125, which is the Associate Degree Math 
competency requirement. 37% completed any development Math course.  
Another major finding was that 37% of the cohort did not attempt the Math 
Assessment/Placement exam during the period examined. We also noted that on 
average, it takes more than one (1) attempt for most students to complete any Math 
course below transfer level. 
For the Math Assessment exam, 52% assessed in or prior to fall 2007.  

Stakeholders Engaged in Priority-Setting: 
The primary stakeholders engaged in the process thus far have been the members of the 
Core and Data teams, including the chair of the Math department.  

Other Information Regarding the Decision-Making Process: 
Based on the structure created in the fall of 2011, the decision-making process requires 
that once the Core Team has developed proposed interventions, those interventions must 
be vetted by the Academic Senate and approved by the Shared Governance Council.  

Resulting Priority: Increase the number of students placing into Math 115 or higher. 
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Priority 3 
Quantitative Data Analyzed (See ATD data below): 
We began by determining a cohort for analysis, focusing on basic skills students for this 
project, which included all first-time students beginning in the fall of 2007 and tracked 
that cohort until the spring of 2011. The student characteristics we determined to be the 
most significant were full-time versus part-time enrollment status. We also identified 
enrollment and preparation for Math and English Developmental Education and 
gatekeeper courses (e.g. Sociology, History, Political Science). Age was another 
significant characteristic in our cohort data. We also examined socio-economic status, 
specifically through fee-waiver receipt.  

Qualitative Data (See ATD data below): 
We are currently in the process of developing focus groups to be conducted in the fall 
2012 semester. Therefore, at this point in time, we do not have any qualitative data to 
report.  

Major Findings of Data Analysis Analyzed (See ATD data below):  
This proposal aligns with ATD data in addition to positively impacting Basic Skills Course 
Completion rates and supporting students’ success. Statewide retention for Basic Skills 
courses for all students is 44.93%.  
With the exception of Psychology, students in the cohort did not tend to experience 
success in gatekeeper courses. The rate in Political Science was below 62%, in 
Sociology the rate was 60%, in Speech the rate was 53%.  
For the English Assessment exam, 71% of the cohort assessed in or prior to fall 2007. 
For the Math Assessment exam, 52% assessed in or prior to fall 2007.  

Stakeholders Engaged in Priority-Setting: 
The primary stakeholders engaged in the process thus far have been the members of 
the R&WG team; English, ESL, Basic Skills, and OSS faculty including the dean of 
special programs.  

Other Information Regarding the Decision-Making Process: 
Based on the structure created in the fall of 2011, the decision-making process requires 
that once the Core Team has developed proposed interventions, those interventions 
must be vetted by the Academic Senate and approved by the Shared Governance 
Council.  

Resulting Priority: Increase the number of students advancing from developmental to 
credit bearing courses in English, ESL, and other mainstream courses requiring reading 
and written assignments.  
Priority 4 
Quantitative Data Analyzed: 
We began by determining a cohort for analysis that included all first-time students 
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beginning in the fall of 2007 and tracked that cohort until the spring of 2011. The student 
characteristics we determined to be the most significant were full-time versus part-time 
enrollment status. We also identified enrollment and preparation for Math and English 
Developmental Education and gatekeeper courses (e.g. Sociology, History, Political 
Science). Age was another significant characteristic in our cohort data. We also examined 
socio-economic status, specifically through fee-waiver receipt.  

 

Qualitative Data Analyzed: 
We are currently in the process of developing focus groups to be conducted in the fall 
2012 semester. Therefore, at this point in time, we do not have any qualitative data to 
report.  

Major Findings of Data Analysis: 
The data from our cohort indicated that students tend to experience greater success 
when enrolled full time. Additionally, the data showed that students who begin their 
course of study at full time enrollment (or close to full-time) are more likely to experience 
success. We also discovered that 22% of students who earned 60 or more units did not 
earn a degree or certificate. Among the full-time students, 25% completed Math 125, 
which is the Associate Degree Math competency requirement. 42% completed English 
101, the English competency requirement. 37% completed any development Math 
course.  
Another major finding was that 37% of the cohort did not attempt the Math 
Assessment/Placement exam during the period examined. We also noted that on 
average, it takes more than one (1) attempt for most students to complete any Math 
course below transfer level. 
For the Math Assessment exam, 52% assessed in or prior to fall 2007.  

Stakeholders Engaged in Priority-Setting: 
The primary stakeholders engaged in the process thus far have been the members of the 
Core and Data teams, including the chair of the Math department.  

Other Information Regarding the Decision-Making Process: 
Based on the structure created in the fall of 2011, the decision-making process requires 
that once the Core Team has developed proposed interventions, those interventions must 
be vetted by the Academic Senate and approved by the Shared Governance Council.  

Resulting Priority: Increase the number of students advancing from developmental to 
credit bearing courses in Math. 
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C. Intervention Information 
 

Priority: Increase the number of students taking the Math Assessment/Placement exam.  

Intervention Name:  
Addressing Math Avoidance 

Direct or Indirect Student Intervention: 
Direct  

Start Date: 
Fall 2012 

Type of Intervention (choose all applicable): 
Developmental Education, First-Year Experience, Gatekeeper Courses, Improved Use of 
Data, Institutional Effectiveness, Internal Policy Review & Update, Other (Direct), 
Student Support Services. 

*Specific Course Content Area (choose all applicable): 
Math   

*Target Student Group (choose all applicable): 
• First-time students  
• Academically underprepared students 
• Other: All new, continuing, and returning students without placement 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 
9000 

*Do students have to satisfy certain criteria to take part in the intervention? 
No 

*Will special efforts be made to recruit students to take part in the intervention? 
Yes. The information provided to students upon registration will direct them to sign up for 
the Math Assessment/Placement Exam at the same time that they sign up for the 
English Assessment/Placement Exam.  

Description: 
Existing policy allows students to elect not to take the Math Assessment/Placement 
Exam. The information provided to students will no longer identify the option to elect out 
and will guide them toward automatically registering for the exam. The 
Assessment/Matriculation Office will collaborate with the Admissions Office and the 
Associated Students Organization (ASO) to develop a more effective means of 
communicating and advertising the Assessment process. 

Way(s) the intervention will help close achievement gaps: 
Among the 22% of students in our cohort who earned 60 or more units, we noticed that 
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there was a tendency not to enroll in Math and/or English courses. 16% of the cohort 
completed Math 125. Only 28% of the cohort completed any development Math. We 
believe that properly placing all students will result in a higher rate of completion of 
desirable outcomes, i.e. transfer, degree or certificate attainment.  

Measurable Yearly Goals: 
Increase the number of students taking the Math Assessment/Placement Exam by 10% 
each year.  

*Achieving the Dream Student Progress and Success Measures That Will Be 
Directly Affected by This Intervention (choose all applicable): 

• Percent of students who successfully complete developmental courses and progress to 
credit-bearing courses; 

• Percent of students who enroll and successfully complete gatekeeper courses; 
• Percent of students who complete the courses they take, with a grade of C or higher; 
• Percent of students who re-enroll from one semester to the next; and/or 
• Percent of students who earn certificates and/or degrees. 

Evaluation Plan Description: 
The Office of Institutional Research will collect data on the number of students taking the 
placement exam and success rates in Math courses to determine if improvement is 
taking place.  

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 

Plan to Scale Up: 
The plan is to get all students through the assessment/placement exam upon admission 
into the college.  

Sustainability/Institutionalization Plan: 
Once we have determined the effectiveness of the plan, we will put in place whatever 
structures are needed to ensure that all incoming students are properly placed. We will 
also be considering multiple methods of placement, based on existing research 
conducted in the Matriculation area.  

Communications Plan: 
The communication plan will involve at least three points of contact. Point one will be 
through the Admissions Office. When students register for classes, they will receive a 
registration form that will direct them to the Assessment Office to sign up for the exam. 
Point two will be to send an email to students through Blackboard Connect, informing 
students of their exam date. Finally, Registration material on the college website will be 
written to inform students that Assessment is an expected part of the 
registration/admission process.  

Internal and/or External Resources Needed: 
No increased costs are expected.  
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Institutional Policy Changes Needed: 
Training will be needed to instruct Admissions Office staff on the new communications 
procedures. 

Anticipated Challenges: New procedures are always difficult to implement because 
people are used to their existing way of doing things. It may take time for staff to adjust 
to the new communications procedures.  

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be 
Helpful: 
Positive results from this procedural change will demonstrate to the campus community 
that the Achieving the Dream methodology is successful and that procedural changes 
can have a significant impact. That mindset shift will hopefully drive similar policy 
changes in the future.  

 
Priority: Increase the number of students placing into Math 115 or higher. 
Intervention Name:  
Pre-assessment Math Workshop (PAWS) 

Direct or Indirect Student Intervention: 
Direct  

Start Date: 
Summer 2012 

Type of Intervention (choose all applicable): 
Developmental Education, First-Year Experience, Gatekeeper Courses, Improved Use of 
Data, Institutional Effectiveness, Internal Policy Review & Update, Other (Direct), 
Student Support Services. 

*Specific Course Content Area (choose all applicable): 
Math   

*Target Student Group (choose all applicable): 
• First-time students  
• Academically underprepared students 
• Other: All new, continuing, and returning students without placement 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 
150 

*Do students have to satisfy certain criteria to take part in the intervention? 
No 

*Will special efforts be made to recruit students to take part in the intervention? 
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Yes. New and/or continuing students that have cut scores close to, but below, the 
desired cut score. Students who have completed Math 105 with a grade of “A”. Students 
who have enrolled but failed to complete Math 115. Students who have completed 
applications for admission but who have not yet taken the assessment/placement exam. 
Students who have failed to successfully complete Math 112. High school students 
contacted through outreach and recruitment.  

Description: 
Students will be offered a two-week workshop, scheduled Monday through Friday, once 
in the morning and once in the afternoon/evening. The workshop will be offered 
beginning 3 weeks prior to the start of the semester. Students successfully completing 
the intervention will be guaranteed a seat in a Math 115 section for the upcoming 
semester.  

Way(s) the intervention will help close achievement gaps: 
We expect that increased preparation and accurate placement will increase successful 
course and developmental education sequence completion. Increased degree/certificate 
and transfer rates are also an expected outcome from decreasing Math avoidance 
behaviors.  

Measurable Yearly Goals: 
2012 – increase number of students completing Math 115 to 50% 
2013 - increase number of students completing Math 115 to 55% 
2014 - increase number of students completing Math 115 to 60% 

*Achieving the Dream Student Progress and Success Measures That Will Be 
Directly Affected by This Intervention (choose all applicable): 

• Percent of students who successfully complete developmental courses and progress to 
credit-bearing courses; 

• Percent of students who enroll and successfully complete gatekeeper courses; 
• Percent of students who complete the courses they take, with a grade of C or higher; 
• Percent of students who re-enroll from one semester to the next; and/or 
• Percent of students who earn certificates and/or degrees. 

Evaluation Plan Description: 
The Office of Institutional Research will collect data on the number of students 
participating in the Pre-assessment Workshop and compare their success rates in Math 
115 with those not participating in the Pre-assessment Workshop, during the same 
academic year 

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 
• Control Group 

Plan to Scale Up: 
The plan is to eventually get roughly 95% of all incoming students enrolled in an 
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appropriate Pre-assessment Workshop.  

Sustainability/Institutionalization Plan: 
The college will establish the Pre-assessment Workshop as a permanent event/activity 
prior to the beginning of each semester (fall and spring).  

Communications Plan: The communication plan will involve at least three points of 
contact. Point one will be through the Admissions Office. When students register for 
classes, they will receive a registration form that will direct them to the Assessment 
Office to sign up for the exam. Point two will be to send an email to students through 
Blackboard Connect, informing students of their exam date. Finally, Registration material 
on the college website will be written to inform students that Assessment is an expected 
part of the registration/admission process.  

Internal and/or External Resources Needed: 
Funding will be needed to pay Math instructors to design the pre and post assessment 
elements of the workshop as well as to pay the instructors who will teach/facilitate the 
workshop.   
Institutional Policy Changes Needed: 
The workshop will need to be institutionalized as a standing process/event prior to the 
beginning of each semester.  

Anticipated Challenges: 
Communication is likely to be our biggest challenge. As an open access institution, there 
is little that is communicated to new students upon acceptance to the college. We will 
need to develop and evaluate our communications plan to ensure that students are 
being made fully and properly aware of the workshop availability.   

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be 
Helpful: 
Success of this workshop will demonstrate the efficacy of establishing such pre-
semester, non-credit bearing sessions.  

 
Priority: Increase the number of students transitioning from basic skills courses to 
college level coursework.  

Intervention Name:  
Universal Reading and Writing Gateway 

Direct or Indirect Student Intervention: 
Direct  

Start Date: 
Fall 2012 

Type of Intervention (choose all applicable): 
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Developmental Education, Equity, Faculty Professional Development, First-Year 
Experience, Gatekeeper Courses, Improved Use of Data, Institutional Effectiveness, 
Learning Communities, Other (Direct), Student Support Services, Supplemental 
Instruction, Tutoring. 

*Specific Course Content Area (choose all applicable): 
Reading, writing and research for Basic Skills and Gatekeeper courses. 

*Target Student Group (choose all applicable): 
• First-time students  
• Academically underprepared students 
• Other: All new, continuing, and returning students 
• ESL, EOPS, DSPS, Guardian Scholars, and Veterans  

*Estimate Number of Students Enrolled or Otherwise Benefiting: 
  1000 - 3500 (depending on funding levels) 

*Do students have to satisfy certain criteria to take part in the intervention? 
No 

*Will special efforts be made to recruit students to take part in the intervention? 
Yes. The information provided to students upon registration will direct them to sign up for 
the English Assessment/Placement Exam and identify where Reading & Write Gold is 
available. Basic skills, English, ESL, and reading instructors will refer to various 
computer labs (English, ESL, OSS, etc.) on campus to obtain a copy of Read & Write 
Gold to assist them with their course writing and reading assignments. 

Description: Supervised instruction and training on Read & Write Gold for selected 
basic skills instructors and other faculty members will be implemented initially for basic 
skills courses. Students will receive hands-on training from instructional aides with Read 
& Write Gold and begin using it with their assignments. Students will receive a free copy 
of the program for home use. Trained OSS CGCAs will provide faculty training and 
educational tutors will work with students to help them implement the software for their 
coursework and homework. This intervention will provide text-to-speech, highlighting, 
word prediction, mobile and remote use, and other assistive technology components, 
and a proactive linkage between the office of special services, basic skills instructors, 
English and ESL instructors, and lab assistants teaching reading and writing skills. 
Way(s) the intervention will help close achievement gaps: 
The annual course completion rates at LACC for basic skills English courses from 2008 
to 2011, ranged from 51% to 53%.  Overall student progress and achievement rates for 
first time students who showed intent to complete was at 42.5 % beginning in 2004 to 
2010 and at 37.4% for students entering in 2005 and exiting in 2011 (ARCC 2012 
Report).  Training and tutoring students with Read & Write Gold will result in a higher 
rate of completion of desirable outcomes, i.e. transfer degree or certificate attainment.  

 



Implementation Proposal   Page 13 March 2012 

Measurable Yearly Goals:  
Increase the number of students successfully completing basic skills courses by 10% 
each year. Increase the number of students utilizing R&WG in their English, ESL, and 
general course work by 5% each year.  

*Achieving the Dream Student Progress and Success Measures That Will Be 
Directly Affected by This Intervention (choose all applicable): 

• Percent of students who successfully complete developmental courses and 
progress to credit-bearing courses; 

• Percent of students who enroll and successfully complete gatekeeper courses; 
• Percent of students who complete the courses they take, with a grade of C or 

higher; 
• Percent of students who re-enroll from one semester to the next; and/or 
• Percent of students who earn certificates and/or degrees. 

Evaluation Plan Description: 
The Office of Institutional Research will collect data on the number of students taking the 
English placement exam, base line data on basic skills courses and success rates 
(retention, successful transition into mainstream courses, etc.) in basic skills courses. 
Student self evaluation of effectiveness of R&WG skills applied to English, ESL, and 
OSS course reading and writing assignments will be completed each semester. 

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 
• Comparison groups, trained vs. untrained in R&WG. 

Plan to Scale Up: The plan is to get students to successfully transition from basic skills 
courses to mainstream courses with the ability to read and write successful course 
content assignments. Initial technology training and tutoring will be overseen by the 
Office of Special Services, and then trained assistants in Basic Skills, English, and ESL 
will continue the process in their areas. Student will receive their own free copy of 
R&WG in their first semester of coursework to use at college and at home. 

Sustainability/Institutionalization Plan: 
Once we have determined the effectiveness of the plan, we will put in place whatever 
structures are needed to ensure that all incoming students are properly placed.  

Communications Plan: 
The communication plan will involve at least three points of contact. Point one will be 
through the Admissions Office. When students register for classes, they will receive a 
registration form that will direct them to the Assessment Office to sign up for the 
placement exam. Point two will be to send an email to students through Blackboard 
Connect, informing students of their exam date. Finally, Registration material on the 
college website will be written to inform students that Assessment is an expected part of 
the registration/admission process and that a new assistive technology program and 
training is available to help them read and write their assignments.  
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Internal and/or External Resources Needed:  
No increased costs are expected.  

Institutional Policy Changes Needed:  
Training will be needed to instruct Admissions Office staff on the new communications 
procedures. 

Anticipated Challenges:  
The R&WG program has already been purchased and has been implemented in a pilot 
program in ESL and OSS. The challenge will be to arrange time to train basic skills and 
department faculty on R&WG. The program must also be adapted/implemented to reflect 
instructor’s individual teaching styles. Students will have to be notified of the process to 
train and receive a free copy of R&WG. Procedures will have to be put in place for 
students to provide thumb drives or for it to be downloaded online. 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be 
Helpful: 
Positive results from this procedural change will demonstrate to the campus community 
that the Achieving the Dream methodology is successful and that procedural changes 
can have a significant impact. That mindset shift will hopefully drive similar policy 
changes in the future.  
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Priority: Increase the number of students completing Math developmental education 
courses. 
Intervention Name:  
Learning in a (Math) Community  

Direct or Indirect Student Intervention: 
Direct  

Start Date: 
Fall 2012 planning/training 
Fall 2013 pilot 

Type of Intervention (choose all applicable): 
Developmental Education, First-Year Experience, Gatekeeper Courses, Institutional 
Effectiveness, Other (Direct), Student Support Services. 

*Specific Course Content Area (choose all applicable): 
Math, Personal Development 

*Target Student Group (choose all applicable): 
• First-time students  
• Academically underprepared students 
• Other: All new, continuing, and returning students in Math 115 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 
743 new students, not including additional returning/continuing students eligible for Math 
113, Math 114 or Math 115 

*Do students have to satisfy certain criteria to take part in the intervention? 
Yes. They must have met the prerequisites for enrollment in Math 113 or 115. 

 
*Will special efforts be made to recruit students to take part in the intervention? 
Yes. New, returning and/or continuing students that have placement in Math 113 or 115, 
which have not already completed PD 40 will be recruited for participation in this 
intervention. Also, students who have enrolled but did not successfully complete Math 
115 will be invited to participate. Students who have completed applications for 
admission but who have not yet taken the assessment/placement exam will be sent a 
letter of interest to encourage their participation, as well as inform them of the program 
for future reference. High school students will be contacted through outreach and 
recruitment to encourage participation in this program through dual enrollment or 
traditional enrollment.  

Description: 
This program will be a one-semester developmental math learning community. There will 
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be a cohort of students in three courses (i.e., Math 115, Math 100 and PD 40) during the 
regular term. The program will incorporate shared assignments, collaboration between 
faculty teaching pairs including jointly reviewing student progress, as well as connections 
to student support services. This program is designed to prepare students for the 
demands of college, while addressing deficiencies in math concepts and learning 
strategies that may impede student success in a Math course. Also, enrollment in the 
Math 100 course will ensure access to learning assistance/tutoring and provide the 
venue for the application of concepts taught in the Math course through the use of 
directed learning assignments (DLA). The DLA’s will be administered by the Math 
instructor for completion in the Math 100 lab. 

Way(s) the intervention will help close achievement gaps: 
We expect that the intervention will assist in increasing the numbers of students moving 
through the developmental Math course sequence, as well as increase the numbers of 
students achieving desirable outcomes (e.g. graduation, transfer, certificate award). 

Measurable Yearly Goals: 
Increase the number of students completing Math 115 by 5% each year.  

*Achieving the Dream Student Progress and Success Measures That Will Be 
Directly Affected by This Intervention (choose all applicable): 

• Percent of students who successfully complete developmental courses and 
progress to credit-bearing courses; 

• Percent of students who enroll and successfully complete gatekeeper courses; 
• Percent of students who complete the courses they take, with a grade of C or 

higher; 
• Percent of students who re-enroll from one semester to the next 

Evaluation Plan Description: 
The Office of Institutional Effectiveness (OIE) will collect data on the number of students 
successfully completing Math 115. OIE will evaluate the persistence and retention rates 
of students in Math 115, while comparing and contrasting student data for those that 
participated and those students that did not participate in the intervention.   
*Evaluation Results Comparison (choose all applicable): 

• Baseline data 

Plan to Scale Up: 
The plan is to scale up this intervention to also serve students eligible for Math 105 or 
Math 112, or Math 125, as well as eventually expand the model to include students 
eligible for an accelerated statistics course.   

Sustainability/Institutionalization Plan: 
Once we have determined the effectiveness of the plan, we will institutionalize this 
practice for selected populations. Thus, enabling the offering of learning community 
classes to students in all levels of the developmental math course sequence. Positive 
results from this procedural change will demonstrate to the campus community that the 
Achieving the Dream methodology is successful and that procedural changes can have 
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D. Is there additional information you would like Achieving the Dream to know about 
the college or about the implementation proposal? 
 
The Student Success Committee has begun discussing other interventions. These, 
however, have not been voted on by the committee at this time and are therefore not 
included in our Implementation Plan. We anticipate developing other interventions as 
we analyze our data.   

a significant impact.  

Communications Plan: 
The communication plan will involve mass email distribution, targeted recruitment from 
marketing materials and college personnel. An email to eligible students will be sent 
through Blackboard Connect Ed, informing students of their eligibility to participate in the 
program. Students will also receive information and communication about eligibility to 
participate from the college counselors. The classes will be clearly marked in the class 
schedule with an asterisk and an information blurb explaining pertinent information and 
criteria. There will be an immediate point of contact for the program (i.e. Math 
department secretary) whose contact information will be included with all program 
materials to ensure there is an immediate point of contact for interested students that will 
also disseminate program information. There will also be material on the college website 
designed to inform students about the program including the registration process. 
Additionally, there will be correspondence sent via email to the faculty and staff at the 
college to encourage their education about program offerings. 

Internal and/or External Resources Needed: 
There is a cost associated with course offerings and materials necessary for assignment 
completion in the math lab. These costs are variable and contingent on the amount of 
classes offered, if current offerings are not redirected.  

Institutional Policy Changes Needed: None. 

Anticipated Challenges: 
The following challenges are anticipated: The challenge of getting students to enroll in all 
sections of linked courses, recruitment of students interested in enrolling in 9 units, and 
the cooperation of various campus departments.  

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be 
Helpful: 
Positive results from the implementation of this program will demonstrate to the campus 
community that learning communities build a sense of academic and social engagement 
which yields positive outcomes. These outcomes may include improved academic 
achievement, accumulation of course credit, and increased learning. The results will 
hopefully positively impact campus decisions to increase the amount of learning 
communities so that students can demonstrate greater academic progress (as 
demonstrated by higher rates of retention and learning) as a result of their involvement. 
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Implementation Proposal Work Plan Template 
Priority Area:  Math Placement 
Measurable Yearly Goals: Increase number of students assessing by 10% each year 
Work Plan Action Steps Year 

One 
Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop new directions/message 
to be placed on registration 
receipts 

X    Matriculation 
Coordinator/ 
ATD 
Coordinator 

Develop training/professional 
development activities to teach staff new 
communication strategies 

X    Staff and 
Organizational 
Development 
Coordinator/ 
Dean of 
Admissions 

Develop new messaging for 
Admissions/Orientation information on 
college website 

 

X 

   College Web 
Designer/IT 
Manager 

Track results with Assessment, Tracking, 
and Research team 

X X X X ATR (Data 
Team)/Core 
Team 

Evaluate results  X X X X Data and Core 
teams 

Present results to Academic Senate and 
Shared Governance Council 

 X X X ATD 
Coordinator/ 
Student 
Success 
Committee 
Chair 

 
Priority Area:  Pre-assessment Workshop (PAWS) 
Measurable Yearly Goals:  
2012 – increase number of students completing Math 115 to 50% 
2013 - increase number of students completing Math 115 to 55% 
2014 - increase number of students completing Math 115 to 60% 
 
Work Plan Action Steps Year 

One 
Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop new directions/message X    Matriculation 
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to be placed on registration 
receipts 
 

Coordinator/ 
ATD 
Coordinator/ 
Math Faculty 

Develop training/professional 
development activities to teach 
staff new communication 
strategies 
 

X    Staff and 
Organizational 
Development 
Coordinator/ 
Dean of 
Admissions 

Develop new messaging for 
Admissions/Orientation 
information on college website 

X    College Web 
Designer/IT 
Manager 

Track results with Assessment, 
Tracking, and Research team 
 

X X X X ATR (Data 
Team)/Core 
Team 

Evaluate results  X X X X Data and Core 
teams 

Present results to Academic 
Senate and Shared Governance 
Council 

 X X X ATD 
Coordinator/ 
Student 
Success 
Committee 
Chair 

Priority Area:  Basic Skills Completion 
Measurable Yearly Goals: Increase the number of students successfully completing 
basic skills courses by 10% each year. Increase the number of students utilizing R&WG 
in their English, ESL, and general course work by 5% each year. 
 
Work Plan Action Steps Year 

One 
Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 
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Priority Area:  Math Completion 
Measurable Yearly Goals: Increase the number of students completing Math 115 by 
5% each year. 
 
Work Plan Action Steps Year 

One 
Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Determine class section 
availability for Math and PD 
classes. 

X X X X VPAA/IDWG 
Dean/ Math 
Department 
Chair/ 
Counseling 
Department 
Chair 

Determine faculty designated to 
teach in learning community 
classes. 

X X   Math 
Department 
Chair/ 
Counseling 
Department 
Chair 

Develop training/professional 
development activities for faculty 
and staff involved with teaching 
and coordination of learning 
community. 
 

X X X X Staff and 
Organizational 
Development 
Coordinator/ 
Discipline 
Faculty/ 
Instructional 
Lab 
Assistant(s) 

Develop messaging for 
dissemination of information on 
college website and in college 
publications (e.g. class 
schedule). 

X X X  College 
Webmaster/ 
Math 
Department 
Chair/ 
Counseling 
Department 
Chair 

Develop directed learning 
assignments. 
 

X X X X Math 
Department 
Chair/ Math 
Instructional 
Faculty/Math 
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Lab Faculty 
Coordinator 

Track results with Assessment, 
Tracking, and Research team. 
 

 X X X ATR (Data 
Team)/Core 
Team 

Evaluate results.   X X X AtD Data Team 
and AtD Core 
teams 

Present results to Academic 
Senate and Shared Governance 
Council. 

  X X AtD 
Coordinator/ 
Student 
Success 
Committee 
Chair 
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Persistence Inquiry Project  
(PIP) LACC 

Providing students with a strong start, 
motivation, and skills to make it through the first 

year at LACC  

Introduction 
In 2004, in an effort to better prepare students for 
transfer and for the workplace, the California 
Community Colleges changed the requirements for 
graduation so that beginning in 2009, all graduates 
would be required to successfully complete a transfer 
level English and math course (at LACC, that is English 
101 and Math 125).  Many successfully argued that merely raising the graduation 
requirements would do little to better prepare students for university level or for the 
workplace since so many students entered community colleges with gaps in their knowledge 
of the basic skills necessary to succeed in college level work.  Thus was born the Basic Skills 
Initiative (BSI) in 2006 that provided funding to all 112 California community colleges to 
implement innovations in their basic skills programs designed to help students navigate 
through the basic skills and general education programs so that they could successfully 
transfer or gain the certificates or degrees necessary to do university level work or to find 
meaningful jobs in the workplace.  The overall record of student success in the California 
Community Colleges (CCCs) was and still is generally and uniformly dismal.  As Deborah 
Harrington often says, “We are all unremarkable in our failure.” 

Just about every faculty member at just about every community college in California can 
describe situations where hard-working, dedicated students overcame seemingly 
insurmountable odds to make it, be those odds dropping out of high school; graduating from 
high school but remaining functionally illiterate; never learning to speak (or read or write) 
standard English even after spending years, perhaps decades, in the public schools; not 
being able to perform basic math calculations; not being able to think critically; not having 

Suspendisse potenti. 
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support from family (be that family parents, spouses, or children) to continue in school; 
having to work to support themselves or other family members; or whatever other obstacle 
that was put in front of them.  We have all had students who rose to the occasion.  But how 
many students are enrolled at LACC?  How many do NOT rise to the occasion?  The data 
are available for us to see the overall success (or failure) of our programs to prepare the 
majority of our students for success in today’s world.   

Part of the problem is that most colleges took the BSI funds and used them to fill in the 
growing holes in the CCC budgets that were part of the overall economic downturn that we 
all faced over the past seven years.  Our intentions were good.  We all felt that if we could 
just keep our programs running, eventually our students would succeed.  But that is not the 
case.  Many of our programs have been in existence for decades.  In the intervening time, 
students have changed, society has changed, knowledge about how we learn has changed, 
technology has changed, and the world has changed.  Unfortunately, many of our programs 
have not changed all that much and we are no longer preparing today’s students to succeed 
in today’s world.  

Another part of the problem is that we all have ideas—some of them very good ideas—
about how to solve the problem, and when money becomes available we struggle to get our 
own brilliant idea funded, often without looking carefully at the problem.  It may be that an 
idea or a program or an activity works really well at College X or College Y, but their 
situation is often quite different from ours, and the very same idea or activity or program 
will not work quite as well at our institution as it did at College X or College Y for any 
number of reasons.  It is critical for us to do our homework to actually uncover the 
underlying issues before we try to implement any solutions. That is the basic function of the 
Persistence Inquiry Project (PIP). 

PIP is part of the LACCD Student Success Initiative (SSI), which is aligned with the 
Achieving the Dream (AtD) efforts at the nine LACCD colleges.  The goal is not to impose 
yet another bureaucratic to do list on any of the LACCD colleges; the goal is to provide a 
framework through which a small group at each college can examine the college situation, 
learn about what other colleges are doing, and with the support of the other LACCD 
colleges can come up with some viable suggestions for implementing innovations that may 
actually make a difference on each of the campuses. The inquiry project has a time limit of 
one semester, Spring 2013.  During that time, the team at each college will conduct a review 
of the relevant literature on activities or programs that have demonstrated success at other 
colleges (both in California and across the country) discussing how those programs might be 
adapted for their own college. The group will also examine the relevant success data for the 
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college to identify where the greatest challenge is centered or where the most impact can be 
made.  It will then be up to each college to structure and implement any changes for the fall 
2013 or spring 2014 semester(s). 

Background: Definitions and Descriptions 

When the ARCC Report was created, the CCCCO also defined the terms it uses to measure 
effectiveness across the 112 California Community Colleges.  Success (in a course) is 
defined as students who enroll in a given course, remain enrolled to the end of the term, and 
earn a grade of C or better for that course.  Persistence is defined as enrolling in the next 
course in a sequence of courses (for example, ESL 5A to ESL 6A; English 28 to English 
101; Math 115 to Math 125); it can also mean enrolling in the next semester (Fall 2012 
followed by Spring 2013) for a full load of courses (12 units or more).  Colleges also can talk 
about Fall-to-Fall persistence, meaning students who return in the following academic year 
for a full load of classes after completing two semesters of classes (e.g., Fall 2012, Spring 
2013, and again in Fall 2013).  Improvement is defined students who successfully complete 

one course in a sequence and then successfully complete the next course in the sequence 
(e.g., ESL 5A then ESL 6A; English 28 then English 101; Math 115 then Math 125).   

So how are we doing?  The table below is taken from the LACC Institutional Effectiveness 
web SharePoint site: 

ARCC Measure 2003-04 to 
2008-09 

2004-05 to 
2009-10 

2005-06 to 
2010-11 

Rank (in 
LACCD) 

1.1 Student Progress and 
Achievement (SPAR) 

44.3 42.5 37.4 8 

1.1a Earned at least 30 units 73.6 70.2 68.8 6 
1.2 Persistence Rate 61.9 61.1 64.8 5 
1.3 Vocational Course 
Success Rate 

73.5 72.1 69.6 8 

1.4 Credit Basic Skills 
Success Rate 

51.3 50.1 53.4 5 

1.5 Basic Skills Improvement 
Rate 

48.0 49.6 50.7 5 

1.5 ESL Improvement Rate 52.5 55.8 52.9 5 
1.6 Career Development and 
College Preparation 

7.4 10.4 13.7 2 

 

 



 

Persistence Inquiry Project  
(PIP) LACC 

4 

 

What does this mean?  Overall, we are not doing very well on the ARCC measures.  LACC 
sits squarely in the middle on most of the measures, close to the bottom on a few measures, 
and second in only one measure.  For the purposes of this project—persistence--, we sit at 
No. 5 of the nine LACCD colleges with a persistence rate in the low 60% range, a weak D.  
The college with the highest persistence rate in our district only managed a measure in the 
low 70% range, a low C as it were.  As Deborah says, “…unremarkable in our failure” 
across the board. 

There are many who quibble with these numbers.  The first issue is the way the numbers are 
generated.  Many in our district (especially administrators and most especially researchers) 
say that the System (the Chancellor’s Office, CCCCO) uses a “different” measure than we 
do in our district, so of course the numbers make us appear to be doing poorly.  This 
argument has been made since the ARCC numbers have been generated, almost a decade 
now.  Rather than doing something to adjust the way we collect our information and send it 
to the system office, we continue to “rail against the darkness” rather than “lighting the 
candle” that will allow us to use the measures that the ARCC report generates as a useful 
yardstick.  Whether we agree with them or not, these are the numbers that the Chancellor’s 
Office uses to measure the effectiveness of all 112 community colleges in California; one 
day in the not so distant future, these numbers may very well determine our funding levels 
so we need to get on board and make an effort to improve our performance using the 
yardstick all 112 colleges must use to demonstrate their effectiveness.  Never mind that we 
should sincerely want to help our students learn the skills they will need to succeed in 
college level work and in the workplace. 

Another complaint often heard about these numbers has to do with what is being measured.  
Many faculty who do not teach in the basic skills or vocational areas feel that these numbers 
have nothing to do with them and their teaching.  Yet they are sometimes frustrated when 
students appear in their classes unable to do the fundamental tasks they expect students to 
be able to do—read the textbook, take notes, ask questions, perform basic calculations, think 
critically, compose clear, concise, comprehensible written responses to test questions, or use 
logic to determine a course of action.  While it is not possible for students to learn these 
skills in one or two courses they may take in ESL or English or Math, they can begin the 
process in these basic skills classes.  There is no English instructor who can or should 
attempt to teach students to “read like” an historian or a philosopher or a scientist the way a 
faculty member in history, philosophy, or science can, but collaboration among faculty from 
diverse disciplines can pave the way for better understanding of what it means for students 
to perform across the disciplines. 
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And this is another of the major obstacles to improving student performance not just at 
LACC but across the LACCD, California, and even across the US:  lack of communication 
among departments and programs at colleges nationwide.  The 2003 Accreditation 
standards in the ACCJC began to address this issue, then strengthened them again with the 
2006 standards. One of the overarching themes of the new accreditation standards is dialog, 
the documentation that college faculty and staff are talking to each other about teaching and 
learning and what is needed to support student success not in individual departments or 
programs, but success in all aspects of learning.  It is essential that faculty and staff 
collaborate to support student learning.  So often there are support programs offered at 
multiple places on a campus—TRIO, EOPS, SI, FYE, Umoja, Puente, tutoring, workshops, 
trainings, labs, clinics—all of these support programs eat up limited resources but seldom 
talk to each other about who can participate, what is offered, how they are managed, the 
expected outcomes for students, or anything else.  There are students who become very 
skilled in finding out about these support programs and take advantage of several of them 
simultaneously.  This is great for this relatively small number of savvy students.  But what 
about the thousands of other students who either don’t now about these programs or can’t 
get in to them because of limits placed on participation?   The so-called “boutique” 
programs that can serve one hundred to five hundred students but are too costly or too labor 
intensive to serve the larger student population—most of whom would benefit from some 
support—do not really help our college improve overall success.    

New research reveals that the results demonstrated by these very successful specialized 
support programs is valid only while the students are enrolled in the support programs and 
does not carry over into future semesters nor is it applied to other disciplines (Karp et al, 
2012).  Students need to internalize the strategies they discover in these support programs if 
they are to use them in all disciplines and eventually when they enter the workforce.  This is 
why it is so critical for faculty from across all disciplines to be involved in building success 
strategies in all students. 

Need for PIP 

• Engage multiple disciplines and programs in inquiry 
• Uncover a set of strategies that will support students in many courses and programs 
• Implement new strategies for learning across a wide range of courses and programs 

to help students internalize new skills 
• Increase success, persistence, and improvement across a wide range of courses and 

programs 
• Document successes and challenges through program review and SLO assessments 
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• Collaboratively review successes and challenges to identify adjustments that will 
improve performance 

Process 

• District Logic Model with deadlines for completion of tasks in SP 2013 
o https://www.box.com/s/osmddcjg4om3hiy9ze99 

• Deadlines 
o January: create campus PIP Team 
o February: conduct lit review 
o March: analyze strengths and barriers of current practice  
o March: complete environmental scan 
o April:  create recommendations for PIP implementation 
o April:  share recommendations with campus community 
o May:  recommendations approved by various shared governance       

committees (Senate, EPC, SGC, etc.) 
o Summer: establish implementation plan 
o August: implement recommendations 

Evaluation 

This project will be evaluated using three criteria:  the diversity of the participants in the 
inquiry group; the group’s ability to meet the deadlines established in the LACCD PIP logic 
model, and the group’s ability to share their recommendations with the campus community 
for review and suggestions. 

Cost 

There should be little to no cost to complete this inquiry.  No one involved will receive 
reassigned time or stipends.  There should be no travel involved during the length of this 
inquiry.  The only possibility of some cost might be for producing copies to be distributed 
during the process of sharing the recommendations with the various shared governance 
groups. Refreshments at meetings would be greatly appreciated but not required. 
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Los Angeles Harbor College  

Los Angeles Harbor College is one of 
two community colleges serving the South 
Bay region of Los Angeles. The college 
mainly serves students from Harbor 
City, Carson, San 
Pedro, Gardena, Lomita, Wilmington, and 
the Palos Verdes Peninsula. Since its 
beginning in September 1949, Harbor 
College has grown from a technically 
oriented college into a comprehensive 
institution of higher learning in order to 
accommodate the fact that most of the 
populations the college serves will, in some capacity, work for the Port of Los Angeles, 
Southern California’s aerospace industry, or the oil refineries. They are increasingly the 
primary drivers of the Southern California economy. 

As of Fall 2009, 72% of Harbor College’s population was part-time students, with 28% 
describing themselves as full-time. The school population is about 40% male and 60% 
female. Nearly half (46%) of the student population was comprised of Hispanic and Latino 
students, and 16% of students identified as Asian, Hawaiian or Pacific Islander. The 
majority (63%) of students were under the age of 25, and the overall graduation rate for 
the Hispanic student population that graduated within normal time of completion for 
their program was only 21%. 

What We Are Doing 

Student equity continues to be a high priority for Harbor College. The college is 
committed to maintaining its wide array of student diversity that reflects the surrounding 
communities. Therefore, increasing the access and success of students is reflected in the 
college’s primary goals for joining Achieving the Dream. Its plan for equity focuses on 
specific goals for developing programs and services to address the under�preparedness of 
Hispanic, African American, and disabled students in the areas of math and English, 
specifically to increase their retention, completion, graduation, and transfer rates. 

Harbor College’s goals are to: 

• Offer innovative, learner-centered instruction in all college programs to promote 
effective learning 



• Maintain an environment where students and all college personnel have a voice 
and an opportunity to participate effectively in governance 

• Optimize and be accountable for the responsible use of all financial resources 
• Collaborate with local and global communities and organizations to enhance 

opportunities that are beneficial to their students, the college, and its mission 
• Ensure a campus community that values diversity and promotes a climate of 

mutual respect, personal and professional growth, effective communication, and 
teamwork 

The college also recognizes the need to involve more stakeholders – students, faculty, and 
community residents – in planning and decision-making. 
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Implementation Proposal Narrative Template 
 

Narrative due: April 16 (draft) and May 15 (final) 

 

Name of Institution: Los Angeles Harbor College    

Submission Date:   May 15, 2012  
Achieving the Dream Funder (if applicable):  N/A 
Grant Number (if applicable):     N/A 
Name, e-mail, and telephone number of contact person regarding this proposal: 

Name and Title:   Leige Doffoney, Dean Academic Affairs/ATD Project Leader 
Telephone:      310 233 4021 or 310 233 4026     

E-mail:      doffonlc@lahc.edu 
 

BEGIN PROPOSAL NARRATIVE 

 

Principles for Increasing Student Success through Institutional Improvement 

 

1. Committed Leadership: The Los Angeles Harbor College President; VP’s of Academic 
Affairs and Student Services; Academic Senate President and several key leadership 
personnel attended the June 11 ATD Kick Off Session in Seattle, Washington.  All 9 
campuses in the Los Angeles Community College District have embraced the ATD 
process and developed leadership at each campus. LAHC dedicated our Fall 
Convocation to the implementation of ATD and selected a Project Director and co-
chairs for the Core and Data teams.  The co-chairs are represented by administration 
and faculty on each team.  ATD leadership in July 2011 and January 2012 attended and 
presented in District ATD planning meetings.  Our president supported 12 faculty and 
staff members attendance at the D.R.E.A.M Strategies Institute. Funding came from 
Title V and Basic Skills grants for participation to support common ATD Goals, as well 
as from the District Office. 
The president and campus leadership have met on 3 occasions with the assigned ATD 
coaches to mentor and review the ATD process.  The Project Leader along with the 
Core and Data team co-chairs are scheduled to meet with the college president and 
senior staff on a monthly basis or more when needed.  The ATD leadership works 
directly with the District Vice Chancellor to implement district policy and procedures 
changes needed to support the ATD goals. 
The President selected the ATD Core Leadership to make a presentation at the LACCD 
Board of Trustee Meeting in February 2012 to inform the community and trustees about 
the progress on ATD at LAHC. 
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The Academic Senate and College Planning Council have listed ATD as a regular 
agenda item to update ATD progress.  All proposed interventions are vetted through the 
shared governance structure for campus support and approval.  Our priority focus and 
three interventions have been approved by each committee. 
The Dean of Institutional Effectiveness, who is the Administrative Co-Chair of the ATD 
Data Team, reports directly to the president who embraces data driven decision making 
for the campus.  This was a highlight of our recent Accreditation Self Study. 

2. Use of Evidence to Improve Policies, Programs, and Services:  In  August 2011, the Data 
Team Co-Chair/ Dean of IE prepared for each ATD Data Team member a Data Tool 
Box  flash drive of relevant institutional data to review,  This box  was to establish a 
baseline of evidence.   The Data Team met on a weekly basis in fall 2012 to review and 
discuss, as well as determine, what data to take forward to the Core and College 
Planning Council. . 
There is a Data and Support Research link on the ATD webpage which is accessed 
from the campus home page. 
http://www.lahc.edu/facultystaff/ATD/Data%20and%20Supportive%20Research%20Links.html   
Relevant data is available to the campus and community from this site as well as the 
college’s research and planning website. 
The Core and Data Teams reviewed the ATD Policy and Procedure Analysis form.  
Recommendations were made and discussed at various campus and district meetings.  
The Harbor College teams agreed that the District needs to address the 
recommendations made by all the campuses since most of them will affect us at a 
district level. The Office of Economic and Workplace Development has identified limited 
additional funding to support the research and development activities of the campus  as 
some of the ATD goals are related to completion of degrees and certificates and 
completion of gatekeeper courses. We will leverage some needed resources from 
grants and CTE funds to assist us with our interventions. 
ATD leadership has shared the easily accessible new statewide basic skills data tool 
located at http://datamart.cccco.edu .  The tool was developed by 3CSN (California 
Community College Success Network) and the state chancellor’s office and presented 
to our campus by our Data Team.  It provides retention and persistence information of 
specific cohorts as they progress through the developmental pipelines in English, ESL, 
reading and mathematics.  This information has been used to form a foundation for our 
priority of improving progress through our developmental pipeline.   
Data Team Leadership has openly shared data the College Planning Council, Student 
Services, and instructional groups to identify barriers to success for our students. They 
met with our Data Coach in March 2012 to address best practices to develop evaluation 
techniques for proposed interventions. The Data Coach also worked with the Core 
Team to complete our three ATD intervention logic models. 

3. Broad Engagement:  ATD Leadership is committed to representation on committees  
that reflect, students, faculty and staff; (classified staff is significant on the committees).  
Committee membership and constituency groups can be found on ATD website:     
http://www.lahc.edu/facultystaff/ATD/Dream%20Team.html   

http://www.lahc.edu/facultystaff/atd/Data%20and%20Supportive%20Research%20Links.html
http://datamart.cccco.edu/
http://www.lahc.edu/facultystaff/atd/Dream%20Team.html
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In addition an ATD Newsletter has been developed by a faculty member and classified 
employee.  The goal is to create the newsletter each semester to highlight successful 
and important activities.  Leadership for the Core and Data Teams are reflective of 
faculty and administrative members to broaden the engagement and support of 
activities smoothly.  Our Essential Skills Committee has regularly invited ATD members 
to participate in their planning and activities and is currently planning an Essential Boot 
Camp for summer 2012 and providing several workshops on FIG (Faculty Inquiry 
Group) activities.  The Essential Skills Committee Chairperson participated in the 
D.R.E.A.M. Strategies Conference in Dallas, Texas and funded her own participation.  It 
is evident that they will be supportive of proposed interventions. Our Data Co-Chair is 
also on the Essential Skills Committee. 
In conclusion participants at the D.R.E.A.M. Conference have committed to being a part 
of the Campus Fall 2012 Convocation and Professional Development activities to share 
information received with all campus constituencies.  

4. Systemic Institutional Improvement:  Key to improvement has been robust dialogue 
related to various student success interventions and conversations.  This is evident in 
the College Planning Council; Academic Affairs and Student Services Clusters, and the 
Academic Senate. 
The alignment of any resources and activities to address student success are being 
strongly considered in campus planning processes.  In California, where we are facing 
devastating budget issues, collaboration and mutual support is essential.   
The campus has acknowledged the need for an environment reflective of a culture of 
evidence.  This has also been evident as the focus of our Accreditation Self Study 
completed March, 2012.  We are aware that African American males; Hispanic males; 
and African American Females are the populations on campus that have the lowest 
retention, success and completion rates. 
The campus is also aggressively trying to identify outside funding opportunities to 
address possible interventions.  Our campus was accepted to participate in the 3CSN 
Accelerated Math Pathways program which will hopefully reduce the number of basic 
skills courses necessary for students to complete a non-STEM degree if their major is 
not a STEM major.  The focus is on creating a pre-Statistics course. 
LACCD is beginning to collectively address student success in conjunction with 
Achieving the Dream as it relates to policies and practices that affect our student 
success programs.  This is quite a venture when you consider that there are 9 
campuses but the efforts have resulted in relevant dialogue of procedures related to late 
adds, repeatability issues, and withdrawal practices. 
 

A. Data Analysis, Results, and Resulting Priorities 

 

1. Quantitative Data Analyzed:  Multiple sources of data and analyses were used to 
examine retention, progression, and completion by students. Institutional data 
included: the College Fact Book, IPEDS Factsheets (2005-current), ARCC data, 
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Drop Survey results (2011), Financial Aid survey (2011), Learning Assistance 
Center survey (2011), Matriculation committee report (2011), Highest enrollment 
courses by demographics, Exit point analysis (aka “Leakage”). We also 
examined two dissertations in which Latino/Latina and minority student success 
was examined at Hispanic Serving Institutions (one of which was conducted 
locally at Harbor). Additional literature review included reports from the California 
Community Colleges Chancellor’s Office, studies from the NACADA resource 
website, studies and resources from the First Year Experience and Students in 
Transition website (Univ. South Carolina); and position/”white papers” from 
College Board, Chronicle of Higher Education, and other sources. Additionally, 
we attended a webinar on Increasing Retention and Persistence of First Year, 
Minority Male Students (Feb. 2012). We also invited Dr. William Franklin, VP 
Student Success at California State University- Dominguez Hills, to speak to our 
Data Team and Core Team members about the initiatives and data analysis 
completed by CSUDH to move the needle on retention/graduation rates.  We 
continue to share articles data which we are analyzing throughout the process. 

2. Qualitative Data Analyzed:  Student focus groups were conducted and continued 
through April, 2012 addressing key areas of student success including “front 
door” (orientation/placement/first year experience), Math progression, English 
progression, and Equity issues specific to our students/campus. Additional focus 
groups are planned to include students and faculty perceptions about 
relationships of faculty to students. The interview guide selected for our first 
round of interviews was developed from the American Association of Colleges 
and Universities, using the major themes and questions; with additional sections 
added on the front door, math, English, and equity areas. We shared over 7 
different articles and book chapters on Focus Groups and qualitative interviewing 
methods to the ATD Core Team and College Planning Council 

3. Major Findings of Data Analysis:  Quantitative data indicates that the 3 groups for 
which we need to increase retention and completion are: African American 
Males, African American Females, and Latino Males. In particular, we have 
identified that we do not offer enough sections of Developmental English and 
Developmental Math to meet demand, which stymies student progression in the 
pipeline of completion.  

4. Qualitative data collection and analysis is still in progress. Preliminarily, we can say 
that the focus group feedback thus far has identified some “gaps” which we may 
need to address further including “generational issues” between students and 
faculty. Learning preferences including technology and engagement via 
technology by students has also surfaced as issues. Issues regarding math 
instruction have also surfaced which will need to be explored in more depth. 

5. Stakeholders Engaged in Priority-Setting:  ATD Core and Data Team members; 
Campus Leadership including president and vice presidents; Academic Senate; 
Essential Skills Committee; Office of Economic and Workforce Development; 
Title V Committee; LACCD Student Success Committee; College Planning 
Council; and the SLO Assessment Committee. 
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6. Other Information Regarding the Decision-Making Process:  The campus just 
completed our Accreditation Self Study and received a preliminary 
commendation on collegiality and teamwork.  This has certainly been true in 
launching Achieving the Dream as we have received support in our campus 
decision making process. 

7. Resulting Priority:  Increase the number of students who progress through the 
developmental pipeline 

 

 

A. 1   Intervention Information 

 

Priority:  Increase the number of students who progress through the developmental 
pipeline 

Intervention Name:  Strategy 1:  Front Door  Success Program:  Implementation of a First 
Year Experience  (FYE) and Orientation for new/incoming students 

Direct or Indirect Student Intervention:  Direct 

Start Date:  April  2012 

Type of Intervention (choose all applicable):  FYE, Advising, Student Success Course, 
Student Support Services,  

*Specific Course Content Area (choose all applicable):  English, Math, and Personal 
Development/Student Success Course 

*Target Student Group (choose all applicable):  First Time Students; Full Time Students, 1st 
Generation Students (preferred), and Academically Underprepared Students 

*Estimate Number of Students Enrolled or Otherwise Benefiting:  70 students in 1st year 
cohort; (2 cohorts of 35 each) (To be scaled up each year) 

*Do students have to satisfy certain criteria to take part in the intervention?  Students must be 
eligible for course one level below college level English. 

*Will special efforts be made to recruit students to take part in the intervention?  Yes.  Students 
will be recruited from neighboring high schools.  The college’s outreach and recruitment 
office will coordinate recruitment efforts.  Electronic and traditional program promotional 
materials will be used to inform students of the initiative. 

Description:  Los Angeles Harbor College currently offers one method of orientation for 
students not enrolled in specially funded programs.  This orientation is an online 
orientation for the select number of students who choose to take the college English 
and math placement exams.  As a result, many students not taking the exams are left to 
navigate a path to student success without direction and support.  First time students 
need structured options that will help them see the pathway to their goals.   
The Front Door Success Intervention will work closely with our First Year Experience 
Initiative.  The combined efforts will engage students in a number of activities via a 
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comprehensive orientation and follow up experiences.  Programmatic goals will 
leverage existing resources and services.  At the end of the pilot examination  additional 
resources needed, will be evaluated.  Title V will support any allowable expenses.  
Evaluation of scaling up efforts needed,  will also occur.  
Faculty professional development and participation in the On Course Training Program 
will occur (see www.oncourseworkshop.com ) that will help students take responsibility for 
preparing the path to success with faculty. 

Way(s) the intervention will help close achievement gaps:  Our ATD Data Team reports that 
75% of new students are students of color and reflect the demographics of our 
surrounding community.  College retention and success figures for these students are 
low for African American, Hispanic, and African American females.   Interventions will 
assist these cohorts in closing the achievement gap in comparison to other students.  
By preparing the students with a comprehensive orientation and student success 
pathway model, they will be better prepared to succeed. 

Measurable Yearly Goals:  Increase the current rate of first time student retention by 10% 
in our pilot program; increase by 5 % the second through fourth year of the program as 
we scale up the number each year. 
*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 

This Intervention (choose all applicable):  % of students who complete the courses they take 
the first year with a grade of C or higher; % of students who re-enroll from one semester 
to the next; % of students who successfully complete developmental courses and 
progress to credit bearing courses; % of students who enroll and successfully complete 
gatekeeper courses. 

Evaluation Plan Description:  Conduct focus groups for students and faculty involved in the 
program; collect surveys (pre/post); assess math and English skills for students;  
*Evaluation Results Comparison (choose all applicable):  Baseline data; Other Comparison 
Group  

Plan to Scale Up:  Plans include increasing the initial Title V cohort group in Year 2 to 140; 
Year 3/210; Year 4/Open to all students. 

Sustainability/Institutionalization Plan:  Re-design current student orientation and success 
pathway plan to include successful strategies.   Re-organize counselor and faculty level 
of participation in orienting students via professional development activities to include 
On Course process.  Re-design assessment processes for math and English with 
bridge program.  Continue to explore additional grant and other funding  in order to 
sustain success strategies. .   

Communications Plan:  Successful program strategies will be publicized and shared at 
LACCD ATD retreats; LAHC ATD newsletters and website; internal and external 
campus publications; FLEX and Convocations activities; text and email systems to 
students.  Student participants will receive information from Admissions; Presidents 
Office; and be supported by the Office of Institutional Effectiveness.   

Internal and/or External Resources Needed:  Volunteer Student Peer Mentors from CWS 
(College Work Study); Honor’s Program; Life Skills Center; or CSUDH graduate 
students.  Access to supply accounts for orientation materials; staff assistance in 

http://www.oncourseworkshop.com/
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sending communications to students; re-organization and possible release time for 
counselor projected interventions; professional development funds for faculty On 
Course Training (SFP); campus commitment to Student Success Courses. 
Also $12,000 for the first year for professional development activities.  Funds will be 
requested from the Title V and Essential Basic Skills Committee.  The proposal for this 
piece of the curriculum has received support from the Vice President of Academic 
Affairs and the Dean of the Mathematics area.  Faculty developing the intervention will 
also receive support from the 3CSN Success Network.  http://cap.3csn.org/  

Institutional Policy Changes Needed:  Our state has passed legislation to consider 
“mandatory” orientation programs.  It is hoped that strategies from this pilot will help to 
form those practices.  Included will be regular orientations for new faculty in On Course 
practices; utilizing new technologies to communicate with students; implementing 
mandatory pre-assessment practices in math and English for new students; LACCD 
Policy change and how students declare majors; reassignment time for 
counselors/faculty to participate in new orientation models. 

Anticipated Challenges:  Support for faculty reassigned time in hard economic 
environment; limited funding for new program implementation; time and staff necessary 
to address campus and district policies; limited Math and English course availability. 
Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful:  

Increased support for Institutional Research staff. 
 

B. Is there additional information you would like Achieving the Dream to know 
about the college or about the implementation proposal? 

 

Not at this time. 
 
 

Implementation Proposal Work Plan Template 

Priority Area:  Increase the number of students who progress through the developmental 
pipeline 

Measurable Yearly Goals: Increase the current rate of first time student retention by 10% in 
our pilot program; increase by 5 % the second through fourth year of the program as we 
scale up the number each year. 
 
Work Plan Action Steps Year 

One 
Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Identify the pertinent members of the 
Front Door Success ATD Committee.  
Include participants outside of the Core 
and Data teams as well and assign a 

 

 

 

   A. Sanchez 
D. Ruiz 
L. Doffoney 

http://cap.3csn.org/
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Data Team member to the group. 
X K. Blackburn 

Review the Implementation and Work 
Plan for the Intervention 

X X X X Same as 
above 

Develop a timeline for intervention 
actions with the committee 
 

X 

 

 

X X X A. Sanchez 
D. Ruiz 

 

Initiate student focus groups on 
obstacles to student success 
 

X 

 

X X X D Ruiz 
E. Reigadas 
K. Blackburn 

Develop an action plan for faculty and 
staff professional development with a 
timeline 

X X X X C.  Carrillo 
L. Doffoney 

Identify the FYE Cohorts with Title V X X X X A. Sanchez 
D. Ruiz 

Develop with FYE and Essential Basic 
Skills program possible Summer Bridge 
Program; Welcome Week; include Fast 
Track, Grammar Slam and PD Student 
Success Course. 

X X X X A. Sanchez 
D. Ruiz 
S. Fasteau 
English 
Faculty 
S. Khan 
Counseling 
Staff 

Do pre-assessment before placement 
with cohort 

X X X X S. Fasteau 
Matric Staff 

Develop Welcome Week and 
Orientations; Student Ed Plans 
 

X X X X A. Sanchez 
Front Door 
Team 

Initiate the ATD Evaluation Plan X X X X Front Door 
Intervention 
Team 
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A. 2  Intervention Information 

 

Priority:   Increase the number of students who progress through the developmental 
pipeline 

Intervention Name:  Strategy 2: Implement strategies to decrease the time it takes 
students to progress through the Developmental Math Sequence. 

Direct or Indirect Student Intervention:  Direct and Indirect 

Start Date:  Spring 2013; Professional Development fall 2012 

Type of Intervention (choose all applicable):  Developmental Education (Math Specific), 
Equity, Professional Development, First Year Experience, Improved Use of Data, 
Institutional Research; Gatekeeper Courses; K-14 Strategies; Learning Communities; 
Learning Coaches; Program Evaluation; Tutoring. 

*Specific Course Content Area (choose all applicable):  Math 

*Target Student Group (choose all applicable):  African American and Hispanic males; 
African American females;  Academically underprepared students; First-Time Students; 
STEM majors and those interested in STEM areas; First Generation college students. 

*Estimate Number of Students Enrolled or Otherwise Benefiting:  250 first year and continuing 
students for Fast Track Summer 2012 and Winter 2013; 40 STEM students in re-
designed Pre-Algebra course Fall 2012; 70 pre-statistics course students Spring 2013; 
70 FYE receiving coaching and math support. 

*Do students have to satisfy certain criteria to take part in the intervention?  Yes for most 
strategies, the summer math refresher lab is open to all students. 

*Will special efforts be made to recruit students to take part in the intervention?  Marketing 
efforts will be initiated to let students know of new accelerated math program. 

Description:  1) The math refresher “Fast Track” non-credit lab is offered to all students 
wishing to prepare for the math placement test or improve their current math 
placements.  
2) Two math faculty members have been accepted to the California Acceleration Project 
Community of practice sponsored by 3CSN. http://3csn.org/ The effort includes re-
designing curriculum creating a pre-statistics course to reduce the pipeline of 
developmental classes required of most non-STEM students before reaching the 
college level statistic course.    
3) Math faculty, in collaboration with other disciplines, will redesign the curriculum and 
pathways for STEM programs.  
4) Faculty Professional Development from “On Course”, 3CSN,  the ATD “Finish Line” 
game, and other sources will provide knowledge and practice in creating learner-
centered classrooms and student success activities.  
5) The ATD Data Team will continually gather information from student focus groups 
and questionnaires. These data will be shared with the faculty and intervention team in 

http://3csn.org/
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order to assist with the program evaluations.  
6) Program evaluation will be on-going for both the math department and other STEM 
programs on campus. Data from these pilot projects will be used to focus on scaling up 
the successful interventions and piloting additional projects when needed. 
7)  Consideration will also be provided to align math programs with high school 
curriculum.  

Way(s) the intervention will help close achievement gaps: The proposed accelerated math 
intervention will identify cohort groups in the populations of low achievers, especially 
African American males, African American females, Latino males, and White males and 
support them through their programs at Harbor College. 
The developmental pipeline in the math curriculum for non-STEM students will be 
shortened from 5 courses to 1 course. This will shorten the length of time it takes 
students to graduate and transfer, thus eliminating the tendency of students to drop out 
of school because of the number of semesters required to complete the developmental 
sequence of classes. This intervention is also designed to eliminate the negative impact 
of the math gatekeeper course, intermediate algebra.  
The special efforts of curriculum re-design for the math pathway for STEM majors and 
faculty professional development will foster more success for all underachieving 
students who have an interest in the STEM majors.   

Measurable Yearly Goals: 

 Increase the three-year developmental math sequence completion rate from the 
current rate of approximately 3.5% to 5.5% the first year, and 2%per year 
through the 4th year. This would be a total growth from 3.5%-11.5% over 4 years 

 Offer 2 sections of pre-statistics class the first year, 4 sections the following year 
and scale up to 8 sections by the 4th year. 

 Shorten the time it takes students placing 4 levels below college level math to 
complete graduation from the current 6 years to 3 years.  

 Years 2-4 of the ATD cohorts compare with students in traditional model of math 
progression and determine if accelerated model produces higher retention and 
success outcomes for cohort groups. 

 Have a minimum of 75% of full time math faculty attend the Math Summit and On 
Course training. 

 

  
*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 
This Intervention (choose all applicable): 

 Percent of students who successfully complete developmental courses and 
progress to degree applicable  courses; 

 Percent of students who enroll and successfully complete gatekeeper courses; 
 Percent of students who complete the courses they take, with a grade of C or 

higher; 
 Percent of students who re-enroll from one semester to the next;  
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 Percent of students who earn certificates or degrees 

Evaluation Plan Description:  The IR office will collect GPA, retention, and persistence data 
from the new math cohorts as well as the traditional pipeline of developmental math 
courses. They will continue to conduct focus groups with students and faculty. Follow-
up surveys related to focus group data will be developed and sent to faculty and 
students.  Faculty and staff will be surveyed after each professional workshop. All 
results will be compiled and shared with the campus.   

*Evaluation Results Comparison (choose all applicable):  Other/Institutional Data; Baseline 
data; Control Groups 

Plan to Scale Up:  As each strategy in this intervention is evaluated, decisions will be 
made to increase, redesign, or eliminate efforts in that area. As new courses and 
pathways in math are piloted and found to be successful, other developmental course 
offerings can be eliminated. Offerings in the math lab and learning center will be 
adjusted as demand changes. These options will be explored throughout the evaluation 
process. If the faculty professional development activities prove to be successful, similar 
offerings will be continued for all faculty. Plans are to increase successful strategies 
incrementally each year.  

Sustainability/Institutionalization Plan:  As new sections of the pre-statistics and other 
compressed or accelerated courses are piloted, equal numbers of developmental math 
course sections will be removed from the schedule of classes. When pilots are 
successful, fewer and fewer lower level math courses will remain in the schedule. At this 
time there is no budget for adding new courses; there is a commitment to increasing 
retention and success rates through a re-designed curriculum.    
All existing full-time and adjunct math faculty will have access to the professional 
development offerings.  Support will be provided for faculty to form and maintain FIGs 
(Faculty Inquiry Groups). 

Communications Plan:   The details of this intervention will be shared with the campus 
community in the ATD and Campus Newsletters. ATD leadership will provide 
information and updates to the Associated Student Organization, Academic Senate, 
Academic Affairs and Student Services Clusters, and the College Planning Council 
throughout the academic year. The ATD leadership will meet with the President and 
senior staff monthly, or more often if needed, schedule. The ATD page of the campus 
website will link to all past and current activities.  Flex week and opening day activities 
will have activities that focus on the ATD data collection and interventions. The intention 
of the ATD team is to ensure that the entire campus is aware of the activities, 
interventions and eventually involve all of them. All Math and STEM faculty members 
will be sent a memo regarding the program and have the current data and information 
on the intervention activities for discussion in their department meetings.  Math 
representatives will be active on the intervention strategies and report to the ATD Core 
and Data Teams.  

Internal and/or External Resources Needed:  Currently all internal resources are provided 
through salaried employees and support from grants and categorically funded activities. 
External resources are being sought through grant applications.   Funds will be 
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requested from the Title V and STEM grants as well as the Essential Skills Committee.  
The proposal for the creation of the pre-statistics course has received support from the 
Vice President of Academic Affairs and the Dean of the Mathematics area.  Faculty 
developing the intervention will also receive support from the 3CSN Success Network.  
http://cap.3csn.org/  
Institutional Policy Changes Needed: Priority/special registration for selected pilot groups, 
Major declaration process needs changing, late adds will be reduced or eliminated. 
Curriculum redesign will necessitate changes in pre-requisites and renegotiated 
articulation agreements with transfer institutions.  

Anticipated Challenges: Math faculty’s reluctance to recognize the scope and scale of the 
problems students have with their subject; Opposition to hiring a math specialist by 
math faculty; appropriate referrals; budgetary constraints, attitudinal opposition from 
faculty and staff until they fully understand the ATD process, goals, and see data which 
supports student success.    
Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful:  

Educational Master Plan, faculty and staff hiring, Institutional Learning Outcomes 
assessments, Math curriculum redesign; pre-assessment/support practices before 
placement tests occur, hiring new faculty to support this intervention.. 
 

B. Is there additional information you would like Achieving the Dream to know about 
the college or about the implementation proposal?   

 

Not at this time 
 

Implementation Proposal Work Plan Template 
 

Priority Area: Increase the number of students who progress through the developmental 
pipeline  

Measurable Yearly Goals:  Increase the number of sections of the new accelerated math 
courses from 2 to 8. Years 2-4 of the ATD cohorts compare with students in traditional 
model of math progression and determine if accelerated model produces higher 
retention and success outcomes for cohort groups. Have a minimum of 75% of full time 
math faculty attend the Math Summit and On Course Training. 
 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Apply for 3CSN Math Acceleration 
Project by completing the proposal by 
3/30/12 deadline 

X    M. Jimeniz-
Zeljak; J. 
Carver; S. 
Fasteau 

http://cap.3csn.org/
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Two Math faculty members participate 
in curriculum re-design and pedagogy 
trainings on a pre-statistics Math 
Acceleration model with coaches J. 
Snell and K. Hern 

X 
Sum 
& 
Fall 
12 

   M. Jimeniz-
Zeljak; J. 
Carver; S. 
Fasteau 

75% Math faculty participate in LACCD 
Math Summit Retreat on Student 
Success 

X 
Fall 
12 

   All Math 
faculty 

Student Focus Groups and survey on 
obstacles to student success in Math 

X  
Spr 
12 

X X X E. Reigadas 
K. Blackburn 

Assign a Data Team Member to 
Developmental Math Intervention Team 

X X X X K. Blackburn 
L. Lane 

Have FYE cohort participate in Fast 
Track assessment refresher program 
prior to fall beginning 

X X X X S. Fasteau 
C. Santana 

Offer Math Acceleration Model in 1 
section of Math Pre-Statistics  model for 
non-STEM majors.  Consider cohort for 
ATD focus and another traditional model 
comparison group. 
 

 X 
Spr 
13 

X 
Fall 13 
and 
Spr 13 

X 
Fall 14 
And  
Spring 
14 

M. Jimeniz-
Zeljak; J. 
Carver; S. 
Fasteau 

Professional Development for Math and 
STEM faculty including On Course 
Training and the ATD Finish Line game 
and instruction is using the California 
Data Tool to track cohorts through the 
math pipeline.   

X X X X L. Doffoney 
S. Fasteau 
M. Jimenez-
Zeljak 
J. Carver 

Implement Evaluation Plan for 
Developmental Math Success 
Intervention 

 
 

X 
Fall 
12  

X 
Spring 
13 

X 
Spring 
14 

M. Jimenez-
Zeljak 
J. Carver 
L. Lane 

 



 

   Page 15  

 

A. 3. Intervention Information 

 

Priority:  Increase the number of students who progress through the developmental 
pipeline 

Intervention Name:  Strategy 3:  Cultural Equity Awareness Intervention 

Direct or Indirect Student Intervention:  Direct and Indirect 

Start Date:  Fall 2012 

Type of Intervention (choose all applicable):  Faculty Professional Development; 
Student Support Services 

*Specific Course Content Area (choose all applicable):  N/A 

*Target Student Group (choose all applicable):  Race: African American; Hispanic; Samoan; 
All; Other/Students and Faculty 

*Estimate Number of Students Enrolled or Otherwise Benefiting:  in the first year we will aim 
for 500 students or more to participate; in the second year for over 2,000. 

*Do students have to satisfy certain criteria to take part in the intervention?  No. Open to all 
students primarily however there may be focus groups utilized consisting of Puente 
students, foster and veterans students. 

*Will special efforts be made to recruit students to take part in the intervention?  Inclusion of 
students from the various student leadership groups and special programs on campus 
will be encouraged. 

Description:  Currently there are several isolated programs focusing on cultural 
awareness on a campus that has over 75% students of color.  These programs are 
primarily in the Student Services Division and exist as clubs and the celebration of 
cultural holidays.  There is a need to establish a Cultural Hub or Urban Center on 
campus that educates and informs students and faculty/staff on equity issues in the 
curriculum and campus environment.  Just an intervention would address support 
groups; faculty development and scholarship in curriculum; identification of a location on 
campus that also focuses on community support systems for students of color; 
application for cultural support programs. E.g. UMOJA, Brothers to Brothers; A2MEND 
Program, etc.; identification of similar programs at adjacent 4 year campuses to support 
the transfer rate of students of color. 
Focus on this form of intervention we feel will increase the success rate and retention of 
students of color on the campus.   

Way(s) the intervention will help close achievement gaps:  Campus data identifies that the 
lowest retention and success rates on campus are among African American males and 
females; Latino males;  and White males Knowledge of obstacles for success for 
students of color acknowledged by faculty in professional development activities will 
help to close the gap.  Efforts would be evident of On Course program strategies 
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teaching students who have unique challenges how to be more independent learners 
and achievers.  Such knowledge along with support systems in Student Success 
Courses; study groups; participation in programs teaching the value of cultural legacies, 
etc. will help to close achievement gaps.  Most absent currently is a lack of 
acknowledgement of the Samoan population which is one of the largest in the California 
area.  Understanding each other’s culture will develop support systems for helping each 
other to be successful. 
Measurable Yearly Goals: 

Year one, the Intervention Team will conduct four focus groups; year one and two, six 
professional development activities; beginning Fall 2013, we will identify a minority 
support program for African American males. 
*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 

This Intervention (choose all applicable):  %   Percent of students who successfully 
complete developmental courses and progress to credit-bearing courses; Percent of 
students who enroll and successfully complete gatekeeper courses;  Percent of 
students who complete the courses they take, with a grade of C or higher; Percent of 
students who re-enroll from one semester to the next; and/or Percent of students who 
earn certificates and/or degrees. 

Evaluation Plan Description:  Surveys; Comparison of Baseline Data; pre and post 
assessments. 
*Evaluation Results Comparison (choose all applicable):  Randomly assigned control group; 
Baseline data 

Plan to Scale Up:  Continue workshops and activities during the newly developed College 
Hour to orient students and faculty to various cultures; include activities from 
neighboring high schools; be more cognizant of the activities students want to 
participate in and offer them through Student Activities/Urban Center. 

Sustainability/Institutionalization Plan:  Implement equity and diversity projects into existing 
framework.  The campus will review existing facilities to identify a center.  We are 
currently in the process of building out the campus.  The team will also be active in 
applying for outside funding for diversity programs.   

Communications Plan:  College Hour; ATD Website; Possible separate newsletter; text 
messaging of activities; Advertising through student clubs; grant groups, kick off events; 
Faculty Teaching and Learning Center. 
Internal and/or External Resources Needed: 

Purchase materials for a common reading such as Path Out of Poverty or Teaching to 
Transgress; Collaboration with Puente program grant; collaboration with Bank of 
America/ATD Financial Literacy grant; Coordination with Teaching and Learning 
Center.; Support and cooperation of faculty to participate and refer students to activities. 

Institutional Policy Changes Needed:  Support for grant writer to identify funds for activities. 

Anticipated Challenges:  Obtaining funds for projects in a period of sharply and quickly 
declining resources.  While these initiatives are worthy, students clamor for more 
classes in a reduced budget environment.  The challenge is identifying external funds 
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when the campus can’t fund. 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful:  Making 
it a priority for grant writer to assist with applying for funds. 
 

B. Is there additional information you would like Achieving the Dream to know about 
the college or about the implementation proposal? 

 

Not at this time.  
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Implementation Proposal Work Plan Template 

Priority Area:  Increase the number of students who progress through the developmental 
pipeline 
Measurable Yearly Goals:  

 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Identify members of Cultural Equity 
Awareness Team and assign a Data 
Team member to group. 

X    J. Dominquez 
K. Blackburn 

Conduct focus groups of students and 
faculty on development of equity issues 
and ideas for LAHC 

X X X X K. Blackburn 
Data Team  

Develop a professional development 
program which offers faculty and staff 
workshops, activities on equity issues, 
etc.. 

X X X X C. Carrillo 
J. Dominquez 
K. Blackburn 

Develop an equity/diversity program for 
students e.g. UMOJA Program; 
Brothers to Brothers/Sisters to Sisters 
Program 

 X X X J. Dominquez 
K. Blackburn 

Offer minority student support programs 
to include family and the Counseling 
Dept,  including Life Skills Center 

X X X X E. Colocho 
B. Burstein 
J. Dominquez 
K. Blackburn 

Create a Cultural Hub or Diversity 
Center for students to congregate, 
share information; inclusive of libraries 
and media information. 

  X  J. Dominquez 
K. Blackburn 

 

 



Los Angeles Mission College 

Los Angeles Mission College is 
located in the Sylmar neighborhood 
of Los Angeles and serves the 
educational needs of those in the 
San Fernando Valley region where 
41% of residents are Hispanic or 
Latino, and some communities have 
poverty rates well below the 
regional average. The college has 
been an educational and cultural 
hub for communities of Southern 
California, where the poverty and 
unemployment rates are among the 
nation’s highest. Mission College opened its doors to students in February 1975 as the 
youngest, and ninth, college established in the Los Angeles Community College District. 
Now enrolling over 10,000 students and graduating 14% of entering full-time, first-time 
students in 2009, the college has joined the Achieving the Dream Network. 

As of Fall 2009, 77% of students at Mission College were enrolled part-time and over 60% 
of the total student population were female. More than 90% of the college’s 10,790 
students were students of color, with Hispanic and Latino students comprising 70% of the 
total enrollment population. More than 70% of the college’s students require or qualify 
for some type of student financial aid. 

What We Are Doing 

Los Angeles Mission College’s vision for student success is to provide high quality learning 
opportunities in a supportive environment. 

With the guidance of Achieving the Dream, the college plans to: 

• Ensure student recruitment, retention, and success 
• Efficiently allocate resources to provide quality programs and courses that meet 

student needs 
• Assess and modify educational programs, disciplines, and courses to promote student 

learning and maintain appropriate academic standards 
• Improve students’ success in earning certificates and degrees, continuing their 

education, seeking employment, and attaining personal goals 



Mission College is particularly interested in the promotion of equity and diversity as an 
Achieving the Dream Institution. College leaders have identified a specific focus on 
providing education opportunities and support success for all students, regardless of age, 
gender, ethnicity, personal barriers, or developmental level. The college’s mission and 
goals include increasing awareness through educational events for underrepresented 
groups and those who are often seen as "invisible" in society. The college also recognizes 
the importance of engaging internal and external community stakeholders in decision-
making for program improvements and addressing achievement gap concerns. 
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Name of Institution:    Los Angeles Mission College  

Submission Date:    May 7, 2012  

Name and Title:     Monte E. Perez, PhD, President 

Telephone:       (818) 364-7795   

E-mail:     perezme@lamission.edu 

 

 

A. 

 

Principles for Increasing Student Success through Institutional Improvement 

 

1. Committed Leadership 

Los Angeles Mission College (LAMC) has committed leadership to ensuring student success across the 
entire campus.  The President, Vice Presidents, and Deans have been working diligently to make sure 
policies and procedures are streamlined to meet the matriculation needs of students.  The college has a 
Core and Data team composed of key faculty, department chairs, Deans, Vice Presidents, and the 
Interim Dean of Institutional Research.  Key faculty include the President of the Academic Senate, 
Coordinator for Student Learning Outcomes, Chair of the Accreditation Steering Committee, and English, 
Mathematics, Science, ESL/Developmental Communications, and Counseling Faculty.  We are also 
engaging students and members of the community. 

2. Use of Evidence to Improve Policies, Programs, and Services 

LAMC has acquired quantitative and qualitative (focus groups) data on student persistence, retention, 
and student success for English, Mathematics, ESL/Developmental Communications and Science.  We 
are also working closely with the Los Angeles Community College District (LACCD) Office of Institutional 
Effectiveness and the LACCD Student Success Initiative Group to identify policies and procedures that 
hinder student success. 

 

3. Broad Engagement 

The College has established the Core and Data described above.  The Office of the President has sent 
numerous college wide emails explaining the importance and the efforts of AtD.  K-12 schools, 
community organizations, non profits and businesses have been kept abreast of the college’s student 
success efforts. 

4. Systemic Institutional Improvement 

LAMC is preparing for their 6 year accreditation visit March 2013.  The college is heavily engaged in 
evidence based self evaluation and completion of the proficiency level for Student Learning Outcomes 
(SLOs).  These efforts coupled with the data driven approach to AtD has provided the college with a 
systemic institutional improvement plan.  The plan is instilled into the College’s Strategic Plan and will be 
integrated with the Educational Master Plan and  Facilities, Student Services, and the Technology Plans. 

 

 

Achieving the 

Dream 
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B. 

 

Data Analysis, Results, and Resulting Priorities 

1. Quantitative Data Analyzed: 

The quantitative data analyzed is in exhibit A.  The Core and Data teams reviewed student 
persistence, student success, and retention data related to English, Mathematics, 
ESL/Developmental Communications and Biology over the last three years. 

2. Qualitative Data Analyzed: 

Focus groups were convened in English, Mathematics, and ESL.  Five student focus groups and 
one faculty focus group were convened for English and Mathematics.  Biology and 
ESL/Developmental Communications are continuing their focus group collection of qualitative 
data through the end of the Spring 2012 semester.  In addition student services’ student focus 
groups were convened as well. 

3. Major Findings of Data Analysis: 

• On average about 67% of students enrolled at the beginning of the semester are 
assigned a grade at the end of the semester. Of those receiving a grade, on average 
76% earn a passing grade.  

• Of those students who receive a passing grade in Math 115 in the Fall semester, 
about 65% enroll in Math 125 in the following Spring semester, while about 23% 
enroll in the following Fall semester. This means that about 88% of students who 
pass Math 115 in the fall, enroll in Math 125 by the following Fall semester.28, 
achievement is lower with Black student succeeded at 67% and Asians at 74%. 

• On average about 50% of all students who enroll in Math 115 pass with a grade of 
“C” or better.  

• Additional topics requiring further research include: identifying the pattern of student 
withdraws from class over time and Math 115 as a predictor of success in Math 125 
adjusted for recency. It is also important that we determine why students withdraw 
from class.  

• English 28 and English 101 (Freshman English) need to have better coordination so 
that students can accelerate their completion of English 101.  For English 101 Black 
students succeed at 80% while White students succeed at 79%, Asians at 86% and 
Hispanic students at 69%.  For English 28, achievement is lower with Black student 
succeeded at 67% and Asians at 74%. 

• Retention (completion of the course) is higher in English 28 with White students at 
89%, Black students at 86%, Asian students at 82%, and Hispanics at 82% 

• Student retention related to student persistence (going from one semester to the 
next) for Asian students is 100%, while Blacks is 82%, Hispanics is 70%, and Whites 
79%. Student success related to student persistence over a three year period reveals 
that White students are at 79%, Black students 65%, Asians 90% and Hispanics are 
at 70%. 

• For Developmental Communications (DEV COM) 1 retention rates are higher with 
100% for Asians, 82% for Blacks, 84% for Hispanics, and 90% for Whites, but 
success rates are much lower with 80% for Asians, 35% for Blacks, 45% for 
Hispanics and 69% for Whites.   

• For DEV COM 36A the next higher course the same trend occurs.  Retention is 
higher than success.  For retention Asians are at 88%, Blacks are at 85%, Hispanics 
85% and Whites 86%.  For success is 61% for Asians, 44% for Blacks, 54% for 
Hispanics and 69% for Whites. 
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4. Stakeholders Engaged in Priority-Setting: 

The stakeholders engaged in priority-setting were the English, Mathematics, and Counseling 
faculty and chairs, the Core and Data team participants. 

5. Other Information Regarding the Decision-Making Process: 

The qualitative data gathered through the focus groups revealed that: 
 
• Complete focus group data and a summary appear in the attached spreadsheets. The 

proposed intervention is footnoted and refers this these documents. 

• English needs to focus on barriers to succeeding in English 28 to prepare for English 100 
or Freshman English 

• Mathematics students need to succeed at higher rates in Math 115 to prepare for Math 
125 (Intermediate Algebra) 

• DEV COM needs additional analysis through focus groups with students and faculty to 
identify specific areas in need of interventions. 

• Students want to participate in college orientation at higher levels and need to have 
pathways as provided through Student Educational Plans (SEP) at greater levels as well. 

 

• Students who persist with the course a very likely to pass, 75%. Thirty-three percent of 
students who enroll in Math 115 do not receive a grade.  

 

6. Resulting Priority: 

The resulting priorities are focused on the following: 

• Increase the number of students who complete Math 115 

• Increase the number of successful Math 115 students who continue with Math 125 the 
following semester. 

• Better prepare students to take the Math placement test. 

• Accelerate mathematics remediation and shorten path from Math 112 (pre-algebra) 
through Math 125 

• Increasing student participation in orientation and obtaining SEPs 

 

 

C. 
 

Intervention Information 

 

Priority: 

Increasing student success in English 28 and Student Support 

Intervention Name: 

Pathways to Success in English, Mathematics, and Student Support 

Direct or Indirect Student Intervention: 

Direct 

Start Date: 
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Fall 2012 Semester 

Type of Intervention (choose all applicable): 

There will be three direct interventions.  One for English, one for Mathematics and one for Student 
support services. The Mathematics intervention is described in the second priority section following this 
priority. 

 

1. English 

• Will also have a Personal Development (PD 40) course in tandem,  This will ensure that orientation 
and SEPs are delivered for every students participating in the pilot. 

• English will also prepare students for the Accuplacer English placement examination so that they can 
be placed in the appropriate class (e.g. English 28 or English 101).   

2. Student Support Services 

• SEPs will be provided to the English pilot courses by enrolling English 28 and English 101 
students in PD 40 

• SEPs will also be expanded through online counseling, online chat appointments and hiring an 
additional counselor (transfer director) to assist. 

• Pilot face to face orientations will be enhanced by partnering with instructional faculty to assist 
with the presentations. 

• Counseling will also pilot a 3 to 5 week PD class that will provide expanded orientation 
information, resources, and materials. 

• The financial aid component will be expanded and allow for more information and completion of 
the financial process by students. 

 

 

*Specific Course Content Area (choose all applicable): 

English 28, English 101 and PD 40 

*Target Student Group (choose all applicable): 

• Age: From 18_ to 30_  
• Gender: 50% Female and 50% Male  
• Race: Students participating in the initial pilots will reflect the current student demographics of the 

college with a minimum 70% Hispanic, 10% Black, 10% white, and 10% Asian. 
• Financial aid status ; 90% of the students will be Pell Eligible 
• GPA range: From_2.0 To 2.5_  
• First-time students : A minimum of 50% of the students will be first time students. 
• Student enrollment status: Part Time/Full Time : 70% are part time and 30% full time 
• Academically underprepared students; 90% of the students are academic under prepared 
•  ESL/ESOL/ELL: It is estimated at one third of the students will be ESL students. 
• First Generation: 90% of the students are first generation  
• Other: Please Describe 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 

English will have 60 PD 40 and participants of the student support services interventions will be 200 for a 
total of 380 students. 
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*Do students have to satisfy certain criteria to take part in the intervention? 

No 

*Will special efforts be made to recruit students to take part in the intervention? 

Yes 

Description: 

For English and PD they will be freshman and continuing students. 

 

Way(s) the intervention will help close achievement gaps: 

For English we will increase student success for all students, particularly for Black and Hispanic students. 

For student support services successful completion of orientation and the increased acquisition of SEPs 
will demonstrate success. 

 

Measurable Yearly Goals: 

For English 28 LAMC will increase the three year developmental English 28 course from the current rate 
(67% for Blacks and 70% for Hispanics) by 10% in the Fall of 2012, 15% in the Fall of 2013, 20% in the 
Fall of 2014 and 25% in the Fall of 2015. 

 

There will be an increase in student completion of orientations and SEPs by 10% in Fall 2012, 15% in Fall 
2013, 20$ in Fall 2014, and 25% in Fall 2015. 

*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 
This Intervention (choose all applicable): 

• An increase of 10% for student completion of orientations and SEPs on the Fall of 2012 

Evaluation Plan Description: 

There college will use a formative and summative evaluation design.  The summative evaluation will 
assess the degree to which the goals of the interventions have been achieved.  Data will be gathered to 
see if the quantitative targets are reached.  The formative evaluation will assess the specific activities 
related to each intervention and measure their effectiveness to promote student performance.  In addition, 
the evaluation will compare English 28 students who received the intervention with those English 28 
students who did not. 

*Evaluation Results Comparison (choose all applicable): 

• Baseline data; Using the three year data on student success for English 28, success of students 
participating in the pilot will be compared to the baseline. 

• Students participating in the English 28 pilot will be compared to the non treatment group. 

Plan to Scale Up: 

While the English 28 pilot interventions are launched the college will work on the enrollment and 
registration policies and procedures to expand English 28 course scheduling that allows for the 
successful features of the interventions to be college wide.  It is expected that the number of sections for 
English 28 that utilize the successful features will expand in the following sequence: 

Fall 2012:  Pilot 380 students 

Fall 2013:  Second cohort 500 students 

Fall 2014   Third cohort 750 students 
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Fall 2015:  Fourth cohort 1000 students 

 

 

Communications Plan: 

The Office of the President’s Community Relations Assistant will provide monthly updates on the progress 
of AtD and the interventions for Mathematics, English, and Student Services.  The Dean of Institutional 
Research will post quantitative and qualitative data on the progress of the interventions on the AtD 
website which is located on the home webpage of the college. 

Internal and/or External Resources Needed: 

The internal resources needed are: 

• English and Counseling faculty willing to implement the English 28 and student support services 
interventions 

• Dean of Institutional Research will be needed to track the progress of the students participating in 
the interventions 

• Tutorial assistance provided by the Learning Resource Center, Academic Success Center, and 
STEM tutoring program 

External resources needed are: 

• District support for policy and procedural changes related to matriculation, placement 
assessment, course scheduling, and cohort sequencing. 

• Funding to hire English and other tutors for the students in the pilot 

Institutional Policy Changes Needed: 

The institutional policies that will need to be changed are: 

• No ceiling on the number of times a student can take the placement assessment 

• Allowing students to take the placement assessment within a shorter timeframe instead of waiting 
every six months 

• Allowing for courses to be paired and scheduled so that students can take two courses (e.g. 
English 28/ English 101 and Math 115/125) during the same semester 

• Allowing for course pairing and cohort of students will require an examination of the policies 
related to priority registration 

Anticipated Challenges: 

• Allowing students to take two courses to accelerate their learning may be challenged by the 
current policies related to registration of classes. 

• Allowing students to take the placement assessment within a short timeframe from their previous 
examination and to take the assessment as many times as they wish if needed will be challenged 
by district policy 

• Funding will be scarce to sustain this effort particularly year 3 and beyond.  Currently the college 
has funding for year 2 and 3 but will need to institutionalize the successful features of the 
interventions in year 4.   

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

The evaluation will be very helpful for accreditation.  The next six year accreditation visit is in the spring of 
2013.  Preliminary results of the Fall 2012 will be critical for Standard II A, IIB, and IA.  The results will 
also be useful as we revise the college strategic plan, educational master plan, and assessment of 
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student learning outcomes. 

 

D. 

Los Angeles Mission College (LAMC) youngest of the 9 community colleges in the LACCD.  It started in 
1975 in a variety of storefronts serving different areas of the Northeast San Fernando Valley.  In 1992 it 
was located in Sylmar, CA with 22 acres of land.  Faculty and staff from the storefronts came to the single 
new location and began to coalesce to build a first rate college. 

Is there additional information you would like Achieving the Dream to know about the 
college or about the implementation proposal? 

But it took time for faculty and staff to increase their collaboration, having worked in different store front 
locations over the years.  The college has established a collective identity to serve students first and 
foremost, but needs to advance common goals even more, particularly as the college and the state have 
entered an austere budgetary environment. 

AtD is the vehicle for the college to advance more common goals related to student success and 
achievement.  Faculty, administrators, staff and community members supporting the college must work 
closely together to promote college goals that will serve students and the communities of our region even 
more successfully than ever before.  

 

E. 
 

Intervention Information 

 

Priority: 

Increasing student success in Mathematics 115. 

Intervention Name: 

Pathways to Success in English, Mathematics, and Student Support 

Direct or Indirect Student Intervention: 

Direct 

Start Date: 

Fall 2012 Semester 

Type of Intervention (choose all applicable): 

There will be three direct interventions.  One for English, one for Mathematics and one for Student 
support services. 

3. Mathematics 

• All Math 115 sections in Fall 2012 will use a custom textbook and all Math 125 sections will be 
scheduled as a continuation of these sections.   

• A pilot of 200 students in Math 115 will receive priority enrollment in the corresponding Math 125 
sections in the spring if they are passing the Math 115 with a grade of "C" or better at the 12th 
week of the fall 2012 semester. 

• Provide Assessment Readiness modular self study portal.  

• Accelerate the Math 112 through Math 125 sequence.. 

 

*Specific Course Content Area (choose all applicable): 
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Mathematics 115 

*Target Student Group (choose all applicable): 

 All Math 115 students (F2012), all Math 112 students (F2013), all students required to take the 
 Math placement test (F2013).  

*Estimate Number of Students Enrolled or Otherwise Benefiting: 

Primary beneficiaries in the fall will be approximately 200 students enrolled in the Math 115 pilot. 
However all enrolled Math 115 students (approximately 700) should benefit from the redesigned 
curriculum, custom textbook, and computer aided instruction. By year three with all parts of the proposal 
in place, the potential benefit would be for all enrolled students in Math 112-Math 125, approximately 
1900 students.  

 

*Do students have to satisfy certain criteria to take part in the intervention? 

No 

*Will special efforts be made to recruit students to take part in the intervention? 

No 

Description: 

 

Way(s) the intervention will help close achievement gaps: 

Increase the number of students completing Math 115 on their first try. 

Increase the number of students completing the Math 115/Math 125 sequence in one year. 

Shorten the Math 112 through Math 125 remediation path.  

Shorten remediation path by placing students in appropriately challenging courses based on their 
academic training.  

 

Measurable Yearly Goals: 

Completion rate: Increase the per cent of students completing the course from the current average of 
67%. Goals as measured by the number of students receiving a letter grade aggregated over the 
academic year: 2012, by 3%, 2013 by 5%, 2014 by 5%. This would yield an 80% completion by the end 
of the 2014 academic year. 

Passing rate: Increase the percent of passing grades for students who complete the course from the 
current average of 76%. Goals as measured by the number of students receiving a letter grade of “C” or 
better aggregated over the academic year: 2012, by 3%, 2013 by 3%, 2014 by 3%. This would yield an 
85% passing rate by the end of the 2014 academic year.  

Placement Exam Improvement: The goal is to effect a shift in the overall placement that will better 
correspond to the academic preparation of the student, i.e. previous Math courses. At this time data is 
unavailable to predict percentage improvements. The plan will be updated as data is acquired and 
analyzed.  

If achieved, the combined effect of the first two goals will increase the percent of all students who enroll in 
Math 115 and pass with a grade of “C” or better from the current 50% to 68%. 

Evaluation Plan Description: 

There college will use a formative and summative evaluation design.  The summative evaluation will 
assess the degree to which the goals of the interventions have been achieved.  Data will be gathered to 
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see if the quantitative targets are reached.  The formative evaluation will assess the specific activities 
related to each intervention and measure their effectiveness to promote student performance.  In addition, 
the evaluation will compare Mathematics 115 students who received the intervention with those Math 115 
students who did not. 

*Evaluation Results Comparison (choose all applicable): 

• Baseline data; Using the three year data on student success for Math 115 students participating 
in the pilot will be compared to the baseline. 

• Students participating in the Math 115 pilot will be compared to the non treatment group. 
• Students completing the Assessment Readiness intervention will be tracked and compared with 

those who do not. 
• Students completing the accelerated Math 113-Math 125 curriculum will be compared with 

students in  traditional classes.  

Plan to Scale Up: 

While the Math 115 pilot interventions are launched the college will work on the enrollment and 
registration policies and procedures to expand Math 115 course scheduling that allows for the successful 
features of the interventions to be college wide.  It is expected that the number of sections for Math 115 
that utilize the successful features will expand in the following sequence: 

 

Fall 2012:  Pilot 200 students 

Fall 2013:  Second cohort 700 students 

Fall 2014   Third cohort 1000 students 

Fall 2015:  Fourth cohort 1900 students 

 

 

Communications Plan: 

The Office of the President’s Community Relations Assistant will provide monthly updates on the progress 
of AtD and the interventions for Mathematics, English, and Student Services.  The Dean of Institutional 
Research will post quantitative and qualitative data on the progress of the interventions on the AtD 
website which is located on the home webpage of the college. 

Internal and/or External Resources Needed: 

The internal resources needed are: 

• Mathematics and Counseling faculty willing to implement the Math 115 and student support 
services interventions 

• Dean of Institutional Research will be needed to track the progress of the students participating in 
the interventions 

• Tutorial assistance provided by the Learning Resource Center, Title V Math Center, and STEM 
tutoring program 

• Admissions and records must collect data on why students withdraw from class. This could be 
automated and included in the online withdraw process.  

External resources needed are: 

• District support for policy and procedural changes related to priority enrollment, matriculation, 
placement assessment, course scheduling, and cohort sequencing. 

• Funding to hire Mathematics tutors for the students in the pilot 
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Institutional Policy Changes Needed: 

• Allowing for courses to be paired and scheduled so that students can take Math 115 and 
Math 125 in two sequential semesters. 

• Allowing for courses to be paired and scheduled so that students can take course 1 and 
course 2 of the accelerated Math 112-Math 125 curriculum in two sequential semesters. 

• Allowing for course pairing in this manner will require an examination of the policies 
related to priority registration 

 

Anticipated Challenges: 

• Allowing students to take two courses to accelerate their learning may be challenged by the 
current policies related to registration of classes 

• Allowing students to take the placement assessment within a short timeframe from their previous 
examination and to take the assessment as many times as they wish if needed will be challenged 
by district policy 

• Funding will be scarce to sustain this effort particularly year 3 and beyond.  Currently the college 
has funding for year 2 and 3 but will need to institutionalize the successful features of the 
interventions in year 4.   

• Assigning successful Math 115 students highest priority to enroll in Math 125. 

• Support from the office of the VP of Student Services to collect data on withdrawing students. 

• Access to Student Information System data bases. 

 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

The evaluation will be very helpful for accreditation.  The next six year accreditation visit is in the spring of 
2013.  Preliminary results of the Fall 2012 will be critical for Standard II A, IIB, and IA.  The results will 
also be useful as we revise the college strategic plan, educational master plan, and assessment of 
student learning outcomes. 

 

Priority Area:  English 

Two projects:  English 28/101 acceleration project 

  Facilitating Correct Placement into the English Sequence Project 

Measurable Yearly Goals:  2012-  10% increase 

    2013- 15% increase 

    2014- 20% increase 

    2015- 25% increase 

 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

English 28/101 acceleration project 

Explore feasibility of lifting prerequisite for 
English 101 

Done    VP Johnson 
Hawkins 
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Schedule first pilot 28/101 cohort for fall 12 
schedule 

Done    Chair Barbato 

Mid May 12, recruit students who are 
successfully completing English 21 for fall 
2012 cohort 

X    Chair Barbato 

Veronica Cox 

Nancy Smith 

Early summer determine content of English 
28/101 cohorts 

X    Veronica Cox 
and English 
team 

Fall '12 first English 28/101 cohort  X   Taught by Cox 

Data on pilot group gathered Winter 13  X   English faculty 

Five sections of English 28/101 accelerated 
cohorts are scheduled for Spring 2013 with 5 
sections of PD 40 

 X   Chair Barbato & 
Chair Bonilla 

With assistance 
from AA for 
increased 
number of 
sections. 

Program content is then developed  for 
English 21/28 and also English 101/102 
during summer 2013. 

  X X Chair Barbato & 
English faculty 

English 21/28 and also English 101/102 
cohorts are scheduled for Fall 2013.  

    Chair Barbato & 
English faculty 

Data gathered - ongoing     X Chair Barbato & 
English faculty 

Facilitating Correct Placement into the English Sequence Project 

Objective: 

We would like to address this problem of incorrect assessment by offering the students a pre-assessment 
workshop which will enable students to: 

• realize the importance of their English assessment , 

• familiarize themselves with the assessment exam and test taking techniques, so that they may 
perform at their best, and 

• review some basic principles of English grammar so as refresh their memories and abilities. 

 
• Spring 2012 and Summer 2012: 

Research and develop content of 
workshops 

X    Title V, Basic 
Skills, English 
and LRC 

Counseling 

• Fall 2012: Develop modules for two 
modes of delivery: face to face and 

 X   English and 
LRC faculty, 
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online orientation. Launch Pilot 
workshops. Conduct pre and post 
testing. Examine Data. 

Title V, Basic 
Skills 

Counseling 

• Spring 2013: Pilot materials on students 
who have made a commitment to the 
program. Students will be required to 
pre and post-test. Data will be collected. 

Instructors will commit to following  
retention and progression. 
 

 X   English and 
LRC faculty, 

Title V, Basic 
Skills 

Counseling 

• End of spring 2013 assess whether the 
materials result in higher placement of 
student. 

 X   English and 
LRC faculty, 

Title V, Basic 
Skills 

Counseling 

• Summer 2013: roll out the workshops as 
a mandatory element of both face to 
face and online orientation for all 
incoming students before assessment. 

  X  English and 
LRC faculty, 

Title V, Basic 
Skills 

Counseling 

 

Priority Area:  Student Support Services 

 

Measurable Yearly Goals:  2012-  10% increase 

    2013- 15% increase 

    2014- 20% increase 

    2015- 25% increase 

 

 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Expand number of Student Educational Plans Provided  

Hire a new Transfer Director/Counselor who 
will be providing SEP’s to students 

x    Dean Villegas-
Vidal 

Chair Bonilla 

Provide SEP’s to students enrolled in 
English 28/101 during Personal Development 
40 which will be taught in tandem with 
English 28/101 

 x   Chair Bonilla 

Chair Barbato 

Professor Cox 
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Expand SEP’s via online counseling 
appointments. 

x    Dean Villegas-
Vidal 

Chair Bonilla 

Provide SEP’s during face to face orientation 
program. 

X    Dean Villegas-
Vidal 

Chair Bonilla 

Pilot a 3-5 week Personal Development class 
that will provided SEP’s  

X    Chair Bonilla 

PD faculty 

Expand Orientation Services: 

Currently the only orientation students have access to is via an online orientation program that a student 
takes after taking an assessment test in English/ESL and or Math. Students however, are still not informed 
on how to register for classes and on the student resources that are accessible to them for their success. 

We would like to address this problem in the following ways:  
Pilot a Face to Face Orientation Program to 
begin Fall 2012. Orientation is to be enhanced 
by collaboration with other faculty to assist with 
creation, implementation and presentation of 
program 

X    Dean Villegas-
Vidal 

Chair Bonilla   

Chair Barbato 

Chair Prostak  

Chair Smazenka 

General 
Counselors 

Assessment 

Financial Aid will expand their orientation to 
included explanation of critical Financial Aid 
policy changes that impact student progress and 
success. 

 X   VP Ramirez 

Financial Aid 
Director 

Chair Bonilla 

 

Implementation Proposal Work Plan Template 

  

 

Priority Area:  Mathematics 

 

Measurable Yearly Goals:    Completion rate Passing rate Aggregate effect 
  

2012-  3% increase  3% increase 5% increase 

    2013- 5% increase  3% increase 11% increase 

    2014- 5% increase  3% increase 18% increase 
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Note: 1) Increases are over the baseline as described in section C above. 

          2) Aggregate effect refers to the percent of students who enroll in Math 115 and complete  

  the course with a grade of “C” or better. 

                

 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop customized combined textbook for 
Math 115/125. Contract with publisher for 
delivery F2012. 

 

S2012          Math Dept Chair 
Carole Akl 

Establish mechanism to capture data on why 
students withdraw from Math 115 before 
receiving a grade. 

S2012    VP Student 
Services 

Develop standard My Labs Plus course for 
Math 115 

 

S2012    Math Dept Chair 
Carole Akl 

Train faculty and tutors on My Labs Plus 

 

Sum
mer 
2012 

   Math Dept Chair  

Modify Math 115/125 COR to require 
homework and My Labs Plus 

 

S2013    Math Dept Chair 
Tigran 
Mkrtchyan 

Switch all Math 115 sections to customized 
textbook with voluntary inclusion of My Labs 
Plus 

F2012    Math Dept Chair 

Schedule Math 115 Math 125 sections 
sequentially as described in proposal. 

F2112 
S2013 

   Math Dept Chair 

Pilot priority registration incentive in 5 
sections of Math 115 

F2112    Math Dept Chair 
and affected 
faculty 

Conduct focus groups in Math 115 pilot 
sections 

F2012    Math Dept Chair  

Collect and analyze data on pilot sections 
and data collected on withdraws. 

 

S2013 

 

 

 

 

 

 

 

 

 

 

 

Math Dept Chair 
Ryan Yamada 

 

Modify Department Web site to include 
specific Math 115/Math 125 information. 
Investigate other methods of delivery 

Sum
mer 
F2012 

   Math Dept Chair 
Tigran 
Mkrtchyan 

 

Develop standard My Labs Plus course for 
Math 125 

 

F2012    Math Dept Chair 
Carole Akl  
Yoon Yun 
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Debby Wong 

All Math 125 sections continuing with 
customized textbook and My Labs Plus 

S2013    Math Dept Chair 

Collect and analyze data on pilot sections 

 

S2013    Math Dept Chair 
Ryan Yamada 

 

Adapt assessment tools developed for STEM 
boot camp to Assessment Readiness. 

F2012    Math Dept Chair 
Carole Akl  
Yoon Yun 
Debby Wong  

Pilot Assessment Readiness website  S2013    Math Dept Chair 
Tigran 
Mkrtchyan 

Assessment Readiness available to all 
students taking MDTP EA or IA placement 
test. 

 F2013   Math Dept Chair 
Tigran 
Mkrtchyan 

All Math 115/Math 125 sections required to 
use My Labs Plus according to revised 
curriculum 

 F2013   Math Dept Chair 

Develop Math 112/115/125 Accelerated 
Curriculum and gain approval 

F2012 
S2013 

   Math Dept Chair 
Carole Akl 

Pilot Math 112/115/125 Accelerated course  F2013 
S2014 

  Math Dept Chair 
Carole Akl 

Collect and analyze data from pilot   S2013   Math Dept Chair 
Ryan Yamada 

Ramp up Math 112/115/125 Accelerated  F2013 F2014  Math Dept Chair 

Data analysis plan will be in place. The plan 
will be evaluated and revised as needed on a 
semester basis.  

S2013 F2013 
S2013 

F2014 
S2014 

F2015 
S2016 

Math Dept Chair 
Ryan Yamada 

Please see attached descriptions of these interventions for additional detail. 

 

Comments: The proposal and plan outlined here are meant to serve as a beginning. As data is 
collected and reviewed the plan may change to best meet the goals outlined above. Key requirements for 
the success of this proposal is cooperation between academic and student services departments and the 
support to modify college policies where required.     

Implementation Proposal Updated Contacts Template 

 

Achieving the Dream Contact Information 

Monte E. Perez, President 
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Joe Ramirez, Vice President 

 

Robert Smazenka, Chair of Mathematics, Computer Science, and Engineering 

 

Diana Bonilla, Chair of Counseling 

 

Louise Barbato, Chair of English 

 

 

 



California Community Colleges and Entrepreneurial Service Learning: The Effect on 

Student Retention and Transfer 

 

by 

Stephanie Ann Atkinson-Alston 

Abstract 

 

The purpose of this research study was to ascertain the impact of community college 

students’ participation in entrepreneurial service learning in relations to retention and transfer to 

4-year institutions of higher education.  This mixed-methods research focused on students from 

West Hills Community College District, located in the central agricultural region of the state.  

This region of the state is often referred to as the Appalachia of the West because of its high 

poverty and unemployment rates as well as low levels of degree attainment.  This study initially 

used survey data collected from 125 students that attended this college between 2004 and 2009.  

The data were then supplemented with information gathered from entrepreneurial service 

learning participants in a focus group. 

The focus group participants highlighted the following benefits of entrepreneurial service 

learning: a) opportunities for involvement and validation, b) increased communication skills and 

self-confidence, c) reinforcement of hands-on learning and problem-solving skills, and d) career 

preparation and skills for employment advancement.  These identified benefits greatly influenced 

students’ ability to persist from semester to semester, achieve academic goals, complete 

prerequisites for certificates and degrees, and transfer to 4-year institutions of higher education. 

 



Los Angeles Mission College, a fully accredited 
institution, is a member of the Los Angeles 
Community College District.  Located in Sylmar, 
Mission College proudly serves an enrollment 
of over 10,000 students.  Since its founding in 
1975, Mission College has served over 190,000 
students who have pursued their academic 
and career goals at our campus.  Many have 
gone on to four-year universities and graduate 
schools where they have earned bachelor’s or 
higher degrees.

Questions: Call or Email 
STEM Outreach

818.364.7600 x4161 or STEM@lamission.edu
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“In the 21st century, scientific and technological 
innovations have become increasingly important 
as we face the benefits and challenges of both 
globalization and a knowledge-based economy.  
To succeed in this new information-based and highly 
technological society, students need to develop their 
capabilities in STEM to levels much beyond what 
was considered acceptable in the past.” 
                                             (National Science Foundation)

The 2010 report from the National Science 
Board identifies three action plans to prepare 
the next generation of STEM workforce:
Provide opportunities for excellence 
 where students learn at a pace, depth, and 

breadth commensurate with their talents                
and interests. 

Cast a wide net to identify all types of talents 
and to nurture potential in all demographics 
of students, particularly among those 
individuals who have not been given 
adequate opportunities to transform their 
potential into academic achievement.

Foster a supportive ecosystem that nurtures 
and celebrates excellence and innovative 
thinking.  Parents/guardians, educators, 
peers, and students themselves must work 
together to create a culture that expects 
excellence, encourages creativity, and 
rewards the successes of all students 
regardless of their race/ethnicity, gender, 
socioeconomic status, or geographic locale.

STEM skills translate to careers beyond 
medicine and engineering. Those who 
study STEM go on to become healthcare 
practitioners, teachers, nutritionists, 
environmental scientists, medical doctors, 
mathematicians, programmers, top-level 
managers, agricultural scientists, pharmacists, 
researchers, conservation technicians, 
information technology officers or 
manufacturing technicians.

•  A program to jump start your STEM   
studies and career

• A scholarly community that provides       
support  and networking opportunities

•  Free math tutoring
•  STEM academic counseling and advisement
•  Transfer and career advisement
• Participation in the activities related to the 

STEM Program
• Professional and leadership skills development
•  May be eligible to participate in the 

Undergraduate Research internship
• May be eligible to participate in the        

Summer Academy

Benefits*

Students accepted into the STEM program 
must maintain and participate in the following      
program requirements:
• Completed STEM program application
• Participate in program activities, such as, career 

days and science fair
• Demonstrate a strong interest in the STEM fields
• Have taken the math placement test
• Maintain a high grade point average
• Attend tutoring on a regular basis
• Be willing to mentor new STEM students
• Complete program related questionnaire and 

evaluation forms to assist in student progress
• Meet with the STEM counselor frequently; follow 

and complete a Student Educational Plan

STEM PROGRAM

Requirements

Throughout the 
program, students 
will be exposed to 

special events 
and activities 

related to STEM.
*Disclaimer: Acceptance to the STEM Program will be subject to the application approval (July 2012).



Los Angeles Southwest College 

Los Angeles Southwest College opened in 
1967 and is one of nine colleges in the Los 
Angeles Community College District. The 
college is an educational and cultural hub 
for the communities of southern Los 
Angeles where the poverty and 
unemployment rates are among nation's 
highest. Nearly 100% of the college's 7,870 
students in Fall 2009 were students of 
color and approximately 70% were 
considered low-income. More than 90% of 
the Fall 2009 semester’s Achieving the 
Dream cohort entering LASC need developmental education in English, reading and/or 
mathematics. 

For several years, the college has integrated data and institutional effectiveness measures 
in its strategic planning and other decision-making processes. Its 2006 accreditation 
included a commendation for moving toward a culture of evidence. In 2010 the college 
was selected to participate in the RP Group's Bridging Research, Information and Cultures 
Initiative to strengthen inquiry-based practices among California community colleges. 

What We Are Doing 

Improving student outcomes is the college's highest priority. Through Quantitative Data 
Analysis, LASC has found that once students reached college level math and English, their 
chances of certificate completion, graduation, and transfer dramatically increased. With 
Achieving the Dream, the college will: 

• Implement mandatory orientations 
• Increase student success in developmental math and English by strengthening the 

existing English and math labs and tutorial services 
• Create The LASC Faculty Academy to provide opportunities for professional 

development with a focus on improving faculty/student communication and 
engagement 

• Increase student success dialogues on campus and in the community 
• Engage internal and external stakeholders in improvement efforts 
• Gather evidence to improve, expand, and sustain programs 

LASC hosts a variety of programs to help at-risk students: the Anytime Student Assistance 
Program, an early detection system to provide an effective intervention process to aid 



students in completion, retention, and persistence; the Extended Opportunity Program 
and Services, designed to help disadvantaged students have a successful college 
experience and complete their career goals with support including counseling, 
developmental courses, tutoring, and partial book vouchers; the Academic Success 
Center, designed in response to the dire need to improve the college’s overall student 
success and retention, offering tutoring, computer access, and iTV materials; and more. 

College leaders are particularly interested in using Achieving the Dream's guidance to 
develop wrap-around services to support the academic achievement of African-American 
and Hispanic males. 
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Los Angeles Southwest College 
ATD Year 1 Intervention Plan 

 
Data Analysis, Results, and Resulting Priorities 

Quantitative Data Analyzed: We focused our data analysis on our developmental level Math and English 

success rates. Two conclusions led us to this focus. 1) Nearly all of our incoming students (90-92%) start 

at the developmental level, and 2) We notice that once our students reached college level Math and 

English, their chances of certificate completion, graduation, and transfer dramatically increase. We 

began our analysis with a cohort of students that began at the Developmental Communications level 

(three levels below college level English) and track the number and percentage of students that were 

successful at that level and moved on to English 21 (two levels below college level) . We then looked at 

the number of students that were successful at that level and moved on to English 28 (one level below 

college level). We next looked at the number and percentage and number of students that were 

successful and moved on to English 101, college level English (English 103 is required for graduation). 

We disaggregated the data and followed the same process for Mathematics beginning with Math 105 

(three levels below college level) on through Math 125, college level intermediate algebra (the sequence 

is Math 105, Math 112, Math, 115, and Math 125. Math 223 is required for graduation). The results 

were the same for both. A small percentage of our students that began at the entry level English and 

Math (where most of our students begin) were successful and ever made it to a college level course in 

either subject. 

In addition to success rates of students that remained in the classes through the term, we also looked at 

the number and percentage of student that failed to complete the term and dropped the course. Based 

on the data, we decided to focus our attention on English 21 and Math 112. 

Qualitative Data Analyzed: Through the course of the fall and spring semesters, approximately 20 focus 

groups were conducted. In all, approximately 230 students participated in focus groups. The first round 

of focus groups focused on barriers students faced in their first three weeks of the semester.  The 

second round of focus groups focused on barriers to success in English 21 and Math 112. The final round 

of focus groups once again targeted English 21 and students’ barrier to success.  

Even though the emphases of the focus groups were different, similar themes emerged through each 

and we grouped them into three categories. First, we found that students came to campus with a 

variety of unmet personal needs. This was expressed by students through the data as 

 Overwhelming personal & family issues that affect school performance  

 Lack of understanding and knowledge of support services 

 Lack of focus on classes due to outside stressors 

 Ineffective or nonexistent time management skills 
Secondly, we found that students lacked what would be considered basic prerequisite academic skills 

and had difficulty accessing academic support services such as tutoring. This was expressed through the 
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data as 

 Not accessing, not understanding the importance of, or knowing there 
were opportunities to get tutoring and academic assistance in the tutoring 
labs 

 Students did not possess or did not understand many of the basic 
academic skills needed to be successful in an college setting 

Lastly, we found that our students felt there were disconnects between what they felt they needed to 

be successful and what they believe their professors were willing to do and required of them. Students 

also felt that many of their professors did not understand who they were as students and there was a 

question if some sincerely cared about their success. This was expressed through the data with students 

saying 

 There was poor communication between students and their professors. 
Major Findings of Data Analysis: The findings of our data analysis were glaring. First, a small percentage 

of our students were successful through our basic skills sequence. This was true for both English and 

Math. The data showed that the majority of students in the cohort we studied were not successful and 

did not complete the course sequence. This ties in directly to our retention rates. The data shows a 50% 

college semester to semester student turnover rate. 

It was also clear that students did not know of or did not know how to access the various student 

services and academic support services available to them. During focus groups, students would request 

services that were already available to them on campus. 

And lastly, there is a disconnect between students and faculty in terms of what classroom success looks 

like, what students need to be successful, the skills students come to campus with, and their value and 

worth as students.  

Stakeholders Engaged in Priority-Setting: Stakeholders from throughout the college have been involved 

in the priority setting process of ATD. From the start of the process, stakeholder groups from throughout 

the campus have had a voice in the college’s decision to become ATD affiliated. The leadership team has 

five members and represents faculty, staff, and administration.  The initiative was presented to the 

college body at the annual Flex day (back to school day) in August 2010. The College body was allowed 

to ask questions and give feedback as to our participation. At the end of the program, the college 

professional community and Associated Students Organization officers signed a commitment supporting 

the goal of ATD. 

 The Data team is composed of faculty, staff, and administrators from various departments and offices 

at the college. The group has become very cohesive and worked very well together to engage students 

with great professionalism and compassion. The Data team has conducted all of the focus groups during 

this first year. 

The Core team is also a mixed group of faculty, staff, students, and administrators. The Data team 

presented the findings and made recommendations to the Core team who then took the initiative to 
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fully develop the intervention plan. This intervention plan will be shared with the general campus 

community and targeted departments and offices. 

Other Information Regarding the Decision Making Process: Deliberate efforts have been taken to 

include various members of the campus community in discussions both on an off campus. Two of the 

five leadership team members whom attended the ATD Kick-Off where faculty that represented 

teaching and non-teaching faculty, the Academic Senate and the department chairs group. One of the 

administrators was the college President and the other represented the Deans of the campus. The fifth 

member of the team was a classified staff member and was from the Institutional Research (IR) Office. 

In preparation for 2011 Strategy Institute, a trustee was invited, as well as the Academic Senate 

President, and the faculty union chapter chairperson. Unfortunately, only the Academic Senate 

presidents could participate, but deliberate efforts were made to include others.  

The College continues to work to expand the understanding of and participation in ATD efforts. We are 

working to make sure ATD is a part of all of our improvement strategies and initiatives.  

Resulting Priority: The priorities have been developed based on the disaggregated quantitative data and 

qualitative data from focus groups with students. These priorities are directly tied to student success 

and involve direct engagement with students and professional development. The priorities are 

1. Implementing  mandatory orientations 
2. Strengthen the existing English and Math labs and tutorial services  
3. Implementing a Faculty Learning Academy 

 

Intervention Information: 

Priority: The priority is to strengthen the opportunity for incoming student success through improved 

orientation programs. 

Intervention Name: Mandatory In-person Orientations/Freshman Experience Program (Extended 

Orientation) 

Direct or Indirect Student Intervention: Direct  

Start Date: Fall 2011 

Type of Intervention (choose all applicable): Advising, First-Year Experience, Learning Communities, 

Other (Direct), Student Success Course, Student Support Services  

*Specific Course Content Area (choose all applicable): All, will improve overall college experience and 

success 

*Target Student Group (choose all applicable): This intervention will be available to and of benefit to all 

students attending the college. 
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*Estimate Number of Students Enrolled or Otherwise Benefiting: 3,000 students (After year 4) 

*Do students have to satisfy certain criteria to take part in the intervention? Yes 

*Will special efforts be made to recruit students to take part in the intervention? Yes   

Description: Freshman Experience Program Recruiting- All new students enrolling at the college during 

each the spring and summer will be invited and encouraged to participate in the Freshman Experience 

Program to take place over four days,  the week prior to the start of the fall semester. Mailed invitations 

and postcards, texts alerts, telephone calls, and email will be used to recruit students, as well as word of 

mouth and in-person recruiting.  

Mandatory In-person Orientation- Student will be required to attend orientation before they can receive 

their assessment score and register for classes. Also, students will be required to assess before being 

able to make an appointment with a counselor, which will then push more students to the orientation. 

Way(s) the intervention will help close achievement gaps: Focus group data shows that students 

either, do not know about the support services available to them on campus, do not understand the 

importance of these support services, or do not understand how to access these services. In addition, 

focus group data shows that many students do not come to college with an understanding of what it 

takes to be successful in college and what is the proper decorum for a college environment. Orientations 

will “frontload” students with information and experiences that they will be able to draw from when 

accessing resources and taking class. In addition, students will meet college staff that they can call on for 

information and support. 

Measurable Yearly Goals: 

Freshman Experience (Extended orientation) 

 In year 1, 75 students will attend the Freshman Experience Program 

 In year 2, 125 student will attend the Freshman Experience Program 

 In year 3, 175 students will attend the Freshman Experience Program 

 In year 4, 225 students will attend the Freshman Experience Program 
In-person Orientation 

 In year 1,500 student will attend in-person orientations 

 In year 2,000 student will attend in-person orientations 

 In year 2,500 student will attend in-person orientations 

 In year 3,000 student will attend in-person orientations 
Evaluation Plan Description: 

There will be a pre- and posttest given in each orientation to measure the knowledge gained by each 

participant. In addition a brief exit survey will be completed by each participant. On the survey, there 

will be a box that students can check if they are willing to participate in a focus group to give their 

opinions on the orientation process. The focus group will be lead by members of the campus Data team. 
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IR staff will work with Orientation coordinators to develop a comprehensive evaluation process, and 

orientation will participate in the yearly program review process. 

In addition, on the entrance/enrollment applications of each categorical/support program there will be 

an area to indicate how the student heard about the service. Orientation will be an item listed in that 

area. 

*Evaluation Results Comparison (choose all applicable): 

 Baseline data 

 Other Comparison group 

Plan to Scale Up: The goal is after four years, to have every new student enrolling at the college 

participate in orientation. We will expand the number of orientation sessions each semester to 

accommodate the increase in students. In addition, orientation sessions will be opened to continuing 

students increase effectiveness. 

Sustainability/Institutionalization Plan: Orientation will be institutionalized. Staff will be budgeted and 

dedicated to the orientation effort. Orientation will be coordinated through the Matriculation Office and 

Outreach and Recruitment Office. An increase in staffing and budget will be made accordingly each year 

of implementation.  

Communications Plan: The Outreach and Recruitment Office will communicate the orientation process 

to local feeder high schools. Postings will be made throughout the campus and on the “Jumbo-tron” 

advertising marquee. In addition, mailings, emails, and text alerts will be employed to inform students of 

the days, times, and purpose of orientation. In addition, a link on the website will be added to familiarize 

students with orientation locations and times. 

Internal and/or External Resources Needed: Dedicated funding to support the Freshman Experience 

Program and In-person Orientation. An estimated amount of $25,000 per year to support both 

orientation activities has been requested.  

Institutional Policy Changes Needed: Orientation will be mandatory. We have not had mandatory 

orientations or in-person orientation option in a number of years. Also, the matriculation process will be 

enforced. New students receive a checklist once registered, there is a list of steps that need to be 

followed and signed-off on before a student can receive services from the next office. This checklist sign-

off has not been enforced in recent years. We will re-implement the sign-off policy without exception to 

ensure all student fully benefit from the matriculation process. 

Anticipated Challenges: There will be a number of possible challenges that we will have to meet.  

 Enforcement of the mandatory orientation process and matriculation steps will be new 
to most students on campus and there will most likely be resistance to the new policies. 
We will have to re-education students and college staff to the new policies and 
procedures. We will have to put time, thought, and energy into communicating with the 
campus community. 
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 As with any new initiative on campus, this rollout will require patience to work out any 
challenges that may occur in the process. We will need to be patient in our effort and 
avoid the desire to abandon the process when challenges occur. 

 The budget at the college is in constant flux and the allocation forecast does not look 
good. As dollars are taken away from the college, we will have to be diligent in 
adequately funding this initiative. 

 

Priority: The priority is to increase student success in developmental math and English. 

Intervention Name: Strengthen the learning support services and activities (labs and tutoring) for 

developmental English/Math. 

Direct or Indirect Student Intervention: Direct   

Start Date: Fall 2011 

Type of Intervention (choose all applicable): 

Supplemental Instruction, Tutoring 

*Specific Course Content Area (choose all applicable): 

Math  /  English   

*Target Student Group (choose all applicable): All students in Math 115 (1 level below college level), 

English 21 (2 levels below college level), and English 28 (1 level below college level) 

*Estimate Number of Students Enrolled or Otherwise Benefiting: All students enrolled in Math 115, 

English 21, and English 28. (The current total for spring 2011 is 1,035 students.) 

*Do students have to satisfy certain criteria to take part in the intervention? Yes, the students will 

need to be enrolled in one of the developmental sections listed.   

*Will special efforts be made to recruit students to take part in the intervention? Yes, all students 

enrolled in Math 115, English 21, and English 28 currently have required lab hours. This intervention will 

take place through their lab requirement. 

Description: The goal of the intervention is to increase student success in developmental math and 

English (for Math 115, English 21 and English 28) by increasing communications between faculty and 

tutors in the English/Math labs and tutoring centers. Student in focus groups reported that the methods 

they are taught in class and the instruction they receive in the labs and tutoring centers were often 

much different. This has led many students to not go to the labs and tutoring center out of fear that how 

they are taught in the labs and tutoring center would not be acceptable by their instructors. It is 

important that student tutors be more closely linked to the instructor and classroom. To improve the 
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connection between instructors and tutors 

 Tutors must be recommended by departmental faculty and approved by the respective 
Department Chair before tutoring work can began.  

 All tutors will receive training and receive certification 

 An orientation will be held for tutors by subject matter faculty to review class syllabi 

 Tutors will visit classrooms notating subject content (and how taught, especially 
important for math as tutors may work problems differently than faculty) 

 Tutors to have scheduled meeting with instructor for directions/updates on tutoring 
progress of students  

 Promote supplemental instruction to ensure that tutors know how and what instructors 
are teaching 

Another challenge that students raised is that the labs and tutoring centers are not accessible at the 

times that are convenient to students. In addition, students reported that since lab and tutoring center 

hours are limited, many students attend at similar times and there is not enough equipment 

(computers, printer, etc) accommodate student demand.  To meet these needs, the college will 

 Extending the lab and tutoring center hours to accommodate when students are 
available to attend labs, such as labs available on Friday and Saturday in the morning. 

 Provide more lab space with more computers 
In addition, to promote the use of supplemental academic support such as tutoring, we will work with 

the English and Math departments to institute “milestone” requirements. This will entail  

 Required tutoring (Friday workshops) with faculty or tutors for students who have low 
performance or do not pass chapter tests with at least 70%. 

Way(s) the intervention will help close achievement gaps: 

This intervention will closely tie instruction with tutoring. A closer relationship between the faculty and 

the tutors may make tutoring more inviting the students. And since lab hours are mandatory for lower 

level courses, the tutoring may also become more meaningful and productive. Using “milestones” 

criteria focus in on students’ deficiencies on certain subject topics and address them with additional 

required tutoring (Friday workshops).    

Measurable Yearly Goals: Increase the three-year Math 115, English 21, and English 28 success rate 

from the current rate by 5% the first year, 10% the second year, 15% the third year, and 20% the fourth 

year. 

Evaluation Plan Description: Focus Groups will be conducted by the end of each term with students 

who participated in tutoring to see how the intervention met the need. Focus group with faculty will be 

conducted in each term to gather data on faculty experiences.  A Focus group will also be conducted for 

all tutors to gather data on their experiences. The IR Office will collect baseline data for students in 

Math 115, English 21 and English 28 for three comparable years (Fall 2008 – Spring 2011) as it relates to 

course completion and course success, as well as matriculation into the next course level (with 

completion and success rates). The Spring 2012 data will be compared to the previous 3 years of cohort 
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data (2008-2011). The IR Office will also compare the success rates of students who participated in 

tutoring vs. those who did not attend tutoring sessions 

*Evaluation Results Comparison (choose all applicable): 

 Randomly assigned control group 

 Baseline data 

Plan to Scale Up: A pilot group of courses will be targeted in the fall. Each semester, additional courses 

will be added until all sections of the developmental courses are participating in the efforts. After these 

courses are in-synch, additional non developmental courses will be identified and the effort will be 

expanded to include those courses and subjects.  

Sustainability/Institutionalization Plan: Improvements to the campus labs and tutoring centers will be 

incorporated into standard operating procedures. Activities between faculty and tutoring staff will also 

be made permanent and procedures will be developed to ensure the campus Academic Success Center 

Coordinator is highly involved in institutionalizing these  practices and to ensure faculty continue to get 

training and support. The cost of equipment and tutors will be absorbed into the budget allocation of 

the tutoring center and labs. 

Communications Plan: The intervention will be communicated to the campus through faculty forums 

such as department meetings and Senate meetings, as well as training for faculty, Supplemental 

Instructors, and Tutors. Information on the effort will be posted on the campus website and in common 

high traffic areas on campus. In addition, information will be shared with the other 8 district college 

through district level meetings and communications. 

Internal and/or External Resources Needed: $50,000 has been requested to support the development 

of supplemental instruction program, hiring additional tutors to support expended lab and tutoring 

center hours, the training and certification of tutors, as well as supporting faculty development and 

training. 

Institutional Policy Changes Needed: The policies regarding required lab hours may need to be 

modified. Also, a policy will need to be drafted and adopted by the Math and English departments 

requiring “milestone” tutoring sessions. 

Anticipated Challenges: Challenges include getting faculty buy-in and participation. Working with tutors 

and lab personnel will require a time commitment from the teaching faculty. There may be some 

reluctance to dedicate time for this activity.  Another challenge will be the budget. There are many 

competing priorities, and hiring additional staff, implementing supplemental instruction in a broad 

manner, and purchasing equipment will take a budget commitment that may push against other needs 

of the college. 

 

Priority: The priority is to provide opportunities for faculty professional development with a focus on 
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improving faculty/student communication and engagement. 

Intervention Name: The LASC Faculty Academy 

Direct or Indirect Student Intervention: Indirect 

Start Date: Fall 2011 

Type of Intervention (choose all applicable): 

Faculty Professional Development, Institutional Effectiveness, Other (Indirect), Supplemental 

Instruction, Tutoring 

*Specific Course Content Area (choose all applicable): 

Math  /  English  /  Reading 

*Target Student Group (choose all applicable): This intervention will be available to and of benefit to all 

students attending the college. 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 12,000 students over four years (50 

faculty x 3 sections x 40 students per section x 2 semesters participation= 12,000 students affected). 

*Do students have to satisfy certain criteria to take part in the intervention? No  

*Will special efforts be made to recruit students to take part in the intervention? No 

Description: The Faculty Academy will be a staff development activity for teaching faculty. Initially 

targeting faculty teaching developmental Math and English courses, but eventually opened to all faculty 

at the college. The goal is to train faculty on techniques to better engage students, identify and teach to 

a variety of learning styles and modalities, and to develop better communications with students.  

Way(s) the intervention will help close achievement gaps: This intervention will increase student 

success rates, especially within high fail rate developmental Math and English courses courses. This will 

be achieved through increases student engagement and connectivity. Faculty will learn techniques to 

better engage students and differentiate instruction to better meet the learning needs of our students. 

Measurable Yearly Goals: Year 1- Fall semester: Develop the Academy, identify pertinent topics and 

stands, identify facilitators, and recruit faculty. Spring Semester: Begin Academy with pilot group of 10 

faculty and collect and analyze data. Year 2- Continue the Academy with 10 new faculty members, 

expand the program for 2 semesters, and collect and analyze data. Year 3- Continue the Academy with 

15 new faculty members and collect and analyze data. Year 4- Continue the Academy with 15 new 

faculty members and collect and analyze data. 

Evaluation Plan Description: The evaluation plan will be fully developed in coordination between a 

Senate Committee overseeing the development and implementation of the Faculty Academy and the IR 
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Office. The evaluation plan will tie directly into the goals of the Faculty Academy. This will include faculty 

self-evaluations, Academy attendee evaluations, peer observations, comparison course success rates, 

and other quantitative and qualitative data. 

*Evaluation Results Comparison (choose all applicable): 

 Baseline data 

Plan to Scale Up: The academy will begin with volunteers that teach in the low success disciplines, such 

as Math 115 (1 level below college level), English 21 (2 levels below college level), and English 28 (1 level 

below college level).   Each year, the recruitment pool of faculty will be expanded to include more 

faculty from more disciplines, and eventually be opened to all faculty from all disciplines. The program 

should be institutionalized by Year 4. 

Sustainability/Institutionalization Plan: The ATD Leadership team has committed to supporting the 

creation of the Faculty Academy. The Development Office is identifying external funds to support the 

help support the continued development of the faculty Academy. In addition, with the campus 

renovations, there is a planned faculty resource center that will house the Faculty Academy. There has 

also been a proposed plan to create a standing committee through the Academic Senate to implement 

and oversee the Faculty Academy. The campus budget committee has also been asked to allot monies to 

help support the founding of the faculty Academy. 

Communications Plan: Faculty will be encouraged to apply to the Faculty Academy through the ATD 

newsletter, Academic Senate meetings, and through the development committee. Information will be 

disseminated throughout the campus and District to highlight the goals for the Academy and the need 

for faculty participation. Each year the graduating cohort will hold a symposium to share the experience 

and what they have learned.  

Internal and/or External Resources Needed: $15,000 is being requested yearly to help develop and 

maintain the Faculty Academy.  

Institutional Policy Changes Needed: The mission and goals of the Faculty Academy will need to be 

cemented and disseminated, and integrated into the existing staff development program.  

Anticipated Challenges: Faculty participation is our obvious challenge. Another will be maintaining 

funding during these times where there is considerable financial hardship for the college. 
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Student Success Initiatives at LASC 

Achieving the Dream 
– Three Interventions for 2011-2012 
 

– In-Person Orientations 
•867 student have attended 

97 in-person orientations 
•Enforced matriculation 

process- every new student 
attends orientation 
followed by assessment 
 



Student Success Initiatives at LASC 

Achieving the Dream 
 

–Supplemental Instruction 
(Developmental Level Math 
and English Support) 

•Targeting developmental Math 
115 and English 21 & 28 
•Approximately 1500 student 
served 
•49 total sections and 22 
Supplemental instruction facilitators 

 



Student Success Initiatives at LASC 
Achieving the Dream 

–Faculty Academy 
• Facilitated by Dr. Cynthia McDermott, Dept. Chair of Education 

at Antioch University, Los Angeles 
 
• Prof. Allison 

Moore- 
Accounting 

• Prof. Stephanie 
Burris- Reading 

• Prof. Sioban Dillon- 
English 

• Prof. Voiza 
Greene- Speech 
 

 
 

• Prof. James 
Hicks- CAOT 

• Prof. Naja El-
Khoury- CAOT 

• Prof. Doris 
Monterroso- 
Child 
Development 

• Prof. Phillip 
Jones-Thomas- 
English 
 

 
 



Grant Funded Initiatives 

Passage Project 
– Target lowest 

performing group- 
male students 

– Fall ‘11 to spring 
‘12 highlights 
 329 male students 
 11 learning 

community courses 
 73% fall to spring 

retention 
 English 21 success 

rate of 68% 
 

 

Freshman Year 
Experience 

– First year 
students  

– Fall ‘11 to spring 
‘12 highlights 

 116 students 
 53% basic skills 
 78% fall to spring 

retention 
 76% fall course 

completion rate 
 

Student Success Initiatives at LASC 



Student Success Initiatives at LASC 

Other Success Related 
Activities 
– Financial Aid Office processed 

3300 students for financial aid, 
awarding over 9.7 million in 
financial aid 

– Counseling has had over 7900 
student contacts in fall ‘11 and 
spring ‘12 

– CalWorks registered 8700 student 
contacts since July 1, 2011 

 



Student Success Initiatives at LASC 
2012-2013 ATD Campus-wide 
Intervention 
 

– Campus Culture 
• How we relate to each other as 

colleagues and professionals 
• How we approach our duties 

here at the college 
• How we relate to each other 

based on our ethnic identity and 
culture 

• What expectations we have of 
our students 

• How we view our responsibility to 
the community we serve 

 



Los Angeles Trade-Technical College 
 

Founded in 1925 as the Frank 
Wiggins Trade School, Los Angeles 
Trade-Technical College is the 
oldest of the nine, public two-year 
colleges in the Los Angeles 
Community College District 
(LACCD). Trade-Tech is unique in 
that approximately two-thirds of its 
instructional facilities are devoted 
to career education and it is located 
in the city of Los Angeles, the most 
populous city in California, approximately two miles south of the Central Business district. 
The college serves an area where nearly half its residents are Hispanic, 18% of families are 
below the poverty line, and its people come from more than 140 countries speaking 224 
different identified languages. 

Nearly half of all Trade-Tech students work more than 30 hours per week and 
approximately this same percentage indicate that they are attending the college for job 
preparation. According to data pulled for the Fall 2009 semester, 75% of Trade-Tech’s 
students attended only part-time and 47% were younger than age 25. Of the entire 
student population, 94% were students of color and approximately half (51%) of the total 
students were Hispanic, while 27% were African American. Trade-Tech also qualifies as a 
Hispanic-Serving Institution. 

What We Are Doing 

Los Angeles Trade-Technical College will strive to be a global leader known for effectively 

incorporating proven educational practices into its career, technical, and professional 

programs. The college feels the need to broaden the base of support and involvement in 

college-wide planning and student success activities. Participation in Achieving the Dream 

will provide an occasion to stimulate renewed enthusiasm and focus on issues of student 

success and equity. 

Improving student outcomes is the college's highest priority. With Achieving the Dream 

the college will: 

• Unify various data collection and evaluation efforts 



• Create a diplomatic arena for presenting new ideas and discussing positive change for 

the college 

• Engage internal and external stakeholders in improvement efforts 

• Gather evidence to improve, expand, and sustain programs 

College leaders are particularly interested in using Achieving the Dream's guidance to 

improve existing programs to help low-income, first generation, and disabled students. 

They also recognize the need to involve more stakeholders – students, faculty, and 

community residents – in planning. 
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Achieving the Dream Implementation Proposal Narrative 
 

Name of Institution:   Los Angeles Trade-Technical College 

Submission Date:   April 13, 2012 

Achieving the Dream Funder (if applicable):  

Grant Number (if applicable):    

Name, e-mail, and telephone number of contact person regarding this proposal: 

Name and Title:   Marcy Drummond, Vice President of Institutional Effectiveness and Innovation 

Telephone: 213.763.7036 

E-mail:  drummomj@lattc.edu 

 

PROPOSAL NARRATIVE 

 

A. Principles for Increasing Student Success through Institutional Improvement 

 

1. Committed Leadership   The college is in the final stages of developing and approving its Strategic 
and Educational Master Plans for the period 2012-2015.  Both plans have at their core, a critical focus on 
student success.  The Strategic Master Plan includes a shared vision, philosophy, and definition of 
student success.  In addition, to ensure all LATTC students succeed, as it has been defined, the college 
has developed an innovative model called the Pathway for Academic, Career, and Transfer Success 
(PACTS) which provides the framework for selection and implementation of strategic activities in the 
Educational Master Plan.  Senior Staff (President and Vice Presidents) are assigned leadership 
accountability for the implementation of specific, strategic priority action plans in the Educational Master 
Plan—many of which are centered on increasing student success and implementing the PACTS model.  
In addition, several shared governance committees have been assigned supportive roles in implementing 
action plan activities.  Many of the activities in the Educational Master Plan include changes in policies 
and practices aimed at improving student success.  Lastly, the strategic priorities of the Strategic Plan 
and associated activities in the Educational Master Plan will be used to guide program review, planning, 
and budgeting processes at the college for the period the plans cover--July 1, 2012 to June 30, 2015. 

2. Use of Evidence to Improve Policies, Programs, and Services  Beginning January 1, 2012, the 
college established an Institutional Effectiveness and Innovation Division with a Vice President assigned 
to administer it.  The Office of Planning, Research, and Institutional Effectiveness has also been assigned 
to this new division.  One of the primary purposes of this newly established division is to facilitate the use 
of evidence to identify achievement gaps among student groups, formulate strategies for addressing the 
gaps identified and improving student success overall, and evaluate the effectiveness of those strategies.  
Towards that aim, the division is currently working on developing dashboard indicators and other 
information gathering/reporting mechanisms that will be utilized to routinely monitor, assess, and improve 
college effectiveness.  Many of these mechanisms will also be utilized in the college’s annual program 
review process--which is also linked with college planning and budgeting processes. 

The college’s commitment to using data for improvement is evidenced by the inclusion of data gathering 
and analysis activities in the new Educational Master Plan--with lead and support administrators and staff 
assigned to them.  Such activities include (but are not limited to): 

 Develop a performance measurement tool to assess the success of the LATTC Pathways to 
Academic, Career and Transfer Success (PACTS) 
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 Monitor the performance of the LATTC PACTS and revise as necessary 

 Benchmark the availability and success of new and different modes of providing instructional support 
services (i.e., online, student-to-student, faculty mentors/advisors, etc.) 

 Evaluate the Trade Bridge Academy’s Orientation Program and consider how it is revised and 
incorporated into the LATTC Trade Bridge Academy’s Diagnostic and Preparation Program 

 Monitor and revise, as needed, LATTC Trade Bridge Academy’s Diagnostic and Preparation Program 

 Monitor and revise the Instructional Support Services Program 

3. Broad Engagement  The process for developing and approving the college’s new Strategic and 
Educational Master Plans, for the period 2012-2015, has been utilized to garner broad engagement in re-
examining external/community conditions, prospective and current student characteristics, and the 
effectiveness of programs and services.  The master plans establish the framework for serving the 
diverse needs of LATTC students within the context of current demographic, economic, political, and 
educational realities and with an eye on future trends.  Both plans were developed with the thoughtful, 
constructive, and invaluable input of LATTC students, faculty, administrators, managers, and classified 
staff through the use of focus groups, surveys, college-wide forums, web-enabled blogs, and twitters.  
Simultaneously with the development of the master plans, the Student Success Committee (ATD Core 
Team) and ATD Data Teams were actively engaged in processes to develop a shared philosophy, vision, 
and definition of student success, to develop a framework or model for student success, to align these 
activities with the master planning activities, and to integrate the results into the master plans.  Broad 
engagement in this work included student, faculty, and staff surveys; full- and half-day retreats; a Day of 
Dialogue; and newsletters.  The college is committed to continuing to employ these broad engagement 
strategies (e.g., surveys, focus groups, retreats, Days of Dialogue, newsletters, blogs, twitters, etc.) as 
they have demonstrated effective results and also address college accreditation recommendations. 
 
The college’s commitment to broad engagement and accountability for institutional improvement is 
demonstrated by related activities and strategies in the new Educational Master Plan--with lead and 
support administrators and staff assigned to them.  Such activities/strategies include (but are not limited 
to): 

 Establish a LATTC Innovation Think Tank (internal and external stakeholders) 

 Establish a LATTC Story Corps 

 Address the LATTC Internal Communication Framework 

 Establish Standard Methods of Disseminating Information LATTC-wide 

 Improve Student Service Communication 

In addition, the college convenes numerous business and industry advisory groups because of the depth, 
breadth, and scope of career technical programs that are offered.  The results from these advisory 
committee meetings have been and will continue to be utilized in the annual program review process and 
to identify and implement programmatic improvements. 

And because the college has established a strong commitment to workforce, economic, and community 
development; administrators and faculty actively convene and/or participate in several “Collaboratives” 
which have multiple business/industry, government, community-based, education, and labor 
stakeholders.  Examples of these Collaboratives include:  Los Angeles Infrastructure and Sustainable 
Jobs Collaborative, West Coast Motion, Vernon Central Workforce Development Collaborative, and the 
Los Angeles Energy Efficiency Implementation Collaborative to name a few.  Information gleaned from 
these Collaboratives has been and will continue to be used for developing, implementing, and evaluating 
the effectiveness of training, education, and instructional-support programs and services at the college. 

4. Systemic Institutional Improvement As part of the annual program review process at the college, 
each operational unit examines the results from previous years’ planning goals and objectives; 
recommendations from advisory groups, validation teams, and other stakeholders; results from the 
assessment of student learning and/or service area outcomes; and data on effectiveness indicators--
particularly as they relate to student success.  As a result of analyzing this information, the unit develops 
an improvement plan for the following academic year.  Further, the program review process is linked to 
the annual budget process--which is the primary mechanism for resource allocations at the college.  The 
college is in the third iteration of implementing and evaluating the effectiveness of this integrated program 
review, planning, and budgeting process and is committed to continuing these processes in perpetuity. 
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Through the establishment of the Institutional Effectiveness and Innovation Division, the college has 
committed to institute the infrastructure necessary to promote and facilitate planning processes that utilize 
data to set goals for student success and the use of the data to measure goal attainment and the 
systemic evaluation of academic programs and services to determine how well they promote student 
success and ways they can be improved. 

Lastly, the college’s commitment to institutional improvement is reflected in the inclusion of several, 
related strategies and activities in the new Educational Master Plan.  Further, professional development 
activities aimed at reinforcing faculty and staff efforts to close achievement gaps and improve student 
success are also included in the plan.  Examples of these strategies and activities include:  

 Develop and implement a process of continual analysis and revision of student services processes 
including process mapping activities 

 Establish a LATTC Teaching Academy 

 Develop and Implement Trade-Tech 101 – an orientation program that provides information about 
“the basics” of working and communicating at LATTC to incoming LATTC faculty and staff and 
ongoing forums for delivering updated or newly identified information or competencies to LATTC 
faculty and staff 

 Implement a Student Services evaluation 

 Develop a performance measurement tool to assess the success of the LATTC PACTS; monitor the 
performance of the LATTC PACTS and revise as necessary 

 Design and implement a faculty colloquium for curriculum and delivery collaboration and feedback 

 Design and implement a counseling colloquium for collaboration and feedback 

 

 

B. Data Analysis, Results, and Resulting Priorities 

 

1. Quantitative Data Analyzed:  The college began extensive quantitative data analysis and dialogue 
activities in 2010 as the Trade Bridge Academy Initiative was started and continued and expanded 
these activities during the Achieving the Dream planning year.  Below is a synopsis of the data that 
has been analyzed. 

 

 2010 LATTC (District) College Effectiveness Indicators, including: 
o Proportion of cohort of first-time students (Fall 2005, Fall 2006, Fall 2007, and Fall 2008) 

completing at least 6 units in the first semester 
 2005 = 83% 
 2006 = 81% 
 2007 = 80% 
 2008 = 82% 

o Proportion of cohort of first-time students (2005-06) completing at least 12 units in the first 
year who achieved an outcome within 4 years of entry  

 Transferred = 4% 
 AA/AS degree completion = 8% 
 Certificate completion = 20% 
 60 units with no transfer = 28% 
 30 units = 64% 

o Progress of first-time students, 2006-07 cohort, who were assessed and placed in Basic 
Skills Math (1,490 assessed; 1,456 placed in Basic Skills Math=98%) 

 Enrolled in recommended course in 1
st
 year = 41% 

 Completed 1
st
 course in 1

st
 year = 26% 

 Passed subsequent Math course = 18% 
 Passed college-level Math course = 3% 

o Progress of first-time students, 2006-07 cohort, who were assess and placed in Basic Skills 
English (1,431 assessed; 1,094 placed in Basic Skills English=76%)  
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 Enrolled in recommended course in 1
st
 year = 39% 

 Completed 1
st
 course in 1

st
 year = 27% 

 Passed subsequent Math course = 16% 
 Passed college-level Math course = 8% 

 

 2010 and 2011 LATTC Accountability Reporting for Community Colleges (ARCC) Performance 
Indicators, including: 

o Percentage of first-time students who showed intent to complete and who achieved any of 
the following outcomes within six years:  Transferred to a four-year college; or earned an 
AA/AS; or earned a Certificate (18 units or more); or achieved "Transfer Directed" status; or 
achieved  "Transfer Prepared" status 

 2001-2002 to 2006-2007 = 37.4% 
 2002-2003 to 2007-2008 = 37.1% 
 2003-2004 to 2008-2009 = 27.7% 
 2004-2005 to 2009-2010 = 26.4% 

o Percentage of first-time students who showed intent to complete and who earned at least 30 
units while in the California Community College System 

 2001-2002 to 2006-2007 = 64.9% 
 2002-2003 to 2007-2008 = 68.8% 
 2003-2004 to 2008-2009 = 67.7% 
 2004-2005 to 2009-2010 = 70.4% 

o Percentage of first-time students with a minimum of six units earned in a Fall term and who 
returned and enrolled in the subsequent Fall term anywhere in the California community 
college system 

 Fall 2005 to Fall 2006 = 54.9% 
 Fall 2006 to Fall 2007 = 52.0% 
 Fall 2007 to Fall 2008 = 53.7% 
 Fall 2008 to Fall 2009 = 53.6% 

o Annual successful course completion rate for credit vocational courses 
 2006-2007 = 74.5% 
 2007-2008 = 75.3% 
 2008-2009 = 75.0% 
 2009-2010 = 74.4% 

o Annual successful course completion rate for credit basic skills courses 
 2006-2007 = 51.0% 
 2007-2008 = 48.7% 
 2008-2009 = 44.7% 
 2009-2010 = 45.4% 

o Improvement rates for ESL courses 
 2004-2005 to 2006-2007 = N/A 
 2005-2006 to 2007-2008 = 5.3% 
 2006-2007 to 2008-2009 = 16.1% 
 2007-2008 to 2009-2010 = 25.9% 

o Improvement rates for credit basic skills courses 
 2004-2005 to 2006-2007 = N/A 
 2005-2006 to 2007-2008 = 46.8% 
 2006-2007 to 2008-2009 = 46.3% 
 2007-2008 to 2009-2010 = 42.9% 

o Career development and college preparation progress and achievement rate 
 2004-2005 to 2006-2007 = 5.9% 
 2005-2006 to 2007-2008 = 7.9% 
 2006-2007 to 2008-2009 = 3.4% 

 

 Fall 2008-2009 New Student Cohort Analysis (n=3,891) of  key student progression indicators, 
including: 

o Completed any units in first semester = 2,888; 74% 
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o Of those students who completed any units in first semester, those that  completed 80% or 
more of units attempted in first semester = 2,247; 78% 

o Of those students who completed any units in first semester, those with a GPA at the end of 
1st year greater than 2.0 = 2,154; 75% 

o Re-enrolled at more one or more consecutive terms = 1,784; 46% 
o Re-enrolled in subsequent semester (term-to-term persistence) = 1,506; 39%  
o Completed 12 units or more within 1st year = 1,091; 38% 
o Completed 80% or more of units attempted second semester = 847; 78% 
o Attempted an English course within 1st year = 819; 21% 
o Attempted a Math course within 1st year = 697; 24% 
o Successfully completed an English course within 1st year = 482; 21% 
o Successfully completed a Math course within 1st year = 390; 18% 
o Re-enrolled in fall, following year (year-to-year persistence) = 1,033; 36% 
o Completed 80% or more of units attempted in fall of following year = 662; 64% 
o Re-enrolled in spring of following year = 865; 30% 
o Completed 30 units or more within 2 years = 576; 20% 
o Completed 48 units or more within 2 years = 241; 8% 
o Completed a certificate or degree within 3 years = 186; 6%  

 

 Trade Bridge Academy, Summer and Fall 2010, Introduction to Postsecondary Education Course 
Student Analysis, including: 

o Decrease in withdrawal rate for students taking Learning Skills courses =15% 
o Decrease in withdrawal rate for students taking English courses = 5% 
o Decrease in withdrawal rate for students taking Math courses = 8% 
o Difference in successful course completion rates for students taking Learning Skills courses = 

19% 
o Difference in successful course completion rates for students taking English courses = 3% 
o Difference in successful course completion rates for students taking Math courses = 9% 
o Difference in retention rates = 8% 

 

 Trade Bridge Academy, Spring and Summer 2010, Math/English Refresher Course Student Analysis, 
including: 

o Difference in successful course completion rates in basic skills courses = 17% 
o Difference in withdrawal rates in basic skills courses = 13% 
o Difference in successful course completion rates in Math courses = 80% 
o Difference in withdrawal rates in Math courses = 62% 
o Difference in successful course completion rates in English courses = 23% 
o Difference in withdrawal rates in English courses = 19% 
o Difference in successful course completion rates in all credit courses = 27% 
o Difference in withdrawal rates in all credit courses = 13% 

 

 Trade Bridge Academy, Summer and Fall 2010, Introduction to Postsecondary Education Course 
NEW STUDENT Cohort Analysis: 

 

Student Success Indicators Completers 
Non-

Completers 
Difference 

All Students in Cohort n=1,073 n=3.430  

Successfully Completed a Course Within First Term 73% 67% 6% 

Successfully Completed 6 Units Within First Term 72% 47% 25% 

Successfully Completed a Math/English Course Within 1 Year 24% 14% 10% 
All Students in Cohort Who Successfully Completed 6 Units  

Within First Term AND n=771 n=1,621  

Enrolled in Subsequent Term (Success With Persistence) 73% 63% 10% 

Completed a Math and/or English Course Within 1 Year 
(Success in Gateway Course With Persistence) 

32% 26% 6% 
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 Trade Bridge Academy, summer and fall 2010, Math/English refresher Course NEW STUDENT 
Cohort Analysis 

 

Student Success Indicators Completers 
Non-

Completers 
Difference 

All Students in Cohort n=113 n=4,307  

Successfully Completed 6 Units Within First Term 70% 53% 17% 

Successfully Completed a Math/English Course Within 1 Year 27% 16% 11% 
All Students in Cohort Who Successfully Completed 6 Units  

Within First Term AND n=79 n=2,262  

Enrolled in Subsequent Term (Success With Persistence) 78% 65% 13% 

Completed a Math and/or English Course Within 1 Year 
(Success in Gateway Course With Persistence) 

37% 25% 12% 

 

 Accelerated Diesel Mechanic Program Cohort Analysis 
 

Accelerated  Program Traditional Program Difference 

Normal Time to Completion Diesel 
Technology Certificate of 
Achievement* 

10 
Months 

Normal Time to Completion Diesel 
Technology Certificate of 
Achievement* 

18-24 
Months 

8-14 
Months 

Percentage of Completers within 
Normal Time to Completion 

90% 
Percentage of Completers within 
Normal Time to Completion 

29% 61% 

Percentage of Completers within 
Normal Time to Completion* 

94% 
Percentage of Completers within 
Normal Time to Completion* 

0%** 94% 

Percentage of Program 
Completers Obtaining Diesel 
Exhaust After-Treatment and 
Maintenance (DEAM) CARB* 
Certification 

80% 

Percentage of Program 
Completers Obtaining Diesel 
Exhaust After-Treatment and 
Maintenance (DEAM) CARB* 
Certification 

53% 27% 

Percentage of Program 
Completers Obtaining Periodic 
Smoke Inspection Program CARB* 
Certification 

 
90% 

Percentage of Program 
Completers Obtaining Periodic 
Smoke Inspection Program CARB* 
Certification 

 
53% 

 
38% 

*For students attending full-time.  ** New Program, first offered in the 2011-12 academic year.  

 

 Fall 2011 LATTC Student Success Survey - Students (139 student respondents) 
 

1. How do YOU DEFINE student success; in other words, what does student success 
really mean? 

N-139 

Answer Category Count 

Set / Achieve my goals 51 

Preparation for success in life 39 

Being motivated, persisting / believe in what I do / Building self esteem / Set an example 
for others 33 

Get career I want 26 

Doing your best 22 

Awards / Certificates / Transfer 19 

Course completion 14 

Get new knowledge, skills or experiences 14 

Succeed in school 13 

Productive peer-to-peer and/or student-to-teacher relationships 9 

High GPA 7 

Availability of Fin Aid / support / class materials 4 

Personal enrichment 3 

Graduate on time 3 
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2. If you could change one thing that would help you to succeed at the college what would 
that be? 

N-97 

Answer Category Count 

Study habits / motivation / focus / better preparation for school / knowledge of computer / 
start early with LATTC / self-confidence 22 

Financial Aid related / financial hardship 20 

More support / resources needed 14 

Better instructors, more  tutoring or mentoring 10 

All is good 9 

Better /different class schedule for working students 6 

Choice of classes / class related 6 

More positive peers / surrounding 4 

Smaller class size 3 

Better transportation / bus pass / need car 3 

More student involvement 3 

More school transparency / Timely website updates 2 

 

 Fall 2011 LATTC Student Success Survey - Faculty and Staff (514 respondents) 
 

Answer Category (responses) 

Provide students resources to achieve goals.  Satisfy student's needs (104) 

Being able to get a job/ successful in the workplace being able to apply knowledge (58) 

Seeing students graduate/career (51) 

Course completion (31) 

Seeing students transfer to university (21) 

Students learn (19) 

Leaving LATTC with solid skills (14) 

Making students happy/successful (13) 

Students improving (13) 

Student will contribute to the community/society (11) 

Preparing them for their future (11) 

Retention (9) 

Students becoming independent (8) 

Making students competitive (8) 

Reaching out to students (7) 

 

 Analysis of Differential Success Rates of Students Receiving Pell Grants and Financial Aid in 2010-
2011 Academic Year 

Enrollment and Success Rates for PELL grant recipients 

 
 

Enrollment and Success Rates for Financial Aid recipients 

 
 

Fall 10 Spring 11 Fall 10 Spring 11

Active 13901 78% 13887 75% Success 11299 63% 10875 59%

Drop 3989 22% 4700 25% Fail 2594 14% 2996 16%

17890 18587 W 1591 9% 2208 12%

NoGrade 2406 13% 2508 13%

17890 18587

 Fall 10 Spring 11 Fall 10 Spring 11

Active 14068 78% 14063 75% Success 11427 63% 11002 58%

Drop 4038 22% 4776 25% Fail 2633 15% 3045 16%

18106 18839 W 1614 9% 2251 12%

NoGrade 2432 13% 2541 13%

18106 18839
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Students That Did Not Receive any Financial Aid in 2010-2011 Academic Year 

 
 

All Students 

 
 

 TRUCCS (Transfer and Retention of Urban Community College Students) Initiative Study Results - 
The Initiative began as a three-year, longitudinal and comprehensive study of the goals, success and 
academic patterns of 5,000 LA Community College District students – including Trade-Tech students.  
Data and findings from several TRUCCS studies/reports were analyzed including: 
 

 Course Shopping – Analysis of Student Drop/Add Activities Study Results 
o Non-shoppers have higher success ratios  
o Students who do not partake in shopping activities not only earn higher GPAs but also 

complete their courses at the highest proportions. 
o Approximately 2/3rds of the adds following a drop in English or mathematics were in course 

areas other than English or mathematics.  As such it appears that students who are dropping 
English or mathematics are doing so for reasons other than the instructor, the method, or the 
level of courses. 
o Mathematics is a key area for shopping behaviors. 

 Course Taking Patterns Among Entering, First-Time Students Study Results 
o Overall, only 16% of first-time students in occupational courses were concurrently enrolled in 

an introductory English or mathematics course. 
o The majority of first-time students enrolled in introductory courses were enrolled part-time, 

taking three or fewer classes. 
o First-time students are a minority in introductory English or mathematics courses.  Moreover, 

first-time students enter the curriculum as a minority in most course areas and are broadly 
distributed across a range of introductory courses. 

o Large proportions of first-time students in remedial English or mathematics courses are 
taking four or more courses--well over half are enrolled in three or more courses. 

 Transfer Readiness Study Results 
o Only about 50% of the students successfully pass any IGETC modules of courses. 
o About 25% complete one of the following in any order: 1) IGETC English requirement, 2) 

IGETC Mathematical Concepts requirement, 3) completing two of the remaining 4 IGETC 
modules, and 4) completing the last two modules. 

o Only about 1/6
th
 of students completed 2 of the 4 types of courses above, in any order. 

o About 1/20
th
 of students completed 3 of the 4 types of courses above, in any order. 

o There were minimal to no differences between older and younger students or between 
students based on English as a native language.  Further, there were virtually no differences 
on the completion of specific modules including English composition. 

o Students typically lack the levels of cultural capital that will assist them in understanding the 
college environment.  For this reason many do not understand the relationship between 
various levels of courses. 

 Multiple Enrollment Study Results 

Fall 10 Spring 11 Fall 10 Spring 11

Active 19349 68% 18263 70% Success 14885 52% 14307 55%

Drop 9206 32% 7840 30% Fail 4373 15% 3862 15%

28555 26103 W 3494 12% 3286 13%

NoGrade 5803 20% 4648 18%

28555 26103

Fall 10 Spring 11 Fall 10 Spring 11

Active 33417 72% 32326 72% Success 26312 56% 25309 56%

Drop 13244 28% 12616 28% Fail 7006 15% 6907 15%

46661 44942 W 5108 11% 5537 12%

NoGrade 8235 18% 7189 16%

46661 44942
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o Almost 50% of students report having attending 2 or more colleges.  More than 25% had 
taken courses at other community colleges and 10% had taken courses at a four-year 
college. 

o Between 10% - 15% were currently attending elsewhere at one more other community (5%) 
or four-year (3%) colleges, trade (3%), adult (3%), or high schools. 

o 24% anticipate they will enroll in the next semester not only in present community college but 
also simultaneously in another institution. 

o There was essentially no correlation between social position (e.g., wealth, gender, age, 
employment, number of hours working, or ethnicity) and student plans for multi-institutional 
attendance. 

2. Qualitative Data Analyzed:   
 

Data from qualitative methods that were employed as part of the strategic and educational master 
planning processes at the college and the strategic planning process of the district, were also utilized by 
the Student Success/ATD Core and Data Teams.  Such qualitative data included: 
 

 Results from interviews and focus groups with 164 LATTC students, administrators, faculty, and 
classified staff – Response themes related to instruction, curriculum, counseling, and student 
success: 
o Increase awareness of student preparedness to assure student success and retention 
o There is a large population of LATTC students without a high school diploma, and a wider variety 

of circumstances within that category (GED/no GED, homeless, ESL, etc.) 
o Counselors and instructors need to advocate for the success of students and empower students 

to achieve their goals 
o Trade is unique because of the influence on highly-challenged youth (e.g., emancipated, variety 

of literacy levels, welfare, homeless, etc.) 
o Need to provide “deep” courses to address illiteracy issues 

 Life skills 

 Coping skills 

 Reading and writing 
o College readiness skills 

 Need to identify all of the resources available on campus and find and resolve areas that are 
neglected and others where there is duplication of effort 

 Counseling and Instruction need to align themselves more closely and increase collaboration 
– there is little collaboration now 

 There are 7 counselors for 17,000 students at LATTC 

 Need to explore opportunities to provide instruction and counseling in a more collaborative 
way 

 Need to explore opportunities to apply new instructional techniques and models, like 
providing lectures online or in lab and doing “homework” or “lab work” in class with instructor 

 Need to provide predictability for students to give them a realistic timeline for completion of 
their goals at LATTC 

 LATTC is a “safety zone” for students who are dealing with gang or domestic violence in their 
lives 

 Need to analyze the relevance and innovativeness of CTE programs 

 Instructors are “teaching to the middle” 

 Students get into a CTE program and may have great practical skills, but don’t have the 
ability to read text books, time-management skills, etc. 

 Will they have the ability to be successful after they leave? 

 Will they be better off than when they arrived at LATTC? 

 Need to address students’ mental health issues  

 Bridges to Success seems to be a good program, but the counselors are unaware of the 
particulars and are not involved in a substantive way 

 Should consider the “wrap-around services” model as a possible solution 
o It’s everyone’s responsibility 
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o Address the human aspect 
o Dorm model might be included 
o Learning Skills is a bridge program and could be used as a “home base” for the wrap-

around services model 

 Dialogue should include student participation 
o Students are the experts 
o Students are hungry for this kind of participation 
o Should have regularly scheduled dialogues between counselors, instructors, and 

students 

 Results from the LACCD strategic planning student focus groups, questions asked were: 
o If you could change one thing about this college, what would it be?  Response Themes - 

improved school spirit; more interdepartmental projects; diverse delivery modes; more interaction 
and information with departments; GE education; articulation agreements with other schools, 
internships for trades; better communication; momentum scholarships; enriching student 
services; clean campus and bathrooms; collaborations; updated modern equipment; hands on 
training ; more faculty support 

o What does this college do exceptionally well?  Response Themes - impacting students’ life; 
variety of programs, some exceptional faculty and staff, good job skills provided 

o What could this college do better or improve? Response Themes - culture: welcoming and more 
guidance; connections with industry, make teachers accountable, teachers continues training is 
needed, more tutoring even for trades, start using e-books; streamline the processes to have less 
lines; new courses and curriculum 

o What are the biggest challenges in your mind that impact students and their ability to complete 
college? Response Themes - student-teacher relationships; advocacy; not enough tutoring; 
financial aid; class schedule for working people, should be bigger classes size to allow for more 
registration, lottery registration system is not good 

o If this college could do only one thing to better ensure students complete college, what do you 
believe should be done? Response Themes - better communication and closing a gap between 
student and teacher; more guidance; more transparency in funds usage; increase student 
involvement in all campus areas 

 

 Results from the Day of Dialogue – A Day of Dialogue was held November 29, 2011 with the purpose 
of providing a forum where the campus community could come together to self reflect and discuss 
key topics that are essential to student success and institutional effectiveness.  The specific focus of 
the November 29

th
 event was to have broad based engagement in discussing “What is Student 

Success and How Would/Do We Know if Students Are Succeeding?”  Below are results from the key 
dialogue activities that were conducted that day which were: (1) to identify five words that can be 
used to define/describe what student success means at Trade-Tech and (2) to identify key indicators 
that can be used to measure such definitions/descriptions of student success. 
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o Indicators of employment post graduation success:  numbers of students employed, numbers 

of student gaining industry licenses and credentials; number of students working in their 
selected trade, reports about the salaries students are making, percent of people who got 
employed after graduation, numbers of people who report they got better skills, promotions 
and salary increases, rates of business ownership,  

 
o Indicators of adequate progress while enrolled: attendance,  numbers of students who 

complete courses they start, number of students who go from one semester to the next, 
number of students who go from one year of the program to the next, measures that students 
are on track to complete their degrees, GPA or grades students are getting, and others. 
 

o Indicators of degree/certificate attainment:  rates of degree attainment, number of degrees 
awarded, number of students transferring, number of students who complete short–term 
training, number of students who complete a licensure class, number of students who 
transfer (if desired), number of students who get a degree after they transfer, and others. 

 

 Critical Area Team Policies, Procedures, and Practices Inventory Results - Lastly as part of the Trade 
Bridge Academy initiative, four “critical area” teams (e.g., CATs) were established--each to focus on 
identifying policies, procedures, and practices that most enable or inhibit student success at the 
college in the following key areas--Welcome and Orientation; Math and English; Retention; and 
Counseling, Advising, and Mentoring.  Each team developed a report summarizing identified barriers 
(policies, procedures, practices) and corresponding recommended/proposed solutions. 

3. Major Findings of Data Analysis:   
 

Lack of Shared Vision, Philosophy, Definition of Student Success.  Another finding is that there wasn’t a 
commonly held definition of student success at the college.  While all college stakeholders vocalize a 
strong commitment to “student success”, when further inquiry was conducted into the meaning of student 
success—in terms of demonstrable outcomes—there were divergent views.  Without a shared vision, 
philosophy, and definition of student success the college is limited in its ability to focus and unite 
interventions, strategies, and activities in a targeted way to achieve the greatest possible impact on 
student success.  In other words the college is trying to “be all things to all people” rather than trying to be 
the best at a select number of things that improve the success of all students. 
 
Self-efficacy; Informed Choices, and Goal Setting Key to Student Success.  Analyzing results from the 
Student Success Survey and from the Day of Dialogue reveals that students most commonly identified 
self-efficacy as the single most factor they would change to improve their success at the college.  
Students also indicate that having information early about career and college options, college and 
community resources, and short- and long-term goals were also essential to their success.  Self-efficacy 
issues were also cited by faculty and staff as well.  Moreover, this finding reinforces previous evidence-
based strategies and practices that were used to develop short-term, non-credit academies, the Trade 
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Bridge Academy, and the Accelerated Diesel Mechanic Program that all have demonstrated a significant 
impact on student success. 
 
Persistence and Persistence With Success Is Significant Gap.  Analysis of the 2010 LATTC (District) 
College Effectiveness Indicators, the 2010 and 2011 LATTC ARCC Performance Indicators, and the Fall 
2008-2009 New Student Cohort Analysis reveal that persistence—particularly from the first-to-second 
terms and within the first year—and persistence with success (e.g., students persisting from term-to-term 
with GPAs greater than 2.0 and completing 6 or more units per term) are significant gaps in student 
progress that need to be addressed. 
 
Math and English are Primary Gatekeepers to Student Success.  Analysis of the 2010 LATTC (District) 
College Effectiveness Indicators, the 2010 and 2011 LATTC ARCC Performance Indicators, and the Fall 
2008-2009 New Student Cohort Analysis reveal that successful completion of math and English course 
sequences and degree- or transfer-applicable courses are primary gatekeepers for students’ successful 
completion of degrees and transfers.  This parallels findings from competency model development work 
recently conducted by the Construction, Design, and Manufacturing and the Digital and Media Arts 
departments.  This work revealed--that if students had specific program or study-related math and English 
competencies prior to or simultaneously to their program of study work—it would accelerated their 
mastery of higher-level technical competencies. 
 
Need to Scale Success Strategies to Reach All Students.  In most recent years, the college has 
developed and implemented several programs aimed at improving student success such as short-term, 
non-credit academies; Trade Bridge Academy Orientation and Math/English refreshers; the First Year 
Experience Program; the Basic Skills Initiative; and Accelerated Diesel Mechanic Program.  While these 
programs have demonstrated effectiveness at increasing student success, they were mostly aimed at 
targeted cohorts and did not reach a vast majority of students at the college.  Simultaneously, the 
college’s performance and broader student success indicators has not improved, and in some cases has 
declined.  As a result many of the evidence-based principles and strategies that were incorporated in the 
design and implementation of these programs need to “scaled” to reach all students at the college. 
 
Need for a Student Success Framework to Unify Efforts.  Stakeholders have realized that rather than 
continuing to implement interventions/programs aimed at smaller cohorts of students, although they have 
had demonstrated impact on student success, the college needs a unifying model or framework that 
guides the selection of existing and the development and implementation of new interventions that are 
serve all students at the college.  And stakeholders have also realized that this framework, in its design, 
needs to address all the findings briefly described above.  As a result, the Student Success Committee 
(ATD Core Team) and ATD Data Teams have been collectively working on developing an innovative 
model called the Pathway for Academic, Career, and Transfer Success (PACTS).  PACTS is a sequence 
of postsecondary instructional programs and activities, with coordinated supportive services, designed to 
provide individuals with the competencies they need to successfully access a college education, attain 
industry-recognized and post-secondary credentials, and obtain a career that pays family-supporting 
wages and offers opportunities for advancement and growth. 

4. Stakeholders Engaged in Priority-Setting: 

 47 students, faculty, administrators, department chairs, counselors, and staff participated in the Trade 
Bridge Academy Critical Area Teams 

 164 LATTC students, administrators, faculty members, and classified staff participated in the strategic 
and educational master planning focus groups, discussion meetings, convocations, and task forces in 
which brainstorming of strategic priorities took place 

 139 students and 514 faculty and staff completed the student success surveys 

 Over 260 students, faculty, and staff (more than half were students) participated in the Day of 
Dialogue activities 

 32 students, faculty, and staff participated in the Student Success Committee/ATD Core and Data 
Team including monthly meetings and all-day/half-day retreats 

 
And, the approval of the vision, philosophy, and definition of student success and PACTS model and the 
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inclusion of them in the college’s Strategic and Educational Master Plans included many shared 
governance committees at the college including:  Student Success Committee/ATD Core and Data 
Teams, Educational Policies Committee, Basic Skills Committee, Planning and Budget Committee, 
College Council Committee, and the Academic Senate. 

5. Other Information Regarding the Decision-Making Process: At the very start of the ATD Initiative, 
college stakeholders were resolute that ATD be aligned and integrated with other planning and student 
success initiatives currently underway, in development, or may arise over the course of the next several 
years.  As such, the alignment of ATD with these other processes/initiatives has influenced the ATD 
decision-making process.  Below is a brief synopsis of the ATD alignment activities. 
 

 Alignment with the Trade Bridge Academy and the Work of the Critical Area Teams.  Beginning in 2010, 
resulting from the analysis and extensive stakeholder dialogue surrounding the college’s ARRC 
Indicators, the college began a focused initiative to develop targeted student success 
strategies/interventions referred to as the Trade Bridge Academy.  Included in this initiative was the work 
of the Critical Area Teams (CATs).  Specific interventions (and results) of the Trade Bridge Academy and 
the work of the CATs were briefly described in the Quantitative and Qualitative Data Analysis sections 
above.  Several students, faculty, and staff that participated in the CATs were also on the ATD Core and 
Data Teams.  As a result, the efforts of the Trade Bridge Academy and Critical Area Teams are being 
incorporated in the college’s new PACTS model and also have informed the selection of the priorities and 
interventions for this ATD implementation plan. 
 

 Alignment of ATD with Strategic and Educational Master Planning Processes.  A planning document was 
developed in an effort to ensure that the ATD Initiative is both aligned and integrated with the strategic 
and educational master planning process that is currently underway.  The planning document also 
illustrates how both the processes and resulting plans will be mutually supporting.  Members from both 
ATD teams actively participated on the four strategic and educational master planning Strategic Priority 
Area Taskforces:   Instruction and Curriculum, Student Support, Funding, and Culture. Participation of 
ATD team members on the taskforces was one of the strategies for aligning/integrating the ATD Initiative 
with the planning processes and resulting plans. 
 

 Alignment with PACTS Model. With the recent development and approval of the LATTC PACTS model, it 
is imperative that priorities and interventions selected for ATD implementation be integral to the 
development and implementation of the PACTS model.  As such, ATD interventions selected for 
implementation are aimed at developing key components of the PACTS model. 
   

 Alignment with LACCD ATD Activities.  The LACCD, in the ATD Pathways program, has selected to focus 
on developing a comprehensive first-year orientation and to identify and implement innovative strategies 
for math course completion.  With the development and implementation of the LATTC PACTS model, the 
existing orientation program will be greatly enhanced and expanded.  In addition, implementing innovative 
strategies for math course completion will become the focus for LATTC’s ATD Implementation Plan.  This 
ensures the college’s ATD activities are aligned with LACCD activities. 

6. Resulting Priorities: The ATD teams believe the LATTC PACTS model will transform instructional 
programs and support services in profound ways which in turn will greatly improve student success.  
The ATD teams also believe that math is a “game changer” because it can either be a gatekeeper or 
gateway to student progress and completion of both academic and career-technical programs.  
Increasing students’ math competencies—across the curriculum—so they have the requisite skills for 
succeeding in all programs of study has been selected as THE focus of the Achieving the Dream 
Initiative at LATTC.  More specifically, the college has identified two mathematics-focused priorities 
as follows. 

 Increasing students’ math “readiness” competencies (e.g., math competencies in Tier 2 of LATTC 
PACTS model) 

 Increasing the percent of students completing math courses in their chosen program of study (e.g., 
math courses and/or math competencies in Tiers 3 and 4 of the LATTC PACTS model). 
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C. Intervention Information 
 

Priority 1:  Increasing students’ math “readiness” competencies (e.g., mathematics competencies in Tier 
2 of LATTC PACTS model). 

Intervention Name: LATTC Trade Bridge Academy’s Diagnostic Program: Math Component 

Direct or Indirect Student Intervention:  Indirect 

Start Date: 

• Design  – 2012-2013 Academic Year  
• Pilot – Spring 2013  
• Implementation – 2013-2014 Academic Year 
• Evaluation – 2013-2014, 2014-2015 Academic Years  

Type of Intervention (choose all applicable): 

Improved Use of Data (Assessment Data), Information Systems (Student Information Systems) 

Description: 

Many prospective and current LATTC students struggle to find the educational or training path where they 
can be successful and fulfilled at LATTC and in life.  LATTC will take a proactive approach to provide 
comprehensive assistance and support to students to identify and assess their needs, abilities, and other 
characteristics that will be used to “match” each student with a career and program of study that fits in his 
or her profile.  More specifically, the Diagnostic Program is comprised of a comprehensive suite of 
assessment tools used to determine students’ self-efficacy characteristics; academic readiness skills 
(math and English); computing, information, and digital literacy skills; career interests, aptitudes, and 
other factors.  Results from these assessments are used to assist students: (1) in making informed career 
and program of study choices, (2) in setting short- and long-term educational goals, (3) in identifying 
college and community supportive services for students based on their unique circumstances, (5) 
prior/other learning which may be eligible for granting credit and (4) in identifying readiness competencies 
they need to develop to ensure and accelerate success in their chosen program of study. 

This intervention focuses on the identification and selection of math competencies students need to 
succeed in all programs of study at the college.  And this intervention focuses on the development of tools 
for assessing students’ possession, acquisition, and/or gains of such competencies as part of the Trade 
Bridge Academy Diagnostic Program. 

Way(s) the intervention will help close achievement gaps: 

Assessment results from the Trade Bridge Academy’s Diagnostic Program Math Component will enable 
the college to target math readiness interventions, in Tier 2 of the PACTS model/Trade Bridge Academy, 
to meet the individual academic readiness needs of each student.  In turn, math readiness competency 
attainment will ensure students have knowledge, skills, and abilities to succeed in the required math 
courses or in courses that require mathematical computations in their program of study. 

Selection of this intervention is supported by findings illuminated in the report “Challenge and Opportunity: 
Rethinking the Role and Function of Developmental Education in Community College” (Bailey, 2008). 
This report recommends implementing a comprehensive approach to assessment and more rigorous 
“tracking” research.  Further, this report notes that “existing approaches to assessment for developmental 
placement should be reconsidered and perhaps replaced with an approach that tries explicitly to 
determine what a student will need to succeed in college generally rather than one that aims to identify a 
somewhat narrow set of skills a student possesses at a given point.” 

Measurable Yearly Goals: 

 Year 1:  Identify and/or develop math readiness competency assessment instruments and integrate 
into the Trade Bridge Academy’s Diagnostic Program 

 Year 2:  Assess the math readiness competencies of 70% of new certificate-, degree- and/or transfer-
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seeking students 

 Year 3:  Assess the math readiness competencies of 85% of new certificate-, degree- and/or transfer-
seeking students 

 Year 4:  Assess the math readiness competencies of 100% of new certificate-, degree- and/or 
transfer-seeking students 

Evaluation Plan Description: 

Process evaluation methods will be used to assess the development and implementation of the LATTC 
Trade Bridge Academy’s Diagnostic Program Math Component including the selection/development and 
implementation of math competency assessment tools.  Stakeholder engagement in development and 
implementation activities will be documented and the progress made within established timelines will be 
monitored and reported.  Percentage of new certificate-, degree- and/or transfer-seeking students being 
assessed for math competencies will be tracked and reported.  Students’ experiences with the math 
component of the Trade Bridge Academy’s Diagnostic Program will be assessed using surveys and focus 
groups.  Lastly, faculty and staff involved in the implementation of the math component of the Trade 
Bridge Academy’s Diagnostic Program will be surveyed to ascertain program practices they view enable 
or inhibit its effectiveness. 

Plan to Scale Up:   

This intervention will be applied to all new, incoming students at the college.  As such it is scaled from its 
inception. 

Sustainability/Institutionalization Plan: 

This intervention will be integrated into the college’s orientation program.  As such it will be 
institutionalized from its inception. 

Communications Plan: 

Students, faculty, and staff will be involved in the identification and selection of math competencies to 
include in the PACTS model.  Matriculation staff and Matriculation Advisory Committee members, and 
other interested students, faculty, and staff will be involved in the selection of math competency 
assessment tools.  The Student Success/ATD Core and ATD Data Teams will be apprised of the status of 
all intervention implementation and evaluation activities. Information about the LATTC Trade Bridge 
Academy Diagnostic Program, including the math component, will be communicated to all students, 
faculty, and staff through the college website. Additionally, a detailed communication plan will need to be 
developed once the LATTC Trade Bridge Academy’s Diagnostic Program is ready for piloting and then 
again when full implementation begins so all students and college faculty and staff are aware of the 
program.  Training will be offered to all staff and faculty (instructional faculty and counselors) participating 
in LATTC’s Trade Bridge Academy’s Diagnostic Program; counselors and staff (such as LATTC 
Information Center staff) providing information to and advising students as part of the program; and 
computer lab staff where students will be taking assessments. 

Research and evaluation findings pertaining to the LATTC Trade Bridge Academy’s Diagnostic Program 
will be shared with the college through the Student Success Committee/ATD Core and Data Teams, other 
shared governance committees, and ATD Newsletters. 

Internal and/or External Resources Needed: 

 No-cost or low-cost math competency assessment instruments 

 Computer labs where students can take assessment instruments 

 Staff for labs where students take assessment instruments 

 PACTS plan information system 

Institutional Policy Changes Needed: 

Adopting a policy that Tier 1 activities of the PACTS model are mandatory for all new, incoming students 
seeking a certificate, degree, and/or transfer. 

Anticipated Challenges: 
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State budget cuts, particularly for Matriculation which funds assessment at the college, will be a 
significant challenge.  So additional sources of funds will have to be secured for developing and 
implementing the LATTC Trade Bridge Academy’s Diagnostic Program tools. In addition, because these 
assessment tools will be administered with all students--even those that cost a few dollars per student will 
become quite costly over time.  As such, no or extremely low cost assessments will have to be identified. 

Identifying assessment of math competencies tools (above and beyond the placement exam and the 
TABE assessment instrument already in use by the college) that align with the math readiness 
competencies in Tier 2 of the PACTS model may be difficult—particularly give then cost restrictions the 
college is faced with. 

There may be resistance to making Tier 1 activities of the PACTS model--which includes the Diagnostic 
Program--mandatory. 
 
A mandatory Diagnostic Program will require significant increase in planning and implementation hours of 
Matriculation and Orientation faculty and staff. And college-wide participation in this intervention will be 
required if it is to be successful.  
 
The lack of large spaces and adequate number of computer labs presents a potential challenge to 
assessment activities though out the academic year, especially when classes are also scheduled in these 
rooms. 
 
The college traditionally experiences a flux of new students applying and registering during the last few 
weeks of the registration period and at the beginning of the term. Additional resources will need to be 
deployed during these peak registration times. 

Lastly, an online version of the program will also need to be developed to accommodate online students.  

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

 

 

 

Priority 2: Increasing the percent of students completing math courses in their chosen program of study 
(e.g., math courses and/or math competencies in Tiers 3 and 4 of the LATTC PACTS model). 

Intervention Name:  Integration of Math Courses/Content in LATTC Programs of Study (Tiers 1 and 2 of 
Pacts Model) 

Direct or Indirect Student Intervention: Indirect 

Start Date: 

• Program of Study Design – 2012-2013 and 2013-2014 Academic Years  
• Program of Study Implementation – 2013-2014 and 2014-15 Academic Years 
• Program of Study Math Course Integration Evaluation – 2013-2014, 2014-2015 Academic Years 

Type of Intervention (choose all applicable): 

Other - Program of Study Design 

Description: 

The Pathway for Academic, Career, and Transfer Success (PACTS) at LATTC is a sequence of 
postsecondary instructional programs and activities, with coordinated supportive services, designed to 
provide individuals with the competencies they need to successfully access a college education, attain 
industry-recognized and post-secondary credentials, and obtain a career that pays family-supporting 
wages and offers opportunities for advancement and growth.  There are two fundamental components of 
the LATTC PACTS model—competencies and programs of study(s).  LATTC programs of study are 
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comprised of a structured sequence of course(s), within a specified field of study, that culminates in an 
industry-recognized credential, Certificate of Achievement, Associate of Art or Science (AA/AS) degree, 
transfer readiness, and/or IGETC Certification. 

The focus of this intervention is on the identification of math competencies and courses and their 
integration into the design of each program of study. 

Way(s) the intervention will help close achievement gaps: 

The intent of this intervention to increase students’ early engagement with a program of study and the 
math courses/competencies within them.  Further, the structure of the programs of study results in 
“managed” choices for students including those pertaining to math courses.  This intervention closes a 
gap identified in a recent study by Judith Scott-Clayton entitled The Shapeless River: Does a Lack of 
Structure Inhibit Students' Progress at Community Colleges?  (January 2011).  Scott-Clayton concludes 
that complex policies and structures of community colleges often confuse students and lead to decisions 
that may waste time and resources and reduce the chances of successful outcomes.  In addition, the 
integration of math into structured programs of study facilitates the adoption of contextualization, 
acceleration, and project-based learning strategies, all of which, studies have demonstrated leads to 
improved student outcomes. 

Measurable Yearly Goals: 

 Year 1:  Develop methodology for identifying math courses and competencies to integrate into 
programs of study 

 Year 2:  25% of current LATTC programs have been re-designed into programs of study with 
integrated math courses/competencies 

 Year 3:  50% of current LATTC programs have been re-designed into programs of study with 
integrated math courses/competencies 

 Year 4:  100% of current LATTC programs are re-designed into programs of study with integrated 
math courses/competencies. 

Evaluation Plan Description: 

Process evaluation methods will be used to evaluate the development of programs of study with 
integrated math courses.  Stakeholder engagement in development and implementation or programs of 
study will be documented and the progress made within established timelines will be monitored and 
reported.  Percentage of programs of study with integrated math competencies and courses will be 
tracked and reported. 

Plan to Scale Up:   

This intervention will be applied to all programs of study.  As such it is scaled from its inception. 

Sustainability/Institutionalization Plan: 

This intervention will be integrated into the programs of study that comprise the college’s PACTS model.  
As such it will be institutionalized from its inception. 

Communications Plan: 

The Student Success/ATD Core and ATD Data Teams will be apprised of the status of all program of 
study design and development activities. Information about the PACTS program of study development will 
be communicated to all students, faculty, and staff through the college website. Additionally, a detailed 
communication plan will need to be developed once the programs of study are ready for piloting and then 
again when full implementation begins.  Research and evaluation findings pertaining to the program of 
study design and mathematics integration will be shared with the college through the Student Success 
Committee/ATD Core and Data Teams, other shared governance committees, and ATD Newsletters. 

Internal and/or External Resources Needed: 
 
A methodology for re-engineering existing curriculum into programs of study including the identification 
and integration of math competencies/courses. Comprehensive database with industry cluster, 
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occupational profiles, occupational task statements and competencies information for each potential 
program of study.  Individuals with the skills to facilitate program of study design sessions.  Business, 
industry, and other experts to participate in and/or advise or validate program of study design. 

Institutional Policy Changes Needed: 

None 

Anticipated Challenges: 

Individuals with the expertise and skills to facilitate program of study design sessions.  Resistance to 
managing students’ choices as it pertains to structuring programs of study and the specific mathematics 
courses within them.  

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

 

D. Is there additional information you would like Achieving the Dream to know about the 
college or about the implementation proposal? 

 

This implementation plan represents a culmination of work that began at the college in 2010 when the 
annual Accountability Reporting for Community College (ARCC) was released.  There was broad 
engagement in dialogue pertaining to data reflected in the college’s ARCC Performance Indicators.  A 
sense of urgency to profoundly change the way the college operates to improve student success ensued, 
and as a result, the Trade Bridge Academy was launched.  The Trade Bridge Academy (TBA) is a 
commitment to continuously re-engineer and improve policies, procedures, and practices at Los Angeles 
Trade-Technical College that are most critical for ensuring ALL Trade-Tech students complete their 
educational goals with expedience and excellence.  Through this continuous re-engineering and 
improvement process, Trade-Tech establishes “bridges” that serve as gateways for accelerating student 
success where gatekeepers or gaps that impeded student success previously existed.  All students and 
college faculty, staff, and administers participate as communities of learners or in “academies” and are 
focused on identifying critical gaps/gatekeepers; building bridges; monitoring results; and continuously 
improving to ensure students’ achieve their educational goals.  Overall the TBA is a very concentrated 
effort of practitioners at the college examining the pipeline of student progression to reaching their 
educational goal(s), identify gaps or gatekeepers that impeded student progress, and building bridges to 
address them. 

As part of its Trade Bridge Academy, the college radically re-engineered how students are oriented and 
prepared to succeed in college by implementing an Introduction to Post-Secondary Education course, 
TABE (Test for Adult Basic Education) diagnostic assessment, and math/English “refresher courses”.  
Students are strongly encouraged to take an Introduction to Post-Secondary course as part of the 
orientation process.  This re-engineering effort has demonstrated a significant impact on student success, 
evidenced by data previously presented in this plan. 

Now the college has taken the lessons learned from this and other re-engineering efforts that were 
initiated as part of the Trade Bridge Academy and has developed a comprehensive and innovative 
student competency-based framework called the Pathways to Academic, Career, and Transfer Success 
(PACTS).  The framework enables the college to focus all instructional and student support programs and 
services in a concentrated, strategic, and tactical manner; to identify and select targeted interventions to 
address critical areas or gaps; and ultimately to increase student completion. The LATTC PACTS 
framework is included in the college’s new strategic master plan and will be implemented as part of the 
college’s new educational master plan. 

This ATD implementation plan focuses on the development of very specific, math-related components of 
the PACTS framework. 
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Implementation Proposal Work Plan 

Priority Area 1:  Increasing student’s math “readiness” competencies (e.g., mathematics competencies 
in Tier 2 of LATTC PACTS model). 

Measurable Yearly Goals:  

 Year 1:  Identify and/or develop math readiness competency assessment instruments and integrate 
into the Trade Bridge Academy’s Diagnostic Program. 

 Year 2:  Assess the math readiness competencies of 70% of new certificate-, degree- and/or transfer-
seeking students. 

 Year 3:  Assess the math readiness competencies of 85% of new certificate-, degree- and/or transfer-
seeking students. 

 Year 4:  Assess the math readiness competencies of 100% of new certificate-, degree- and/or 
transfer-seeking students. 
 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Identify and select math readiness 
competencies for inclusion in Tier 2 of PACTS 
model 

X    
VP Institutional 
Effectiveness and 
Innovation 

Identify and select math competency 
assessment tools 

X    

Dean, Research 
and Institutional 
Effectiveness and 
Dean,  
Matriculation 

Train staff and faculty (instructional faculty and 
counselors) participating in LATTC’s Trade 
Bridge Academy’s Diagnostic Program; 
counselors and staff (such as LATTC 
Information Center staff) providing information to 
and advising students as part of the program; 
and computer lab staff where students will be 
taking assessments. 

X    

Dean,  
Matriculation 

Develop and implement communication plan for 
the Trade Bridge Academy Diagnostic Program 
pilot 

X    

Dean,  
Matriculation 

Manager, Public 
Relations 

Pilot the LATTC Trade Bridge Academy’s 
Diagnostic Program math assessment tools 

X    
Dean,  
Matriculation 

Research and evaluate the LATTC Trade Bridge 
Academy’s Diagnostic Program: Math 
Component 

X    
Dean, Research 
and Institutional 
Effectiveness 

If necessary, make adjustments to or identify 
alternative assessment tools based on pilot 
results 

X X   
Dean,  
Matriculation 

Interface math competency assessment tools 
with PACTS Plan information system 

 X   

VP Institutional 
Effectiveness and 
Innovation 

Dean,  
Matriculation 
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Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop and implement communication plan for 
the full implementation of the Trade Bridge 
Academy Diagnostic Program 

 X   

Dean,  
Matriculation 

Manager, Public 
Relations 

Administer assessments with new certificate-, 
degree- and/or transfer-seeking students 

 X   
Dean,  
Matriculation 

Research and evaluate the LATTC Trade Bridge 
Academy’s Diagnostic Program: Math 
Component 

  X  
Dean, Research 
and Institutional 
Effectiveness 

Based on research and evaluation findings, 
make revisions to LATTC Trade Bridge 
Academy’s Diagnostic Program: Math 
Component, if necessary 

  X  

Dean,  
Matriculation 

Administer assessments with new certificate-, 
degree- and/or transfer-seeking students 

    
Dean,  
Matriculation 

Research and evaluate the LATTC Trade Bridge 
Academy’s Diagnostic Program: Math 
Component 

   X 
Dean, Research 
and Institutional 
Effectiveness 

Based on research and evaluation findings, 
make revisions to LATTC Trade Bridge 
Academy’s Diagnostic Program: Math 
Component, if necessary 

   X 

Dean,  
Matriculation 

Administer assessments with new certificate-, 
degree- and/or transfer-seeking students 

   X 
Dean,  
Matriculation 

 

Priority Area 2:  Increasing the percent of students completing math courses in their chosen program of 
study (e.g., math courses and/or math competencies in Tiers 3 and 4 of the LATTC PACTS model). 

Measurable Yearly Goals:  

 Year 1:  Develop methodology for identifying math courses and competencies to integrate into 
programs of study 

 Year 2:  25% of current LATTC programs have been re-designed into programs of study with 
integrated math courses/competencies 

 Year 3:  50% of current LATTC programs have been re-designed into programs of study with 
integrated math courses/competencies 

 4:  100% of current LATTC programs are re-designed into programs of study with integrated math 
courses/competencies. 
 

Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop methodology for re-engineering 
existing curriculum into programs of study 
including the identification and integration of 
math competencies/courses 

X    

VP, Institutional 
Effectiveness and 
Innovation 
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Work Plan Action Steps Year 
One 

Year 
Two 

Year 
Three 

Year 
Four 

Lead Staff 

Develop a comprehensive database with 
industry cluster, occupational profiles, 
occupational task statements and competencies 
information for each potential program of study 

X    

VP, Institutional 
Effectiveness and 
Innovation 

Dean, Research 
and Institutional 
Effectiveness 

Pilot the engagement of faculty in the process of 
re-designing existing curriculum into programs 
of study, including the identification and 
integration of math competencies/courses 

X    

VP, Institutional 
Effectiveness and 
Innovation 

Evaluation pilot, re-engineering process, make 
any necessary adjustments to re-design 
methodology 

X X   
Dean, Research 
and Institutional 
Effectiveness 

Engage faculty in the process of re-designing 
existing curriculum into programs of study, 
including the identification and integration of 
math competencies/courses 

 X X X 

VP, Institutional 
Effectiveness and 
Innovation 

Develop and implement communication plan for 
the programs of study, once completed and 
ready for implementation 

 X X X 

VP, Academic 
Affairs and 
Workforce and 
Economic 
Development 

Manager, Public 
Relations 

Research and evaluate the LATTC Program of 
Study math components, particularly as it 
relates to increases in the percent of students 
completing math courses in their chosen 
program of study 

   X 

Dean, Research 
and Institutional 
Effectiveness 

 



Los Angeles Valley College 
 
Founded in 1949, Los 

Angeles Valley College sits 

on 105-acres in the Los 

Angeles suburb of Valley 

Glen, located in the heart of 

San Fernando Valley. Valley 

College offers transfer 

education, job training, and 

lifelong learning to the 

residents of the San 

Fernando Valley and beyond, 

and is one of the nine colleges in the Los Angeles Community College District (LACCD). 

More than 140 associate degree and certificate programs are offered at Valley College to 

help advance the economic development of the region through courses, services, and 

partnerships that address continuing and emerging employer needs in a diverse set of 

industries, including one of the largest concentrations of entertainment studios in the 

world. 
 
A large majority (77%) of the students who attend Valley College were part-time in the 

Fall 2009 semester, 71% were students of color, and 41% of the total student population 

was Hispanic. Analysis of foundational skills programs and student data, including several 

longitudinal studies of student placement, success, and retention, have revealed that a 

large proportion of Valley College’s students are not prepared for college-level courses 

and very few of these students will complete the sequence of classes required for a degree. 

What We Are Doing:  
The long-term goal of Valley College’s participation in Achieving the Dream is to create an 

institutionalized, sustainable culture of evidence that is well integrated into campus 

processes for continual improvement. A high priority for college leaders is the creation of 

campus-wide dialogue about data needs, distribution, interpretation, and usage of data to 

improve student learning and institutional efficiency. As an Achieving the Dream 

Institution, the college will have help in facilitating meaningful action, increasing 

information capacity, and promoting a culture of inquiry. Additionally, the college hopes 

to gain resources to improve assessment of student success and institutional 

effectiveness through planning and evaluation processes. Valley College’s two main goals 



are to: 
 
● Increase student retention, persistence, and success 
● Increase student access 

 
Valley College seeks to create a plan that addresses student access and success, closes the 

achievement gap among White, Asian, African American, Native American, and Latino 

students, and maximizes the effectiveness of existing programs through well-planned 

coordination. 
 



LA	  Valley	  College	  Implementation	  Proposal	  -‐	  May	  2012	   	   1	  

ACHIEVING	  THE	  DREAM	  –	  IMPLEMENTATION	  PROPOSAL	  NARRATIVE	  
	  
Name	  of	  Institution:	  	  	  Los	  Angeles	  Valley	  College	  
Submission	  Date:	  	  May	  16,	  2012	   	   	  
Name,	  e-‐mail,	  and	  telephone	  number	  of	  contact	  person	  regarding	  this	  proposal:	  

Name	  and	  Title:	  	  Rebecca	  Stein,	  PASS	  Coordinator	  
Telephone:	  (818)	  947-‐2538	  	  	  	   	   	  
E-‐mail:	  	  steinrl@lavc.edu	  

	  
A. Principles for Increasing Student Success through Institutional Improvement 
	  
1.	  Committed	  Leadership	  
LAVC’s	  Achieving	  the	  Dream	  Committee	  -‐	  PASS	  (Preparing	  All	  Students	  for	  Success)	  
reports	  directly	  to	  the	  college’s	  Institutional	  Effectiveness	  Council.	  	  The	  Council	  
membership	  includes	  representatives	  from	  the	  administration,	  classified	  staff,	  faculty	  
senate,	  student	  organization	  and	  all	  union	  groups.	  
	  
All	  members	  of	  Senior	  Staff	  are	  also	  members	  of	  the	  PASS	  Core	  Team	  and	  have	  been	  
actively	  involved	  in	  PASS	  efforts	  from	  its	  inception.	  	  	  The	  Academic	  Senate	  president	  and	  
vice-‐president	  are	  also	  members	  of	  the	  Core	  Team	  and	  a	  faculty	  coordinator	  was	  recently	  
hired.	  	  
	  
2.	  Use	  of	  Evidence	  to	  Improve	  Policies,	  Programs,	  and	  Services	  
The	  campus	  is	  increasingly	  using	  data	  as	  a	  driver	  in	  decision-‐making	  but	  is	  hampered	  by	  
the	  lack	  of	  staff	  in	  the	  Institutional	  Research	  Office.	  	  The	  increasing	  workload	  for	  the	  
research	  staff	  needs	  to	  be	  addressed	  for	  these	  efforts	  to	  be	  successful.	  	  Faculty	  members	  
with	  a	  research	  background	  have	  been	  helping	  with	  data	  analysis	  efforts,	  such	  as	  
performing	  a	  regression	  analysis	  on	  math	  progression	  data.	  
	  
3.	  Broad	  Engagement	  
PASS	  efforts	  have	  engaged	  faculty,	  administrators,	  staff	  and	  students.	  	  Representatives	  
from	  each	  constituency	  are	  on	  the	  Core	  Team	  and	  PASS	  reports	  directly	  to	  the	  Institutional	  
Effectiveness	  Council,	  the	  campus	  shared	  governance	  council.	  	  Information	  is	  posted	  on	  the	  
PASS	  website.	  
	  
Presentations	  have	  been	  made	  to	  all	  faculty	  at	  Opening	  Day	  and	  to	  smaller	  groups	  such	  as	  
the	  Chairs	  and	  Directors	  and	  the	  classified	  staff.	  	  The	  math	  faculty	  in	  particular	  have	  been	  
engaged	  in	  discussion	  of	  interventions	  around	  math	  progression.	  Student	  Services	  is	  an	  
essential	  part	  of	  our	  interventions	  and	  individuals	  from	  this	  area	  have	  been	  actively	  
engaged	  in	  our	  PASS	  efforts.	  
	  
A	  town	  hall	  will	  be	  held	  to	  give	  the	  campus	  community	  an	  update	  on	  the	  PASS	  efforts.	  
	  
4.	  Systemic	  Institutional	  Improvement	  
Our	  PASS	  priorities	  are	  being	  integrated	  with	  other	  planning	  and	  student	  success	  efforts	  on	  
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campus	  (e.g.,	  accreditation,	  the	  Basic	  Skills	  Initiative	  (BSI),	  STEM	  grants).	  	  For	  example	  our	  
math	  strategies	  complement	  those	  of	  an	  existing	  STEM	  grant	  and	  data	  gathered	  for	  the	  BSI	  
has	  been	  used	  to	  inform	  PASS	  efforts.	  
	  
Many	  of	  the	  interventions	  that	  were	  discussed	  during	  our	  brainstorming	  that	  did	  not	  
become	  priorities	  are	  still	  being	  explored	  by	  various	  committees	  and	  service	  areas	  on	  
campus.	  
	  
B. Data Analysis, Results, and Resulting Priorities 
	  
1. Quantitative Data Analyzed: 
The	  data	  team	  reviewed	  a	  wide	  variety	  of	  quantitative	  data	  including	  general	  campus	  
demographics	  (age,	  gender,	  ethnicity,	  language,	  first	  generation,	  etc)	  and	  general	  
descriptive	  data	  on	  success,	  retention	  and	  degrees	  awarded.	  	  Math	  was	  quickly	  identified	  
as	  a	  problem	  area	  so	  additional	  quantitative	  data	  was	  examined	  focusing	  on	  math.	  This	  
included	  data	  on	  placement	  (who	  takes	  it	  or	  not;	  when	  they	  take	  the	  placement	  test;	  and	  
where	  they	  place),	  when	  the	  first	  math	  class	  is	  taken,	  and	  success	  and	  retention	  
throughout	  the	  developmental	  math	  sequence.	  	  Data	  on	  tutoring	  effectiveness	  was	  also	  a	  
factor	  in	  deciding	  on	  our	  priorities.	  
	  
The	  following	  data	  was	  disaggregated	  by	  gender	  and	  ethnicity:	  attempts	  and	  completions	  
for	  developmental	  English,	  math	  and	  reading;	  attempts	  and	  completion	  for	  gatekeeper	  
classes;	  degrees	  and	  certificated	  completed.	  First	  generation	  status	  was	  disaggregated	  by	  
ethnicity.	  
	  
In	  addition,	  a	  regression	  analysis	  was	  also	  performed	  for	  completion	  of	  basic	  skills	  math,	  
completion	  of	  gatekeeper	  courses,	  completion	  of	  60	  units,	  and	  completion	  of	  degrees.	  
	  
See	  Appendix	  A	  for	  a	  more	  detailed	  discussion	  of	  the	  data.	  
2. Qualitative Data Analyzed: 
After	  examining	  the	  quantitative	  data	  and	  identifying	  the	  low	  success	  rate	  in	  
developmental	  math,	  we	  held	  6	  focus	  groups	  with	  students,	  3	  with	  faculty	  (math	  
department,	  counselors,	  Chairs	  &	  Directors)	  and	  one	  with	  Student	  Services	  staff.	  	  These	  
groups	  focused	  on	  factors	  that	  both	  help	  and	  hinder	  student	  success.	  
	  
3. Major Findings of Data Analysis: 
Our	  developmental	  and	  gatekeeper	  math	  course	  success	  rates	  are	  well	  below	  where	  we	  
would	  like	  them	  to	  be.	  	  The	  longer	  the	  sequence,	  the	  less	  likely	  a	  student	  is	  to	  successfully	  
complete	  transfer-‐level	  math.	  	  The	  longer	  a	  student	  waits	  to	  take	  the	  placement	  test	  and	  
begin	  the	  math	  sequence,	  the	  less	  likely	  they	  are	  to	  be	  successful.	  	  A	  large	  number	  of	  
students	  do	  not	  even	  take	  the	  math	  placement	  test	  but	  instead	  start	  the	  sequence	  at	  the	  
lowest	  level.	  
	  
A	  large	  number	  of	  our	  students	  are	  first-‐generation	  and	  students	  in	  focus	  groups	  
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reported	  difficulties	  navigating	  the	  college	  environment	  and	  with	  having	  the	  necessary	  
“student	  success”	  skills.	  	  A	  similar	  sentiment	  was	  reported	  in	  focus	  groups	  with	  faculty	  
and	  student	  services.	  
	  
The	  regression	  analysis	  found	  that	  males	  are	  underperforming	  compared	  to	  females	  and	  
African	  Americans	  are	  underperforming	  compared	  to	  whites	  on	  a	  number	  of	  measures	  
(i.e.,	  completion	  of	  basic	  skills	  math,	  completion	  of	  gatekeeper	  courses,	  completion	  of	  60	  
units,	  completion	  of	  degrees).	  	  Although	  Hispanic	  students	  are	  a	  larger	  portion	  of	  our	  
student	  population,	  the	  only	  achievement	  gaps	  identified	  for	  Hispanics	  are	  being	  less	  
likely	  to	  complete	  English	  101	  and	  less	  likely	  to	  complete	  60	  units	  when	  compared	  to	  
whites.	  
	  
See	  Appendix	  A	  for	  a	  more	  detailed	  discussion	  of	  the	  data.	  
4. Stakeholders Engaged in Priority-Setting: 
The	  data	  findings	  were	  presented	  to	  all	  faculty	  during	  Opening	  Day	  activities	  and	  to	  
various	  groups	  throughout	  the	  year	  including	  the	  major	  shared	  governance	  committees.	  	  
Shared	  governance	  is	  the	  process	  through	  which	  recommendations	  on	  policies	  and	  
practices	  are	  made	  to	  the	  president.	  
	  
All	  constituency	  groups	  (faculty,	  staff,	  administrators	  and	  students)	  have	  been	  involved	  
in	  the	  coaches	  visit	  activities	  where	  discussions	  about	  priorities	  took	  place.	  
	  
5. Other Information Regarding the Decision-Making Process: 
The	  data	  team	  worked	  to	  more	  closely	  review	  the	  qualitative	  and	  quantitative	  data.	  	  	  
	  
A	  group	  consisting	  of	  the	  Core,	  Executive	  and	  Data	  Teams	  as	  well	  as	  additional	  
representatives	  from	  the	  faculty,	  staff,	  and	  students	  met	  over	  a	  two-‐day	  period	  to	  review	  
the	  data	  and	  propose	  what	  a	  redesigned,	  optimal	  college	  would	  like.	  Strategies	  that	  
emerged	  from	  that	  discussion	  were	  then	  prioritized	  and	  form	  the	  basis	  of	  our	  
implementation	  proposal.	  
	  
6. Resulting Priority:	  	  1)	  Increase	  percent	  of	  new	  students	  successfully	  completing	  the	  
developmental	  math	  sequence.	  	  2)	  Increase	  retention	  and	  persistence	  through	  
interventions	  aimed	  at	  teaching	  “how	  to	  be	  a	  student”.	  
	  
	  
C. Intervention Information 
	  
LAVC	  has	  developed	  five	  interventions	  that	  fit	  into	  our	  two	  priorities:	  	  1)	  Welcome	  Festival,	  
2)	  Global	  Cohort,	  3)	  Fast	  Track	  Math,	  4)	  Clear	  Pathways,	  and	  5)	  Tutoring.	  	  Ultimately	  at	  scale	  
these	  interventions	  would	  form	  a	  path	  that	  the	  student	  would	  follow	  to	  successfully	  navigate	  
to	  degree	  completion.	  	  A	  student	  would	  begin	  at	  the	  welcome	  festival	  and	  with	  the	  placement	  
exam,	  at	  which	  point	  they	  would	  be	  placed	  into	  the	  global	  cohort	  which	  includes	  a	  fast	  track	  
math	  class.	  	  Through	  the	  student	  success	  class	  included	  in	  the	  global	  cohort,	  the	  student	  will	  
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develop	  an	  educational	  plan	  that	  would	  be	  based	  on	  the	  clear	  pathways.	  	  Along	  the	  way,	  the	  
student	  will	  be	  supported	  by	  tutoring.	  	  	  
	  
Priority:	  Increase	  retention	  and	  persistence	  through	  interventions	  aimed	  at	  teaching	  
“how	  to	  be	  a	  student”	  and	  by	  building	  a	  sense	  of	  community	  and	  connection	  with	  the	  
campus.	  
	  
Intervention	  Name:	  Welcome	  Fair	  
	  
Direct	  or	  Indirect	  Student	  Intervention:	  
Direct	  	  
	  
Start	  Date:	  
Fall	  2012	  
	  
Type	  of	  Intervention	  (choose	  all	  applicable):	  
Faculty	  Professional	  Development,	  Institutional	  Effectiveness,	  Other	  (Direct),	  Other	  
(Indirect),	  Student	  Support	  Services	  	  
	  
*Specific	  Course	  Content	  Area	  (choose	  all	  applicable):	  
N/A	  
	  
*Target	  Student	  Group	  (choose	  all	  applicable):	  

• First-‐time	  students	  	  
• Academically	  underprepared	  students	  
• First	  Generation	  	  

	  
*Estimate	  Number	  of	  Students	  Enrolled	  or	  Otherwise	  Benefiting:	  
Fall:	  	  3,000	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Spring:	  1,500	  
	  
*Do	  students	  have	  to	  satisfy	  certain	  criteria	  to	  take	  part	  in	  the	  intervention?	  
They	  need	  to	  be	  first	  time	  students	  whose	  educational	  goal	  is	  to	  pursue	  a	  degree.	  
	  
*Will	  special	  efforts	  be	  made	  to	  recruit	  students	  to	  take	  part	  in	  the	  intervention?	  
Yes,	  a	  variety	  of	  methods	  will	  be	  used	  to	  recruit	  students	  including	  use	  of	  social	  media,	  
campus	  website,	  students	  participating	  in	  orientation	  (both	  in	  person	  and	  online,)	  and	  
new	  students	  taking	  the	  placement	  test.	  	  After	  applying,	  students	  will	  receive	  an	  email	  
encouraging	  them	  to	  attend.	  
	  
Description:	  	  
During	  the	  welcome	  fair,	  the	  focus	  will	  be	  on	  preparing	  students	  and	  faculty/staff	  for	  the	  
semester.	  	  Student	  activities	  will	  include	  a	  festival	  or	  fair	  format	  focused	  on	  “finding	  your	  
way”	  and	  connecting	  to	  the	  campus	  community.	  Information	  on	  academic	  resources,	  
student	  services,	  majors,	  clubs,	  etc.	  will	  be	  available.	  	  Students	  will	  take	  tours	  of	  the	  
campus	  and	  visit	  various	  offices,	  such	  as	  financial	  aid	  and	  counseling,	  and	  actually	  get	  
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assistance	  on	  the	  spot.	  	  They	  will	  learn	  how	  to	  navigate	  the	  college	  and	  student	  success	  
skills.	  Continuing	  students,	  Faculty,	  staff	  and	  administrators	  will	  participate	  in	  the	  
Welcome	  Fair	  and	  serve	  as	  “ambassadors”	  to	  the	  campus.	  	  Parents	  will	  be	  encouraged	  to	  
attend	  and	  participate	  as	  well.	  	  We	  will	  explore	  having	  Community	  Services	  offer	  a	  
reasonably	  priced	  activity	  for	  children	  that	  takes	  place	  at	  the	  same	  time.	  
	  
Way(s)	  the	  intervention	  will	  help	  close	  achievement	  gaps:	  
Students	  who	  are	  better	  informed	  about	  the	  campus	  and	  who	  feel	  a	  sense	  of	  community	  
and	  connection	  to	  the	  campus	  are	  expected	  to	  be	  more	  successful	  than	  students	  who	  are	  
uninformed	  and	  feel	  disconnected	  and	  isolated.	  	  Fostering	  support	  from	  the	  parents,	  who	  
likewise	  are	  better	  informed,	  should	  also	  have	  a	  positive	  effect	  on	  persistence	  and	  student	  
success.	  	  Students	  will	  learn	  how	  to	  navigate	  the	  college	  and	  important	  student	  success	  
skills.	  
	  
Measurable	  Yearly	  Goals:	  
Increase	  current	  success	  and	  term-‐to-‐term	  retention	  rates	  by	  1%	  per	  year.	  (Baseline	  
success	  rate	  =66%;	  retention	  rate=86%.)	  
	  
*Achieving	  the	  Dream	  Student	  Progress	  and	  Success	  Measures	  That	  Will	  Be	  Directly	  
Affected	  by	  This	  Intervention	  (choose	  all	  applicable):	  

• Percent	  of	  students	  who	  complete	  the	  courses	  they	  take,	  with	  a	  grade	  of	  C	  or	  
higher;	  

• Percent	  of	  students	  who	  re-‐enroll	  from	  one	  semester	  to	  the	  next;	  	  
	  

Evaluation	  Plan	  Description:	  
Compare	  success,	  retention	  and	  persistence	  rates	  of	  those	  who	  attend	  the	  welcome	  fair	  
with	  those	  who	  do	  not.	  Survey	  students,	  administrators,	  staff,	  and	  faculty	  about	  the	  
welcome	  fair	  (exit	  surveys	  and	  a	  follow-‐up	  survey).	  	  
	  
See	  Appendix	  B	  for	  a	  detailed	  evaluation	  plan.	  
	  
*Evaluation	  Results	  Comparison	  (choose	  all	  applicable):	  

• Baseline	  data;	  and/or	  
• Other	  Comparison	  group.	  

	  
Plan	  to	  Scale	  Up:	  
The	  first-‐year	  we	  will	  pilot	  with	  just	  one	  day	  preceding	  each	  primary	  semester.	  	  We	  will	  
add	  additional	  days	  to	  that	  week	  or	  additional	  welcome	  festivals	  throughout	  the	  
summer/winter	  as	  we	  scale	  up	  in	  order	  to	  accommodate	  more	  students.	  
	  
Sustainability/Institutionalization	  Plan:	  
We	  will	  begin	  with	  a	  pilot	  of	  just	  one	  day	  preceding	  each	  primary	  semester.	  	  We	  will	  scale	  
up	  and	  re-‐evaluate	  each	  year	  as	  additional	  days	  are	  added	  in	  order	  to	  accommodate	  more	  
students.	  
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Communications	  Plan:	  
Communication	  to	  faculty	  and	  staff	  would	  take	  place	  through	  the	  college	  website	  and	  
bulletin,	  and	  through	  various	  committees	  (e.g.,	  Academic	  Senate,	  Classified	  Staff	  
Development	  Committee).	  
	  
Communication	  to	  new	  students	  would	  take	  place	  through	  the	  college	  website,	  
flyers/posters	  around	  campus,	  through	  social	  media,	  campus	  radio	  station,	  via	  the	  
assessment	  office,	  by	  participating	  in	  orientation,	  and	  direct	  mailing.	  	  All	  new	  applicants	  
will	  receive	  an	  email	  inviting	  them	  to	  attend.	  
	  
Internal	  and/or	  External	  Resources	  Needed:	  
Internal:	  	  development	  of	  comprehensive	  plan	  to	  include	  coordination,	  organization,	  
recruitment,	  and	  expectation	  that	  all	  segments	  of	  the	  campus	  community	  would	  
participate.	  	  Support	  of	  campus	  administrators	  and	  supervisors	  to	  allow	  participation	  of	  
classified	  staff.	  Support	  of	  the	  Academic	  Senate	  to	  encourage	  faculty	  participation	  in	  this	  
event	  and	  in	  related	  professional	  development	  programs	  will	  also	  be	  required.	  
External:	  	  Sources	  of	  funding	  must	  be	  sought	  to	  pay	  for	  expenses	  such	  as	  food	  and	  
supplies.	  	  	  
	  
Institutional	  Policy	  Changes	  Needed:	  
Late	  registration	  policy	  
Faculty	  professional	  development	  obligation	  
	  
Anticipated	  Challenges:	  
Resistance	  to	  change;	  attitudinal	  change	  (e.g.	  Welcome	  Fair	  is	  exclusively	  a	  Student	  
Services	  program;	  need	  to	  involve	  faculty);	  commitment	  to	  Welcome	  Fair	  in	  the	  Fall	  
without	  a	  lengthy	  period	  of	  planning	  and	  preparation	  will	  likely	  to	  result	  in	  an	  imperfect	  
program.	  
Additional	  Institution-‐Wide	  Decisions	  in	  Which	  the	  Resulting	  Evaluation	  Will	  Be	  
Helpful:	  
Campus	  shared	  governance	  committees	  will	  have	  a	  better	  understanding	  of	  how	  their	  
decisions	  impact	  students	  and	  may	  lead	  to	  more	  student-‐friendly	  policies	  and	  decisions.	  
	  
	  
	  
	  
Priority:	  Increase	  retention	  and	  persistence	  through	  interventions	  aimed	  at	  teaching	  “how	  
to	  be	  a	  student”.	  AND	  Increase	  percent	  of	  new	  students	  successfully	  completing	  the	  
developmental	  math	  sequence.	  
	  
Intervention	  Name:	  Global	  Cohort	  
	  
Direct	  or	  Indirect	  Student	  Intervention:	  
Direct	  	  
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Start	  Date:	  
Spring	  2013	  
	  
Type	  of	  Intervention	  (choose	  all	  applicable):	  
Developmental	  Education,	  Gatekeeper	  Courses,	  Student	  Success	  Course	  
	  
*Specific	  Course	  Content	  Area	  (choose	  all	  applicable):	  
Math	  	  /	  	  English	  	  
	  
*Target	  Student	  Group	  (choose	  all	  applicable):	  	  

• First-‐time	  students	  	  
• Academically	  underprepared	  students	  

	  	  
*Estimate	  Number	  of	  Students	  Enrolled	  or	  Otherwise	  Benefiting:	  
Approximately	  3000	  students	  who	  take	  placement	  test	  each	  semester.	  
	  
*Do	  students	  have	  to	  satisfy	  certain	  criteria	  to	  take	  part	  in	  the	  intervention?	  
Yes	  	  -‐	  Student	  will	  need	  to	  be	  first-‐time	  student	  taking	  the	  placement	  test.	  
	  
*Will	  special	  efforts	  be	  made	  to	  recruit	  students	  to	  take	  part	  in	  the	  intervention?	  
Special	  efforts	  will	  be	  made	  to	  recruit	  African	  American	  males	  to	  address	  the	  achievement	  
gap.	  	  As	  we	  scale	  up,	  recruiting	  efforts	  will	  also	  reach	  out	  to	  students	  who	  do	  not	  come	  to	  
take	  placement	  test	  in	  their	  first	  semester.	  
	  
Description:	  
Upon	  completion	  of	  the	  placement	  test,	  students	  will	  be	  registered	  into	  a	  math,	  English	  and	  
student	  success	  course	  (PD1)	  based	  on	  their	  placement	  results.	  Spaces	  in	  those	  classes	  will	  
be	  reserved	  for	  these	  students.	  	  The	  students	  will	  form	  an	  incoming	  cohort,	  but	  one	  that	  is	  
global	  in	  nature	  focusing	  on	  success	  in	  a	  variety	  of	  ways.	  
	  
Way(s)	  the	  intervention	  will	  help	  close	  achievement	  gaps:	  
The	  intervention	  will	  lead	  to	  students	  identifying	  appropriate	  courses	  early,	  getting	  them	  
enrolled	  in	  those	  courses	  and	  completion.	  	  The	  student	  success	  class	  will	  result	  in	  students	  
having	  an	  education	  plan	  to	  guide	  their	  future	  classes.	  	  The	  intervention	  will	  specifically	  
help	  close	  achievement	  gaps	  among	  first	  time	  students	  and	  academically	  underprepared	  
students.	  	  
	  
Measurable	  Yearly	  Goals:	  
Increase	  the	  four-‐semester	  developmental	  math	  sequence	  (starting	  with	  Math	  105,	  four	  
levels	  below	  transfer)	  completion	  from	  current	  rate	  of	  9%	  at	  a	  rate	  of	  1%	  each	  year	  
beginning	  after	  the	  second	  year	  of	  implementation.	  	  Increase	  the	  success	  rate	  for	  
gatekeeper	  classes	  (English	  101,	  Math	  125)	  at	  a	  rate	  of	  1%	  a	  year	  (baseline	  =	  51%	  for	  Math	  
125;	  68%	  for	  English	  101).	  	  Increase	  retention	  at	  a	  rate	  of	  1%	  a	  year	  (baseline	  =86%).	  
	  
*Achieving	  the	  Dream	  Student	  Progress	  and	  Success	  Measures	  That	  Will	  Be	  Directly	  
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Affected	  by	  This	  Intervention	  (choose	  all	  applicable):	  
• Percent	  of	  students	  who	  successfully	  complete	  developmental	  courses	  and	  progress	  

to	  credit-‐bearing	  courses;	  
• Percent	  of	  students	  who	  enroll	  and	  successfully	  complete	  gatekeeper	  courses;	  
• Percent	  of	  students	  who	  re-‐enroll	  from	  one	  semester	  to	  the	  next;	  	  

	  
Evaluation	  Plan	  Description:	  
Compare	  success,	  retention	  and	  persistence	  rates	  of	  students	  placed	  into	  the	  global	  cohort	  
with	  those	  who	  are	  not	  and	  with	  previous	  college	  average	  rates.	  	  Surveys	  will	  be	  conducted	  
with	  students,	  faculty,	  and	  staff.	  
	  
See	  Appendix	  B	  for	  a	  detailed	  evaluation	  plan.	  
	  
*Evaluation	  Results	  Comparison	  (choose	  all	  applicable):	  

• Baseline	  data;	  	  
	  

Plan	  to	  Scale	  Up:	  
Plan	  will	  start	  with	  only	  350	  students	  of	  the	  3000	  who	  assessed.	  	  They	  must	  be	  willing	  and	  
able	  to	  take	  all	  three	  classes.	  	  Students	  will	  be	  recruited	  based	  on	  the	  courses	  they	  place	  
into	  and	  with	  the	  goal	  of	  including	  a	  representative	  sample	  of	  male	  and	  African	  American	  
students.	  
	  
The	  number	  of	  students	  will	  be	  roughly	  doubled	  each	  semester	  until	  scaled	  up	  to	  the	  full	  
3000	  that	  assess	  each	  semester.	  At	  that	  point,	  recruitment	  efforts	  will	  begin	  with	  students	  
who	  do	  not	  come	  to	  take	  the	  placement	  test	  on	  their	  own	  the	  first	  semester.	  
	  
Sustainability/Institutionalization	  Plan:	  
We	  will	  begin	  with	  a	  pilot	  of	  350	  students	  and	  then	  evaluate	  and	  make	  adjustments	  based	  
on	  the	  data.	  	  We	  will	  scale	  up	  and	  re-‐evaluate	  each	  year	  to	  include	  all	  3000	  first-‐time	  
students	  who	  assess	  each	  semester.	  
	  
Communications	  Plan:	  
This	  intervention	  requires	  coordination	  between	  Student	  Services	  (primarily	  Placement	  
and	  Counseling)	  and	  Academic	  Affairs,	  so	  communication	  efforts	  should	  begin	  with	  those	  
groups.	  	  This	  communication	  will	  take	  place	  in	  part	  through	  the	  PASS	  and	  Student	  Success	  
Committees	  with	  enrollment	  management	  and	  FTEF	  allocation	  discussions	  happening	  in	  
the	  Education	  Planning	  Committee	  and	  with	  the	  respective	  department	  chairs.	  
	  
Internal	  and/or	  External	  Resources	  Needed:	  
Sufficient	  FTEF	  allocation	  in	  Math,	  English	  and	  Personal	  Development	  
	  
Institutional	  Policy	  Changes	  Needed:	  
Priority	  registration	  for	  first-‐time	  students	  or	  ability	  to	  hold	  class	  seats	  or	  sections	  for	  
them.	  
Process	  to	  directly	  enroll	  students	  in	  the	  classes.	  
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Anticipated	  Challenges:	  
Issues	  if	  students	  are	  not	  adequately	  prepared	  for	  test.	  
Issues	  with	  continued	  guaranteed	  enrollment	  in	  subsequent	  math	  and	  English	  courses.	  
Logistics	  of	  enrollment.	  
Incentivizing	  students	  to	  enroll	  in	  all	  three	  courses	  and	  understanding	  its	  importance.	  
	  
Additional	  Institution-‐Wide	  Decisions	  in	  Which	  the	  Resulting	  Evaluation	  Will	  Be	  
Helpful:	  
Enrollment	  management	  plans	  and	  FTEF	  allocations.	  
	  
	  
Priority:	  Increase	  percent	  of	  new	  students	  successfully	  completing	  the	  developmental	  
math	  sequence.	  	  	  
	  
Intervention	  Name:	  Fast	  Track	  Math	  
	  
Direct	  or	  Indirect	  Student	  Intervention:	  
Direct	  	  	  
	  
Start	  Date:	  
Fall	  2012	  
	  
Type	  of	  Intervention	  (choose	  all	  applicable):	  
Developmental	  Education,	  Gatekeeper	  Courses	  
	  
*Specific	  Course	  Content	  Area	  (choose	  all	  applicable):	  
Math	  	  	  
	  
*Target	  Student	  Group	  (choose	  all	  applicable):	  

• Academically	  underprepared	  students	  
• First-‐time	  students	  
• Gender:	  male	  
• Race:	  African-‐American	  
• Other:	  students	  who	  took	  math	  assessment	  but	  did	  not	  enroll	  in	  math	  

	  
*Estimate	  Number	  of	  Students	  Enrolled	  or	  Otherwise	  Benefiting:	  
Approximately	  200	  students	  in	  the	  first	  year	  and	  scaling	  up	  from	  there.	  
	  
*Do	  students	  have	  to	  satisfy	  certain	  criteria	  to	  take	  part	  in	  the	  intervention?	  
Yes	  –	  students	  will	  have	  to	  be	  at	  the	  appropriate	  level	  in	  the	  math	  sequence.	  
	  
*Will	  special	  efforts	  be	  made	  to	  recruit	  students	  to	  take	  part	  in	  the	  intervention?	  
Yes	  –	  recruitment	  will	  target	  first-‐time	  students,	  academically	  underprepared	  students,	  
male	  students,	  and	  African-‐American	  students.	  	  As	  we	  scale	  up,	  we	  will	  also	  focus	  on	  
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students	  who	  avoid	  math	  by	  putting	  off	  enrollment	  in	  a	  math	  class.	  
	  
Description:	  
Fast	  track	  math	  will	  increase	  the	  success	  rates	  of	  students	  in	  developmental	  math	  by	  
shortening	  the	  sequence.	  	  The	  initial	  effort	  will	  focus	  on	  the	  offering	  of	  a	  new	  course	  (Math	  
110)	  that	  combines	  the	  current	  Math	  105	  and	  112	  courses	  and	  the	  paired	  offering	  of	  Math	  
115	  and	  125	  for	  an	  immersion	  approach.	  	  Math	  department	  faculty	  will	  explore	  the	  
possibility	  of	  a	  new	  course	  that	  combines	  Math	  115	  and	  Math	  125.	  	  Math	  125	  is	  a	  
gatekeeper	  course.	  
	  
Way(s)	  the	  intervention	  will	  help	  close	  achievement	  gaps:	  
The	  data	  shows	  that	  the	  longer	  the	  developmental	  math	  sequence,	  the	  more	  students	  are	  
lost.	  	  This	  approach	  shortens	  the	  sequence	  and	  should	  make	  it	  easier	  for	  academically	  
underprepared	  students	  to	  progress	  to	  college-‐level	  math.	  
	  
By	  targeting	  recruitment	  for	  this	  intervention	  to	  male	  students	  and	  African	  American	  males	  
in	  particular,	  the	  achievement	  gap	  will	  also	  be	  addressed.	  	  Although	  Hispanic	  students	  are	  
more	  numerous,	  the	  data	  shows	  that	  the	  achievement	  gaps	  exist	  with	  male	  students	  and	  
African	  American	  students	  only.	  	  (See	  Appendix	  C	  for	  more	  information.)	  
	  
Measurable	  Yearly	  Goals:	  
Increase	  the	  four-‐semester	  developmental	  math	  sequence	  (starting	  with	  Math	  105,	  four	  
levels	  below	  transfer)	  completion	  from	  current	  rate	  of	  9%	  at	  a	  rate	  of	  1%	  each	  year.	  	  
	  
*Achieving	  the	  Dream	  Student	  Progress	  and	  Success	  Measures	  That	  Will	  Be	  Directly	  
Affected	  by	  This	  Intervention	  (choose	  all	  applicable):	  

• Percent	  of	  students	  who	  successfully	  complete	  developmental	  courses	  and	  progress	  
to	  credit-‐bearing	  courses;	  

• Percent	  of	  students	  who	  re-‐enroll	  from	  one	  semester	  to	  the	  next;	  	  
	  

Evaluation	  Plan	  Description:	  
The	  success	  and	  retention	  rates	  of	  students	  enrolled	  in	  fast	  track	  math	  each	  semester	  will	  
be	  compared	  with	  students	  who	  are	  enrolled	  in	  regular	  math	  classes.	  	  At	  the	  end	  of	  two	  
years,	  we	  will	  examine	  how	  many	  of	  the	  fast	  track	  students	  have	  progressed	  to	  college-‐
level	  math	  compared	  to	  non-‐fast	  track	  students.	  	  Surveys	  and	  focus	  groups	  will	  be	  
conducted	  with	  students	  and	  faculty.	  	  Course	  assessment	  reports	  for	  the	  fast	  track	  classes	  
will	  be	  reviewed.	  
	  
See	  Appendix	  B	  for	  a	  detailed	  evaluation	  plan.	  
	  
*Evaluation	  Results	  Comparison	  (choose	  all	  applicable):	  

• Baseline	  data;	  and	  
• Other	  Comparison	  group:	  students	  enrolled	  in	  non-‐fast	  track	  math	  classes	  in	  same	  

semester	  
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Plan	  to	  Scale	  Up:	  
Scaling	  up	  number	  of	  sections	  offered	  and	  students	  served	  (starting	  with	  200	  in	  first	  year,	  
400	  second	  year,	  1000	  third	  year	  and	  2000	  fourth	  year).	  
	  
Sustainability/Institutionalization	  Plan:	  
We	  will	  begin	  with	  a	  pilot	  and	  then	  evaluate	  and	  make	  adjustments	  based	  on	  the	  data.	  	  We	  
will	  scale	  up	  and	  re-‐evaluate	  each	  year.	  
	  
Communications	  Plan:	  
Math	  department	  meetings	  and	  Counseling	  department	  meetings	  will	  be	  used	  to	  
communicate	  with	  those	  respective	  faculty	  groups.	  	  A	  Faculty	  Inquiry	  Group	  composed	  of	  
those	  teaching	  fast	  track	  math	  will	  be	  formed	  to	  discuss	  issues	  that	  arise	  during	  the	  
semester.	  	  The	  wider	  campus	  community	  will	  be	  informed	  through	  the	  PASS	  webpage,	  the	  
College	  Bulletin,	  and	  other	  PASS	  materials	  (e.g.,	  brochure,	  newsletter).	  
	  
Internal	  and/or	  External	  Resources	  Needed:	  
Shifting	  math	  FTEF	  allocation	  to	  fast	  track	  classes;	  
Additional	  FTEF	  allocation	  to	  math	  
	  
Institutional	  Policy	  Changes	  Needed:	  
Ability	  to	  force/restrict	  enrollment	  in	  paired	  sections.	  
	  
Anticipated	  Challenges:	  
Student	  preparation	  for	  rigor	  of	  faster-‐paced	  class,	  which	  can	  be	  helped	  by	  an	  increase	  in	  
tutoring	  (see	  below)	  and	  by	  getting	  faculty	  to	  infuse	  study	  skills	  into	  courses,	  which	  may	  
also	  be	  a	  challenge.	  	  Getting	  campus	  buy-‐in	  for	  additional	  FTEF	  allocation	  for	  math	  and	  
helping	  them	  to	  understanding	  how	  this	  will	  develop	  better	  analytic	  skills	  for	  students	  in	  
their	  classes	  and	  contribute	  to	  student	  success.	  
	  
Additional	  Institution-‐Wide	  Decisions	  in	  Which	  the	  Resulting	  Evaluation	  Will	  Be	  
Helpful:	  
Enrollment	  management	  planning	  (additional	  FTEF	  allocation	  required	  for	  math)	  
	  
	  
Priority:	  Increase	  retention	  and	  persistence	  through	  interventions	  aimed	  at	  teaching	  “how	  
to	  be	  a	  student”.	  
	  
Intervention	  Name:	  Clear	  Pathways	  
	  
Direct	  or	  Indirect	  Student	  Intervention:	  
Direct	  	  	  
	  
Start	  Date:	  
Fall	  2012	  
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Type	  of	  Intervention	  (choose	  all	  applicable):	  
Institutional	  Effectiveness,	  Institutional	  Research,	  Other	  (Direct),	  Other	  (Indirect)	  
	  
*Specific	  Course	  Content	  Area	  (choose	  all	  applicable):	  
N/A	  
	  
*Target	  Student	  Group	  (choose	  all	  applicable):	  

• First-‐time	  students	  	  
	  

*Estimate	  Number	  of	  Students	  Enrolled	  or	  Otherwise	  Benefiting:	  
All	  students	  would	  benefit.	  
	  
*Do	  students	  have	  to	  satisfy	  certain	  criteria	  to	  take	  part	  in	  the	  intervention?	  
No.	  
	  
*Will	  special	  efforts	  be	  made	  to	  recruit	  students	  to	  take	  part	  in	  the	  intervention?	  
No.	  
	  
Description:	  
The	  catalog	  and	  schedule	  of	  classes	  will	  be	  reorganized	  around	  the	  major	  pathways	  to	  a	  
degree	  to	  make	  these	  paths	  clearer	  to	  students.	  	  The	  process	  would	  start	  with	  two	  initial	  
pathways	  (undecided	  and	  social	  sciences)	  and	  then	  be	  expanded	  to	  others	  (e.g.,	  STEM,	  
humanities,	  Business/Econ).	  	  Student	  Services,	  in	  particular	  Counseling,	  could	  make	  use	  of	  
this	  in	  advising	  students.	  	  A	  student	  success	  webpage	  will	  also	  be	  developed	  that	  contains	  
student	  success	  checklists	  for	  various	  stages	  (e.g.,	  before	  starting	  college,	  the	  first	  few	  
semesters,	  preparing	  to	  graduate)	  that	  include	  links	  to	  all	  of	  the	  relevant	  campus	  resources.	  	  
The	  webpage	  will	  also	  include	  links	  to	  pages	  that	  help	  students	  learn	  student	  success	  skills	  
(e.g.,	  time	  management).	  
	  
Way(s)	  the	  intervention	  will	  help	  close	  achievement	  gaps:	  
By	  establishing	  clear	  degree	  pathways,	  students	  will	  follow	  a	  structured,	  guided	  approach	  
to	  degree	  completion.	  The	  steps	  that	  are	  necessary	  to	  take	  at	  each	  stage	  on	  the	  path	  to	  
graduation	  will	  be	  laid	  out	  for	  students.	  
	  
Measurable	  Yearly	  Goals:	  
Increase	  the	  degree	  completion	  rate	  by	  25	  completers	  (2%)	  each	  year	  (baseline=1291	  
completers	  in	  2010-‐2011).	  
Increase	  the	  number	  of	  students	  declaring	  a	  major	  other	  than	  undecided	  by	  2%	  annually	  
(baseline=35%	  declared;	  65%	  undecided).	  
	  
*Achieving	  the	  Dream	  Student	  Progress	  and	  Success	  Measures	  That	  Will	  Be	  Directly	  
Affected	  by	  This	  Intervention	  (choose	  all	  applicable):	  

• Percent	  of	  students	  who	  earn	  certificates	  and/or	  degrees.	  
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Evaluation	  Plan	  Description:	  
Surveys	  and	  focus	  groups	  will	  be	  conducted	  with	  students	  and	  faculty	  to	  assess	  awareness	  
of	  and	  clarity	  of	  the	  pathways	  model.	  	  Number	  of	  completers	  among	  students	  who	  are	  
following	  the	  earliest	  paths	  (e.g.,	  STEM	  ,	  social	  sciences)	  will	  be	  compared	  to	  baseline	  data.	  	  
Number	  of	  students	  declaring	  a	  major	  other	  than	  undecided	  will	  be	  compared	  to	  baseline	  
data.	  
	  
See	  Appendix	  B	  for	  a	  detailed	  evaluation	  plan.	  
	  
*Evaluation	  Results	  Comparison	  (choose	  all	  applicable):	  

• Baseline	  data;	  	  
	  

Plan	  to	  Scale	  Up:	  
Begin	  with	  two	  paths	  (social	  sciences,	  undecided);	  scale	  up	  to	  include	  additional	  paths	  (e.g.,	  
STEM)	  
	  
Sustainability/Institutionalization	  Plan:	  
We	  will	  begin	  with	  a	  pilot	  of	  just	  two	  pathways	  and	  then	  evaluate	  and	  make	  adjustments	  
based	  on	  the	  data.	  	  We	  will	  scale	  up	  and	  re-‐evaluate	  each	  year	  as	  additional	  pathways	  are	  
added.	  
	  
Communications	  Plan:	  
Initial	  communication	  and	  planning	  would	  take	  place	  in	  Faculty	  Inquiry	  Groups	  organized	  
around	  each	  pathway.	  	  This	  would	  be	  expanded	  to	  Chairs	  &	  Directors,	  Opening	  Day	  
activities,	  Department	  meetings,	  Student	  Services	  meetings	  and	  would	  be	  featured	  on	  the	  
college	  website	  and	  other	  materials	  (e.g.,	  catalog	  and	  schedule).	  
	  
Internal	  and/or	  External	  Resources	  Needed:	  
Faculty	  Inquiry	  Groups	  (including	  discipline	  faculty	  and	  counseling	  faculty);	  designer	  for	  
catalog/schedule;	  training	  for	  faculty/staff	  
	  
Institutional	  Policy	  Changes	  Needed:	  
Current	  practices	  around	  catalog	  and	  schedule	  design	  would	  need	  to	  be	  changed.	  
Need	  to	  explore	  possibility	  or	  removing	  “undecided”	  as	  an	  option	  or	  otherwise	  change	  the	  
list	  of	  options.	  
	  
Anticipated	  Challenges:	  
Need	  to	  review	  FTEF	  allocation	  to	  see	  if	  sufficient	  FTEF	  has	  been	  allocated	  to	  each	  pathway	  
based	  on	  demand	  
Students	  understanding	  the	  importance	  of	  following	  a	  focused,	  clear	  pathway	  as	  opposed	  
to	  randomly	  choosing	  classes.	  
Interfacing	  with	  Student	  Information	  System	  to	  identify	  students	  on	  each	  path	  (for	  
communication	  purposes)	  
How	  to	  keep	  students	  on	  pathways	  
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Additional	  Institution-‐Wide	  Decisions	  in	  Which	  the	  Resulting	  Evaluation	  Will	  Be	  
Helpful:	  
Enrollment	  management	  and	  FTEF	  allocation	  decisions;	  this	  will	  be	  a	  consideration	  in	  the	  
upcoming	  Educational	  Master	  Plan	  revision	  
	  
	  
	  
Priority:	  Increase	  percent	  of	  new	  students	  successfully	  completing	  the	  developmental	  
math	  sequence.	  AND	  Increase	  retention	  and	  persistence	  through	  interventions	  aimed	  at	  
teaching	  “how	  to	  be	  a	  student”.	  
	  
Intervention	  Name:	  Tutoring	  
	  
Direct	  or	  Indirect	  Student	  Intervention:	  
Direct	  	  	  
	  
Start	  Date:	  
Fall	  2012	  
	  
Type	  of	  Intervention	  (choose	  all	  applicable):	  
Developmental	  Education,	  Gatekeeper	  Courses,	  Tutoring	  
	  
*Specific	  Course	  Content	  Area	  (choose	  all	  applicable):	  
Math	  	  /	  	  English	  	  	  
	  
*Target	  Student	  Group	  (choose	  all	  applicable):	  

• Academically	  underprepared	  students	  
• First	  Generation	  

	  
*Estimate	  Number	  of	  Students	  Enrolled	  or	  Otherwise	  Benefiting:	  
3500	  English;	  3000	  Math	  	  	  
	  
*Do	  students	  have	  to	  satisfy	  certain	  criteria	  to	  take	  part	  in	  the	  intervention?	  
Yes	  -‐	  the	  intervention	  initially	  targets	  students	  enrolled	  in	  developmental	  Math	  and	  English	  
courses.	  
	  
*Will	  special	  efforts	  be	  made	  to	  recruit	  students	  to	  take	  part	  in	  the	  intervention?	  
Yes	  -‐	  presentations	  on	  tutoring	  will	  be	  made	  to	  developmental	  Math	  and	  English	  classes.	  	  
Special	  efforts	  will	  be	  made	  to	  encourage	  First	  Generation	  students	  to	  attend	  Writing	  
Center	  workshops.	  
	  
Description:	  
Math	  lab	  hours	  and	  staffing	  will	  be	  increased	  to	  provide	  additional	  tutoring	  with	  special	  
attention	  paid	  to	  recruiting	  students	  from	  developmental	  math	  classes.	  
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The	  Writing	  Center	  will	  expand	  its	  workshops	  on	  central	  student	  success	  skills	  (e.g.,	  critical	  
thinking,	  study	  skills)	  as	  well	  as	  work	  with	  developmental	  English	  classes	  on	  directed	  
learning	  activities.	  	  These	  activities	  would	  initially	  target	  English	  21	  and	  then	  be	  expanded	  
to	  include	  English	  28	  and	  English	  101	  (the	  gatekeeper	  course).	  	  Increased	  center	  hours	  will	  
be	  necessary	  to	  accommodate	  these	  students.	  	  Writing	  Center	  hours	  and	  staffing	  will	  be	  
increased.	  
	  
The	  initial	  campus	  focus	  for	  tutoring	  will	  be	  on	  Math	  and	  English	  with	  an	  expansion	  to	  
focus	  on	  STEM	  fields.	  	  Most	  students	  in	  other	  classes	  will	  benefit	  from	  the	  general	  skills	  
tutoring	  (e.g.,	  writing	  skills,	  critical	  thinking,	  study	  skills)	  offered	  by	  the	  Writing	  Center.	  
	  
All	  tutors	  on	  campus	  will	  be	  trained	  in	  how	  to	  infuse	  student	  success	  skills	  into	  their	  
tutoring.	  
	  
Way(s)	  the	  intervention	  will	  help	  close	  achievement	  gaps:	  
The	  intervention	  will	  assist	  students	  in	  completing	  developmental	  and	  gatekeeper	  courses.	  	  
The	  more	  general	  interventions	  offered	  by	  the	  Writing	  Center	  will	  assist	  students	  with	  
skills	  needed	  to	  successfully	  complete	  most	  classes.	  
	  
Measurable	  Yearly	  Goals:	  
Increase	  success	  rate	  in	  developmental	  Math	  and	  English	  courses	  by	  1%	  annually.	  
(Baseline	  success	  rates:	  Math	  115	  -‐	  48%;	  Math	  113	  -‐	  41%	  ;	  Math	  112	  	  -‐51%;	  	  
Math	  105	  -‐	  43%;	  English	  28	  -‐	  68%;	  English	  21	  -‐67%;	  English	  33	  -‐	  67%.)	  
	  
*Achieving	  the	  Dream	  Student	  Progress	  and	  Success	  Measures	  That	  Will	  Be	  Directly	  
Affected	  by	  This	  Intervention	  (choose	  all	  applicable):	  

• Percent	  of	  students	  who	  successfully	  complete	  developmental	  courses	  and	  progress	  
to	  credit-‐bearing	  courses;	  

• Percent	  of	  students	  who	  complete	  the	  courses	  they	  take,	  with	  a	  grade	  of	  C	  or	  higher;	  
	  

Evaluation	  Plan	  Description:	  
Success	  and	  persistence	  rates	  of	  students	  who	  receive	  tutoring	  will	  be	  compared	  with	  
those	  who	  do	  not.	  	  Surveys	  and	  focus	  groups	  will	  be	  conducted	  with	  students	  and	  the	  
course	  assessment	  report	  on	  the	  tutoring	  course	  will	  be	  reviewed	  to	  evaluate	  the	  
effectiveness	  of	  tutoring.	  	  Exit	  and	  follow-‐up	  surveys	  will	  be	  used	  to	  evaluate	  the	  
effectiveness	  of	  workshops.	  
	  
See	  Appendix	  B	  for	  a	  detailed	  evaluation	  plan.	  
	  
*Evaluation	  Results	  Comparison	  (choose	  all	  applicable):	  

• Baseline	  data;	  and/or	  
• Other	  Comparison	  group.	  

	  
Plan	  to	  Scale	  Up:	  
The	  intervention	  will	  begin	  with	  a	  focus	  on	  just	  one	  level	  of	  Math	  (110)	  and	  English	  (21)	  
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and	  scale	  up	  to	  include	  all	  Math	  and	  English	  courses.	  	  Ultimately	  tutoring	  would	  be	  
expanded	  to	  additional	  disciplines,	  starting	  with	  STEM.	  
	  
Sustainability/Institutionalization	  Plan:	  
We	  will	  begin	  with	  a	  pilot	  and	  then	  evaluate	  and	  make	  adjustments	  based	  on	  the	  data.	  	  We	  
will	  scale	  up	  and	  re-‐evaluate	  each	  year.	  
	  
Communications	  Plan:	  
The	  plan	  will	  be	  discussed	  at	  Math	  and	  English	  Department	  meetings	  and	  the	  meeting	  of	  all	  
Chairs	  and	  Directors.	  	  Information	  will	  be	  posted	  on	  the	  PASS	  and	  Academic	  Support	  
services	  websites.	  
	  
Internal	  and/or	  External	  Resources	  Needed:	  
Additional	  funding	  for	  tutors.	  
	  
Institutional	  Policy	  Changes	  Needed:	  
None	  
Practices	  that	  could	  be	  examined	  –	  recruiting	  and	  utilizing	  volunteer	  tutors.	  
	  
Anticipated	  Challenges:	  
Having	  sufficient	  funding	  to	  support	  this	  effort.	  
Need	  to	  review	  the	  structure	  for	  tutoring	  on	  campus	  when	  designing	  to	  scale.	  
	  
Additional	  Institution-‐Wide	  Decisions	  in	  Which	  the	  Resulting	  Evaluation	  Will	  Be	  
Helpful:	  
Prioritization	  of	  resource	  allocation;	  personnel	  and	  organization	  of	  tutoring	  services	  
	  
	  
D. Is there additional information you would like Achieving the Dream to know about the 

college or about the implementation proposal? 
	  
A	  majority	  of	  our	  students	  reside	  in	  the	  mid-‐Valley	  region	  of	  the	  San	  Fernando	  Valley	  in	  Los	  
Angeles	  County,	  California.	  	  The	  population	  around	  us	  is	  growing,	  with	  the	  Hispanic	  
population	  increasing	  and	  projected	  to	  reach	  60%	  of	  our	  service	  area	  by	  2020.	  	  Over	  the	  last	  
30	  years,	  this	  has	  resulted	  in	  the	  percentage	  of	  students	  who	  identify	  themselves	  as	  white	  
sharply	  declining	  while	  those	  who	  identify	  as	  Hispanic	  has	  significantly	  increased.	  The	  
average	  income	  for	  residents	  of	  our	  service	  area	  is	  lower	  than	  LA	  County	  and	  lower	  than	  the	  
State	  of	  California.	  	  Thirty-‐six	  percent	  of	  our	  students	  are	  first-‐generation	  college	  students	  
and	  half	  have	  an	  income	  level	  at	  or	  below	  the	  poverty	  line.	  	  	  
	  
Most	  students	  place	  into	  developmental	  math	  and	  English	  classes.	  	  In	  Fall	  2007,	  only	  11%	  of	  
those	  taking	  the	  placement	  exam	  placed	  at	  the	  college/transfer	  level.	  	  The	  lower	  the	  
placement,	  the	  less	  likely	  the	  student	  is	  to	  persist	  and	  succeed.	  	  Of	  those	  starting	  at	  the	  
lowest	  remedial	  level	  only	  5%	  progress	  to	  transfer-‐level	  math.	  Although	  they	  are	  fewer	  in	  
number,	  an	  achievement	  gap	  exists	  for	  male	  students	  and	  African-‐American	  students.	  	  	  
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It	  should	  be	  noted	  that	  California	  education	  code	  currently	  prohibits	  mandating	  orientation	  
or	  assessment	  activities.	  
 

Implementation Proposal Work Plan Template 
	  	  
Priority	  Area:	  	  Increase	  percent	  of	  new	  students	  successfully	  completing	  the	  developmental	  
math	  sequence.	  	  	  
	  
Measurable	  Yearly	  Goals:	  Increase	  the	  four-‐semester	  developmental	  math	  sequence	  
(starting	  with	  Math	  105,	  four	  levels	  below	  transfer)	  completion	  from	  current	  rate	  of	  5%	  at	  a	  
rate	  of	  2%	  each	  year	  beginning	  after	  the	  second	  year	  of	  implementation.	  	  Increase	  the	  
success	  rate	  for	  gatekeeper	  classes	  (English	  101,	  Math	  125)	  at	  a	  rate	  of	  1%	  a	  year.	  	  Increase	  
term-‐to-‐term	  persistence	  at	  a	  rate	  of	  1%	  a	  year.	  
	  
Work	  Plan	  Action	  Steps	   Year	  

One	  
Year	  
Two	  

Year	  
Three	  

Year	  
Four	  

Lead	  Staff	  

Form	  FIG	  to	  explore	  new	  course	  
combining	  Math	  115	  &	  125.	  

X	   	   	   	   Math	  
Department	  

Form	  FIG	  to	  discuss	  issues	  of	  fast	  track	  
math.	  

X	   X	   X	   X	   Math	  
Department	  

Request	  additional	  FTEF	  allocation	  for	  
Math.	  

X	   	   	   	   Math	  
Department	  (to	  
EPC)	  

Schedule	  additional	  sections	  of	  Math	  110.	  
	  

	   X	   X	   X	   Math	  
Department	  

Schedule	  additional	  sections	  of	  Math	  
115/125	  immersion.	  

	   X	   X	   X	   Math	  
Department	  

Reserve	  spaces	  in	  classes;	  explore	  
priority	  registration	  policy	  changes.	  

X	   X	   X	   X	   Academic	  
Affairs	  

Design	  protocol	  for	  Placement	  Center	  
staff.	  

X	   	   	   	   Student	  
Services	  

Design	  contract	  and	  information	  sheet	  for	  
students.	  

X	   	   	   	   Counseling	  

Register	  assessing	  students	  in	  
appropriate	  classes.	  

X	   X	   X	   X	   Student	  
Services	  

Design	  Evaluation	   X	   	   	   	   IR	  Office,	  Data	  
Team	  

Oversee	  evaluation	  	  
	  

	   X	   X	   X	   IR	  Office,	  Data	  
Team	  

Communicate	  results	  of	  evaluation	  	   	   X	   X	   X	   PASS	  
Coordinator	  
and	  IR	  Office	  
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Priority	  Area:	  	  Increase	  retention	  and	  persistence	  through	  interventions	  aimed	  at	  teaching	  
“how	  to	  be	  a	  student”.	  
	  
Measurable	  Yearly	  Goals:	  Increase	  current	  success	  and	  term-‐to-‐term	  retention	  rates	  by	  1%	  
per	  year.	  Increase	  the	  degree	  completion	  rate	  by	  1%	  each	  year.	  Increase	  success	  rate	  in	  
developmental	  Math	  and	  English	  courses	  by	  1%	  annually.	  
	  
Work	  Plan	  Action	  Steps	   Year	  

One	  
Year	  
Two	  

Year	  
Three	  

Year	  
Four	  

Lead	  Staff	  

Plan	  welcome	  fair	  activities	  
	  

X	   	   	   	   Counseling	  

Implement	  welcome	  fair	  
	  

X	   X	   X	   X	   Counseling	  

Form	  FIGs	  to	  develop	  pathways	  models.	  
	  

X	   X	   	   	   Academic	  
Senate	  

Develop	  counseling	  and	  other	  
information	  materials	  on	  pathways	  
model.	  

	   X	   X	   	   Counseling	  

Reorganize	  catalog	  and	  schedule	  of	  
classes	  to	  reflect	  pathways	  model.	  
	  

	   	   X	   X	   Academic	  
Affairs	  

Design	  and	  launch	  webpage	  with	  student	  
success	  checklists	  and	  links	  
	  

X	   	   	   	   Student	  
Success	  
Committee	  

Explore	  other	  tutoring	  options	  (e.g.,	  
volunteer	  tutors)	  and	  organization.	  

X	   	   	   	   Student	  
Success	  
Committee	  

Establish	  baseline	  tutoring	  numbers	  and	  
tutoring	  priorities.	  

X	   	   	   	   Student	  
Success	  
Committee	  

Increase	  math	  lab	  and	  Writing	  Center	  
staffing	  and	  hours.	  

	   X	   X	   X	   Academic	  
Affairs	  

Increase	  study	  skills	  workshops	  and	  
directed	  learning	  activities	  by	  Writing	  
Center.	  	  	  	  	  	  	  

X	   X	   X	   X	   Writing	  Center	  
Director	  

Conduct	  tutor	  training	  on	  how	  to	  infuse	  
student	  success	  skills.	  

X	   X	   X	   X	   CARTS	  
(tutoring	  
committee)	  

Design	  Evaluation	   X	   	   	   	   IR	  Office,	  Data	  
Team	  

Oversee	  evaluation	  	  
	  

	   X	   X	   X	   IR	  Office,	  Data	  
Team	  

Communicate	  results	  of	  evaluation	  	   	   X	   X	   X	   PASS	  
Coordinator	  
and	  IR	  Office	  
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Appendix	  C:	  Budget	  	  
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Demographics	  	  
	  

Our	  Community:	  The	  San	  Fernando	  Valley	  
	  
Population:	  A	  majority	  of	  our	  students	  reside	  in	  the	  mid-‐Valley	  region	  of	  the	  San	  Fernando	  
Valley.	  	  The	  population	  around	  us	  is	  growing,	  with	  the	  Hispanic	  population	  increasing	  and	  
projected	  to	  reach	  60%	  of	  our	  service	  area	  by	  2020.	  
	  
Languages:	  In	  2000,	  61%	  of	  the	  population	  in	  our	  service	  area	  spoke	  a	  language	  other	  than	  
English	  at	  home.	  	  Most	  of	  those	  students	  are	  speaking	  Spanish	  (44%).	  
	  
Income:	  The	  average	  income	  for	  residents	  of	  our	  service	  area	  is	  lower	  than	  LA	  County	  and	  
lower	  than	  the	  State	  of	  California.	  
	  
College-‐Going:	  The	  college-‐going	  rate	  of	  our	  feeder	  high	  schools	  ranges	  between	  43	  and	  65	  
percent.	  
	  
	  
Our	  Students:	  Demographics	  
	  
Ethnicity:	  Over	  the	  last	  30	  years,	  the	  percentage	  of	  students	  who	  identify	  themselves	  as	  white	  
has	  sharply	  declined	  while	  those	  who	  identify	  as	  Hispanic	  has	  significantly	  increased.	  	  	  
	  
Gender:	  Women	  are	  overrepresented	  in	  the	  college	  population	  (58%)	  while	  men	  are	  
underrepresented.	  	  Over	  half	  of	  our	  student	  population	  is	  under	  the	  age	  of	  25.	  	  	  
	  
Thirty-‐six	  percent	  of	  our	  students	  are	  first-‐generation	  college	  students	  and	  half	  have	  an	  
income	  level	  at	  or	  below	  the	  poverty	  line.	  
	  
	  
Our	  Students:	  Enrollment	  	  
	  
Total	  Enrollment:	  Los	  Angeles	  Valley	  College	  serves	  around	  19,000	  students.	  
	  
Enrollment	  Patterns:	  Most	  (77%)	  of	  our	  students	  enroll	  in	  a	  part-‐time	  basis.	  	  Almost	  half	  
(43%)	  attend	  only	  during	  the	  day,	  while	  27%	  attend	  only	  at	  night	  and	  30%	  take	  both	  day	  and	  
evening	  classes.	  
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Ethnicity	  and	  Achievement	  Gaps	  
	  
	  

Ethnicity
African-

American
7%

Asian
10%

Hispanic
41%

Multiple 
Ethnicities

7%

White
35%

Other                                              
Non-White

0%

	  
	  
	  
Analysis:	  	  	   The	  largest	  ethnic	  group	  on	  campus	  is	  Hispanics	  (41%)	  followed	  by	  Whites	  
(35%).	  
	  
	  

Achievement	  Gaps	  –	  Regression	  Analysis	  
	  

ETHNICITY	  –	  on	  average,	  African	  Americans	  are	  underperforming	  compared	  with	  whites.	  	  
This	  is	  a	  national	  pattern	  and	  not	  unique	  to	  LAVC.	  

ü African Americans are less likely to complete any basic skills math compared to whites. 
ü African Americans are less likely to complete Math 125 compared to whites. 
ü African Americans are less likely to complete BOTH English 101 and Math 125 

compared to whites. 
ü African Americans are less likely to complete English 101 compared to whites. 
ü African Americans are less likely to complete degree or certificate compared to whites. 
ü African Americans are less likely to complete 60 units compared to whites. 

	  
SEX	  –	  males	  are	  underperforming	  compared	  to	  females.	  	  This	  is	  a	  national	  pattern	  and	  not	  
unique	  to	  LAVC.	  

ü Males are less likely to complete any basic skills math compared to females. 
ü Males are less likely to complete Math 125 compared to females. 
ü Males are less likely to complete BOTH English 101 and Math 125 compared to females. 
ü Males are less likely to complete English 101 compared to females. 
ü Males are less likely to complete degree or certificate compared to females. 
ü Males are less likely to complete 60 units compared to females.
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Undeclared/Undetermined Majors 

69 70
68

64

50

55

60

65

70

75

80

2007 2008 2009 2010

Undeclared	  Majors

	  
 
Analysis:	  	  	   Over	  a	  four-‐year	  period,	  a	  majority	  of	  students	  do	  not	  have	  a	  declared	  major.	  	  
This	  number	  has	  not	  had	  a	  significant	  change	  in	  four	  years.	  
	  

	  

Educational Goal

Transfer
48%

Associate 
Degree

7%
Personal 

Development
9%Undecided

16%

Vocational/
Job-Related

20%

	  
	  
	  

Analysis:	  	  	   In	  2011,	  close	  to	  half	  of	  our	  students	  had	  transfer	  as	  their	  educational	  goal	  
while	  only	  7%	  chose	  earning	  an	  associate	  degree.	  Sixteen	  percent	  are	  undecided	  on	  their	  
educational	  goal.
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Percent	  of	  Students	  Who	  Are	  First	  Generation	  
	  

36%

64%

First generation

Parents have at least
some college

	  
	  

Analysis:	  	  Thirty-‐six	  percent	  of	  our	  students	  are	  first-‐generation	  college	  students.	  	  Research	  
indicates	  that	  students	  whose	  parents	  did	  not	  attend	  college	  are	  likely	  to	  be	  less	  academically	  
prepared	  for	  college,	  to	  have	  less	  knowledge	  of	  how	  to	  apply	  for	  college	  and	  for	  financial	  
assistance,	  to	  have	  more	  difficulty	  in	  adjusting	  to	  college,	  and	  to	  have	  less	  feeling	  of	  
belonging	  on	  campus.	  
	  

First	  Generation	  College	  Students	  by	  Ethnicity	  
	  

	  
	  
Analysis:	  	  	   Hispanics	  had	  the	  highest	  percentage	  of	  First	  Generation	  College	  Students,	  but	  
also	  had	  the	  lowest	  percentage	  of	  Both	  Parents	  with	  "some"	  college.	  
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Math	  Data	  
	  
Summary:	  	  
	  
Most	  students	  place	  into	  developmental	  math	  and	  English	  classes.	  	  	  
	  
In	  Fall	  2007,	  only	  11%	  of	  those	  taking	  the	  placement	  exam	  placed	  at	  the	  college/transfer	  
level.	  	  	  
	  
The	  lower	  the	  placement	  and	  the	  longer	  the	  path,	  the	  less	  likely	  the	  student	  is	  to	  persist	  and	  
succeed.	  	  	  
	  
Of	  those	  starting	  at	  the	  lowest	  remedial	  level	  only	  5%	  progress	  to	  transfer-‐level	  math.	  	  
	  
Most	  students	  delay	  taking	  their	  first	  math	  class	  and	  delay	  taking	  the	  placement	  test.	  	  	  
	  
Many	  forego	  taking	  the	  placement	  test	  and	  begin	  instead	  at	  the	  lowest	  level	  math	  class	  (four	  
levels	  below	  transfer).	  
	  
The	  average	  success	  rates	  for	  math	  classes	  in	  the	  developmental	  pathway	  are	  well	  below	  the	  
campus	  average.	  
	  
	  

Math	  Success	  and	  Retention	  Rates	  
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Analysis:	  The	  retention	  rates	  for	  the	  math	  pathway	  classes	  are	  only	  a	  little	  lower	  than	  the	  
campus	  average	  of	  86%	  for	  most	  of	  the	  classes,	  while	  success	  rates	  are	  well	  below	  the	  
campus	  average	  of	  66%.
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Math	  Placement	  of	  New	  Students	  by	  Cohort	  Term	  –	  Fall	  
	  

	  
	  
	  

Analysis:	  	  	   Most	  students	  placed	  below	  college	  level	  math.	  Each	  cohort	  year	  data	  
represents	  data	  captured	  from	  the	  Fall	  cohort	  year	  through	  Fall	  2011.	  
	  

Math	  Placement	  of	  New	  Students	  by	  Cohort	  Term	  –	  Spring	  
	  

	  
	  

Analysis:	  	  	   Most	  students	  placed	  below	  college	  level	  math.	  Each	  cohort	  year	  data	  
represents	  data	  captured	  from	  the	  Spring	  cohort	  year	  through	  Fall	  2011.	  
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First	  Math	  Class	  by	  New	  Student	  Cohort	  for	  Fall	  

	  
New	  Student	  Cohort:	  	  First	  time	  freshman	  or	  new	  high	  school	  student	  and	  no	  previous	  enrolment	  at	  LAVC	  
Group	  1:	  	  Took	  1st	  math	  class	  during	  1st	  4	  years	  at	  LAVC	  (as	  applicable)	  and	  passed	  with	  a	  grade	  of	  A,	  B,	  C	  or	  P	  
Group	  2:	  	  Took	  1st	  math	  class	  during	  1st	  4	  years	  at	  LAVC	  (as	  applicable)	  and	  failed	  with	  a	  grade	  of	  D,	  F,	  W	  or	  NP	  
Group	  3:	  	  Did	  not	  take	  a	  math	  class	  during	  the	  1st	  4	  years	  (as	  applicable)	  at	  LAVC	  
	  
Analysis:	  	  	   There	  is	  a	  trend	  with	  Fall	  Cohort	  starts	  that	  most	  students	  do	  not	  enroll	  in	  
math	  courses	  within	  the	  first	  four	  years	  of	  enrollment.	  Those	  that	  do	  take	  math	  have	  similar	  
success	  rates	  over	  time.	  
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First	  Math	  Class	  by	  New	  Student	  Cohort	  for	  Spring	  

	  
	  
New	  Student	  Cohort:	  	  First	  time	  freshman	  or	  new	  high	  school	  student	  and	  no	  previous	  enrolment	  at	  LAVC	  
Group	  1:	  	  Took	  1st	  math	  class	  during	  1st	  4	  years	  at	  LAVC	  (as	  applicable)	  and	  passed	  with	  a	  grade	  of	  A,	  B,	  C	  or	  P	  
Group	  2:	  	  Took	  1st	  math	  class	  during	  1st	  4	  years	  at	  LAVC	  (as	  applicable)	  and	  failed	  with	  a	  grade	  of	  D,	  F,	  W	  or	  NP	  
Group	  3:	  	  Did	  not	  take	  a	  math	  class	  during	  the	  1st	  4	  years	  (as	  applicable)	  at	  LAVC	  
	  
Analysis:	  	  	   There	  is	  more	  of	  a	  trend	  with	  Spring	  Cohort	  starts	  that	  most	  students	  do	  not	  
enroll	  in	  math	  courses	  within	  the	  first	  four	  years	  of	  enrollment.	  Those	  that	  do	  take	  math	  have	  
a	  decrease	  in	  success	  rates	  over	  time.	  
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Math	  Progression	  of	  New	  Students	  by	  Cohort	  Term	  -‐	  Fall	  

	  
	  
Analysis:	  	  	   This	  graph	  shows	  if	  a	  student	  from	  that	  year	  cohort	  has	  taken	  math	  from	  the	  
Fall	  entry	  year	  through	  Fall	  2011.	  More	  than	  60%	  of	  all	  students	  have	  not	  taken	  a	  math	  
course	  in	  their	  tenure	  at	  Valley	  College.	  
	  

Math	  Progression	  of	  New	  Students	  by	  Cohort	  Term	  –	  Spring	  	  

	  
	  
Analysis:	  	  	   This	  graph	  shows	  if	  a	  student	  from	  that	  year	  cohort	  has	  taken	  math	  from	  the	  
Spring	  entry	  date	  through	  Fall	  2011.	  More	  than	  70%	  of	  all	  students	  have	  not	  taken	  a	  math	  
course	  in	  their	  tenure	  at	  Valley	  College.	  
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First	  Math	  Class	  and	  Drop	  Time	  Range	  
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Group 4 6% 1% 0% 0%
Group 3 50% 29% 2% 0%
Group 2 26% 37% 28% 13%
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Group	  1:	   Took	  1st	  math	  class	  at	  LAVC	  and	  dropped	  between	  week	  one	  and	  week	  three.	  
Group	  2:	   Took	  1st	  math	  class	  at	  LAVC	  and	  dropped	  between	  week	  four	  and	  week	  six.	  
Group	  3:	   Took	  1st	  math	  class	  at	  LAVC	  and	  dropped	  between	  week	  seven	  and	  week	  nine.	  
Group	  4:	   Took	  1st	  math	  class	  at	  LAVC	  and	  dropped	  between	  week	  ten	  and	  week	  twelve.	  
	  
Analysis:	  	  	   Students	  who	  take	  math	  in	  the	  first	  year	  drop	  later	  than	  those	  who	  wait	  until	  
the	  fourth	  year.	  
Thus,	  the	  longer	  students	  wait	  before	  taking	  their	  first	  math	  class,	  the	  faster	  they	  will	  drop.	  
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In	  the	  LACCD,	  85%	  of	  students	  place	  below	  college-‐level	  math	  and	  English.	  	  80%	  of	  incoming	  
students	  from	  LAUSD	  place	  two	  levels	  below	  transfer	  level	  in	  Math	  and	  English.	  Program-‐
completion	  rates	  for	  first-‐time	  degree-‐seeking	  students	  in	  the	  LACCD	  average	  35%;	  only	  6%	  are	  
transfer-‐ready	  six	  years	  after	  entering	  college.	  
	  
Analysis:	  Survival	  in	  first-‐year	  basic	  skills	  courses	  is	  the	  key	  to	  program	  completion.	  Once	  
students	  reach	  the	  transfer	  level,	  they	  are	  more	  likely	  to	  successfully	  persist	  and	  complete	  a	  
program.	  The	  course	  completion	  rate	  at	  transfer-‐level	  math	  is	  15	  percentage	  points	  higher	  than	  
the	  rate	  at	  basic	  skills.	  If	  a	  second	  attempt	  is	  included,	  the	  completion	  rate	  is	  comparable	  to	  other	  
transfer	  level	  courses	  at	  68%.	  This	  means	  once	  students	  reach	  the	  transfer	  level,	  they	  are	  more	  
likely	  to	  persist	  and	  successfully	  complete	  a	  program.	  
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Tutoring	  Data	  
	  

	  	  
	  
Analysis:	  Students	  who	  use	  tutoring	  succeed	  up	  to12%	  or	  two	  grades	  higher	  than	  those	  who	  
don’t.	  They	  are	  retained	  at	  up	  to	  5%	  higher	  



LA	  Valley	  College	  Implementation	  Proposal	  -‐	  May	  2012	   	   33	  

Focus	  Group	  Data1 
	  
Faculty	  and	  Staff	  Groups	  (Counselors,	  CARTS,	  Student	  Services	  N=21)	  
	  
Q1.	  What	  is	  your	  definition	  of	  a	  successful	  student	  at	  Los	  Angeles	  Valley	  Student?	  

• Meets	  academic	  goals	  
• Asks	  for	  assistance	  
• Meets	  personal	  goals	  
• Knows	  where	  to	  get	  resources	  
• Comes	  to	  class	  and	  does	  homework	  
• Completes	  courses	  
• Graduates	  

	  
Q2.	  What	  resources/services	  do	  you	  think	  students	  use	  that	  contribute	  to	  their	  success?	  

• Counselors	  
• Tutoring	  (Writing	  Center,	  Math	  Lab,	  Tutoring	  Center)	  
• Special	  programs	  (Trio,	  Puente,	  EOPS,	  TAP)	  
• Financial	  aid	  
• Library	  
• Orientation	  
• Service	  Learning	  
• Personal	  Development	  courses	  
• Self	  advocacy	  
• Services	  for	  Students	  with	  Disabilities	  office	  (SSD)	  
• Participating	  in	  cultural	  events	  and	  club	  –	  being	  involved	  on	  campus	  
• Attending	  workshops	  offered	  
• Interacting	  with	  professors	  	  

	  
Q3.	  What	  additional	  services	  could	  students	  use	  to	  become	  more	  successful?	  

• More	  tutoring	  
• More	  basic	  skills	  classes	  
• More	  counselors	  
• Make	  orientation	  mandatory	  
• Make	  placement	  exams	  mandatory	  
• Availability	  of	  transfer	  information	  
• Student	  friendly	  website	  
• More	  personal	  development	  courses	  
• More	  interaction	  within	  the	  campus	  community	  (staff,	  faculty,	  and	  administrators)	  

	  
Q4.	  What	  can	  faculty	  do	  to	  help	  students	  be	  successful?	  

• Schedule	  enough	  classes	  to	  meet	  placement	  exam	  needs	  
• Realign	  schedule	  of	  classes	  to	  meet	  changing	  needs	  of	  Valley	  students	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  Conducted	  Fall	  through	  Spring	  2012	  
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• Better	  communication	  with	  students	  –	  email	  and	  regularly	  conduct	  drop-‐in	  hours	  
• Send	  students	  to	  tutoring,	  alert	  students	  earlier	  when	  academic	  issues	  arise	  
• Be	  part	  of	  the	  campus	  community,	  more	  cooperation	  and	  information	  sharing	  
• Focus	  on	  part-‐time	  instructors	  more,	  making	  them	  part	  of	  the	  campus	  community	  
• Teach	  basic	  skills	  in	  their	  classes,	  even	  if	  not	  in	  the	  curriculum,	  i.e.	  writing	  skills	  
• Follow	  up	  on	  student	  complaints	  

	  	  
Q5.	  What	  is	  Valley	  College	  doing	  that	  is	  keeping	  students	  from	  being	  successful?	  

• Not	  offering	  classes	  students	  need	  (i.e.	  ESL	  and	  English)	  
• Scheduled	  classes	  do	  not	  meet	  the	  need	  of	  the	  students	  
• Financial	  aid	  availability	  
• Not	  enough	  tutoring	  opportunities	  
• Disconnect	  within	  the	  campus	  community	  
• Student	  service	  hours	  do	  not	  meet	  students’	  needs	  (i.e.	  night	  students)	  
• Not	  enough	  assistance	  when	  there	  are	  language	  barriers	  

	  
Q6.	  What	  does	  the	  institution	  do	  that	  hinders	  you	  in	  your	  work	  with	  students	  or	  makes	  that	  work	  
more	  difficult?	  

• Budget	  constraints	  
• Title	  V	  
• Bureaucracy	  
• SLOs	  hinder	  classroom	  instruction/freedom	  
• Construction	  issues	  (having	  to	  relocate	  mid-‐semester)	  
• Intuitional	  Technology	  (IT)	  issues	  (Wi-‐Fi	  availability)	  

	  
Q7.	  What	  does	  the	  institution	  do	  that	  helps	  you	  in	  your	  work	  with	  students	  or	  makes	  that	  work	  
more	  difficult?	  

• Professional	  Development	  opportunities	  
• STARS	  
• Shared	  governance	  
• ASSIST	  	  

	  
Student	  Groups	  (N=20)	  
	  
Q1.	  Why	  are	  you	  at	  Valley	  College?	  

• Transfer	  
• Learn	  English	  
• Better	  their	  life	  

	  
Q2.	  Once	  you	  decided	  to	  come	  to	  Valley	  College,	  what	  did	  you	  do	  to	  get	  ready?	  

• Saw	  a	  counselor	  
• Enrolled	  in	  classes	  
• Took	  Placement	  tests	  
• Attended	  Orientation	  
• Talked	  to	  EOPS	  
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Q2.	  Part	  2.	  How	  did	  you	  know	  about	  these	  resources?	  Where	  did	  you	  get	  your	  information?	  
• Flier/received	  mailings	  
• Personal	  Development	  Course	  	  
• Friends/Family	  
• Orientation	  
• High	  School	  
• Visited	  LAVC	  website	  

	  
	  
Q3.	  What	  has	  helped	  you	  be	  successful	  at	  Valley	  College?	  

• Time	  management	  
• Tutoring	  (Writing	  Center,	  Math	  Lab,	  Tutoring	  Center)	  
• Professors	  
• Using	  the	  Portal	  (online	  system	  to	  accompany	  courses)	  
• Trio	  
• Computer	  lab	  
• Counselors	  

	  
Q4.	  What	  barriers	  or	  challenges	  have	  you	  faced	  here?	  

• Planning	  
• Difficult	  to	  get	  an	  appointment	  with	  a	  counselor	  
• Not	  understanding	  the	  importance	  of	  the	  Placement	  test	  
• Did	  not	  know	  about	  orientation	  
• Professors	  not	  being	  engages	  with	  students	  
• Commitment	  by	  students	  
• Student	  Services	  office	  hours	  
• Class	  availability	  
• Quality	  of	  services	  (library,	  study	  room	  nonexistent,	  cafeteria)	  
• Transcript/Grade	  issues	  

	  
Q4.	  Part	  2.	  How	  have	  you	  overcome	  these	  barriers?	  

• Saw	  a	  counselor	  
• Spoke	  with	  professors	  
• Planning/being	  informed	  

	  
Q5.	  If	  you	  could	  identify	  one	  thing	  that	  would	  help	  you	  be	  successful	  in	  college,	  what	  would	  it	  be?	  

• Time	  management/self-‐discipline	  issues	  
• Better	  communication	  with	  professors	  
• EOPS	  
• Notification	  of	  college	  events	  
• Better	  way	  to	  add/crash	  classes	  
• More	  counselors	  
• More	  tutoring	  
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Q6.	  If	  someone	  came	  to	  you	  who	  was	  getting	  ready	  to	  start	  Valley	  College	  for	  the	  first	  time,	  what	  
advice	  would	  you	  give	  them?	  

• Take	  Personal	  Development	  Classes	  
• Prepare	  for	  Placement	  tests	  
• See	  a	  counselor	  and	  get	  an	  education	  plan	  
• Use	  the	  resources	  available	  (writing	  center,	  etc.)	  
• Be	  committed	  to	  your	  education	  
• Attend	  class	  and	  do	  not	  miss	  the	  first	  day	  
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Best	  Practices	  
	  

PASS	  
Strategies	  
	  

Supporting	  Data	  and	  Best	  Practices	   Intervention	  Description	  

Welcome	  
Fair	  
	  

Over	  a	  third	  of	  our	  students	  are	  first-‐
generation	  and	  students	  in	  focus	  
groups	  reported	  difficulties	  
navigating	  the	  college	  environment	  
and	  with	  having	  the	  necessary	  
“student	  success”	  skills.	  	  A	  similar	  
sentiment	  was	  reported	  in	  focus	  
groups	  with	  faculty	  and	  student	  
services	  personnel.	  
	  
Best	  practices	  –	  required	  orientation,	  
welcome	  week.	  

Student	  activities	  will	  include	  a	  
festival	  format	  focused	  on	  “finding	  
your	  way”	  and	  connecting	  to	  the	  
campus	  community.	  Information	  on	  
academic	  resources,	  student	  
services,	  majors,	  clubs,	  etc.	  will	  be	  
available.	  	  Students	  will	  take	  tours	  
of	  the	  campus	  and	  visit	  various	  
offices,	  such	  as	  financial	  aid	  and	  
counseling,	  and	  actually	  get	  
assistance	  on	  the	  spot.	  	  They	  will	  
learn	  how	  to	  navigate	  the	  college	  
and	  student	  success	  skills.	  
Continuing	  students,	  Faculty,	  staff	  
and	  administrators	  will	  participate	  
in	  the	  Welcome	  festival	  and	  serve	  as	  
“ambassadors”	  to	  the	  campus.	  	  
Parents	  will	  be	  encouraged	  to	  
attend	  and	  participate	  as	  well.	  	  We	  
will	  explore	  having	  Community	  
Services	  offer	  a	  reasonably	  priced	  
activity	  for	  children	  that	  takes	  place	  
at	  the	  same	  time.	  
	  

Global	  
Cohort	  
	  

Successful	  completion	  of	  the	  math	  
competency	  requirements	  is	  one	  of	  
the	  largest	  barriers	  to	  student	  
success.	  	  The	  longer	  a	  student	  waits	  
to	  take	  the	  placement	  test	  and	  begin	  
the	  math	  sequence,	  the	  less	  likely	  
they	  are	  to	  be	  successful.	  	  A	  large	  
number	  of	  students	  (56%)	  do	  not	  
even	  take	  the	  math	  placement	  test	  
but	  instead	  start	  the	  sequence	  at	  the	  
lowest	  level.	  	  Most	  who	  do	  take	  
placement	  exam	  take	  it	  just	  in	  time	  
for	  the	  term	  they	  are	  enrolling	  in.	  	  
Only	  10%	  of	  those	  who	  take	  the	  
placement	  test	  place	  in	  college-‐level	  
math;	  the	  greatest	  percent	  place	  2	  

Upon	  completion	  of	  the	  placement	  
test,	  students	  will	  be	  registered	  into	  
a	  math,	  English	  and	  student	  success	  
course	  (PD1)	  based	  on	  their	  
placement	  results.	  	  	  Students	  will	  
sign	  a	  contract	  committing	  to	  take	  
all	  three	  classes.	  	  Spaces	  in	  those	  
classes	  will	  be	  reserved	  for	  these	  
students.	  
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PASS	  
Strategies	  
	  

Supporting	  Data	  and	  Best	  Practices	   Intervention	  Description	  

levels	  below.	  
	  
Best	  practices	  –	  priority	  enrollment	  
to	  those	  who	  have	  taken	  placement	  
test,	  required	  placement	  test,	  
required	  to	  take	  developmental	  
courses	  in	  first	  term,	  student	  success	  
classes,	  academic	  goal	  setting.	  
	  

	  
Fast	  Track	  
Math	  
	  

Our	  developmental	  and	  gatekeeper	  
math	  course	  success	  rates	  are	  well	  
below	  where	  we	  would	  like	  them	  to	  
be.	  	  The	  longer	  the	  sequence,	  the	  less	  
likely	  a	  student	  is	  to	  successfully	  
complete	  transfer-‐level	  math.	  	  In	  Fall	  
2006,	  29%	  of	  students	  placed	  in	  Math	  
105;	  of	  those	  students	  only	  5%	  had	  
completed	  transfer-‐level	  math	  by	  
Spring	  2010.	  
	  
Best	  practices	  –	  accelerated	  
developmental	  education	  
	  

Fast	  track	  math	  is	  designed	  to	  
increase	  the	  success	  rates	  of	  
students	  in	  developmental	  math	  by	  
shortening	  the	  sequence.	  	  The	  initial	  
effort	  will	  focus	  on	  the	  offering	  of	  a	  
new	  course	  (Math	  110)	  that	  
combines	  the	  current	  Math	  105	  and	  
112	  courses	  and	  the	  paired	  offering	  
of	  Math	  115	  and	  125	  for	  an	  
immersion	  approach.	  	  Math	  
department	  faculty	  will	  explore	  the	  
possibility	  of	  a	  new	  course	  that	  
combines	  Math	  115	  and	  Math	  125.	  	  
	  

Clear	  
Pathways	  
	  

A	  large	  number	  of	  our	  students	  are	  
first-‐generation	  and	  students	  in	  focus	  
groups	  reported	  difficulties	  
navigating	  the	  college	  environment.	  	  
A	  similar	  sentiment	  was	  reported	  in	  
focus	  groups	  with	  faculty	  and	  student	  
services.	  
	  
Best	  practices	  –	  students	  declare	  
educational	  goal	  and	  major	  and	  
develop	  an	  ed	  plan	  before	  reaching	  
30	  units	  
	  

The	  catalog	  and	  schedule	  of	  classes	  
will	  be	  reorganized	  around	  the	  
major	  pathways	  to	  a	  degree	  to	  make	  
these	  paths	  clearer	  to	  students.	  	  The	  
process	  would	  start	  with	  two	  initial	  
pathways	  (undecided	  and	  social	  
sciences)	  and	  then	  be	  expanded	  to	  
others	  (e.g.,	  STEM,	  Business/Econ).	  	  
Student	  Services,	  in	  particular	  
counseling,	  could	  make	  use	  of	  this	  in	  
advising	  students.	  	  Student	  Success	  
checklists	  will	  be	  developed	  to	  guide	  
students	  at	  different	  stages	  (e.g.,	  
entering	  college,	  being	  a	  successful	  
student,	  preparing	  to	  graduate).	  	  	  
These	  checklists,	  along	  with	  the	  
degree	  pathways	  and	  student	  
success	  skills	  links	  (e.g.,	  time	  
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management,	  study	  skills)	  will	  be	  
featured	  on	  the	  LAVC	  website.	  
	  

	  
Tutoring	  
	  

	  
Students	  who	  use	  tutoring	  succeed	  
up	  to	  12%	  or	  two	  grades	  higher	  than	  
those	  who	  don’t.	  	  They	  are	  retained	  at	  
up	  to	  5%	  higher.	  
	  
Best	  practice	  –	  participation	  in	  
tutoring	  and	  supplemental	  
instruction	  
	  

	  
Tutoring	  for	  math	  and	  English	  will	  
be	  prioritized	  with	  a	  particular	  focus	  
on	  developmental	  classes.	  The	  
Writing	  Center	  will	  expand	  its	  
workshops	  on	  central	  student	  
success	  skills	  (e.g.,	  critical	  thinking,	  
study	  skills)	  as	  well	  as	  work	  with	  
developmental	  English	  classes	  on	  
directed	  learning	  activities.	  	  Tutor	  
training	  will	  be	  conducted	  with	  all	  
tutors	  on	  how	  to	  help	  students	  with	  
basic	  skills	  such	  as	  reading	  a	  
textbook	  and	  taking	  notes.	  

	  
Best	  practices	  are	  based	  on	  the	  California	  Student	  Success	  Taskforce,	  CCSE	  Promising	  Practices,	  
and	  presentations	  at	  the	  Achieving	  the	  Dream	  Institute.	  
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APPENDIX	  B:	  LOGIC	  MODELS	  
	  

Implementation:	  Welcome	  Fair	  
	  

Input	   Activity	   Output	   Outcomes	  
Short-‐term	   Medium-‐

term	  
Long-‐term	  

Student	  
Services	  
(registration,	  
placement,	  
counseling,	  
special	  
programs)	  
	  
Academic	  
Affairs	  
	  
Faculty	  
	  
Staff	  
	  
Students	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Examine	  
professional	  
development	  
obligation	  for	  
faculty.	  
	  
Develop	  
professional	  
enhancement	  
activities	  for	  
faculty,	  admin,	  
staff.	  
	  
Design	  fair	  
activities	  for	  
students.	  
	  
Develop	  plan	  
for	  delivery	  of	  
student	  
services	  at	  
fair.	  

Increased	  
knowledge	  of	  
campus	  
processes	  and	  
how	  to	  help	  
students	  
succeed	  for	  
faculty,	  staff,	  
administrators.	  
	  
Increased	  
knowledge	  of	  
student	  success	  
skills	  for	  
students.	  
	  
Increased	  
success,	  
retention	  and	  
persistence	  
rates.	  

Increased	  
knowledge.	  

Increased	  
success	  
and	  
retention	  
rates	  

Increased	  
persistence	  
rates.	  
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Evaluation	  Plan:	  Welcome	  Fair	  

	  
Evaluation	  
Questions	  

Expected	  
Outcomes	  
	  

Tasks	   Personn
el	  

Timing	   Data	  
Source	  

Analysis	   Reportin
g	  

To	  what	  
extent	  do	  
faculty,	  staff,	  
administrat
ors	  know	  
current	  
campus	  
policies?	  

Increased	  
knowledg
e	  for	  
faculty,	  
staff,	  
admin	  

Design	  
and	  
administ
er	  
survey.	  

	  

IR	  and	  
Data	  
Team	  

Exit	  
surveys	  
at	  end	  
of	  
welcom
e	  fair	  
and	  
follow-‐
up	  
survey	  
at	  end	  
of	  
semeste
r	  

Data	  
gathered	  
through	  
survey	  

Descripti
ve	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counseli
ng	  
meetings
;	  PASS	  
and	  IR	  
websites	  

Has	  the	  
program	  
increased	  
student	  
knowledge	  
about	  
student	  
success	  
skills?	  

	  

Increased	  
knowledg
e	  for	  
students	  
	  

Design	  
and	  
administ
er	  exit	  
survey.	  

	  

IR	  and	  
Data	  
Team	  

Exit	  
surveys	  
at	  end	  
of	  
welcom
e	  fair	  
and	  
follow-‐
up	  
survey	  
at	  end	  
of	  
semeste
r	  

Data	  
gathered	  
through	  
survey;	  
baseline	  
data	  
gathered	  
through	  
Student	  
Engageme
nt	  Survey	  

Descripti
ve	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counseli
ng	  
meetings
;	  PASS	  
and	  IR	  
websites	  

To	  what	  
extent	  has	  
the	  program	  
positively	  
impacted	  
student	  
outcomes?	  

Increased	  
success,	  
retention,	  
persisten
ce.	  
	  

Compare	  
with	  
baseline	  
data.	  

IR	  and	  
Data	  
Team	  

At	  end	  
of	  
semeste
r,	  end	  of	  
year,	  
and	  end	  
of	  
followi
ng	  Fall	  
semeste
r	  

Student	  
informati
on	  system	  

Descripti
ve	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counseli
ng	  
meetings
;	  PASS	  
and	  IR	  
websites	  
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Implementation:	  Global	  Cohort	  
	  

Input	   Activity	   Output	   Outcomes	  
Short-‐term	   Medium-‐

term	  
Long-‐term	  

FTEF	  in	  Math,	  
English,	  
Personal	  
Development	  
	  
Placement	  
Center	  Staff	  
	  
Counselors	  
	  
Academic	  
Affairs	  
	  
Registrar	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Reserve	  
spaces	  in	  
classes;	  
explore	  
priority	  
registration	  
policy	  
changes.	  
	  
Design	  
protocol	  for	  
Placement	  
Center	  staff.	  
	  
Design	  
contract	  and	  
information	  
sheet	  for	  
students.	  
	  
Register	  
assessing	  
students	  in	  
appropriate	  
classes.	  

Revised	  
student	  
enrollment	  
model	  for	  
first-‐time	  
assessing	  
students.	  
	  
Increased	  
success,	  
retention,	  
and	  
persistence	  
rates.	  

Increased	  
success	  and	  
retention	  rates	  
in	  
developmental	  
math	  and	  
English.	  

Increased	  
term-‐to-‐term	  
persistence.	  

Increased	  
success	  and	  
retention	  
rates	  in	  
gatekeeper	  
classes	  
(Math	  125	  
and	  English	  
101).	  
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Evaluation	  Plan:	  Global	  Cohort	  
	  

Evaluation	  
Questions	  

Expected	  
Outcome
s	  
	  

Tasks	   Personn
el	  

Timing	   Data	  
Source	  

Analysis	   Reporting	  

Does	  the	  
revised	  
process	  
for	  
enrolling	  
students	  
work?	  	  
What	  are	  
the	  
strengths	  
and	  
weaknesse
s?	  

Revised	  
student	  
enrollme
nt	  model	  
for	  first-‐
time	  
assessing	  
students.	  
	  

Prepare	  
and	  
administ
er	  
survey.	  

	  

IR	  and	  
Data	  
Team	  

Exit	  
survey	  
of	  
student
s;	  start	  
of	  
semeste
r	  survey	  
for	  staff	  

Data	  
gathered	  
through	  
survey	  

Descriptiv
e	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counselin
g,	  Math	  &	  
English	  
departme
nt	  
meetings;	  
PASS	  and	  
IR	  
websites	  

To	  what	  
extent	  did	  
this	  
impact	  
student	  
outcomes?	  

Increased	  
success,	  
retention,	  
persisten
ce	  rates.	  
	  
	  

Compare	  
with	  
baseline	  
data;	  
student	  
survey	  

IR	  and	  
Data	  
Team	  

End	  of	  
semeste
r;	  end	  of	  
each	  
followin
g	  
semeste
r	  

Student	  
Informati
on	  
System;	  
Data	  
gathered	  
through	  
survey	  

Descriptiv
e	  
statistics;	  
longitudin
al	  cross-‐
sectional	  
analysis	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counselin
g,	  Math	  &	  
English	  
departme
nt	  
meetings;	  
PASS	  and	  
IR	  
websites	  
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Implementation:	  Clear	  Pathways	  

	  
Input	   Activity	   Output	   Outcomes	  

Short-‐term	   Medium-‐
term	  

Long-‐term	  

Faculty	  
	  
Counselors	  
	  
Academic	  
Affairs	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Form	  FIGs	  to	  
develop	  
pathways	  
models.	  
	  
Develop	  
counseling	  
and	  other	  
information	  
materials.	  
	  
Review	  
application	  
and	  change	  
process	  for	  
designating	  
student	  
major.	  
	  
Reorganize	  
catalog.	  
	  
Reorganize	  
schedule.	  
	  
Develop	  
student	  
success	  
checklists.	  

Revised	  
pathway	  model	  
and	  increased	  
clarity	  of	  
degree	  
requirements.	  
	  
Revised	  
schedule,	  
catalog,	  and	  
counseling	  
materials	  that	  
reflect	  
pathways	  
model.	  
	  
Increased	  
number	  of	  
students	  
declaring	  a	  
major	  (other	  
than	  
undecided).	  

Increased	  
knowledge	  
of	  and	  
clarity	  of	  
degree	  
pathway	  for	  
social	  
sciences	  and	  
STEM.	  

Increased	  
knowledge	  
of	  and	  
clarity	  of	  
degree	  
pathway	  for	  
additional	  
pathways.	  

Increased	  
number	  of	  
degree	  
completers.	  
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Evaluation	  Plan:	  Clear	  Pathways	  
	  

Evaluatio
n	  
Questions	  

Expected	  
Outcome
s	  
	  

Tasks	   Person
nel	  

Timing	   Data	  
Source	  

Analysis	   Reporti
ng	  

To	  what	  
extent	  do	  
students,	  
faculty,	  
staff	  
understan
d	  the	  
pathways	  
model?	  
What	  are	  
its	  
strengths
/	  
weakness
es?	  

Increase
d	  clarity	  
of	  and	  
knowled
ge	  of	  
degree	  
pathway
s.	  
	  
	  

Prepare	  
and	  
administ
er	  
surveys;	  
conduct	  
focus	  
groups	  

	  

	  

	  

IR	  and	  
Data	  
Team	  

Mid-‐point	  of	  
second	  
semester	  
after	  
implementat
ion	  

Data	  
gathered	  
through	  
survey	  
and	  focus	  
groups;	  
comparis
on	  to	  
baseline	  
survey	  	  

Descripti
ve	  
statistics
;	  
summar
y	  of	  
focus	  
groups	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counseli
ng	  
meeting
s;	  PASS	  
and	  IR	  
website
s	  

To	  what	  
extent	  has	  
the	  model	  
positively	  
impacted	  
student	  
outcomes
?	  

Increase
d	  
number	  
of	  degree	  
complete
rs.	  
	  

Compar
e	  with	  
baseline	  
data.	  

IR	  and	  
Data	  
Team	  

After	  2	  
years,	  3	  
years,	  4	  
years	  

Student	  
informati
on	  
system	  

Descripti
ve	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
counseli
ng	  
meeting
s;	  PASS	  
and	  IR	  
website
s	  

Has	  the	  
model	  
increased	  
number	  of	  
students	  
declaring	  
a	  major	  
(not	  
undecided
)?	  

Increase
d	  
number	  
of	  
students	  
declaring	  
a	  major	  
(other	  
than	  
undecide
d).	  

Compar
e	  with	  
baseline	  
data.	  

IR	  and	  
Data	  
Team	  

Mid-‐third	  
semester	  

Student	  
informati
on	  
system	  

Descripti
ve	  
statistics	  

Data	  &	  
Core	  
Team,	  	  
Council,	  
counseli
ng	  
meeting
s;	  PASS	  
and	  IR	  
website	  



LA	  Valley	  College	  Implementation	  Proposal	  -‐	  May	  2012	   	   46	  

Implementation:	  Fast	  Track	  Math	  
	  

Input	   Activity	   Output	   Outcomes	  
Short-‐term	   Medium-‐

term	  
Long-‐term	  

Faculty	  
(math)	  
	  
FTEF	  
allocation	  for	  
math	  classes	  
	  
Registrar	  
	  
Counselors	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Form	  FIG	  to	  
explore	  new	  
course	  
combining	  
Math	  115	  &	  
125.	  
	  
Schedule	  
additional	  
sections	  of	  
Math	  110.	  
	  
Schedule	  
additional	  
sections	  of	  
Math	  
115/125	  
immersion.	  

New	  math	  
curriculum.	  
	  
Shorter	  dev	  
ed	  math	  
sequence.	  

Increased	  
course	  
options	  for	  
dev	  ed	  math	  
students.	  

Increased	  
success	  and	  
retention	  
rates	  for	  
students	  
starting	  in	  
Math	  110.	  

Increased	  
success	  and	  
retention	  
rates	  for	  
students	  
starting	  in	  
Math	  115	  (or	  
equivalent	  
new	  course).	  
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Evaluation	  Plan:	  Fast	  Track	  Math	  
	  

Evaluatio
n	  
Questions	  

Expecte
d	  
Outcom
es	  
	  

Tasks	   Person
nel	  

Timing	   Data	  
Source	  

Analysis	   Reporting	  

What	  
challenge
s	  are	  
encounter
ed	  in	  a	  
fast	  track	  
math	  
sequence?	  

Shorten
ed	  math	  
sequenc
e	  
	  
	  
	  

Prepare	  
and	  
administe
r	  survey;	  
focus	  
group	  
with	  dev	  
ed	  math	  
faculty	  

IR	  and	  
Data	  
Team	  

End	  of	  
semest
er	  

Data	  
gathered	  
through	  
survey	  
and	  focus	  
groups	  

Descripti
ve	  
statistics
;	  
summar
y	  of	  
focus	  
groups	  

Data	  Team,	  
Core	  Team,	  
Council,	  Math	  
Department	  
meetings;	  
PASS	  and	  IR	  
websites	  

Do	  
students	  
do	  better	  
in	  an	  
immersio
n	  setting	  
or	  in	  a	  
fast	  track	  
course?	  

Increas
ed	  
student	  
success	  
and	  
retentio
n	  

Compare	  
success	  
and	  
retention	  
rates	  
immersio
n	  vs.	  fast	  
track.	  	  
Focus	  
groups	  
with	  
students	  
in	  both	  
types	  of	  
courses.	  

IR	  and	  
Data	  
Team	  

End	  of	  
semest
er;	  end	  
of	  
second	  
semest
er	  

Student	  
informati
on	  
system;	  
summary	  
of	  focus	  
groups	  

Descripti
ve	  
statistics	  

Data	  Team,	  
Core	  Team,	  
Council,	  Math	  
Department	  
meetings;	  
PASS	  and	  IR	  
websites	  

To	  what	  
extent	  did	  
revised	  
curriculu
m	  
positively	  
impact	  
student	  
outcomes
?	  

Increas
ed	  
student	  
success	  
and	  
retentio
n	  
	  

Compare	  
success	  
retention	  
rates	  with	  
baseline	  
data;	  
course	  
assessme
nts	  	  

IR	  and	  
Data	  
Team	  

End	  of	  
semest
er;	  end	  
of	  
second	  
semest
er	  

Student	  
informati
on	  
system;	  
course	  
assessme
nt	  report	  

Descripti
ve	  
statistics
;	  course	  
assessme
nt	  report	  

Data	  &	  Core	  
Team,	  
Council,	  Math	  
Departmeeti
ngs;	  PASS	  
and	  IR	  
websites	  
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Implementation:	  Tutoring	  
	  

Input	   Activity	   Output	   Outcomes	  
Short-‐term	   Medium-‐

term	  
Long-‐term	  

Faculty	  ISA	  
Tutoring	  
Director(s)	  
	  
Peer	  tutors	  
	  
Embedded	  
tutors	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Explore	  
tutoring	  
options	  and	  
structures	  
(e.g.,	  
volunteer	  
tutors).	  
	  
Establish	  
baseline	  
tutoring	  
numbers	  and	  
tutoring	  
priorities.	  
	  
Increase	  
math	  lab	  
staffing	  and	  
hours.	  
	  
Increase	  
Writing	  
Center	  
staffing	  and	  
hours.	  
	  
Increase	  
student	  
success	  
workshops	  
and	  directed	  
learning	  
activities	  by	  
Writing	  
Center.	  
	  
Tutor	  
training	  on	  
success	  
skills.	  

Increased	  
availability	  of	  
tutoring	  in	  
English	  and	  
Math.	  
	  
Increased	  
availability	  of	  
student	  
success	  
workshops.	  
	  
	  

Increased	  
success	  rates	  in	  
developmental	  
math	  and	  
English.	  
	  
Increased	  
student	  success	  
skills	  in	  
students.	  

Impacting	  
expanded	  
list	  of	  
classes.	  

Impacting	  
expanded	  
list	  of	  
classes.	  
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Evaluation	  Plan:	  Tutoring	  
	  

Evaluatio
n	  
Question
s	  

Expected	  
Outcomes	  
	  

Tasks	   Personn
el	  

Timing	   Data	  
Source	  

Analysis	   Reporti
ng	  

Are	  the	  
students	  
who	  
receive	  
tutoring	  
more	  
successfu
l	  than	  
those	  
who	  do	  
not?	  

Increased	  
success	  
and	  
persistenc
e.	  
	  
	  
	  

Compare	  
with	  
baseline	  
data;	  
course	  
assessme
nt	  report	  
for	  
tutoring	  
course	  

IR	  and	  
Data	  
Team	  

End	  of	  
semester	  

Student	  
informati
on	  
system;	  
course	  
assessme
nt	  report	  

Descripti
ve	  
statistics;	  
course	  
assessme
nt	  report	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
CARTS	  
meeting
s;	  PASS	  
and	  IR	  
website
s	  

Are	  the	  
students	  
who	  
receive	  
tutoring	  
more	  
likely	  to	  
persist?	  

	  

Increased	  
success	  
and	  
persistenc
e.	  
	  

Compare	  
with	  
baseline	  
data.	  

	  

IR	  and	  
Data	  
Team	  

End	  of	  
semester
;	  Fall-‐
Spring;	  
Fall-‐Fall	  

Student	  
informati
on	  system	  

Descripti
ve	  
statistics	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
CARTS	  
meeting
s;	  PASS	  
and	  IR	  
website
s	  

Do	  
students	  
who	  
attend	  
student	  
success	  
worksho
ps	  have	  
better	  
student	  
success	  
skills?	  

Increased	  
student	  
success	  
skills.	  
	  

Prepare	  
and	  
administe
r	  survey;	  
possible	  
focus	  
groups	  

IR	  and	  
Data	  
Team	  

Exit	  
surveys	  
after	  
worksho
p;	  
follow-‐
up	  
survey	  at	  
end	  of	  
semester	  

Student	  
informati
on	  
system;	  
data	  
gathered	  
through	  
focus	  
groups	  

Descripti
ve	  
statistics;	  
summary	  
of	  focus	  
groups	  

Data	  
Team,	  
Core	  
Team,	  
Council,	  
CARTS	  
meeting
s;	  PASS	  
and	  IR	  
website
s	  

	  



PASS
Opening Day 2012!



What is PASS?

!   Achieving the Dream!

!   Student Success !

!   Close Achievement Gaps!



Step 1: The Data�
�

What are the barriers to student success?



Key Findings

!   Low program-completion rates.  

!   Most students assess into developmental math and English. !

!   Low placement = long path = low success.!

!   Delays in taking placement and first math & English classes.  !

!   Lack of “student success” skills. !

!   Most of our students are undecided on a major.!



More Data:�
Best Practices

!   CCCSE Promising Practices!

!   Basic Skills Initiative!

!   Student Success Taskforce Recommendations!

!   Achieving the Dream Strategy Institute!



Step 2: What can we do about it?�
�

The Interventions



Welcome Fair
!  Help new students find their way, learn essential skills 

before start of semester.!



Global Cohort
!   After placement, student is enrolled in Math, English 

and Personal Development 1.!



Fast Track Math

!   Shorten the sequence of developmental math classes.!



Clear Pathways
!  Make the major pathways to a degree clearer to 

students.  !

!   Student success checklists.!



Tutoring
!   Tutoring for developmental math and English classes.!

!   Tutor training to infuse essential academic skills.!



Step 3: �
Getting there from here



Step 4:�
Increased Student Success!



Pierce College 
 
Founded in 1947, Los Angeles Pierce 

College provides students with almost 

100 areas of study and teaches more 

than 23,000 students each semester. It is 

one of the nine colleges of the Los 

Angeles Community College District and 

serves the people in eight San Fernando 

Valley communities, where at least 1 in 5 

residents live in poverty.  Located on 426 

acres in the western San Fernando 

Valley of southern California, Pierce College has served as an agricultural college for more 

than 60 years. The college remains unique in the greater Los Angeles area because of its 

farm and instructional programs. 

Pierce College has one of the highest transfer performances in Southern California and 

Pierce Honors students have the enviable record of having never been turned down for 

admission to the University of California, Los Angeles (UCLA).  In the Fall of 2009, Pierce 

enrolled 21,930 students, with 73% of them attending part-time.  Almost two-thirds of 

Pierce’s students are of color and a little over one-third (33%) of the college’s total 

student population are of Hispanic or Latino backgrounds.  The college reflects a truly 

diverse environment with hundreds of international students mixing into the student 

population each year. 
 
What We Are Doing 
 
Student success and equity are the preeminent priorities of the college's strategic plan, 

educational master plan, and key performance indicators. Pierce College wants Achieving 

the Dream's guidance to collect evidence and distribute that evidence widely to engage 

more stakeholders, faculty, and staff in program planning, evaluation, and improvement.  

With Achieving the Dream the college will: 

• Develop outcomes measures of student success and then analyze outcomes 

measures and implement the results in planning and program evaluation 

• Develop a strategy for providing basic skills instruction for all students needing 

these courses based on their placement tests 

• Increase the number of degrees and certificates awarded and number of transfers 

to four-year universities 

• Increase the number of students seeking career development services and finding 

employment after goal completion 



• Improve preparation of high school students attending Pierce College from feeder 

high schools 

• Develop specific retention strategies that assist all students 

 

Other student success efforts at Pierce College include a Freshman Success course, a 

Summer Bridge program with English and math learning communities, and contextualized 

courses and workshops to create applied learning opportunities. 
 



 
 
 

 
ASAP Program 
Pierce College 

Program Overview 
 
Program Description 
 

“ASAP” stands for Algebra Success at Pierce. This program is designed to allow students to 
complete the algebra sequence “as soon as possible” - in one semester. ASAP is an accelerated math 
program that involves reducing the developmental math sequence length and eliminating traditional exit 
points in the sequence. ASAP takes students through the algebra sequence in a single semester while 
providing additional support, including counseling, course-embedded tutoring, and study and learning 
skills instruction. This learning community has four course components: Elementary algebra (Math 115), 
intermediate algebra (Math 125), a college success course (Personal Development), and a one-unit math 
study skills course (Math 103). The beginning and intermediate algebra courses are blended together into 
a single course, eliminating duplication of curriculum that is necessary in the traditional, two-semester 
sequence. The math study skills course is also blended into the math instruction so that students learn 
mathematical concepts along with learning and study skills required for success. The math courses are 
paired with a college success course. This course is taught by a college counselor who provides students 
with the opportunity to build the essential skills and knowledge required for student success. The result is 
an environment in which students learn to create an education plan, manage their time, and study for 
tests all within the context of their math coursework. The instructors coordinate assignments and course 
outlines so that students benefit from a core, seamless curriculum in math and college success. Students 
are required to add all four components of the program as a condition of participation. This learning 
community is 10 – 14 units, creating an environment of total immersion in math and student success 
instruction. The resulting structure encourages students to form learning cohorts, in which they develop 
study groups, grow friendships and support networks, and build relationships with instructors that will 
continue to provide them with support far beyond the successful completion of the learning community.  

 
This program was developed through the funding and resources provided by the Basic Skills 

Initiative. As such, it embodies many of the effective practices recommended in the “Basic Skills as a 
Foundation for Student Success in California Community Colleges” or the “Poppy Copy.” The effective 
practices on which ASAP are based are: 
 

Effective Practice A.4 – Institutional policies should facilitate student completion of necessary 
developmental coursework as early as possible in the educational sequence – The ASAP program 
facilitates early completion of the developmental sequence in two key ways. First of all, the program 
immerses the students in developmental math, allowing them to move quickly through the sequence. The 
ASAP’s accelerated model is a full time commitment, so students are totally focused on the task of 
completing the developmental math sequence in one semester. Secondly, the program encourages new 
students to participate so that students will complete their developmental math early in their college 
career. While all students are invited to participate in ASAP, the program coordinators actively recruit 
students who are incoming or in their first year. Students who place into beginning algebra are sent e-
mails and phone messages inviting them to participate in the program, and students are encouraged to 
enroll in ASAP after they complete Los Angeles Pierce College’s (LAPC) Summer Bridge program. The 
Summer Bridge program recruits high school seniors to enroll in developmental English and a college 
success course simultaneously in the summer before they begin Pierce College. An ASAP cohort was 
developed specifically for these students in order to encourage them to continue to complete their 
developmental course requirements before they enroll in transfer-level courses.  

 
 Effective Practice A.5 – A comprehensive system of support services exists, and is characterized by 



a high degree of integration among academic and student support services – The comprehensive support 
structure provided to these students through the ASAP program is possible through a high level of 
collaboration between Student Services and Academic Affairs. Faculty, staff, and administrators from the 
Math Department, the Counseling Department, Admissions and Records, the Tutoring Center, and the 
Assessment Office work closely to create a blended curriculum, recruit and enroll students, plan and 
conduct orientations, and provide tutoring and other support services. The ASAP planning and 
coordination team, which is made up of academic and student support services professionals, meets 
several times a year to plan the cohorts, reflect on the program’s strengths and needs, and make 
revisions as needed.   
 

Effective Practice B.3 – Counseling support should be substantial, accessible, and integrated with 
academic programs - ASAP blends counseling support with academic instruction seamlessly by pairing 
the math courses and the college success course. Through the college success course, students are 
oriented to LAPC’s academic support network while they learn college success skills that are 
contextualized to the developmental math curriculum. In addition, students can build essential rapport and 
trust with their counselor/college success instructor as a result of their participation. 
 
Focus on Equity, Access, and Success 
 

Access and Success – Access is increased by eliminating exit points in the developmental math 
sequence. In the traditional sequence, students may potentially lose access to developmental math 
courses at several points. They may not successfully complete beginning algebra; if they pass beginning 
algebra, they may not go on to enroll in intermediate algebra; if they enroll in intermediate algebra, they 
may not successfully complete that course. ASAP increases student access by increasing the chances 
that students will successfully complete the sequence. Students are enrolled in both math courses in a 
single semester, and they are supported by tutors, counselors, and additional instruction in learning skills, 
study skills, and college success skills. In addition, since the ASAP students enroll in both the beginning 
algebra course and the intermediate algebra course in the same semester through the same registration 
process, students no longer need to go through the additional step of finding an open intermediate 
algebra course that fits in with their schedule. The results are that more students successfully complete 
beginning algebra, more students go on to enroll in intermediate algebra, and more students successfully 
complete intermediate algebra.  

 
Equity - Success, persistence, and transfer level math completion rates for ASAP participants are 

all significantly higher for students in all ethnic groups (See Table 1). This increase in persistence and 
success is particularly encouraging for African American and Latino students, who traditionally struggle in 
math courses more than students from other ethnic backgrounds. For example, the success rate for 
African American, non-ASAP students in beginning algebra is 49.3%, while the success rate African 
American, ASAP students in beginning algebra is 66.7%. The number of African American students who 
go on to enroll in intermediate algebra is also higher for ASAP participants than non-participants. While 
the persistence rate for African American, non-ASAP students is 24.4%, 66.7% of their ASAP-participant 
peers persist. For those students who persist, the success rates in intermediate algebra are even more 
striking. From the original cohort of African American, non-ASAP students who enroll in beginning 
algebra, only 15.6% of those students will successfully complete intermediate algebra; however, 59.5% of 
African American, ASAP participants succeed in intermediate algebra. 

 
These numbers also hold true for Latino students, which is the largest ethnic group enrolled in 

ASAP. Only 50.7% of Latino, non-ASAP students will successfully complete beginning algebra, while 
71.9% of Latino, ASAP participants pass beginning algebra. While 27.1% of Latino, non-ASAP 
participants enroll in intermediate algebra after successfully completing beginning algebra, 71.4% of 
Latino, ASAP participants (all but one student) persisted to the next level. Finally, while Latino, non-ASAP 
students who start in beginning algebra complete intermediate algebra at a rate of 17.2%, 60.4% of 
Latino, ASAP participants succeed in intermediate algebra.  
 



 
 
Program Goals 
 
The ASAP program has three major goals: 
 

1. Increase the number of students who successfully move through both elementary algebra (Math 
115) and intermediate algebra (Math 125).   

2. Students who successfully complete ASAP perform as well on the department’s common 
assessment instrument as students who pass the traditional intermediate algebra course. 

3. Students who successfully complete ASAP perform as well in subsequent math classes as 
students who pass the traditional intermediate algebra course. 

 
Success Measures 
  
Goal 1 – Increase the number of students who successfully move through both elementary algebra (Math 
115) and intermediate algebra (Math 125). 
 

This program has resulted in significant gains for all groups in student success and persistence 
through the developmental math sequence (See Table 1). These rates were calculated by comparing the 
average rates of ASAP students with non-ASAP students between 2008 and 2011. Items measured 
include success rates in beginning algebra, persistence rates through intermediate algebra, success rates 
in intermediate algebra, persistence rates through a transfer level math course, and success in that 
transfer level math course.  
 

While the average non-ASAP pass rate for the beginning algebra course is 57.3%, the ASAP pass 
rate for beginning algebra is 70.2%. The average persistence rate of a cohort from beginning algebra to 
intermediate algebra is 31.8% for non-ASAP students, while the average persistence rate for ASAP 
students is 69.8%. Of those students who go on to enroll in intermediate algebra, the pass rate for that 
course for ASAP students is also strikingly higher. From the original beginning algebra cohort, the 
average non-ASAP success rate for intermediate algebra is 21.7%, while the success rate for ASAP 
students is 62.2%.  
 
Goal 2 – Students who successfully complete ASAP perform as well on the department’s common 
assessment instrument as students who pass the traditional intermediate algebra course. 
 
 The LAPC Math Department utilizes a common exam given to all sections of intermediate algebra 
on the same day and time at the end of the semester.  Students are placed into rooms around campus by 
alphabetical last name.  Full time and part time math instructors serve as proctors.  Identification cards are 
checked, and the faculty monitor for cheating closely throughout the exam. ASAP students were 
compared with the department average scores, and no significant difference between the performance of 
ASAP participants and the non-ASAP participants is indicated. In the period between spring 2008 to 
spring 20111, ASAP students averaged 53.134% on the MET while non-ASAP students 
averaged 53.136%.   
 
Goal 3 – Students who successfully complete ASAP perform as well in subsequent math classes as 
students who pass the traditional intermediate algebra course.  
 

Not only has the program resulted in gains in success and persistence through the developmental 
math sequence, but the program has also seen gains in persistence and success rates beyond 
developmental math courses into transfer-level math courses (See Table 1). Of those students who 
enrolled in beginning algebra, the average rate for persistence through developmental math on to 
                                                 
1 In fall 2010, the global average MET score of all intermediate algebra students was 49%, which fell significantly below that of all other tests. We view 
this test as an outlier, and so we have removed both ASAP and non-ASAP data for that semester from the analysis. 



transfer-level math for non-ASAP students is 6.8%; the persistence rate of students who started in 
beginning algebra in ASAP, however, is 14.7%. Of those students who persist to transfer level math, the 
success rates for ASAP students are also slightly higher. From the original beginning algebra cohort, the 
average transfer-level math course success rate for non-ASAP students is 5%; that same average for 
ASAP students is 6.9%.  
 
Program Impact 
 

Students – The students have seen significant gains in success, persistence, and completion 
through the developmental math sequence. Whereas the number of beginning algebra students who 
successfully complete the developmental math sequence is traditionally 21.7%, ASAP is able to get 
62.2% of its participants through this same sequence in a single semester.  
 

Campus – The success of the ASAP program has had reverberating effects throughout the 
campus. The program has been scaled, institutionalized, and emulated in other areas. The program has 
grown from a single cohort offering to now five cohorts offered each semester. Some cohorts have been 
modified slightly to accommodate the needs of different student groups on campus. Two cohorts have 
been modified and reserved for students who have completed the Summer Bridge program, and one 
cohort has been modified to accommodate evening students. Secondly, the funding sources for this 
program have become increasingly institutionalized over the past year. The initial single funding source 
for the program was the Basic Skills Initiative; however, as a result of the positive impact the program, the 
college now pays for part of the tutoring budget for this program. Finally, the success of the program has 
led the college to explore other ways in which acceleration can benefit students. In fall 2011, the English 
Department launched a pilot for accelerated developmental English. Like in ASAP, the English 
Department now offers an opportunity for students to complete the last two levels of developmental 
English in a single semester. In addition, the course-embedded tutoring and the one-unit study skills 
course components in ASAP have influenced the development of similar components in other disciplines, 
including Philosophy, Physics, Psychology, and Art History.  
 

Community – Finally, the results of ASAP have been shared widely throughout the educational 
community. The program has been presented at several conferences, including the Los Angeles 
Community College District Math Summit, the Strengthening Student Success Conference, American 
Mathematical Association of Two-Year Colleges (AMATYC) 2010 Conference, and the California 
Mathematics Council Community Colleges. ASAP has been duplicated at Santa Barbara City College, 
and the successes of ASAP have also informed a larger conversation throughout the Los Angeles 
Community College District on how to promote acceleration as a pathway to success in developmental 
education. 



Table 1: ASAP Success and Persistence Rates: Overall and by Ethnicity

ASAP Analysis 
             

  
Enrolled in 

115 
Successful in 

115 
% 

Enrolled 
in 125 

% 
Successful 

in 125 
% 

Enrolled 
in 

Transfer 
Level 

% 
Successful 
in Transfer 

Level 
% 

 ASAP 463 325 70.2% 323 69.8% 288 62.2% 68 14.7% 32 6.9% 
 Non-ASAP 5314 3046 57.3% 1689 31.8% 1153 21.7% 359 6.8% 265 5.0% 
             

Program 
Type 

Ethnicity 
Enrolled in 

115 
Successful in 

115 
% 

Enrolled 
in 125 

% 
Successful 

in 125 
% 

Enrolled 
in 

Transfer 
Level 

% 
Successful 
in Transfer 

Level 
% 

ASAP African-
American 42 28 66.7% 28 66.7% 25 59.5% 12 28.6% 4 9.5% 

Non-ASAP African-
American 377 186 49.3% 92 24.4% 59 15.6% 13 3.4% 6 1.6% 

ASAP Asian 53 44 83.0% 43 81.1% 40 75.5% 7 13.2% 3 5.7% 
Non-ASAP Asian 565 375 66.4% 213 37.7% 151 26.7% 44 7.8% 31 5.5% 

ASAP Latino 217 156 71.9% 155 71.4% 131 60.4% 22 10.1% 12 5.5% 
Non-ASAP Latino 2159 1095 50.7% 586 27.1% 372 17.2% 103 4.8% 72 3.3% 

ASAP Multi-Ethnic 29 21 72.4% 21 72.4% 20 69.0% 3 10.3% 1 3.4% 
Non-ASAP Multi-Ethnic 219 118 53.9% 56 25.6% 38 17.4% 5 2.3% 4 1.8% 

ASAP Other Non-
White 14 6 42.9% 6 42.9% 5 35.7%  0.0%  0.0% 

Non-ASAP Other Non-
White 121 77 63.6% 58 47.9% 44 36.4% 14 11.6% 12 9.9% 

ASAP Unknown 31 18 58.1% 18 58.1% 16 51.6% 8 25.8% 7 22.6% 
Non-ASAP Unknown 428 246 57.5% 145 33.9% 96 22.4% 34 7.9% 26 6.1% 

ASAP White 77 52 67.5% 52 67.5% 51 66.2% 16 20.8% 5 6.5% 
Non-ASAP White 1445 949 65.7% 539 37.3% 393 27.2% 146 10.1% 114 7.9% 

Grand Total 463 325 70.2% 323 69.8% 288 62.2% 68 14.7% 32 6.9% 

Success: A, B, C, or P          
Data Sources: (SIS_RDB): STUD_ENROLLMENT and STUDENT         
Data Retrieved: 9/14/2011, subject to change thereafter         



Section II: Testimonials 
 
Testimonial I: Ian Fisher, Pierce College Student and former ASAP Participant 
 

My name is Ian Fisher and I am in my 3rd semester at Pierce College, and I would like to support 
Pierce’s nomination on behalf of the A.S.A.P. program for the 2011 Chancellor’s Student Success Award. 
The A.S.A.P. program has really helped me reach my educational goal. My major is Engineering and I 
plan on transferring to a university in 2013. I am what you call a “returning student” which means that it’s 
been more than a few years since my high school days.  
 
 I had taken a Math 115  (Beginning Algebra) class my first semester. I was understanding the 
curriculum but I was not keeping up with the homework, and I was not testing well. I soon realized that the 
way things were going I would probably earn a “C” and I was not happy with that. So after much 
contemplation I decided to withdraw from the class. I finished my first semester with only 7 units 
completed. 
 
 My major requires that I complete nearly every higher math course that Pierce offers, so I felt that 
by not completing Math 115 I was already running behind. While browsing the schedule of classes I notice 
something called “A.S.A.P.” (Algebra Success At Pierce), which included the following classes: 
 
Math 115: Beginning Algebra  5 units 
Math 125: Intermediate Algebra  5 units 
Math 185: Math Study Skills  1 unit 
PD 40:  College Success Skills 3 units 
 
 I read a little bit about it and thought to myself, “This looks difficult, but this is exactly what I need”. I 
jumped in with both feet. As the beginning of the semester approached I had some doubts. This was a big 
commitment; did I really have what it takes to pull this off? How could I possibly succeed in this class?  
 
 Once the semester began, my doubts began to subside. It wasn’t long before I noticed something 
wonderful. Nearly all of the elements of the class were specifically designed to help me succeed. The 
simple fact that we had the same instructor in the same classroom for all of the math instruction meant 
that we became very familiar with our surroundings, our instructor, and our classmates. There was no time 
wasted in crossing campus several times a day, no stress of having to figure out the habits and 
personalities of 3 or 4 different instructors. They kept it really simple. 

 Another great feature of the A.S.A.P. program is their “dedicated tutors”. Each class has an 
assigned teacher’s assistant who spends several hours a week in-class and even more time at the 
“Tutoring Center” after class. What this means for students is that they can go to someone who not only 
knows algebra very well, but they also know what was covered in class that day, what the next test will be 
like, the instructor’s teaching style, etc. 

 I would be doing you a disservice if I did not mention “Personal Development 40”. This class taught 
me so much about college. As I mentioned earlier I had never been to college, and it had been nearly 20 
years since I had been in school. So, as far as college was concerned I really didn’t know what to expect, 
and I didn’t know what was expected of me. Personal Development 40 taught me all of that and more. I 
learned how to write a paper in M.L.A. format, I learned how to figure out which classes I need for my 
major, how to petition for graduation and how to transfer to a university. Study skills were also taught, 
along with learning styles and time management. Every day I use something I learned in this class. I am 
proud to have been a part of this program, and I whole-heartedly believe that the A.S.A.P. program 
deserves the Student Success Award.  

- Ian Fisher 



Testimonial II: Elisabeth Aziz, Pierce College Student and ASAP Tutor  
 

I had and still have a great experience with the ASAP program at Pierce College.  I was enrolled in 
the program during the spring of 2009 and I have been tutoring for the students in the ASAP program 
since the fall semester 2009. 
 

Traditional courses for intermediate algebra have to constantly touch on the same subjects that 
were covered in basic algebra and extend on them. This tends to confuse many students. The ASAP 
program, on the other hand, gives the student the complete picture of each section combining knowledge 
from both courses and the material follows a logical sequence. It is certain that the course is very intense 
but it pushes the students to do their best. 
 

As a tutor, I see the difference that the extra help the ASAP program provides makes, as it gives 
the students a more personalized instruction. In class or in the tutoring sessions, the students help one 
another and are more engaged in their studies. The program also develops discipline because the hours 
of instruction are long and the homework requires about 5 hours a day. Every student who has passed the 
course has told me that the ASAP program was one of the best, if not the best course they have ever 
taken at Pierce. 
 
For all these reason I truly believe the program deserves the Student Equity and Success Award. 
 

- Elisabeth Aziz, Pierce Student and ASAP Tutor 
 
Testimonial III: Kathie Yoder, Professor of Mathematics and ASAP Instructor 
 

ASAP (Algebra Success at Pierce, As Soon As Possible) is one of the most rewarding (and 
sometimes frustrating) projects I have been involved in my 30 years of teaching. 
 

I spend 2 and a half hours a day, 4 days a week, with students who have never been successful in 
Math and are fearful and skeptical about the program. The first semester we tried it I only had 8 students. 
This was scary! I honestly believe that if that particular group of 8 students had been in one of my regular 
classes they would all have dropped out within the first 2 weeks. By the end of the semester we were like 
a family. I told them that the only other thing I could have done to “whip them into shape” was to have 
them all move in with me so I could MAKE them do their homework every night. One of the girls look 
stricken and said “Why didn’t you say that earlier…we all would have done it!” I was distressed that 2 of 
the group gave in to drugs in the last week and didn’t take the final. But the other 6 succeeded, outscoring 
their peers on the common final. They still keep in touch, with me and with each other. They are all doing 
well. 
 

Since then there are usually 25 to 34 students in a class. As I did that first semester, I use 
materials written by Kathy and Bruce Yoshiwara, who have also written the materials for the MAP and 
MOD learning community classes. The materials involve a lot of group activities, so the students get to 
know each other well and form study groups outside of class. We require them to spend at least 2 hours a 
week in the Tutoring Center, which also facilitates group study. They get an extra unit for this and for 
lessons in Math study skills that were developed by the Learning Community math instructors. The 
Personal Development instructor (a school counselor) works together with me to counsel students. Her 
class meets right before mine, and on my test days (every 2 weeks) she uses her class period as a “study 
skills lab.” Either I or my Student Instructor (a student from my previous semester ASAP class) attends the 
“lab” to help the students study for their test, and at the same time practice the study skills they have been 
learning…note cards, practice tests, etc.)  
 

There is always the question, in these projects, of whether the success is due to the involvement of 
an enthusiastic, excellent teacher. I am an enthusiastic, excellent teacher, but the ASAP class 



outperforms my other Intermediate Algebra classes by a significant margin. The students definitely aren’t 
better, so I have to think the program is. I feel privileged to be a part of it. 
 
Kathie Yoder 
Professor of Mathematics 



 

Section III: Brochures and Supplementary Material 
 
Supplemental Material I: ASAP Flier 

 

 

You can finish Math 115 AND Math 125 
IN THE SAME SEMESTER!! 

 

 Take Math 115, 125 and a College Success class at the same time. 

 Earn 10-14 units, learn math and master the secrets to student success in one semester. 

 Math teachers, counselors and tutors work together to help you succeed!! 
 

YOU MUST TAKE ALL CLASSES TO QUALIFY! 
PICK ONE OF THE TIME BLOCKS BELOW:  

 
To join this block, enroll in Math 115 Section #0447 only (all others will be added at orientation*) 

Class Units Times Days Room Instructor 

PD 1 1 8:00am – 9:05 am Tuesday COSC 1504 Belloso 
Math 115 5 10:05am – 11:15am MTWTh MATH 1402 Cain 
Math 125 5 11:25am – 12:35pm MTWTh MATH 1402 Cain 
Math 185 1 TBA TBA COSC 1512 Cain 

 
          

To join this block, enroll in Math 115 Section #0448 only (all others will be added at orientation*) 

Class Units Times Days Room Instructor 

PD 1 1 8:00am – 9:05 am TH COSC 1504 Belloso 
Math 115 5 10:05am – 11:15am MTWTh MATH 1414 Smith 
Math 125 5 11:25am – 12:35pm MTWTh MATH 1414 Smith 
Math 185 1 TBA TBA COSC 1512 Smith 

            

To join this block, enroll in Math 115 Section #0446 only (all others will be added at orientation*) 

Class Units Times Days Room Instructor 

PD 40 3 8:00am – 9:25am TTH BEH 1310 Quintero 
Math 115 5 10:05am – 11:15am MTWTh MATH 1401 Yoder 
Math 125 5 11:25am – 12:35pm MTWTh MATH 1401 Yoder 
Math 185 1 TBA TBA COSC 1512 Yoder 

            

To join this block, enroll in Math 115 Section #0441 only (all others will be added at orientation*) 
Class Units Times Days Room Instructor 

PD 40 3 11:10am – 12:35pm MW Business 3200 Altounji 
Math 115 5 8:30am - 9:40am MTWTh MATH 1403 Martinez 
Math 125 5 9:50am – 11:00am MTWTh MATH 1403 Martinez 
Math 185 1 TBA TBA COSC 1512 Martinez 

      

To join this block, enroll in Math 115 Section #3298 only (Math 125 will be added the first day of class) 

Class Units Times Days Room Instructor 

Math 115 5 7:00pm – 8:10pm MTWTh COSC 1512 Navab 
Math 125 5 8:20pm – 9:30pm MTWTh COSC 1512 Navab 

 

* Orientation is mandatory and will be held on 2/4/11 at 10 AM in the Great Hall  
 

Questions? Email us at lcsuccess@piercecollege.edu 

mailto:lcsuccess@piercecollege.edu


Supplementary Material II: December 2010 Student Success Newsletter 

 



Enrolled 

in 115

Successful 

in 115
%

Enrolled in 

125
%

Successful in 

125
%

Enrolled in 

Transfer 

Level

%
Successful in 

Transfer Level
%

ASAP 711 486 68.4% 711 429 60.3% 207 29.1% 95 13.4%

Non-ASAP 8248 4742 57.5% 3358 40.7% 1673 20.3% 1119 13.6% 812 9.8%

ASAP by Semester 

115 Cohorts

Enrolled 

in 115

Successful 

in 115
%

Enrolled in 

125
%

Successful in 

125
%

20083 36 15 41.7% 36 16 44.4%

20091 27 24 88.9% 27 23 85.2%

20093 33 27 81.8% 33 26 78.8%

20101 54 36 66.7% 54 32 59.3%

20103 164 125 76.2% 164 107 65.2%

20111 149 95 63.8% 149 87 58.4%

20113 117 80 68.4% 117 68 58.1%

20121 131 84 64.1% 131 70 53.4%

Grand Total 711 486 68.4% 711 429 60.3%

ASAP Cohorts in 

Any 115 or 125*

Enrolled 

in 115

Successful 

in 115
%

Enrolled in 

125
%

Successful in 

125
%

Enrolled in 

Transfer 

Level

%

Ultimately 

Successful in 

Transfer Level

%

20083 36 15 41.7% 36 16 44.4% 20 55.6% 10 27.8%

20091 27 24 88.9% 27 23 85.2% 19 70.4% 13 48.1%

20093 33 27 81.8% 33 26 78.8% 18 54.5% 12 36.4%

20101 54 36 66.7% 54 32 59.3% 28 51.9% 13 24.1%

20103 164 125 76.2% 164 107 65.2% 60 36.6% 24 14.6%

20111 149 95 63.8% 149 87 58.4% 41 27.5% 14 9.4%

20113 117 80 68.4% 117 68 58.1% 18 15.4% 9 7.7%

20121 131 84 64.1% 131 70 53.4% 3 0.4% 0 0.0%

Grand Total 711 486 68.4% 711 429 60.3% 207 29.1% 95 13.4%

*Note: This anlysis includes subsequent enrollments in 115 and 125 if the student was not initially successful in ASAP course

ASAP Analysis
The following data was requested by the Math Department faculty, Kathie Yoder and Kathy Yoshiwara for the district FIT program.



Non-ASAP by 

Semester

Enrolled 

in 115

Originally 

Successful 

in 115

%

Ultimately 

Successful 

in 115

%
Enrolled in 

125
%

Ultimately 

Successful 

in 125

%
Enrolled in 

Transfer Level
%

Ultimately 

Successful in 

Transfer Level

%

20083 1069 511 47.8% 669 62.6% 605 56.6% 282 26.4% 256 23.9% 198 18.5%

20091 1096 535 48.8% 642 58.6% 508 46.4% 253 23.1% 209 19.1% 147 13.4%

20093 1102 546 49.5% 686 62.3% 622 56.4% 322 29.2% 240 21.8% 177 16.1%

20101 948 445 46.9% 547 57.7% 462 48.7% 243 25.6% 154 16.2% 109 11.5%

20103 938 461 49.1% 557 59.4% 443 47.2% 223 23.8% 128 13.6% 91 9.7%

20111 1106 552 49.9% 631 57.1% 380 34.4% 199 18.0% 112 10.1% 83 7.5%

20113 998 515 51.6% 567 56.8% 303 30.4% 150 15.0% 13 1.3% 7 0.7%

20121 991 443 44.7% 443 44.7% 35 3.5% 1 0.1% 7 0.7% 0 0.0%

Grand Total 8248 4008 48.6% 4742 57.5% 3358 40.7% 1673 20.3% 1119 13.6% 812 9.8%

Non-ASAP by 

Semester 125 

Cohorts

Enrolled 

in 125

Originally 

Successful 

in 125

%

Ultimately 

Successful 

in 125

%

Enrolled in 

Transfer 

Level

%

Successful 

in Transfer 

Level

%

20083 1206 677 56.1% 826 68.5% 646 53.6% 511 42.4%

20091 1110 565 50.9% 701 63.2% 538 48.5% 430 38.7%

20093 1218 668 54.8% 829 68.1% 623 51.1% 462 37.9%

20101 1173 594 50.6% 734 62.6% 495 42.2% 375 32.0%

20103 1086 562 51.7% 700 64.5% 430 39.6% 305 28.1%

20111 1103 548 49.7% 668 60.6% 318 28.8% 219 19.9%

20113 1040 617 59.3% 672 64.6% 236 22.7% 145 13.9%

20121 1096 610 55.7% 610 55.7% 18 1.6% 6 0.5%

Grand Total 9032 4841 53.6% 5740 63.6% 3304 36.6% 2453 27.2%

Success: A, B, C, or P

Retention: Any grade but a 'W'

Only Enrollments at Pierce Campus were included in these analyses, no other LACCD campus was included.

Data Sources: (SIS_RDB): STUD_ENROLLMENT and STUDENT

Data Retrieved: 9/27/2012, subject to change thereafter

Report compiled by Kate Astor, Research Analyst x4493



West Los Angeles College 
 
West Los Angeles College (WLAC), 

located in Culver City, California, 

opened its doors in February 1969. 

One of the nine campuses of the Los 

Angeles Community College 

District (LACCD), the college has 

approximately 10,000 students 

attending day, evening, and 

weekend classes. West serves 

Baldwin Hills, Beverly Hills, 

Brentwood, Century City, 

Crenshaw, Culver City, La Tijera/Windsor Hills, Marina del Rey, Mar Vista, Pacific 

Palisades, Palms, Playa del Rey, Venice, Westchester, West Los Angeles, and Westwood 

areas and the students come from a rich mixture of nationalities and cultures.  The college 

also offers associate degrees in 41 different subjects, 16 different Certificates of 

Completion, 25 different Skill Certificates, and 26 different Transfer Associate Degrees. 
 
WLAC has a unique student make-up and qualifies as a Hispanic-Serving Institution (HIS) 

and as a Predominately Black Institution (PBI).  Of the 11,000 students enrolled in the Fall 

2010 semester, 33% of them were Hispanic and 40% were African American.  The primary 

language spoken for 7% of the total student population was Spanish and 22% of students 

were older than age 35.  Nearly half (46%) of students came to West Los Angeles placing 

into pre-college level math and almost 38% were at pre-college level English. 
 
What We Are Doing 
 

West Los Angeles College hopes that by participating in Achieving the Dream their coach 

and data coach will provide them with a fresh perspective on how to improve their 

students’ success rates. Their experience may also help college leaders engage with 

sensitive issues such as prioritizing efforts to improve student success and equity. 
The college feels the need to broaden the base of support and involvement in college-wide 

planning and student success activities, and invite the participation of the newer faculty 

and staff.  Being a part of the Achieving the Dream Network will provide plenty of 

occasions to stimulate renewed enthusiasm and focus on issues of student success and 

equity.  
 



With Achieving the Dream, WLAC will: 
 
● Build the leadership for and commitment to a student success agenda 
● Develop a culture of inquiry and evidence to inform decisions on programs and 

policies 
● Engage a wide range of stakeholders, including faculty, students, and community 

members 
● Identify problems, set priorities, and measure progress toward achieving student 

success 
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Implementation Proposal Narrative  
 
Narrative due: April 27 (draft) and May 25 (final) 

 
Name of Institution:   West Los Angeles College 

Submission Date:   May 23, 2012  

Achieving the Dream Funder (if applicable): LA Community College District 

Grant Number (if applicable):    

Name, e-mail, and telephone number of contact person regarding this proposal:  

Name and Title:   Clare Norris, Achieving the Dream Faculty Coordinator  

Telephone:     310-287-4590  

E-mail:  norrisc@wlac.edu 

 
BEGIN PROPOSAL NARRATIVE 

 

A. Principles for Increasing Student Success through Institutional Improvement 
Briefly describe how the college will make progress on the following principles and corresponding 
practices.  

For a description of the four principles please go to: 
http://www.achievingthedream.org/institutional_change/four_principles  

1. Committed Leadership 

The College President clearly stated that student success is a priority and initiated and chaired a number 
of Achieving the Dream (ATD) meetings before the faculty coordinator was identified.  He established the 
college’s ATD framework: ATD Core and Data Team and identified ATD Faculty Leader with release 
time. The President and Leadership Retreat Planning Committee chairperson supported the college 
leadership retreat date and theme change to support the ATD Kickoff occuring at the annual Leadership 
Retreat.  

ATD is a component of the college’s Student Success Committee, which is committee of the Academic 
Senate.  The Academic Senate President is an active member of the Student Success Committee/Core 
Team.  

Los Angeles Community College District (LACCD) received a grant to support the colleges’ participation 
in ATD and the teams’ attendance of the D.R.E.A.M. conference.  The LACCD Vice Chancelor for 
Educational Programs and Institutional Effectiveness is applying for other grants to support the colleges’ 
ATD efforts.  The LACCD Dean of Student Success has organized two District-wide events to gather ATD 
leaders from each college to share their ATD planning-year progress.   

West’s Vice President of Student Services and Associate Dean of Student Services have been 
consistently active in the data team and in their coach visit participation.  The Vice President of Academic 
Affairs (in consultation with the College President) identified the administrative Co-Chair of the ATD Core 
Team (Dean of Teaching and Learning), has consulted regularly with the Core Team leadership, and has 
attended core team meetings.   
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The Dean of Teaching and Learning (Academic Affairs) has been and will continue to be an active co-
chair of the ATD Core team and has contributed her exptertise to the ATD newsletters and student focus 
group planning and implementation.  The Dean of Academic Affairs (General Education and Transfer) 
has been and will continue to be an active co-chair of the Student Success Committee, attending and 
providing leadership at every meeting.  

The Dean of Research and Planning, as co-chair of the Data Team, took an immediate leadership role 
even before the faculty coordinator was hired and has remained fully engaged with ATD activities.  

The Dean of Sponsored Programs and Development is a member of the Core Team and is committed to 
explore possible funding sources for West’s ATD implementation strategies. 

The Director of Assessment/Matriculation services attended the D.R.E.A.M. conference and has been an 
active member of the Data and Core Teams. 

The ASO President has been a consistent supporter of Achieving the Dream and has attended numerous 
meetings and functions.  The teams are committed to maintain ASO participation after the election of 
each new executive board.   

The chair of the Mathematics Division has participated in extensive dialog with the core and data team 
leaders and scheduled and attended a math division meeting with those leaders.  The chair of the 
Language Arts Division has maintained unfailingly supportive of the college’s student success efforts and 
added an ATD discussion to the division’s last meeting agenda. 

The transfer committee chair has been an active member of the core team, and the transfer committee 
goals are aligned with the college’s ATD intervention strategies ensuring that committee’s participation in 
the implementation of the strategies. 

2. Use of Evidence to Improve Policies, Programs, and Services 

The college teams have been and will continue to use a mixed method approach to evaluating 
information: quantitative data and qualitative data (focus groups, Fishbone cause-and-effect analysis, 
surveys) – to understand student opinion.  The teams will compile, summarize, and share the data from 
the six focus groups that have already been conducted.  That data will then be available for other entities 
on campus to use for decision-making.  The teams will also continue to conduct focus groups to gather 
more data. 

Recently completed Accreditation Process included a commendation for the college’s institutional efforts 
to address equity gaps in student achievement through such programs as Umoja and Puente, and 
participation in ATD.   

Data has been widely distributed on student equity issues and performance on math and English 
courses; that information is becoming more widely available. 

ATD Core Team and Data Team members interviewed staff and faculty to discuss priorities and potential 
strategies and are preparing to conduct a College Culture survey among the college faculty and staff 
members to inform professional development activities. 

3. Broad Engagement 

The Core Team has identified the following six engagement strategies for the college to implement as 
part of the process of addressing the college priorities.  

1. Make sure ATD is a standing agenda item in all related meetings including division and council 
meetings. 

2. Conduct faculty-student dialogues.  

3. Develop and distribute a monthly ATD newsletter. 

4. Plan and organize professional development activities. 

5. Create a structure for team members to talk with faculty and staff members one-on-one about 
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ATD especially those who missed the ATD kickoff at the Leadership Retreat. 

6. Break down data by divisions and share at division meetings. 

The team has already begun to implement these strategies and will continue in that process. 

The teams are also are preparing to conduct a College Culture survey among the college faculty and staff 
members to inform professional development activities. 

Finally, the team plans to identify leaders from different college areas to lead certain components of the 
intervention strategies. 

4. Systemic Institutional Improvement 

 
West’s Student Success Committee has taken a leading role in Achieving the Dream at the college.  As a 
permanent committee of the Academic Senate, the Student Success Committee assures continuance of 
this effort of systemic improvement even after the ATD term has ended.  
 
ATD priorities and intervention strategies align with the college plans (Educational Master Plan, Student 
Services Plan, Foundation Skills Plan, Technology Plan).  Because West’s planning and budgeting 
process requires that all college programs develop annual plans reflecting these plans, selecting ATD 
strategies that align with them ensures the continuation of long-term, systemic institutional improvement.  
 
In addition, college goals in its master plans and annual plans are specified in measurable terms so that 
the degree to which they are achieved can be assessed, discussed, and applied to decisions regarding 
the improvement of institutional effectiveness. 

 
 
B. Data Analysis, Results, and Resulting Priorities 
Achieving the Dream Colleges begin their journey by: 

  
• establishing core and data teams;  
• analyzing longitudinal cohort data disaggregated by race/ethnicity, gender, age, and other 

characteristics relevant to the college;  
• engaging stakeholders in problem-solving activities; and  
• using all the information collected to set at least two but not more than four “priorities” for action.   

Note: In this context, “priority” means a desired result.  Priorities emerge as you identify causes of low 
student success and define targets for maximizing student success efforts.  Priorities should be 
measurable.  Examples include: 

  
• Increasing the percent of new students successfully completing their developmental sequence;  
• Decreasing the average number of developmental classes incoming students test into;  
• Increasing matriculation from developmental English to college level English; 
• Improving the term to term retention rate of students; and  
• Closing the achievement gaps among Latino, African American, and Caucasian students in 

developmental and college level math. 

Complete a table for each priority using the chart provided.  Priorities can be combined if the data and 
stakeholders overlap significantly.   

Briefly describe the following: 
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1. Quantitative Data Analyzed: 

The Office of Research and Planning in conjunction with the data team examined college 
persistence, retention, graduation, outcome measures. The college Office of Research and 
Planning in conjunction with the Data Team generated reports based on equity using the five ATD 
Student success indicators: Demographics, Who Are West's Students?, Enrollment Sources, 
Student Success Metrics, Data Template for Achieving the Dream: Developmental & Gateway 
Courses, Degrees and Certificates, Student Survey-Fall 2009, ATD Readiness Assessment 

2. Qualitative Data Analyzed: 

The office of research and planning in conjunction with the data team and core team reviewed the 
Fall 2009 Student Survey, 6 Student Focus Groups, Colleague Feedback, ATD Readiness 
Assessment, Service Level Outcomes surveys; cause-and-effect Fishbone Diagrams completed 
at the 2011 Leadership retreat and at a March 2012 Language Arts Division meeting; 2011 
Campus Climate Survey; Chronicle Great Colleges to Work For – 2009; College Plans; Fall 2011 
Learning Skills and Tutor Program Student Satisfaction Survey; and the Policy and Procedure 
Analysis conducted among core team members and members of the College Council. 

3. Major Findings of Data Analysis: 

The ATD Data Team identified the following nine problem areas:  

1. West’s math foundation (basic skills) students have low successful course completion 
rates. 

2. West’s English foundation (basic skills) students have low successful course completion 
rates. 

3. West has statistically the lowest enrollment of full-time students in the District. 

4. 60% of West students complete at least 30 units in 6 years. 

5. 57% of West students persist from fall to fall. 

6. 40% of West students obtain a degree/certificate/transfer within 6 years. 

7. A majority of West students are high school graduates and identify English as their 
primary language, but only 23% assess in college-level English and 2% in college-level 
math. 

8. African American students have lower success rates in math. When student enrollment is 
tracked from Math 115/117 through Math 125/128, overall, 12% of students successfully 
complete Math 125/128; 5% of African American and 19% of Hispanic students 
successfully complete Math 125/128.  While the 19% success rate for Hispanic students 
is low, the success rate for African American students is far lower.  The success rates in 
tracking enrollment from English 21 through English 101 (3 courses) shows no difference 
in the success rates of African American and Hispanic students – 17% of both groups of 
students who begin in English 21 successfully complete English 101. 
(Basic Skills Progress Tracker: Data Mart California Community Colleges Chancellor's 
Office, Fall 2008-Spring 2011 Baseline). 

9. West has a large percentage of adjunct faculty. 

4. Stakeholders Engaged in Priority-Setting: 

ATD Core and Data Teams, Student Success Committee, Academic Senate, English faculty, 
Math faculty, Student Services, District Student Success Initiative Steering Committee, Divisional 
Council, College Council, ASO, Learning Skills faculty/staff, West faculty and staff 

5. Other Information Regarding the Decision-Making Process: 

The data team conducted a fishbone causal analysis activity with a group of faculty members, 
staff members, and students at the college leadership retreat and Achieving the Dream kickoff 
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event. Team leaders conducted a policy and procedure analysis with a broad group of campus 
community members during a coach visit.  Core and data team leaders engaged in dialog with 
and met with math and language arts faculty members to get their feedback on potential priorities 
and intervention strategies.  After months of review and discussion, the Academic Senate 
approved the college’s three priorities. 

6. Resulting Priority: 

Successful completion of the English sequence from English 21 through English 101 for West 
students 

Successful completion of Elementary Algebra through Intermediate Algebra for West students 

Successful achievement of degrees and certificates by West students 

 

 

C. Intervention Information 
Complete the chart below for each intervention.  Please read the following instructions carefully before 
filling out the required information.  

 
• List the priority on which the intervention is focused, the name of the intervention, whether it is direct 

or indirect, intervention start date, type, content area, target student group, estimated student impact 
of the intervention, whether students will have to satisfy certain criteria to engage in the intervention, 
and if there will be special efforts to recruit students for the intervention.   

Definitions 
o In this context, interventions are programs or changes in policy or practice to achieve 

identified priorities and increase student success.  Interventions are the means to reaching 
the priorities.  Examples of interventions are: 
 

 Professional development on learning-centered methodologies,  
 A summer bridge program for graduating high school students,  
 Adding supplemental instruction  to developmental math courses, 
 Eliminating late registration, 
 Holding focused community conversations,  
 Creating a tutoring lab, and  
 Developing a data warehouse and training faculty and staff in its use.   

 
o A direct intervention is an intervention that has a direct impact on students and is 

measurable. For example, a learning community is a direct intervention.  Its success can be 
measured by analyzing the performance and retention data of students in the learning 
community. 
 

o An indirect intervention supports student success improvements that cannot 
be attributed to the intervention alone. For example, improving a college’s 
institutional research capacity is an indirect intervention that could improve 
institutional effectiveness.  However, it would be difficult to associate an 
increase in student success with the implementation of such an intervention.  

 
(Note: Asterisks indicate fields that are not required for indirect interventions.) 
 

Briefly describe each of the following: 
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• The intervention and how it will help close achievement gaps. (For the purpose of this question, 
an achievement gap is a disparity in outcomes among student subgroups. Subgroups may be 
defined by a variety of characteristics, including race/ethnicity, gender, enrollment status, Pell 
grant eligibility, or other characteristics pertinent to your student population.) 

 
• Annual measurable goals for the intervention and how you plan to evaluate your efforts to 

determine if you meet those goals. 
 

• The plan to take the intervention to scale should it prove effective in increasing student success 
 
• A sustainability/institutionalization plan and a communications plan for each intervention 
 

• Institutional policies that will need to be changed for the intervention to be successful and any 
challenges you foresee in implementing and institutionalizing the intervention 

 
• Resources needed for the intervention over the course of four years.  This list will serve as a 

budget narrative and should correspond with the budget submitted in the Excel file.   
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Priority: 

Successful achievement of degrees and certificates by West students 

Intervention Name:  

Enhanced Communication with Students (Navigating West) 

Direct or Indirect Student Intervention: 

Direct  

Start Date: 

August 2012 

Type of Intervention (choose all applicable): 

Faculty Professional Development, Student Support Services, Other: Student Engagement 

*Specific Course Content Area (choose all applicable): 

n/a 

*Target Student Group (choose all applicable): 
• First-time students  
• Student enrollment status: Part Time/Full Time  
• Academically underprepared students 
• ESL/ESOL/ELL  
• First Generation  

*Estimate Number of Students Enrolled or Otherwise Benefiting: 

200 

*Do students have to satisfy certain criteria to take part in the intervention? 

No 

*Will special efforts be made to recruit students to take part in the intervention? 

Yes  

Description: 
1. The college’s annual Flex Week activities will this year include a Welcome Day with a Campus 

Resource Fair for students where faculty, staff, and administrators welcome new and returning 
students to West.  Activities would include the following:	  

The Core Team will work with college Public Relations and Advertising Director on 
including Welcome Day and Faculty Advising in West Welcome Week News along with 
other elements of Welcome Day including publicity, signage, etc. 

Tables would be set up on the MSA walk with faculty representing each discipline 
wearing nametags and meeting students and representatives from student services 
including financial aid and assessment. 

Welcome day would also include an introduction to Etudes training for students along 
with an online element for our distance learners.   

Workshops could be offered to train students in using DegreeWorks (or other degree-
auditing software).  

“Greeters” would also be dispatched across campus to welcome students to West. 
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Welcome Day would anticipate enhanced communication with students along with 
improved student support behaviors throughout the year. 

2. Multi-Level Faculty Advising will include the following:	  

Distribution of info-sheet/student services brochure by instructional faculty,  

Counselor-driven continued research of faculty advising models, and 

Counselor-driven development of faculty advising program, which includes an online component, 
in which instructional faculty would be trained in majors-related advisement for career readiness 
(Pending counseling division final consultation) 

Way(s) the intervention will help close achievement gaps: 

For the purpose of this question, an achievement gap is a disparity in outcomes among student 
subgroups. Subgroups may be defined by a variety of characteristics, including race/ethnicity, gender, 
enrollment status, Pell grant eligibility, or other characteristics pertinent to your student population. 

Our African American students have significantly lower rates of course completion than their counterparts.   

African-American students and will be aggressively recruited to participate in Welcome Day through 
West’s Umoja Community and Project LEARN programs along with other sources. The Core Team will 
recruit college personnel and seasoned students (especially African-American males) to serve as 
“greeters” to be dispatched around campus to welcome students. 

African-American students and will be aggressively recruited to participate in faculty advising and referred 
to counselors to meet their unique counseling needs. 

Measurable Yearly Goals: 

Increasing by 1.5 (low) - 3 (high)% (from 40.5% to 42-43.5%) the number of West students obtaining 
degrees and certificates. 

Baseline:  
 40.5% of West students obtain a degree/certificate/transfer within 6 years.  

(2005/06 tracked through 2010/11 Accountability Reporting for Community Colleges, Chancellor’s 
Office, California Community Colleges 2012). 

*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 
This Intervention (choose all applicable): 

• Percent of students who re-enroll from one semester to the next; and/or 
• Percent of students who earn certificates and/or degrees. 

Evaluation Plan Description: 

The teams will develop a Communication Plan to enhance communication with students throughout the 
year. 

The college will develop and distribute a Welcome Day Student Satisfaction Survey. 

The college will develop and distribute a Flex Week Survey for faculty and staff participants. 

The core and data teams will conduct student Focus Groups (6 weeks later) to assess gain student 
feedback on Welcome Day. 

The college will evaluate the effectiveness of faculty advising.  

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 
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Plan to Scale Up: 

Increase the number of students attending Welcome Day based on 15% from current year attendance. 

Conduct Welcome Day for spring semesters. 

Sustainability/Institutionalization Plan: 

Welcome Day will be included in College’s Master Calendar; Add planning and implementing Welcome 
Day to Student Success Committee’s Charge; Integrate Welcome Day into the communication plan and 
ATD best practices for West; Faculty Advising has been identified as a priority by the Student Success 
Committee and Transfer Committee and will be implemented in conjunction with the Counseling Division 
by those committees.  

Communications Plan: 

The Student Success Committee will request that Faculty members announce Welcome Day to Spring 
2012 classes. The Core Team will work with college Public Relations and Advertising Director, the Senate 
Executive Committee, and Student Services to promote and publicize Welcome Day to new and returning 
students. (visual communication/posters/flyers, West Welcome Week News, etc). 

The core team will develop engagement strategies for all stakeholders that will begin in August 2012 and 
will develop strategies for each term using multiple venues to promote faculty advising.  

The Core Team will work with the Distance Learning office to notify all students enrolled in online, hybrid, 
and web enhanced classes about Welcome Day through the Etudes platform. 

Internal and/or External Resources Needed: 

Prizes, Printing, Supplies, Training 

Institutional Policy Changes Needed: 

n/a 

Anticipated Challenges: 

The Spring 2012 semester is coming to a close, so our window for promoting Welcome Day to this year’s 
students in-person on campus is closing.   

Most college faculty members are employed on a 10-month calendar, and thus, are not compensated for 
work done during the summer when Welcome Day will need to be planned.  Thus, personel to plan and 
execute Welcome Day will be limited. 

With the current budget limitations, funding incentives for student and staff participation such as prizes 
and food may prove difficult. 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

If the implementation of Welcome Day proves successful, the college will plan for a similar activity in 
future pre-semester start weeks.  

If the implementation of faculty advising proves successful, the college will institutionalize the successful 
elements of the program. 
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Priority: 

Successful achievement of degrees and certificates by West students 

Intervention Name:  

Professional Development 

Direct or Indirect Student Intervention: 

Indirect 

Start Date: 

August 2012 

Type of Intervention (choose all applicable): 

Faculty Professional Development; Other: Staff Development, Student Engagement 

*Specific Course Content Area (choose all applicable): 

n/a 

*Target Student Group (choose all applicable): 
• First-time students  
• Student enrollment status: Part Time/Full Time  
• Academically underprepared students 
• ESL/ESOL/ELL  
• First Generation  

*Estimate Number of Students Enrolled or Otherwise Benefiting: 

All students 

*Do students have to satisfy certain criteria to take part in the intervention? 

n/a 

*Will special efforts be made to recruit students to take part in the intervention? 

n/a  

Description: 
Professional Development  
To address the issue of West faculty/staff disengagement, accessibility of training, and cultural sensitivity 
the college will implement the following professional development activities: 

a. Faculty advising (Counselor-led training for interested faculty) 

b. Faculty-Student dialogs  

c. Faculty and Staff Interest/Inquiry Groups  

i. Responsive practices for addressing the needs of students of color and low-
income students Reading Apprenticeship  

ii. College Culture Survey results 

iii. Reading Apprenticeship 

iv. Equity 
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v. Student Support Behaviors 

d. 3CSN-funded professional development activities 

e. Faculty & Tutor training for in-class tutoring effectiveness	  

Way(s) the intervention will help close achievement gaps: 

The college will conduct professional development activities aimed at promoting responsive practices for 
addressing the needs of students of color and low-income students (including guided inquiry groups 
informed by college culture survey results). 

Measurable Yearly Goals: 

Increasing by 1.5 (low) - 3 (high)% (from 40.5% to 42-43.5%) the number of West students obtaining 
degrees and certificates. 

Baselines:  
 40.5% of West students obtain a degree/certificate/transfer within 6 years.  
 (2005/06 tracked through 2010/11 Accountability Reporting for Community Colleges, Chancellor’s 
 Office, California Community Colleges 2012) 

Participation of a representative cross-section of faculty and staff (including typically engaged and 
typically not-engaged). 

*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 
This Intervention (choose all applicable): 

• Percent of students who re-enroll from one semester to the next; and/or 
• Percent of students who earn certificates and/or degrees. 

Evaluation Plan Description: 

1. The college will conduct professional development surveys (immediately following the activites 
and weeks/months later to follow-up on how faculty/staff used the training in their areas). 

2. Special focus groups targeted to faculty and staff participants. 

3. Students who interact with faculty and staff participants will be surveyed before and after the staff 
member participates in the activities.  

4. The Campus Climate Survey will be analyzed to determine the effectiveness of the activities. 

5. Observations of the Professional Development Activities will be used to determine the 
effectiveness of the activities. 

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 
• Pre- and post- surveys 

Plan to Scale Up: 

Increase in year 3 the number faculty and staff participating by 15% from year 2 participation. 

Sustainability/Institutionalization Plan: 

Reinstitute and fund Staff Development Committee to work with Student Success Committee on student 
success-related professional development opportunities. 

Communications Plan: 

The core team will announce and advertise/market professional development activities to faculty and staff 
members as well as provide incentives for participation. 
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Internal and/or External Resources Needed: 

Funding for staff development committee. 

Institutional Policy Changes Needed: 

n/a 

Anticipated Challenges: 

Increased bankruptcy by the state translates into severe college budget challenges.  As course offerings 
are reduced, many faculty members are loathe to participate in yet-another activity.  Although in many 
surveys conducted on campus, faculty members request more professional development activities, 
demands on faculty members’ time continue to increase.  Thus, many full time faculty members find 
themselves too busy to participate in events they may be interested in even those funded by outside 
sources.  With the current budget limitations, funding incentives for faculty and staff participation such as 
stipends and food will prove difficult. 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

If the implementation of enhanced professional development proves successful, the college will 
institutionalize the successful elements of the program. 

 

 

Priority: 

Successful completion of the English sequence from English 21 through English 101 for West students 

Successful completion of Elementary Algebra through Intermediate Algebra for West students 

Intervention Name:  

Enhanced Tutoring Program 

Direct or Indirect Student Intervention: 

Direct   

Start Date: 

August 2012 

Type of Intervention (choose all applicable): 

Developmental Education, Supplemental Instruction, Tutoring  

*Specific Course Content Area (choose all applicable): 

Math and English 

*Target Student Group (choose all applicable): 
• First-time students  
• Student enrollment status: Part Time/Full Time  
• Academically underprepared students 
• ESL/ESOL/ELL  
• First Generation  
• Developmental Math and English students 

*Estimate Number of Students Enrolled or Otherwise Benefiting: 

All English 21 students (Fall 2012: 7 sections x 40 students) = 280 

All Math 115 and 117 students (Fall 2012: 13 sections x 60 students) = 780 
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*Do students have to satisfy certain criteria to take part in the intervention? 

Be enrolled in English 21 or Math 115 or Math 117 

*Will special efforts be made to recruit students to take part in the intervention? 

Yes  

Description: 
The college will establish a Tutoring Redesign Team to Facilitate the Following: 

 Recruit English and math faculty to collaborate with Learning Center faculty and staff on Learning 
 Center tutor training and tutor training handbook  

  Hire an instructional aide to coordinate the in-class tutors and math lab 

Train math faculty members & tutors for in-class tutoring effectiveness and addressing math 
anxiety 

 Pilot in-class tutors in at least three Math 115/117 classes 

 Create a Math Lab where math faculty spend some office hours 

Way(s) the intervention will help close achievement gaps: 

For the purpose of this question, an achievement gap is a disparity in outcomes among student 
subgroups. Subgroups may be defined by a variety of characteristics, including race/ethnicity, gender, 
enrollment status, Pell grant eligibility, or other characteristics pertinent to your student population. 

The college is committed to achieving equity in student completion of the math and English sequences 
across racial, ethnic, and income groups. 

Currently, our African-American students have significantly lower rates of successfully completing West’s 
Algebra sequence than their counterparts.   

Thus, students participating in Project LEARN, a program that aims to significantly strengthen and 
enhance the college experience for the African American male students at West, or West’s Umoja 
community, community and critical resource dedicated to enhancing the cultural and educational 
experiences of African American and other students, will get priority in some tutoring sessions. 

The Data Teams will continue to drill down on data looking to identify additional equity gaps. 

Measurable Yearly Goals: 

Increasing by 3% (low) - 6% (high) (from 18% to 21%-24%) the number of West students who, within 
three years, successfully complete the English sequence from English 21 through English 101(Basic 
Skills Progress Tracker: Data Mart California Community Colleges Chancellor's Office, Fall 2008-Spring 
2011 Baseline). 

Increasing by 1.5% (low) - 6% (high) (from 12% to 13.5%-18%) the number of West students entering 
Elementary Algebra who, within 2.5 years, successfully complete Intermediate Algebra. (Basic Skills 
Progress Tracker: Data Mart California Community Colleges Chancellor's Office, Fall 2008-Spring 2011 
Baseline). 

 

*Achieving the Dream Student Progress and Success Measures That Will Be Directly Affected by 
This Intervention (choose all applicable): 

• Percent of students who successfully complete developmental courses and progress to credit-
bearing courses; 

• Percent of students who enroll and successfully complete gatekeeper courses; 

Evaluation Plan Description: 

The data team will evaluate the success of the intervention based on the following measures: 
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• % increase of students successfully completing English 21, Math 115/117/118 

• % increase of students enrolling in next course in the sequence 

• % increase of students successfully completing next course in the sequence 

*Evaluation Results Comparison (choose all applicable): 
• Baseline data 

Plan to Scale Up: 

Increase the number of students receiving tutoring services by 15% from baseline of 865 students in Fall 
2011. 

Sustainability/Institutionalization Plan: 

Identify sustained Program 100 funding to support enhanced tutoring. 

Communications Plan: 

The college will advertise Math Lab Services. 

In conjunction with tutor training, the Learning Center staff with the support of the core team will create a 
tutoring handbook to support future tutor trainings. 

Internal and/or External Resources Needed: 

Funding for tutors. 

Institutional Policy Changes Needed: 

Funding allocation policy 

Anticipated Challenges: 

As course offerings are reduced, many faculty members are reluctant to participate in yet-another activity, 
even one as widely valued as tutor training or in-class tutor preparation.  With the current budget 
limitations, funding incentives for faculty and staff participation such as stipends and food will prove 
difficult. 

Additional Institution-Wide Decisions in Which the Resulting Evaluation Will Be Helpful: 

If the implementation of enhanced tutoring proves successful, the college will scale up, institutionalize, 
and fund the successful elements of the enhanced tutoring program. 

 

 

D. Is there additional information you would like Achieving the Dream to know about the 
college or about the implementation proposal? 

 

In the current fiscal year California community colleges have been hit with several instances of adverse 
budget news: 

• $30 million in state Tier 1 ‘trigger cuts’ to apportionment for Fiscal Year 2011-12 announced in 
December 2011, 

• A possible additional 5.56% reduction in workload (funded full-time equivalent students) for FY 
2012-13 announced in the Governor’s proposed budget in January 2012 if tax increases are not 
approved on the November 2012 ballot, and 

• The ‘February surprise’ regarding a $149 million shortfall in enrollment fee and property tax 
revenues and other adjustments for FY 2011-12 that may be passed through to college districts 
as mid-year cuts. 
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In addition, in late February the state Legislative Analyst’s Office released a projection that the state is 
coming up short in general fund revenues by $6.5 billion in 2011-12 and 2012-13, combined, compared to 
earlier estimates.  This could lead to further reductions in community college funding in both fiscal years 
even if the proposed tax increases are approved in November 2012. 
 
With limited resources, increasing costs, and unpaid enrollment growth, the college has had to enact 
budget reductions for the short term to balance the budget. West has implemented various cost saving 
measures, including a global reduction in expenditures and a freeze on filling any vacancies, which are 
not directly related to instruction. 
 
Thus, we anticipate that identifying funding sources for the proposed interventions will be particularly 
challenging.
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Implementation Proposal Work Plan Template 
 (Complete this form for each priority area; add rows to the work plan as needed) 

 

Priority Area: Successful achievement of degrees and certificates by West students 

Intervention Name: Enhanced Communication with Students (Navigating West) 

Measurable Yearly Goals: Increasing by 1.5 (low) - 3 (high)% (from 40.5% to 42-43.5%) the number of 
West students obtaining degrees and certificates. 

 

Work Plan Action Steps Year 
One 

11/12 

Year 
Two 

12/13 

Year 
Three 

13/14 

Year 
Four 

14/15 

Lead Staff 

Develop College-to-Student Communication  
Plan (to outline Welcome Day activities and 
faculty advising activities) 

x    Core Team 

Establish Welcome Day Planning Team 

 

x    Core Team 

Senate 
Executive 
Committee 

Welcome Day Planning Team meets and 
plans Welcome Day 

 

x x x x Core Team 

Senate 
Executive 
Committee 

Promote Welcome Day to Faculty, Staff, and 
Students 

x x x x Core Team 

Senate 
Executive 
Committee 

College Director 
of PR  

Hold Welcome Day during the week prior to 
the first day of fall semester  

 x x x Core Team 

Senate 
Executive 
Committee 

Establish Faculty Advising Program Design 
Team 

 

x x   Counseling 
Division 

Transfer 
Committee  

Core Team 

Conduct Training for Faculty Advising  x x x Counseling 
Division 

Transfer 
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Committee  

Core Team 

Evaluate activities to enhance 
communication with students 

 x x x Core Team 

Data Team 
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Implementation Proposal Work Plan Template 
 (Complete this form for each priority area; add rows to the work plan as needed) 

 

Priority Area: Successful achievement of degrees and certificates by West students 

Intervention Name: Professional Development 

Measurable Yearly Goals: Increasing by 1.5 (low) - 3 (high)% (from 40.5% to 42-43.5%) the number of 
West students obtaining degrees and certificates. 

 

 

Work Plan Action Steps Year 
One 

11/12 

Year 
Two 

12/13 

Year 
Three 

13/14 

Year 
Four 

14/15 

Lead Staff 

Two to four team members attend Basic 
Skills Initiative Leadership Institute 

 

 x x x Core Team 

Basic Skills Leadership Institute Attendees 
Share reflections from the Institute 

 x x x Core Team 

Finalize Faculty/Staff College Culture Survey 

 

x    Core Team  

Data Team 

 

Pilot Faculty/Staff College Culture Survey 

x    Core Team  

Data Team 

 

Conduct Broadly Faculty/Staff College 
Culture Survey 

 x   Core Team 

Data Team 

Analyze Data from Faculty/Staff College 
Culture Survey 

 x   Core Team 

Data Team 

Plan Guided Inquiry Groups based on 
Survey Results 

 x   Core Team 

Form Guided Inquiry Groups   
(including at east one group focusing on 
responsive practices for addressing the 
needs of students of color and low-income 
students) 

 x   Core Team  

Select and Train Inquiry Group Leaders  x   Core Team 

Inquiry Group 
Leaders 

Guided Inquiry Groups Meet  x x x Core Team  

Inquiry Group 
Leaders 
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Promote Reading Apprenticeship Training  x x x x RA Leader 

Core Team 

Form Reading Apprenticeship Faculty 
Inquiry Group 

x    RA Leader 

Hold meetings of the Reading 
Apprenticeship Faculty Inquiry Group 

x x x x RA Leader 

Conduct Reading Apprenticeship Trainings 
on Campus 

x x x x RA Leader 

Conduct Faculty & Tutor Training to ensure 
in-class tutor effectiveness 

 x x x Learning Center 
Faculty/Staff 

Core Team 

Conduct Training for Faculty Advising   x x x Counseling 
Division 

Evaluate professional development activities  x x x Core Team 

Data Team 
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Implementation Proposal Work Plan Template 
 (Complete this form for each priority area; add rows to the work plan as needed) 

Priority Area: Successful completion of Elementary Algebra through Intermediate Algebra for West 
students 

Successful completion of the English sequence from English 21 through English 101 for West students 

Intervention Name: Enhanced Tutoring Program 

Measurable Yearly Goals: Increasing by 3% (low) - 6% (high) (from 18% to 21%-24%) the number of 
West students who, within three years, successfully complete the English sequence from English 21 
through English 101(Basic Skills Progress Tracker: Data Mart California Community Colleges 
Chancellor's Office, Fall 2008-Spring 2011 Baseline). 

Increasing by 1.5% (low) - 6% (high) (from 12% to 13.5%-18%) the number of West students entering 
Elementary Algebra who, within 2.5 years, successfully complete Intermediate Algebra. (Basic Skills 
Progress Tracker: Data Mart California Community Colleges Chancellor's Office, Fall 2008-Spring 2011 
Baseline). 

 

Work Plan Action Steps Year 
One 

11/12 

Year 
Two 

12/13 

Year 
Three 

13/14 

Year 
Four 

14/15 

Lead Staff 

Revise Learning Skills & Tutor Program 
Student Survey for Spring 2012 

x    Learning Center 
Faculty/Staff 
Core Team 

Compile data from survey  

 

x    Learning Center 
Faculty/Staff 
Data Team  

Share data from survey with appropriate 
stakeholders (math and English faculty, Core 
Team, Data Team) 

x    Learning Center 
Faculty/Staff 

Use data in developing tutoring redesign 
including practices, protocols, and 
procedures 

 

x x   Learning Center 
Faculty/Staff 
Math Faculty  
English Faculty 

Hire instructional aide to coordinate math lab 
and in-class tutoring  x   Learning Center 

Faculty/Staff 
Core Team 
Math Faculty 

Identify training needs for tutors based on 
specific skill competencies and best 
practices 

 

x x x x Learning Center 
Faculty/Staff 
Math Faculty  
English Faculty 

Conduct tutor training  x x x Learning Center 
Faculty/Staff 
Math Faculty  
English Faculty 

Pilot new tutoring strategies 

(In-class, online, math lab, aligned with 
faculty) 

 x x x Learning Center 
Faculty/Staff 
Math Faculty  
English Faculty 
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Evaluate tutoring strategies and redesign 
efforts 

  x x Learning Center 
Faculty/Staff 
Core Team 
Data Team 
Math Faculty  
English Faculty 

Review findings from the evaluation and 
implement relevant changes for tutoring 
redesign  

  x x Learning Center 
Faculty/Staff 
Core Team 
Data Team 
Math Faculty  
English Faculty 

Scale up effective new tutoring strategies   x x Learning Center 
Faculty/Staff 
Math Faculty 
English Faculty 

 

 

Implementation Proposal Updated Contacts Template 
Achieving the Dream Contact Information 

In summer 2011, you submitted contact information for the individuals most central in your Achieving the 
Dream work.  You will be provided with an Excel spreadsheet to update your contact information.
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Implementation Proposal Budget Template 
 

Below is an example implementation budget template. Please complete the Excel version that will be sent 
to you separately. In the Excel version, complete the highlighted columns with projected Achieving the 
Dream expenditures. We ask that all colleges - even those that are self-funding their interventions - 
submit a budget and report expenditures against it while with Achieving the Dream.  We use your budgets 
and expense reports to learn more about how much it costs colleges to “do” Achieving the Dream and to 
see how your work is progressing.  We require budgeting for two years of implementation (three years for 
WA colleges) and recommend budgeting for a total of four years as we find that it usually takes about four 
years for interventions to be piloted, evaluated, brought to scale, and institutionalized. 

 

Expenditures that colleges may find necessary to support the Achieving the Dream implementation work 
include but are not limited to:  

• personnel 
• materials and supplies 
• stipends for faculty/staff 
• consultants 
• professional development 
• meetings and conferences  
• community, faculty, and student engagement activities  
• travel to other colleges for professional development or other learning opportunities 
• travel and lodging for four complimentary participants to each D.R.E.A.M. Achieving the 

Dream’s Annual Meeting on Student Success (budget three nights of lodging per participant) 
• travel, lodging and registration fees for extra participants at D.R.E.A.M. Achieving the Dream’s 

Annual Meeting on Student Success. Anticipate a registration fee of $550 per person for extra 
participants. 

 

Please note: 
 Only complete the highlighted columns now; other columns will be completed later.   
 Formulas have been inserted into the Excel file to help you calculate totals.   
 The example budget categories are not mandatory and should be edited and expanded upon to fit 

your college’s needs. 



West Los Angeles College Achieving the Dream - 2012 Implementation Budget

BUDGET CATEGORIES* Description

Projected 
Budget 

July 1, '12- 
March 30, '13

Projected 
Budget 

April 1, '13- 
March 30, '14

Projected 
Funding 
Source

Direct Expenses
Personnel Expenses
i.e. Salaries, Benefits, Stipends  
   Faculty Coordinator (40%) ATD Faculty Coordinator 20,000 20,000 College
   Faculty Coordinator-Benefits (21.96%) ATD Faculty Coordinator Benefits 4,392 4,392 College
   Tutors (3 Tutor IV) 3 additional Tutors for in-class tutoring 24,350 24,350 PBI
   Research Analyst (50%) Research Analyst 40,000 40,000 Title V & PBI
   Research Analyst-Benefits (43.1%) Research Analyst Benefits 17,240 17,240 Title V & PBI

   Instructional Aide (100%)
Instrutional Aide to coordinate Enhanced Tutoring Program and 
Math Lab 38,114 38,114 PBI

   Instructional Aide-Benefits (43.1%) Instructional Aide Benefits 16,427 16,427 PBI

SUBTOTAL:  Personnel Expenses 160,523 160,523
Other Direct Expenses

Materials and Supplies 

Welcome Day supplies and materials; Math Lab (12 desktop 
computers, software/supplies); ATLASti Software License for 
analzying focus group and other qualitative data 23,800 4,000

Materials: PBI; 
Math Lab 

computers & 
software: Title V

Stipends for faculty/staff
Developing and Training for Faculty Advising; In-class tutoring 
training; Inquiry Group Devt 10,500 10,500 Partial: PBI

Travel 
  -D.R.E.A.M. Annual Meeting 4 attendees 4,000 4,000 LACCD?
  -Travel to other ATD Institutions Visiting colleges for best practices 6,000 6,000 Partial: Title V
  -Other Travel
Meetings/Conferences Food for 2 Coach Visits, 6 Summer Planning Mtgs 2,100 2,100
Engagement Activities

  -Focus Groups

Food for 12 Focus Groups participants and 6 Faculty-Student 
Dialogues participants; Prize raffled for focus group participants   
(1 Fall and 1 Spring) 1,000 1,000 Partial: PBI

  -Community Conversations

Professional Development
Hosting guest speakers that respond to needs based on college 
culture survey and equity issues 12,000 12,000

Partial: PBI & 
Title V

Consultants
Evaluation (Up to 10% of total budget) 10,000 10,000
SUBTOTAL:  Other Direct Expenses 69,400 49,600
Total 229,923 210,123
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CORErespondence
Core Team News
Clare Norris and Mary-Jo Apigo, Core Team Leaders
Welcome	  back	  to	  the	  third	  issue	  of	  
ATDetails,	  your	  source	  for	  student	  
success	  news	  at	  West	  Los	  Angeles	  
College!	  	  

Since	  our	  last	  issue,	  the	  ATD	  
Core	  and	  Data	  Teams	  have	  been	  
busy	  finalizing	  ATD	  college	  prioriCes	  
and	  intervenCon	  strategies.	  	  Our	  
ATD	  Coach,	  Don	  Cameron,	  and	  Data	  
Coach,	  Dr.	  Kriesta	  Watson,	  visited	  

West	  on	  April	  16-‐18.	  	  During	  this	  3-‐
day	  visit,	  ATD	  Core	  and	  Data	  Teams,	  
math,	  English,	  and	  learning	  skills	  
faculty,	  and	  other	  interested	  parCes	  
discussed	  intervenCon	  strategies	  
and	  began	  draMing	  components	  of	  
the	  ATD	  ImplementaCon	  Proposal.	  	  

Faculty,	  staff,	  and	  
administrators	  reviewed	  the	  
FoundaCon	  Skills	  Plan,	  EducaConal	  

Master	  Plan,	  Student	  Services	  Plan,	  
Technology	  Master	  Plan,	  D.R.E.A.M.	  
Conference	  Notes,	  and	  the	  ATD	  One-‐
on-‐One	  College	  Feedback	  as	  sources	  
for	  possible	  intervenCon	  strategies.	  	  

	  	  Team	  members	  seUled	  on	  
three	  intervenCon	  strategies	  for	  the	  
college	  to	  focus	  on	  to	  address	  the	  
prioriCes	  (which	  will	  be	  detailed	  in	  
the	  ImplementaCon	  Proposal	  DraM):

• Enhanced	  Tutoring
• Professional	  Development
• NavigaCng	  West	  (Enhanced	  

CommunicaCon	  with	  Students).
The	  following	  ATD	  College	  

PrioriCes	  were	  approved	  by	  West’s	  
Academic	  Senate	  on	  April	  24:	  

• 	  Successful	  compleCon	  of	  
the	  English	  sequence	  from	  
English	  21	  through	  English	  101	  
for	  West	  students

• Successful	  compleCon	  of	  
Elementary	  Algebra	  through	  
Intermediate	  Algebra	  for	  West	  
students

• Successful	  achievement	  of	  
degrees	  and	  cerCficates	  by	  West	  
students.	  	  
In	  addiCon,	  issues	  surrounding	  
equity	  will	  be	  embedded	  within	  
each	  priority.	  	  

Please	  visit	  our	  ATD	  website	  
www.wlac.edu/studentsucces/atd/	  	  
to	  view	  the	  draM	  ImplementaCon	  
Proposal.	  	  We	  will	  be	  discussing	  the	  
draM	  at	  the	  next	  Student	  Success/
ATD	  Core	  Team	  meeCng	  on	  
Wednesday,	  May	  2	  at	  2:30	  p.m.	  in	  
Winlock.	  	  Please	  join	  us	  in	  that	  
discussion.	  

	  Connected	  to	  broad	  

engagement,	  the	  ATD	  Core	  and	  Data	  
Teams	  are	  developing	  a	  faculty/staff	  
College	  Culture	  survey	  to	  help	  
inform	  future	  professional	  
development	  topics.	  	  Please	  look	  
out	  for	  the	  survey	  so	  we	  can	  get	  
your	  input	  and	  feedback.	  	  	  

The	  ATD	  Data	  Team	  is	  compiling	  
data	  from	  our	  focus	  groups.	  	  We	  are	  
also	  planning	  to	  conduct	  addiConal	  

focus	  groups	  and	  conducCng	  online	  
focus	  groups	  -‐	  both	  in	  the	  chat	  and	  
videoconference	  mode.	  	  Read	  more	  
about	  our	  progress	  with	  focus	  
groups	  in	  the	  Data	  Bytes	  secCon	  on	  
the	  next	  page.

Meetings during ATD Coach Visit, 
4.16-18.12 (photos on right)

West’s Student Success 
Committee (a 
committee of the 
Academic Senate) has 
adopted the Achieving 
the Dream framework 
to accomplish its goal 
of increasing student 
success. 

Upcoming Events
Student Success/ATD 
Core Team Meeting
May 2 ⏐ 2:30 p.m.
Winlock
ATD Data Team Meeting 
April 30 ⏐ 2:30 p.m. 
PCR
ATD Implementation 
Proposal due May 15 
Student Showcase 
May 15 ⏐ 12:30 - 3:00 
The Walk
Graduation 
June 5 ⏐ 5:00 p.m.
Graduation Lawn

Achieving the Dream uses a 
student-centered model of 
institutional improvement 
focused on creating a 
culture of evidence in which 
data and inquiry drive broad-
based institutional efforts to 
close achievement gaps and 
improve student outcomes 
overall.

ATD College Priorities
• Successful completion 

of the English 
sequence from English 
21 through English 101 
for West students

• Successful completion 
of Elementary Algebra 
through Intermediate 
Algebra for West 
students

• Successful 
achievement of 
degrees and 
certificates by West 
students

Intervention Strategies 
(pending Senate 
Approval)
• Enhanced Tutoring
• Professional 

Development
• Navigating West 

(Enhanced 
Communication with 
Students)
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Fostering STUDENT SUCCESS at West

Core Team 
Nabil Abu-Ghazaleh
Aracely Aguiar
Mary-Jo Apigo, 
Administrative Leader
Patricia Banday* 
Sue de Bord
Farrah Esmaeili 
Adrienne Foster*
Judith-Ann Friedman*
Jiovanni Hylton
Marilyn Ingram
Norma Jacinto*
Durrell Levy* 
Clare Norris*, 
Faculty Leader
Ashok Patil* 
Mark Pracher*
Karen Quitschau*
Besty Regalado 
Matthew Robertson*
Tim Russell*
Robert Sprague
Buck Stapleton
Vidal Valle*
Angel Viramontes
Helen Young

Data Team
Celena Alcala
Elizabeth Bell, Co-Chair
Patricia Banday*
Holly Bailey-Hofmann
Meric Keskinel
Betsy Regalado
Matthew Robertson*
Tim Russell*
Nancy Sander
Rebecca Tillberg, 
Co-Chair 
Beraki Woldehaimanot

*Student Success 
Committee Members
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Upcoming Details
By Clare Norris and Mary-Jo Apigo, Core 
Team Leaders
The	  ATD	  Core	  and	  Data	  Teams	  will	  be	  
engaged	  in	  finalizing	  our	  ImplementaCon	  

Proposal	  for	  Academic	  Senate	  approval	  
on	  May	  8	  and	  submission	  to	  ATD	  on	  May	  
15.	  	  According	  to	  the	  ATD	  
ImplementaCon	  Proposal	  Guidelines,	  “All	  

Achieving	  the	  Dream	  Colleges	  are	  
required	  to	  submit	  a	  draM	  and	  final	  
implementaCon	  proposal.	  	  [Our]	  final	  

implementaCon	  proposal	  will	  serve	  as	  a	  
plagorm	  for	  [our]	  student	  success	  work	  
for	  the	  next	  four	  years	  and	  beyond.”

Come	  celebrate	  the	  hard	  work	  of	  

West	  students	  in	  English,	  Math,	  Physics,	  
Anthropology,	  Dental	  Hygiene,	  Allied	  
Health,	  and	  ESL	  classes	  as	  they	  display	  

their	  research	  posters	  at	  the	  Second	  
Annual	  Student	  Showcase	  on	  May	  15	  
from	  12:00	  -‐	  3:00	  p.m.	  on	  The	  Walk.	  	  

West	  via	  the	  Student	  Success	  

CommiUee	  has	  applied	  to	  send	  three	  
faculty	  members	  and	  one	  administrator	  
to	  the	  4th	  annual	  Basic	  Skills	  IniCaCve	  

Leadership	  InsCtute	  in	  June.
We	  are	  looking	  forward	  to	  seeing	  

you	  at	  Gradua2on	  on	  June	  5	  at	  5:00	  p.m.	  

on	  the	  GraduaCon	  Lawn	  in	  front	  of	  SSB.

STUDENTalk
By Jiovanni Hylton, 
Project LEARN 
Program Assistant & 
ATD Core Team 
Member

Immediately	  upon	  

hearing	  about	  Achieving	  
the	  Dream	  (ATD)	  and	  its	  mission	  to	  help	  
more	  community	  college	  students	  succeed,	  
I	  became	  highly	  intrigued.	  As	  a	  returning	  
college	  student	  here	  at	  West	  Los	  Angeles	  

College	  myself,	  I	  aspired	  to	  find	  a	  way	  to	  
take	  part	  in	  this	  wonderful	  process!	  What	  
beUer	  way	  to	  network	  and	  connect	  with	  the	  
dedicated	  faculty	  /	  students	  here	  at	  West?	  
Fortunately,	  I	  obtained	  a	  posiCon	  as	  

Program	  Assistant	  with	  new	  cohort	  
L.E.A.R.N	  (Leading	  &	  Energizing	  African	  
American	  Students	  to	  Research	  &	  
kNowledge)	  and	  parCcipate	  with	  the	  ATD	  
Core	  Team	  while	  maintaining	  my	  academics.	  

The	  posiCons	  have	  opened	  several	  doors	  
and	  opportuniCes	  to	  encourage	  others	  to	  
accelerate	  during	  their	  journey	  at	  West!	  

	  The	  journey	  now	  begins	  with	  the	  
opportunity	  to	  observe,	  advocate,	  and	  

strategize	  by	  comminng	  Cme	  to	  collaborate	  
with	  faculty	  and	  students	  to	  make	  ATD	  a	  
feasible,	  achievable,	  meaningful	  and	  

repeatable	  model.	  I	  have	  been	  privileged	  

to	  aUend	  many	  ATD	  Core	  Team/Student	  
Success	  CommiUee	  (SSC)	  meeCngs	  to	  gain	  
insight	  on	  the	  process	  of	  enhancing	  
student	  success	  to	  help	  solve	  the	  real	  
challenges	  and	  increase	  student	  learning	  

success.	  Such	  experiences	  have	  opened	  my	  
mind	  drasCcally	  and	  enlightened	  me	  to	  
beUer	  understand	  the	  challenges	  that	  are	  
occurring	  at	  West	  through	  data	  and	  senng	  
prioriCes.	  The	  ATD	  opportunity	  has	  put	  the	  

ball	  in	  my	  court	  to	  advocate	  posiCve	  
change	  for	  my	  peers	  at	  West!	  ATD	  
encourages	  college	  faculty	  to	  engage	  and	  
learn	  where	  their	  students	  are	  coming	  
from	  to	  beUer	  understand	  their	  

educaConal	  needs	  to	  achieve	  success.
The	  most	  exciCng	  part	  is	  engaging	  

with	  the	  students	  and	  hearing	  what	  has	  
been	  effecCve	  while	  aUending	  West	  as	  
well	  as	  what	  has	  not	  been	  so	  effecCve	  

from	  the	  student	  standpoint.	  Again,	  it	  is	  a	  
privilege	  to	  iniCate	  a	  conversaCon	  and	  
return	  back	  to	  the	  faculty	  with	  such	  
imperaCve	  feedback	  to	  help	  fill	  some	  of	  
the	  gaps	  here	  at	  West.

My	  passion	  is	  moCvaCng	  and	  
encouraging	  others	  to	  explore	  those	  
barriers	  that	  may	  have	  caused	  turbulence	  
in	  their	  life	  journey!	  EducaCon	  is	  a	  
privilege	  and	  holds	  great	  power!	  
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12 Data Bytes
Update from the Data Team

By Celena Alcala, Associate Dean of 
Student Services & Data Team Member

In the February edition of ATDetails, 
Data Co-Chair Elizabeth Bell shared 
that the ATD team implemented 
student focus groups as a strategy to 
understand the students’ experience.  
This process began with the data and 
core teams discussing the types of 
data that West needed to collect from 
our students.  In this “practitioner as 
researcher” model, faculty, staff, and 
administrators worked with West’s 
ATD Data Coach to develop 
questions we would use in our pilot 
focus groups.  With the help of our 
data coach, some questions were 
tailored (for clarity) or eliminated.  

West’s faculty, staff, and 
administrators have completed 6 
student focus groups to date.  Each 
focus group was staffed by a 
facilitator and a note taker.  The focus 
group sessions were recorded and 
transcribed.  In addition, the 
facilitators and note takers submitted 
reflective notes at the end of each 
focus group.  We are also planning to 
conduct online focus groups as part 
of our data collection strategies.  
During our ATD Data Coach’s recent 
visit, we began coding data and 
looking for themes that cut across the 
focus groups.  It is this qualitative 
data that helps us understand the 
students’ experience.  We look 
forward to sharing the results of the 
focus groups with you in the near 
future.

This month’s CoreNerd is Norma 
Jacinto.  She is a Spanish 

Instructor.  FUN FACT: She is 
planning her annual summer trip to 

Miami Beach, Florida.

Look who got CoreNerd!

http://www.wlac.edu/studentsuccess/atd
http://www.wlac.edu/studentsuccess/atd
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CORErespondence
Core Team News
Clare Norris and Mary-Jo Apigo, Core Team Leaders

Welcome	  back	  to	  ATDetails,	  your	  
source	  for	  student	  success	  news	  at	  
West	  Los	  Angeles	  College!	  	  

In	  our	  last	  edi<on,	  we	  shared	  
the	  three	  priori<es	  developed	  by	  the	  
Core	  and	  Data	  Teams.	  	  Since	  then,	  
the	  Teams	  have	  re-‐examined	  	  those	  
priori<es	  and	  taken	  ac<on	  toward	  
revising	  them.	  	  

At	  the	  D.R.E.A.M.	  Conference,	  

our	  team	  was	  inspired	  by	  ways	  some	  
ATD	  Leader	  Colleges	  address	  the	  
issue	  of	  equity	  on	  their	  campuses.	  	  	  
As	  a	  result,	  we	  decided	  to	  include	  
the	  issue	  of	  equity	  in	  West’s	  ATD	  
priori<es.	  	  The	  Core	  Team	  hosted	  a	  
special	  mee<ng	  to	  address	  the	  
equity	  issue	  and	  con<nues	  to	  work	  
with	  the	  Data	  Team	  to	  compile	  the	  
appropriate	  data	  to	  iden<fy	  the	  

achievement	  gaps	  among	  West	  
students	  we	  want	  to	  address	  in	  this	  
process.	  

The	  Team	  Leaders	  have	  also	  
met	  with	  math	  and	  language	  arts	  

faculty	  to	  revise	  and	  refine	  the	  
priori<es	  related	  to	  their	  areas.	  

The	  Language	  Arts	  faculty	  
agreed	  on	  this	  updated	  English-‐
related	  priority:	  Increasing	  the	  
percentage	  of	  West	  students	  who	  	  
successfully	  complete	  the	  English	  
sequence	  from	  English	  21	  through	  
English	  101	  within	  three	  years	  by	  6%.

The	  remaining	  preliminary	  

priori<es	  for	  the	  college	  related	  to	  
math	  comple<on,	  degree/cer<ficate	  
comple<on,	  and	  equity	  are	  s<ll	  being	  
revised.

Please	  visit	  our	  Achieving	  the	  
Dream	  discussion	  blog	  at	  
www.westatd.edublogs.org	  to	  
contribute	  and	  recommend	  effec<ve	  
strategies	  for	  
addressing	  

the	  draP	  
priori<es.	  	  

The	  ATD	  Core	  Team	  has	  made	  
progress	  on	  several	  of	  our	  planned	  
ac<vi<es	  designed	  to	  help	  us	  engage	  
the	  campus	  community	  about	  ATD:

•	  ATD	  is	  a	  standing	  agenda	  item	  
in	  mee<ngs	  such	  as	  Academic	  Senate	  
and	  College	  Council.

•	  We	  have	  distributed	  two	  
issues	  of	  our	  monthly	  ATD	  
newsleRer,	  ATDetails.

•	  Core	  and	  Data	  Team	  members 	  
are	  talking	  with	  faculty	  and	  staff	  
members	  one-‐on-‐one	  about	  ATD.

•	  Core	  and	  Data	  Team	  Leaders	  
have	  shared	  data	  with	  math	  and	  
language	  arts	  faculty.	  

Our	  Data	  Coach,	  Kriesta	  
Watson,	  visited	  West	  on	  March	  21	  to	  
discuss	  conduc<ng	  addi<onal	  focus	  
groups	  and	  developing	  our	  

Implementa<on	  Proposal.	  	  Twenty-‐
three	  Team	  members	  engaged	  with	  
her	  in	  robust	  discussion	  about	  
qualita<ve	  data	  collec<on	  and	  
student	  success	  strategies.	  

Core and Data Team members at 
the D.R.E.A.M. Conferene

(photo on right)

West’s Student Success 
Committee (a committee of 
the Academic Senate) has 
adopted the Achieving the 
Dream framework to 
accomplish its goal of 
increasing student success. 

Next Meetings
Student Success/ATD Core 
Team: April 11 at 2:30  pm in 
Winlock
ATD Data Team: April 30 at 
2:30 pm, venue TBA

Achieving the Dream uses a 
student-centered model of 
institutional improvement 
focused on creating a culture 
of evidence in which data and 
inquiry drive broad-based 
institutional efforts to close 
achievement gaps and 
improve student outcomes 
overall.

Core Team Responsibilities
•Identify existing values, 
assumptions, structures, and 
systems at the college that 
nurture and impede student 
success

•Consider leverage points to 
improve student outcomes, 
lead a process for setting 
institutional priorities, goals, 
and strategies

•Perform an inventory of 
policy and practice barriers 
that inhibit student success

•Engage students, faculty, 
community members, and 
others in dialogue about the 
analysis and proposed goals 
and strategies

•Ensure that strategies are 
aligned with the college 
budget, strategic plan, and 
other major initiatives in order 
to promote sustainability

•Provide leadership to spread 
a culture of inquiry, reflection, 
and commitment to student 
success throughout the 
college

Data Team Responsibilities
•Develop a candid analysis of 
the college’s performance 
with respect to student 
outcomes, with a special 
focus on low-income 
students, students of color, 
and others who face barriers 
to success

•Examine quantitative and 
qualitative data and present 
findings in a clear and 
compelling way that show 
where the college is doing 
well and where it needs to 
improve

•Seek involvement of 
students and faculty to 
identify strengths and 
weaknesses of current 
college policies, structures, 
and services

•Aid the Core Team in 
engaging students, faculty, 
community members, and 
others in dialogue about the 
analysis and proposed goals 
and strategies
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Core Team 
Nabil Abu-Ghazaleh
Aracely Aguiar
Mary-Jo Apigo, 
Administrative Leader
Patricia Banday* 
Sue de Bord
Farrah Esmaeili 
Adrienne Foster*
Judith-Ann Friedman*
Jiovanni Hylton
Marilyn Ingram
Norma Jacinto*
Durrell Levy* 
Clare Norris*, 
Faculty Leader
Ashok Patil* 
Mark Pracher*
Karen Quitschau*
Besty Regalado 
Matthew Robertson*
Tim Russell*
Robert Sprague
Buck Stapleton
Vidal Valle*
Angel Viramontes
Helen Young

Data Team
Celena Alcala
Elizabeth Bell, Co-Chair
Patricia Banday*
Holly Bailey-Hofmann
Meric Keskinel
Betsy Regalado
Matthew Robertson*
Tim Russell*
Nancy Sander
Rebecca Tillberg, 
Co-Chair 
Beraki Woldehaimanot

*Student Success 
Committee Members

Fostering STUDENT SUCCESS at West

http://www.wlac.edu/studentsuccess/atd
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Upcoming Details
By Clare Norris and Mary-Jo Apigo, Core 
Team Leaders
The	  Core	  and	  Data	  Teams’	  trained	  
facilitators	  will	  be	  conduc<ng	  more	  focus	  

groups	  with	  targeted	  popula<ons,	  like	  
online	  students.	  

On	  April	  13,	  LACCD	  ATD	  College	  
Leaders	  will	  meet	  to	  share	  reflec<ons	  

about	  the	  D.R.E.A.M.	  Conference	  and	  
share	  Implementa<on	  Plan	  DraPs.	  	  Also,	  
Vice	  Chancellor	  Yasmin	  Delahoussaye	  is	  

leading	  the	  draP	  of	  an	  ATD	  Pathways	  
Grant	  focusing	  on	  first-‐<me	  students	  and	  
on	  math	  progression.	  

According	  to	  the	  ATD	  Implementa<on	  
Proposal	  Guidelines,	  “All	  Achieving	  the	  

Dream	  Colleges	  are	  required	  to	  submit	  a	  

draP	  and	  final	  implementa<on	  proposal.	  	  
[Our]	  final	  implementa<on	  proposal	  will	  
serve	  as	  a	  pla_orm	  for	  [our]	  student	  

success	  work	  for	  the	  next	  four	  years	  and	  
beyond.”	  The	  recommended	  submission	  
date	  for	  the	  draP	  is	  April	  15.	  	  The	  final	  
version	  is	  due	  May	  15.	  	  Over	  the	  next	  two	  

months,	  the	  Core	  Team	  will	  be	  hard	  at	  
work	  developing	  West’s	  Implementa<on	  
Proposal.	  	  

Mark	  your	  calendars	  for	  April	  16-‐18	  
when	  our	  coaches,	  Don	  Cameron	  and	  
Kriesta	  Watson,	  will	  be	  on	  campus	  

coaching	  us	  on	  comple<ng	  our	  
Implementa<on	  Proposal	  draP	  and	  other	  
next	  steps.	  	  

STUDENTalk
By Durrell Levy, ASO President

When	  I	  aRended	  the	  

2011	  Leadership	  
Retreat	  on	  campus	  and	  
saw	  that	  there	  were	  
faculty	  members	  
working	  diligently	  to	  

come	  together	  and	  help	  
students	  succeed,	  the	  first	  thought	  that	  
came	  to	  my	  mind	  was	  Glory	  Hallelujah!	  A	  
movement	  known	  as	  Achieving	  The	  Dream	  
was	  in	  the	  making,	  and	  I	  was	  honored	  to	  be	  

chosen	  to	  take	  part	  in	  one	  of	  the	  
workshops.	  

At	  the	  retreat,	  there	  were	  breakout	  
sessions	  where	  aRendees	  could	  meet	  and	  
discuss	  various	  topics	  that	  foster	  student	  

success.	  One	  topic	  that	  I	  found	  most	  
interes<ng	  was	  Mirror,	  Mirror	  on	  the	  Wall,	  
What	  Can	  I	  Do	  Best	  of	  All?	  This	  discussion	  
was	  about	  what	  each	  of	  us	  can	  do	  to	  help	  
students	  succeed.	  My	  main	  objec<ve	  was	  to	  

push	  students	  to	  succeed,	  just	  as	  I	  push	  
myself	  to	  succeed.	  I	  want	  all	  students	  to	  
have	  a	  clear	  understanding	  of	  what	  it	  means	  
to	  have	  an	  educa<on	  and	  to	  know	  what	  it	  
means	  to	  be	  educated.	  The	  Fishing	  for	  

Evidence	  discussion	  was	  also	  an	  interes<ng	  
topic.	  Faculty	  and	  staff	  discussed	  what	  
informa<on	  is	  not	  being	  revealed	  to	  
students	  and	  what	  is	  already	  available	  to	  
students	  and	  how	  to	  distribute	  the	  

knowledge	  more	  accurately	  such	  that	  all	  

students	  have	  reliable	  informa<on.	  
I	  thought	  the	  Retreat	  was	  a	  stepping-‐

stone	  to	  future	  genera<ons	  who	  will	  be	  
aRending	  West	  LA	  College	  because	  they	  
will	  be	  well	  prepared	  to	  succeed	  at	  the	  

community	  college	  level.	  I	  leP	  the	  Retreat	  
knowing	  that	  there	  is	  a	  group	  of	  people	  
who	  share	  the	  same	  concerns	  and	  insights	  
that	  I	  do	  about	  student	  success.	  Hopefully,	  
there	  will	  be	  more	  retreats	  to	  come	  and	  

more	  ideas	  flowing	  from	  our	  fellow	  faculty	  
and	  staff	  members	  about	  what	  benefits	  
students	  and	  how	  we	  all	  can	  work	  to	  
improve	  student	  outcomes.	  	  	  

With	  that	  said,	  I	  close	  with	  the	  words	  

from	  Dr.	  Mar<n	  Luther	  King,	  Jr.:	  “The	  
func<on	  of	  educa<on	  is	  to	  teach	  one	  to	  
think	  intensely	  and	  to	  think	  cri<cally.	  
Intelligence	  plus	  character	  –	  that	  is	  the	  
goal	  of	  true	  educa<on.”	  	  
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Data Bytes
Update from the Data Team

By Rebecca Tillberg, Dean of Research 
and Planning, Data Team Co-Chair

Twelve members of West's Achieving 
the Dream (ATD) Core and Data 
Teams participated in the ATD 
D.R.E.A.M. conference in Dallas 
February 28-March 2.  The event was 
huge, with over 1,500 attendees from 
community colleges across the 
country.  The purpose of the 
conference was to enable college 
teams to improve student 
achievements by refining college 
priorities and developing the 
strategies that will be included in the 
implementation plan for the next 
three years' efforts and beyond.  

West's team members attended a 
wide array of workshops and 
breakout sessions about topics 
ranging from Moving from Equality to 
Equity to Improving Developmental 
Education Instruction and Support: 
Lessons from Rigorous Research to 
Weathering the Storm(s): Helping 
Low Income Students Stay in School.

The conference incorporated 
opportunities for team time, which 
West's team, under the skilled 
leadership of Core Team/Student 
Success Committee co-chairs Clare 
Norris, Judith-Ann Friedman, and 
Mary-Jo Apigo, used to the utmost.  
There was excellent and productive 
sharing of learnings and discussion of  
ways forward.  The result was a 
strong team-building experience, rich 
in new ideas about student success.

This month’s CoreNerd is Angel 
Viramontes.  He is West’s 

Recruitment Coordinator.  FUN 
FACT: He has a baby girl arriving 

May 2012.

Look who got CoreNerd!

http://www.wlac.edu/studentsuccess/atd
http://www.wlac.edu/studentsuccess/atd
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CORErespondence
Core Team News
Clare Norris and Mary-Jo Apigo, Core Team Leaders

The	  second	  annual	  Student	  Poster	  
Showcase	  was	  held	  on	  May	  15	  (see	  
photos	  above).	  	  Out	  of	  130	  posters,	  
prizes	  were	  awarded	  in	  six	  categories	  
divided	  by	  transfer,	  developmental	  levels	  
and	  group,	  and	  individual.	  	  In	  support	  of	  
the	  Showcase,	  the	  Academic	  Senate	  
unanimously	  approved	  a	  moHon	  to	  
discuss	  ways	  to	  insHtuHonalize	  this	  
student	  success	  effort	  at	  the	  first	  
meeHng	  of	  the	  Fall	  2012	  semester.	  

The	  Student	  Success	  CommiNee/
ATD	  Core	  Team	  met	  and	  reviewed	  the	  
ImplementaHon	  Proposal	  DraQ.	  	  Team	  
members	  who	  missed	  April’s	  ATD	  coach	  
visit	  asked	  quesHons	  about	  the	  proposal	  
and	  gave	  feedback.	  	  

ATD	  Core	  and	  Data	  teams	  have	  
been	  working	  on	  West’s	  three	  
intervenHon	  strategies	  and	  the	  ATD	  
Principle	  of	  broad	  engagement:	  

BROAD	  ENGAGEMENT.	  West’s	  
Student	  Success	  CommiNee	  and	  ATD	  
Team	  Leaders	  hosted	  an	  Open	  Forum	  to	  
discuss	  West’s	  ImplementaHon	  Proposal	  
DraQ.	  	  They	  presented	  and	  discussed	  a	  
Hmeline	  of	  West’s	  involvement	  in	  ATD.	  	  
The	  presentaHon	  can	  be	  viewed	  at	  
hNp://www.wlac.edu/studentsuccess/

atd/atddocuments/ATD-‐
OpenForum5-‐16-‐12.pptx.pdf.	  ANendees	  
discussed	  equity	  issues	  and	  data,	  the	  
selecHon	  of	  the	  measurable	  goals	  set	  in	  
the	  Proposal,	  and	  ways	  for	  all	  divisions	  to	  
develop	  their	  own	  student	  success	  plans	  
and	  goals.	  	  RepresentaHves	  from	  the	  
Counseling	  Division	  offered	  their	  
division’s	  feedback	  on	  the	  Proposal	  and	  
on	  the	  upcoming	  LACCD	  Counseling	  
Division	  meeHng.	  	  

NAVIGATING	  WEST.	  	  The	  ATD	  
Faculty	  Leader	  met	  with	  some	  members	  
of	  West’s	  Counseling	  Division	  and	  its	  
chair	  to	  discuss	  the	  Naviga&ng	  West	  
intervenHon	  outlined	  in	  the	  Proposal.	  	  
They	  discussed	  Welcome	  Day	  and	  ways	  
to	  distribute	  a	  student	  services	  
informaHon	  sheet	  for	  students.	  	  They	  
also	  considered	  possible	  ways	  to	  
implement	  faculty	  advising	  at	  
West.	  West	  Counseling	  faculty	  aNended	  
the	  LACCD	  Counseling	  Division	  meeHng	  
with	  Vice	  Chancellor	  Yasmin	  
Delahoussaye,	  the	  District	  Academic	  
Senate	  President,	  and	  1st	  Vice	  President	  
concerning	  student	  success	  issues	  
including	  faculty	  advising	  and	  personal	  
development	  courses.	  	  The	  District	  

Counseling	  Division	  will	  examine	  these	  
issues	  this	  summer,	  and	  West’s	  
Counseling	  faculty	  will	  update	  the	  Core	  
Team	  as	  new	  developments	  arise.

ENHANCED	  TUTORING.	  The	  Core	  
Team	  will	  work	  with	  interested	  faculty	  
and	  staff	  to	  plan	  the	  enhanced	  tutoring	  
component.

PROFESSIONAL	  DEVELOPMENT.	  
Clare	  Norris,	  West’s	  ATD	  Faculty	  
Coordinator,	  aNended	  Mt.	  San	  Antonio	  
College’s	  Developmental	  EducaHon	  
Conference,	  Parachutes	  &	  Ladders:	  Heart	  
and	  Soul	  of	  the	  Classroom	  where	  she	  saw	  
Jeffery	  Duncan-‐Andrade	  give	  his	  talk	  
Htled,	  “Note	  to	  Educators:	  Hope	  
Required	  when	  Growing	  Roses	  in	  
Concrete”	  hNp://tedxtalks.ted.com/
video/TEDxGoldenGateED-‐Jeff-‐
Duncan-‐-‐2.	  	  In	  the	  talk	  he	  addressed	  
issues	  of	  equity	  and	  the	  unique	  needs	  of	  
students	  of	  color	  who	  are	  dealing	  with	  
poverty	  and	  violence	  in	  their	  
communiHes.	  	  This	  summer	  West’s	  Core	  
Team	  will	  explore	  offering	  our	  own	  
professional	  development	  opportuniHes	  
that	  would	  inspire	  West	  faculty	  and	  staff	  
to	  expand	  and	  enhance	  our	  pracHces	  
related	  to	  student	  success.

Student Poster Showcase, 
5.15.12 (photos on right)

West’s Student Success 
Committee (a 
committee of the 
Academic Senate) has 
adopted the Achieving 
the Dream framework 
to accomplish its goal 
of increasing student 
success. 

Upcoming Events
Student Success/ATD 
Core Team Meeting
June 6 ⏐ July 11 ⏐ Aug 1 
2:30 p.m.⏐ Winlock

ATD Data Team Meeting 
June 11 ⏐ July 9
2:30 p.m. ⏐ PCR

Graduation 
June 5 ⏐ 5:00 p.m.
Graduation Lawn
Welcome Day 
August 24

Achieving the Dream uses a 
student-centered model of 
institutional improvement 
focused on creating a 
culture of evidence in which 
data and inquiry drive broad-
based institutional efforts to 
close achievement gaps and 
improve student outcomes 
overall.

ATD Implementation 
Proposal 
(Approved by West’s Academic 
Senate on May 22, 2012)
 
ATD College Priorities
• Successful completion 

of the English 
sequence from English 
21 through English 101

• Successful completion 
of Elementary Algebra 
through Intermediate 
Algebra

• Successful 
achievement of 
degrees and 
certificates

Intervention Strategies 
• Enhanced Tutoring
• Professional 

Development
• Navigating West 

(Enhanced 
Communication with 
Students)

View the full Proposal at 
http://www.wlac.edu/
studentsuccess/atd/
atddocuments/
West_ATD_Implementation
_Proposal.pdf 
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Fostering STUDENT SUCCESS at West Core Team 

Nabil Abu-Ghazaleh
Aracely Aguiar
Mary-Jo Apigo, 
Administrative Leader
Patricia Banday* 
Sue de Bord
Farrah Esmaeili 
Adrienne Foster*
Judith-Ann Friedman*
Jiovanni Hylton
Marilyn Ingram
Norma Jacinto*
Gabriel Brown* 
Clare Norris*, 
Faculty Leader
Ashok Patil* 
Mark Pracher*
Karen Quitschau*
Besty Regalado 
Matthew Robertson*
Tim Russell*
Robert Sprague
Buck Stapleton
Vidal Valle*
Angel Viramontes
Helen Young

Data Team
Celena Alcala
Chuck Amaugo
Elizabeth Bell, Co-Chair
Patricia Banday*
Holly Bailey-Hofmann
Meric Keskinel
Art Lara
Betsy Regalado
Matthew Robertson*
Tim Russell*
Nancy Sander
Rebecca Tillberg, 
Co-Chair 
Beraki Woldehaimanot

*Student Success 
Committee Members

“The Student Poster Showcase 
is a unique chance for students 
and faculty to meet on neutral 
ground, see what work students 
are doing in different 
disciplines, and celebrate 
learning.” 
 
 - Holly Bailey-Hofmann, 
 Associate Professor of English, 
 ATD Data Team Member, 
 Student Showcase Founder

http://www.wlac.edu/studentsuccess/atd
http://www.wlac.edu/studentsuccess/atd
http://www.wlac.edu/studentsuccess/atd/atddocuments/ATD-OpenForum5-16-12.pptx.pdf
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Upcoming Details
By Clare Norris and Mary-Jo Apigo, Core 
Team Leaders

We	  are	  excited	  to	  roll	  out	  West’s	  first	  annual	  
Welcome	  Day	  for	  students	  on	  Friday,	  August	  
24th	  as	  the	  culmina=ng	  event	  of	  Flex	  Week.	  	  

(See	  flyer	  on	  right).	  	  	  Welcome	  Day	  will	  give	  
students	  an	  opportunity	  to	  get	  a	  head	  start	  on	  
the	  semester.	  	  They	  can	  buy	  their	  books,	  meet	  
their	  instructors,	  or	  take	  a	  campus	  tour.	  	  It	  will	  
include	  a	  campus	  resource	  fair	  where	  faculty,	  
staff,	  and	  administrators	  welcome	  new	  and	  
returning	  students	  to	  West.	  West’s	  Core	  Team	  
will	  work	  with	  the	  Academic	  Senate	  Execu=ve	  
CommiMee	  and	  ASO	  on	  planning	  Welcome	  
Day	  this	  summer.
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STUDENTalk

By Mister 
Cavanaugh 
Searcy, West 
ASO Chief 
Justice Officer

As	  the	  current	  Chief	  Jus=ce	  of	  the	  
Associated	  Student	  Organiza=on	  here	  
at	  West	  Los	  Angeles	  College,	  my	  job	  is	  
to	  be	  the	  voice	  of	  the	  students	  and	  
address	  the	  needs	  and	  concerns	  of	  the	  

students	  to	  the	  fullest.	  When	  I	  heard	  
about	  Achieving	  the	  Dream	  (ATD)	  and	  
the	  purpose	  of	  this	  ini=a=ve	  to	  help	  
more	  students	  succeed,	  I	  knew	  that	  not	  
only	  I,	  but	  all	  ASO	  members	  must	  give	  

our	  full	  support	  to	  this	  ini=a=ve.	  In	  our	  
current	  situa=on,	  due	  to	  the	  state	  
budget	  and	  budget	  cuts	  to	  the	  
community	  colleges,	  many	  of	  the	  
programs	  that	  have	  been	  in	  the	  service	  

of	  improving	  student	  success	  have	  been	  
severely	  affected.	  ATD	  allows	  not	  only	  
faculty	  members	  and	  students	  to	  
collaborate,	  but	  it	  can	  also	  help	  West	  
LA	  College	  deal	  with	  problems	  from	  

mul=ple	  perspec=ves.	  The	  Achieving	  
the	  Dream	  ini=a=ve	  provides	  West	  with	  
another	  outlet	  for	  students	  to	  have	  
success.	  

	  

This month’s CoreNerd is Matt 
Robertson.  He is an Associate 

Professor in Mathematics.  
FUN FACT: He is an internationally-

ranked chess player.

Look who got CoreNerd!

Data Bytes
Update from the Data Team

By Rebecca Tillberg, Dean of Research & Planning & Data Team Co-Chair

The Data Team is happy to welcome two new members to the group:  Art Lara, Admissions 
and Records, and Chuck Amaugo, Financial Aid.  They have brought new perspectives and 
insights to the analysis of data, and we are excited to expand our connections on campus.

A new data tool is available – The 3CSN, a collaboration between California community 
colleges, the Research and Planning Group, and the State Chancellor’s Office, has recently 
released the Basic Skills Cohort Tracker.  The tool is on the web and anyone can use it.  If 
you would like to explore the data yourself, this is where to look: http://3csn.org/basic-skills-
cohort-tracking-tool/. 

The Data Team is using this new data tool to assess the progress of students who begin 
English and Math two levels below transfer level, English 21 and Math 115/117.  We have 
found that if we track the English enrollment of students over three years (Fall 2008-Spring 
2011), that out of a starting cohort of 269 students, 18% successfully complete transferable 
English 101.  If we track the Math enrollments, out of an initial group of 323 students, 12% 
successfully completed Math 125/128 (one level below transfer) within three years (Fall 2008-
Spring 2011).

We delved more deeply into the data to see if there are differences by gender, ethnicity, age 
group or receipt of financial aid.  One prominent finding related to receipt of financial aid. For 
the English cohort, participation in EOPS made a significant difference in success:  students 
who received no aid had a 10% success rate, while EOPS participants had a 32% success 
rate.  For the Math cohort, EOPS made little difference:  13% for students with no financial aid, 
and 10% for EOPS participants. 

By looking at tracking data, we were able to identify several points at which students can fall 
out of the sequence:  first, successfully completing the course; and second, returning for the 
next course.  One of the striking findings we noticed was that despite the 44% success rate at 
the first level of Math, the large majority of students returned for the next course in the 
sequence.  However, only about a third of the group who continued to the second level 
successfully completed.  This tends to indicate that students are persisting despite low odds of 
success.  A similar pattern holds in the English sequence.

Some of the reports the Data Team has used are posted at the ATD website:  http://
www.wlac.edu/studentsuccess/atd/datateam.html.

As we talked about the findings so far, we identified many more questions that need 
answering.  As usual, as research is done, more research is needed.  If you would like to join 
these conversations, please come to a Data Team meeting, the 2nd Monday of the month at 
2:30.  See the ATD meeting dates on the reverse side in the gray bar on the left.

http://www.wlac.edu/studentsuccess/atd
http://www.wlac.edu/studentsuccess/atd
http://3csn.org/basic-skills-cohort-tracking-tool/
http://3csn.org/basic-skills-cohort-tracking-tool/
http://3csn.org/basic-skills-cohort-tracking-tool/
http://3csn.org/basic-skills-cohort-tracking-tool/
http://www.wlac.edu/studentsuccess/atd/datateam.html
http://www.wlac.edu/studentsuccess/atd/datateam.html
http://www.wlac.edu/studentsuccess/atd/datateam.html
http://www.wlac.edu/studentsuccess/atd/datateam.html
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CORErespondence
Core Team News
Clare Norris and Mary-Jo Apigo, Core Team Leaders

Here	  is	  an	  update	  on	  West’s	  
three	  interven2on	  strategies:	  

NAVIGATING	  WEST.	  	  We	  con2nue	  
work	  on	  assessing	  West’s	  first	  
Semester	  Kickoff.	  	  We	  conducted	  
surveys	  of	  ten	  Language	  Arts	  classes	  
and	  captured	  results	  from	  75	  students	  
who	  aEended	  the	  Kickoff	  and	  170	  
students	  who	  did	  not	  aEend.	  	  We	  also	  
conducted	  a	  focus	  group	  with	  

students	  who	  aEended.	  	  The	  Data	  
Team	  will	  be	  analyzing	  the	  data	  at	  its	  
next	  mee2ng.	  

ENHANCED	  TUTORING.	  The	  
Language	  Arts	  and	  Mathema2cs	  
Divisions	  are	  mee2ng	  with	  our	  ATD	  
coaches	  during	  their	  upcoming	  visit	  to	  
discuss	  the	  next	  steps	  for	  enhancing	  
West’s	  tutoring	  to	  increase	  success	  
rates,	  par2cularly	  through	  our	  math	  

and	  English	  sequences.	  	  Division	  
faculty	  members	  are	  eager	  to	  work	  
with	  Learning	  Center	  faculty	  and	  staff	  
members	  on	  enhancing	  our	  tutoring	  
program.	  	  One	  specific	  goal	  is	  to	  set	  
up	  in-‐class	  tutoring	  for	  some	  math	  
classes	  this	  spring.

PROFESSIONAL	  DEVELOPMENT.	  	  
West’s	  Student	  Success	  teams	  are	  

eagerly	  an2cipa2ng	  this	  year’s	  
Leadership	  Retreat,	  scheduled	  for	  
November	  30th.	  

One	  professional	  development	  
opportunity	  available	  to	  all	  LACCD	  
instructors	  is	  FTLA,	  the	  Faculty	  
Teaching	  and	  Learning	  Academy.	  	  The	  
program	  is	  designed	  “to	  foster	  the	  
highest	  standards	  of	  teaching	  and	  
learning	  scholarship	  and	  to	  encourage	  

the	  development	  of	  ins2tu2onal	  
cultures	  and	  environments	  that	  are	  
learning-‐centered	  and	  technologically	  
advanced.”	  	  You	  are	  invited	  to	  apply	  to	  
par2cipate	  in	  the	  Winter/Spring	  2013	  
cohort	  by	  the	  November	  21	  deadline.	  	  

The	  applica2on	  can	  be	  accessed	  
at	  	  hEp://]la.laccdssi.org/
2012/10/08/apply-‐for-‐]la-‐2013-‐
cohort-‐15/.

ATD Coach Visit, 10.29.12
(photos on right)

West’s Student Success 
Committee (a 
committee of the 
Academic Senate) has 
adopted the Achieving 
the Dream framework 
to accomplish its goal 
of increasing student 
success. 

Upcoming Events
Student Success/ATD 
Core Team Meeting
Nov 7 | Dec 5
2:30 pm⏐ Winlock

ATD Coach Visit
October 29 and 30 

Faculty Teaching & 
Learning Academy 
(FTLA)
Begins on Jan 15, 2013 
Application Deadline: 
Nov 21, 2012
ATD Data Team Meeting 
TBA

Achieving the Dream uses a 
student-centered model of 
institutional improvement 
focused on creating a 
culture of evidence in which 
data and inquiry drive broad-
based institutional efforts to 
close achievement gaps and 
improve student outcomes 
overall.

ATD College Priorities
• Successful completion 

of the English 
sequence from English 
21 through English 101

• Successful completion 
of Elementary Algebra 
through Intermediate 
Algebra

• Successful 
achievement of 
degrees and 
certificates

Intervention Strategies 
• Enhanced Tutoring
• Professional 

Development
• Navigating West 

(Enhanced 
Communication with 
Students)

View the full Proposal at 
http://www.wlac.edu/
studentsuccess/atd/
atddocuments/
West_ATD_Implementation
_Proposal.pdf 
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Fostering STUDENT SUCCESS at West

Core Team 
Nabil Abu-Ghazaleh
Aracely Aguiar
Mary-Jo Apigo, 
   Administrative Leader
Patricia Banday* 
Sue de Bord
Farrah Esmaeili 
Adrienne Foster*
Judith-Ann Friedman*
Jiovanni Hylton
Marilyn Ingram
Norma Jacinto*
Gabriel Brown* 
Clare Norris*, 
    Faculty Leader
Ashok Patil* 
Mark Pracher*
Karen Quitschau*
Besty Regalado 
Matthew Robertson*
Tim Russell*
Melinda Smith
Robert Sprague
Buck Stapleton
Vidal Valle*
Angel Viramontes
Helen Young

Data Team
Celena Alcala
Linda Alexander
Chuck Amaugo
Elizabeth Bell, Co-Chair
Patricia Banday*
Art Lara
Betsy Regalado
Matthew Robertson*
Tim Russell*
Nancy Sander
Rebecca Tillberg, Co-Chair 
Beraki Woldehaimanot

*Student Success 
Committee Members

This month’s CoreNerd is 
Melinda Smith.  

She is a Health Education and 
Yoga Professor. 

FUN FACT:
 She loves to travel and has 
been to over 35 countries.

Look who got 
CoreNerd!
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MATH FIT HELPS 
WLAC PLAN FOR 
SUCCESS
By Bonnie Blustein, Professor of 
Mathematics, West Los Angeles 
College

   	  Math Tutoring Session 

The	  LACCD	  Math	  Faculty	  Inquiry	  
Team	  (FIT)	  is	  a	  project	  ini2ated	  by	  the	  
District	  Math	  CommiEee	  and	  funded	  by	  
the	  District	  Office.	  	  	  Faculty	  members	  from	  

the	  nine	  colleges	  have	  been	  in	  
conversa2on	  (face-‐to-‐face,	  phone	  
conference,	  and	  online	  through	  Linoit)	  
since	  the	  summer	  to	  help	  each	  other	  
develop	  campus-‐specific,	  faculty-‐
generated	  projects	  intended	  to	  increase	  
student	  success	  in	  the	  Algebra	  sequence,	  
mainly	  through	  course	  restructuring.	  

The	  main	  project	  at	  West	  is	  
implementa2on	  of	  a	  three-‐semester,	  12-‐

unit	  integrated	  Elementary	  and	  
Intermediate	  Algebra	  sequence	  (Math	  
123a,	  Math	  123b,	  Math	  123c)	  which,	  if	  
successful,	  will	  replace	  the	  four-‐semester,	  
20-‐unit	  Math	  117-‐118-‐127-‐128	  sequence.	  	  
The	  original	  10-‐unit	  Math	  115-‐125	  
sequence	  will	  remain	  an	  op2on	  for	  the	  
beEer-‐prepared	  student.	  	  Despite	  ongoing	  
problems	  with	  the	  ECD	  system	  and	  
administra2ve	  glitches,	  we	  believe	  it	  will	  

s2ll	  be	  possible	  to	  pilot	  Math	  123a	  in	  
Spring	  2013,	  as	  is	  the	  intent	  of	  the	  FIT	  
project.

ALGEBRA	  PATHWAYS

115
(5	  units)

117
(5	  units) 123A

(4	  units)
115

(5	  units) 118
(5	  units)

123A
(4	  units)

115
(5	  units) 118

(5	  units) 123B
(4	  units)

125
(5	  units)

127
(5	  units)

123B
(4	  units)

125
(5	  units)

127
(5	  units)

123C
(4	  units)

125
(5	  units)

128
(5	  units)

123C
(4	  units)

In	  addi2on,	  the	  project	  is	  aligning	  
Course	  SLOs	  for	  the	  Math	  123	  sequence	  

with	  the	  specific	  learning	  objec2ves	  and	  
with	  the	  textbook,	  and	  developing	  
assessment	  tools.	  It	  is	  collec2ng	  resources	  
that	  can	  be	  used	  to	  strengthen	  tutoring	  
support	  for	  this	  course.

We	  expect	  that	  phasing	  in	  the	  Math	  
123	  sequence	  will,	  addi2onally,	  allow	  the	  
Math	  Division	  to	  add	  sec2ons	  of	  high-‐
demand	  courses	  (notably	  Math	  227,	  
Sta2s2cs)	  and	  possibly,	  in	  the	  long	  run,	  to	  

reduce	  Algebra	  class	  sizes	  to	  40-‐45,	  
bringing	  them	  closer	  to	  the	  district-‐wide,	  
state-‐wide,	  and	  na2onal	  averages.	  	  

Through	  the	  FIT	  project,	  math	  faculty	  
members	  have	  also	  gained	  access	  to	  a	  
sizeable	  District	  database	  of	  math	  
enrollments	  from	  2007	  through	  Spring	  
2012.	  	  We	  were	  trained	  to	  use	  Microso]	  
Access	  and	  Excel	  to	  manipulate	  the	  data.	  	  
Ini2al	  explora2ons	  (albeit	  amateur	  ones)	  

have	  already	  produced	  some	  sugges2ve	  
results.	  	  

For	  example,	  most	  of	  the	  “success	  
rates”	  we	  have	  seen	  to	  date	  have	  been	  
calculated	  as	  a	  percentage	  of	  all	  
enrollments	  that	  led	  to	  a	  grade	  of	  A,	  B,	  C,	  
or	  P.	  	  	  	  It	  is,	  however,	  possible	  to	  calculate	  
the	  percentage	  of	  all	  students	  who	  enroll	  
in	  a	  course	  and	  eventually	  receive	  a	  
passing	  grade,	  perhaps	  a]er	  mul2ple	  

aEempts.	  	  Those	  rates	  typically	  run	  
10%-‐15%	  higher.	  	  In	  Math	  115,	  for	  
instance,	  the	  “official”	  (but	  misleading)	  
success	  rate	  is	  40%.	  	  The	  actual	  rate	  is	  at	  
least	  50%.	  	  

We	  can	  also	  use	  the	  data	  to	  iden2fy	  
ques2ons	  to	  research	  by	  other	  means.	  	  As	  
an	  example,	  consider	  Math	  117-‐118,	  the	  
“slow”	  Elementary	  Algebra	  sequence.	  	  At	  
least	  47%	  of	  the	  students	  who	  passed	  

Math	  117	  went	  on	  to	  complete	  
Elementary	  Algebra	  (Math	  118	  or	  Math	  
115)	  successfully	  in	  LACCD.	  	  The	  remaining	  

53%	  did	  not.	  	  However,	  36%	  (more	  than	  
1/3)	  of	  those	  who	  passed	  Math	  117	  
never	  enrolled	  in	  Math	  118	  at	  all!	  	  
Clearly	  we	  want	  to	  know	  why:	  	  Did	  they	  

drop	  out	  of	  school	  for	  non-‐Math	  related	  
reasons?	  	  Were	  they	  unable	  to	  find	  an	  
open	  sec2on?	  	  Or…	  what?	  	  Only	  17%	  of	  
those	  who	  passed	  Math	  117	  then	  
aEempted	  Math	  118	  and	  did	  not	  

succeed.	  	  
The	  data	  also	  confirm	  anecdotal	  

impressions	  that	  students	  who	  pass	  a	  
Math	  class	  with	  a	  C	  are	  much	  less	  likely	  

to	  succeed	  than	  those	  who	  pass	  with	  an	  

A	  or	  B.	  	  The	  table	  below	  follows	  
students	  (not	  “enrollments”)	  who	  
passed	  Math	  117:	  	  

Grade	  in	  
118

Grade	  in	  117 n/a
PASS NOT Grand	  

Total

A 86 112 25 223

B 101 112 49 262

C 130 125 140 395

Grand	  Total 317 349 214 880

Only	  47%	  of	  those	  who	  passed	  
Math	  117	  with	  a	  C	  and	  enrolled	  in	  Math	  

118	  passed	  it,	  compared	  with	  75%	  of	  
those	  who	  received	  an	  A	  or	  B.	  	  These	  
results	  are	  sta2s2cally	  significant	  (p	  <	  .
001).	  	  	  	  The	  same	  is	  true	  for	  Math	  115	  
and	  every	  other	  math	  class	  that	  has	  

been	  analyzed	  so	  far.	  	  The	  Math	  Division	  
is	  sharing	  these	  results	  among	  the	  
faculty,	  hoping	  to	  encourage	  instructors	  
not	  to	  inflate	  D	  grades	  to	  C	  grades	  in	  a	  
misplaced	  aEempt	  at	  kindness	  that	  will	  

only	  backfire	  when	  the	  student	  moves	  
on	  to	  the	  next	  class.

A	  final	  example,	  again	  using	  Math	  
117.	  	  There	  is	  a	  sta2s2cally	  significant	  
difference	  in	  outcomes	  broken	  out	  by	  

ethnicity.	  	  However,	  there	  is	  also	  a	  
sta2s2cally	  significant	  difference	  in	  
outcomes	  (not	  previously	  iden2fied)	  
among	  Black	  students	  when	  age	  is	  
taken	  into	  account:	  	  Black	  students	  

under	  the	  age	  of	  25	  are	  significantly	  less	  
likely	  to	  succeed	  in	  Math	  117	  than	  
students	  who	  are	  25	  or	  older.	  	  Gender,	  
in	  contrast,	  does	  not	  show	  differen2al	  
success	  rates.

Individual	  
students PASS NOT TOTAL

Black

Under	  25
214	  
(39%) 439 546

25	  and	  over
154	  
(48%) 233 323

Significant	  at	  p<.025

This	  suggests	  that	  Counseling	  
might	  play	  an	  important	  role	  in	  helping	  
Math	  to	  increase	  success	  rates	  among	  
the	  highly	  vulnerable	  popula2on	  of	  

Black	  youth.

http://www.wlac.edu/studentsuccess/atd
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CORErespondence
Core Team News
Clare Norris and Mary-Jo Apigo, Core Team Leaders

West’s	  Student	  Success/ATD	  Teams	  
were	  busy	  this	  summer.	  	  As	  West	  
concludes	  its	  planning	  year	  in	  the	  ATD	  
process,	  the	  Teams	  met	  four	  ?mes	  to	  
plan	  the	  Fall	  2012	  Semester	  Kickoff	  
(formerly	  called	  Welcome	  Day)	  designed	  
to	  address	  the	  ATD	  College	  Priority:	  
successful	  achievement	  of	  degrees	  and	  
cer?ficates.	  	  Faculty,	  staff,	  and	  
administrators	  will	  gather	  on	  August	  24	  
to	  support	  new	  and	  returning	  students	  in	  
geMng	  a	  head	  start	  on	  the	  Fall	  2012	  
semester.	  	  Students	  will	  get	  to	  meet	  their	  
instructors,	  take	  a	  campus	  tour,	  get	  their	  
books,	  join	  the	  Associated	  Students	  
Organiza?on,	  aRend	  a	  Film	  Fes?val	  of	  
Things	  to	  Know	  at	  West,	  get	  free	  samples	  
from	  Café	  West,	  play	  games,	  win	  prizes,	  
and	  hear	  a	  mo?va?onal	  student	  success	  
expert,	  Johnel	  “Mr.	  B”	  Barron	  speak.

ATD	  Core	  and	  Data	  teams	  have	  
been	  working	  on	  West’s	  three	  
interven?on	  strategies:	  

NAVIGATING	  WEST.	  	  West	  will	  have	  
a	  strong	  start	  to	  its	  first	  implementa?on	  
year	  beginning	  with	  the	  August	  24th	  
Semester	  Kickoff.	  	  Visit	  www.WLAC.edu/
Events/Kickoff.html	  for	  the	  event	  
schedule	  and	  more	  informa?on.

District	  counselors	  discussions	  of	  
LACCD	  faculty	  advising	  are	  pending.	  	  
West’s	  Counseling	  faculty	  members	  are	  
s?ll	  poised	  to	  update	  the	  Core	  Team	  as	  
new	  developments	  arise.

ENHANCED	  TUTORING.	  Clare	  
Norris,	  West’s	  ATD	  Faculty	  Coordinator,	  
met	  with	  Learning	  Center	  staff,	  Division	  
Chair,	  and	  Dean	  to	  discuss	  development	  
of	  a	  math	  lab	  in	  the	  Learning	  Center.	  	  
They	  iden?fied	  poten?al	  space	  and	  are	  
eager	  to	  finalize	  math	  lab	  plans	  for	  Fall.	  	  	  

PROFESSIONAL	  DEVELOPMENT.	  	  
The	  Co-‐Chairs	  of	  the	  Student	  Success	  
CommiRee	  will	  lead	  a	  Flex	  Day	  Breakout	  
Session.	  	  It	  will	  include	  an	  update	  on	  
college	  Student	  Success	  efforts	  and	  give	  
them	  an	  opportunity	  to	  contribute	  to	  a	  
focus	  group	  designed	  to	  gauge	  the	  
campus	  climate	  and	  to	  give	  input	  on	  
future	  professional	  development	  
opportuni?es.	  	  

In	  addi?on,	  the	  ATD	  Core	  Team	  Co-‐
Chairs	  will	  lead	  a	  workshop	  on	  August	  22	  
during	  Flex	  Week	  ?tled,	  “Exploring	  
Equity:	  Giving	  Every	  Student	  a	  Fair	  Shot.”	  	  
At	  this	  workshop,	  we	  will	  discuss	  equity	  
and	  invite	  par?cipants	  in	  a	  simula?on	  
where	  they	  will	  get	  to	  BE	  a	  community	  

college	  student	  dealing	  with	  the	  issues	  
many	  of	  our	  students	  face.	  

Dr.	  Nika	  Hogan	  from	  3CSN’s	  	  
Reading	  Appren?ceship	  (RA)	  Project	  led	  
RA	  training	  on	  July	  18	  and	  July	  26,	  2012.	  
Approximately	  15	  members	  of	  West’s	  
community	  experimented	  with	  various	  
RA	  strategies	  and	  discussed	  student	  
barriers	  to	  reading	  discipline-‐specific	  
texts.	  	  We	  also	  prac?ced	  reading	  across	  
disciplines	  to	  model	  the	  student	  
experience	  with	  unfamiliar	  material.	  	  If	  
you’re	  interested	  in	  learning	  about	  
Reading	  Appren?ceship,	  join	  the	  RA	  FIG	  
(Faculty	  Inquiry	  Group).	  	  Look	  for	  
updated	  informa?on.

Project	  LEARN	  (Leading	  and	  
Energizing	  African	  American	  students	  to	  
Research	  and	  Knowledge)	  is	  invi?ng	  
faculty	  members	  to	  par?cipate	  in	  a	  new	  
FIG	  to	  open	  a	  dialogue	  on	  learning	  
processes	  of	  African	  American	  students	  
and	  their	  aMtudes	  toward	  learning.	  	  For	  
more	  informa?on,	  contact	  Rhea	  Williams	  
at	  learn@wlac.edu.	  	  Project	  LEARN	  is	  
also	  star?ng	  a	  professional	  development	  
library,	  especially	  related	  to	  the	  needs	  of	  
African	  American	  students.	  	  Please	  
recommend	  ?tles	  to	  Rhea	  Williams.	  	  

Semester Kickoff planning 
meeting (photos on right)

West’s Student Success 
Committee (a 
committee of the 
Academic Senate) has 
adopted the Achieving 
the Dream framework 
to accomplish its goal 
of increasing student 
success. 

Upcoming Events
Student Success/ATD 
Core Team Meeting
Sept 5 ⏐ Oct 3 ⏐ Nov 7
2:30 pm⏐ Winlock

ATD Data Team Meeting 
June 11 ⏐ July 9
2:30 pm ⏐ PCR

Exploring Equity 
Workshop 
August 22 ⏐ HLRC-4E
11:15 am -12:15 pm 
Semester Kickoff 
August 24 ⏐ 10 am-1 pm
GC Courtyard
Fall Semester Begins
August 27

Achieving the Dream uses a 
student-centered model of 
institutional improvement 
focused on creating a 
culture of evidence in which 
data and inquiry drive broad-
based institutional efforts to 
close achievement gaps and 
improve student outcomes 
overall.

ATD College Priorities
• Successful completion 

of the English 
sequence from English 
21 through English 101

• Successful completion 
of Elementary Algebra 
through Intermediate 
Algebra

• Successful 
achievement of 
degrees and 
certificates

Intervention Strategies 
• Enhanced Tutoring
• Professional 

Development
• Navigating West 

(Enhanced 
Communication with 
Students)

View the full Proposal at 
http://www.wlac.edu/
studentsuccess/atd/
atddocuments/
West_ATD_Implementation
_Proposal.pdf 
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Fostering STUDENT SUCCESS at West Core Team 

Nabil Abu-Ghazaleh
Aracely Aguiar
Mary-Jo Apigo, 
Administrative Leader
Patricia Banday* 
Sue de Bord
Farrah Esmaeili 
Adrienne Foster*
Judith-Ann Friedman*
Jiovanni Hylton
Marilyn Ingram
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Gabriel Brown* 
Clare Norris*, 
Faculty Leader
Ashok Patil* 
Mark Pracher*
Karen Quitschau*
Besty Regalado 
Matthew Robertson*
Tim Russell*
Robert Sprague
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Angel Viramontes
Helen Young

Data Team
Celena Alcala
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Elizabeth Bell, Co-Chair
Patricia Banday*
Holly Bailey-Hofmann
Meric Keskinel
Art Lara
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Matthew Robertson*
Tim Russell*
Nancy Sander
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*Student Success 
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Upcoming Details
By Clare Norris and Mary-Jo Apigo, Core 
Team Leaders

In	  our	  second	  year	  of	  ATD	  par?cipa?on,	  West	  
has	  been	  assigned	  a	  new	  ATD	  Coach,	  Omero	  
Suarez.	  	  He	  is	  currently	  serving	  as	  coach	  at	  

Mission	  College	  and	  is	  the	  former	  Chancellor	  
of	  the	  Grossmont-‐Cuyamaca	  Community	  
College	  District.	  	  We	  are	  eager	  to	  meet	  him	  
and	  use	  his	  exper?se	  to	  benefit	  our	  students.

Keep	  an	  eye	  out	  for	  upcoming	  
professional	  development	  opportuni?es.	  	  We	  
will	  be	  engaging	  faculty	  during	  Flex	  Week	  and	  
Flex	  Day	  to	  get	  input	  on	  professional	  
development	  needs.	  	  Your	  ATD	  Teams	  are	  
eager	  to	  provide	  our	  colleagues	  with	  more	  

chances	  to	  dialogue	  and	  strengthen	  our	  
pedagogical	  skills.	  	  	  	  

If	  you’re	  interested	  in	  joining	  any	  Faculty	  
Inquiry	  Groups	  (FIGs)	  or	  star?ng	  your	  own	  
FIG,	  contact	  Mary-‐Jo	  Apigo	  at	  
apigomj@wlac.edu.	  	  We	  	  had	  a	  great	  Reading	  
Appren?ceship	  training	  during	  the	  summer	  
(see	  image	  below)	  and	  will	  be	  announcing	  

future	  mee?ng	  dates	  and	  training	  
opportuni?es.	  	  In	  addi?on,	  the	  LEARN	  FIG,	  
focusing	  on	  the	  learning	  processes	  of	  African	  
American	  students,	  is	  looking	  for	  members.	  	  

STUDENTalk
By Gabriel 
Brown, West 
ASO President

Changing	  students’	  

lives	  by	  helping	  
them	  succeed	  in	  

aRaining	  their	  educa?onal	  goals	  is	  a	  
dynamic	  mission.	  The	  best	  pedagogue	  
knows	  that	  tangible,	  person-‐to-‐person	  

interac?on	  and	  preparedness	  are	  two	  
of	  the	  most	  important	  aspects	  in	  
keeping	  students	  on	  the	  West	  path.	  The	  
campus-‐wide	  super	  orienta?on	  day,	  Fall	  
2012	  Semester	  Kickoff,	  encompasses	  

many	  tools	  for	  a	  student’s	  success.	  
During	  the	  Semester	  Kickoff,	  students	  
can	  become	  comfortable	  with	  the	  
campus,	  faculty,	  student	  services,	  and	  
ac?vi?es.	  As	  the	  current	  ASO	  President	  

of	  West	  Los	  Angeles	  College,	  my	  job	  is	  
to	  represent	  the	  best	  interests	  of	  the	  
student	  body	  and	  in	  doing	  so,	  I	  have	  
been	  working	  to	  support	  the	  Semester	  
Kickoff	  over	  the	  summer.	  I	  urge	  the	  

college,	  teachers	  and	  students	  to	  
con?nue	  to	  reach	  out	  to	  each	  other	  and	  
support	  this	  effort	  now	  and	  years	  to	  
come.	  	  Semester	  Kickoff	  can	  be	  one	  of	  
the	  first	  lines	  of	  offense	  that	  the	  college	  

has	  to	  help	  a	  student.	  

This month’s CoreNerd is Patty 
Banday.  She is a Coordinator of 
Matriculation Services/Counselor. 
FUN FACT: She has a brand new 

grandson.

Look who got CoreNerd!

Data Bytes
Update from the Data Team

By Clare Norris, ATD Faculty Coordinator and Rebecca Tillberg, Dean of Research & 
Planning & Data Team Co-Chair

This fall West’s ATD Data Team will focus on evaluating our newly implemented 
intervention strategies and on conducting more focus groups to get more input from 
students on the barriers they encounter and how the college can help them overcome 
those barriers.

The Student Success Teams identified these three strategies for evaluating Flex Week 
activities for faculty and the Semester Kickoff for students:

1. The college will develop and distribute a Semester Kickoff (formerly Welcome 
Day) Student Satisfaction Survey.

2. The college will develop and distribute a Flex Week Survey for faculty and staff  
participants.

3. The core and data teams will conduct student Focus Groups (6 weeks later) to 
gain student feedback on Semester Kickoff.

The Teams will also evaluate the effectiveness of the college’s professional development 
efforts, especially those stemming from the ATD Implementation Plan:

1. The college will conduct professional development surveys (immediately 
following the activities and weeks/months later to follow-up on how faculty/staff 
used the training in their areas).

2. Special focus groups targeted to faculty and staff participants will evaluate the 
effectiveness of professional development efforts.

3. Students who interact with faculty and staff participants will be surveyed before 
and after the staff member participates in the activities. 

4. The Campus Climate Survey will be analyzed to evaluate the effectiveness of 
the activities.

5. Observations of the Professional Development Activities will be used to 
evaluate the effectiveness of the activities.

Finally, the Data Team will continue to analyze the college’s data, working with different 
divisions to answer questions about their course successful completion rates, 
persistence rates, and other success data.  The Team leaders will challenge division 
members to consider new ways to increase student learning and completion.  The Data 
Team is always open to input and participation from any member of the West community.
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This LACCD Student Success Initiative-sponsored activity is entitled the Persistence 
Inquiry Project (PIP) and is designed to align with the AtD Implementation plans in 

progress across the district.  
 
PIP seeks to: 
 

● Provide on-site explorations of nearby First Year college success programs 

that have been taken to scale. 
● Enable cross-district conversations on having a common language to talk 

about persistence and completion 
● Create campus teams to complete a Literature Review on student 

persistence and completion in the first year, a self-evaluation of campus strengths and 

weaknesses in this area, short term recommendations that can be accomplished in 1-3 

years, and long term recommendations to be completed in 3-6 years 
● Monitor presentations to local campus committees on key findings 
● Schedule and organize presentations for a district-wide share-out during a 

summit (today) 
● Schedule and organize presentations of each campus’ PIP plan first to the 

SSISC and finally to the Board of Trustees 
● Make appropriate recommendations to shared governance committees and 

the Board regarding policies and procedures related to first year persistence 
 
 
Website: http://bit.ly/laccdpip 



LACCD	  PIP	  Logic	  Model	   	  
Ultimate	  Goal:	  Our	  goal	  is	  to	  define	  and	  improve	  persistence.	  

Goal	  of	  this	  project:	  Expand	  discussion	  and	  inquiry	  around	  increasing	  student	  persistence,	  which	  will	  inform	  
recommendations	  for	  policy	  and	  practice.	  	  

Situation:	  Roughly	  half	  of	  all	  community	  college	  students	  do	  not	  persist	  from	  the	  first	  to	  the	  second	  year	  of	  college.	  As	  a	  district	  community	  of	  stakeholders,	  we	  
will	  make	  policy	  recommendations	  for	  the	  campus	  and	  the	  district	  to	  address	  this	  problem.	  

	  
	  
	  	  	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	   	   	   	   	   	   	   	   	  
	   	   	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

	  
	  

	  

INPUTS	  

	  

ACTIVITIES	  

(	  

	  

OUTPUTS	   OUTCOMES	  
	  	  	  	  Short	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Medium	  	  	  	  	  	  	  	  	  	  	  Long-‐Term	  

PIP	  
members;	  
researchers;	  
campus	  
stakeholder;	  
district	  
resources;	  
literature;	  
experts	  

	  

	  

PIP	  members	  review	  relevant	  
literature	  and	  contribute	  to	  a	  
collective	  understanding	  of	  the	  issue.	  	  

	  

PIP	  members	  identify	  new	  data	  that	  
are	  needed	  to	  better	  understand	  the	  
issues,	  including	  defining	  persistence	  
for	  LACCD.	  

PIP	  members	  consult	  with	  their	  
campus	  stakeholders	  and	  contribute	  
to	  a	  collective	  understanding	  of	  the	  
strengths	  and	  barriers	  as	  perceived	  at	  
each	  campus.	  	  

Survey	  and	  focus	  groups	  on	  defining	  
persistence	  for	  LACCD.	  	  	  	  

A	  collective,	  comprehensive	  
literature	  review	  matrix	  is	  
created	  

Evidence	  (e.g.	  minutes,	  white	  
papers,	  etc.)	  that	  
stakeholders	  have	  been	  
consulted	  from	  each	  of	  the	  9	  
colleges	  is	  created.	  

An	  
environmental	  
scan	  (lit	  
review,	  policy	  
review,	  current	  
practices)	  is	  
completed.	  

A	  set	  of	  
recommendations	  
is	  created	  for	  the	  
district	  and	  for	  each	  
of	  the	  9	  colleges	  is	  
created.	  April	  26,	  
2013	  

	  

Redefine	  
Persistence	  
within	  LACCD.	  	  

The	  results	  of	  the	  
inquiry	  project	  are	  
disseminated	  
throughout	  each	  
campus	  and	  the	  
district.	  Board	  
presentation.	  
Sep.2013	  

	  

Recommendations	  
are	  distributed	  and	  
recognized	  
(whatever	  that	  
means)	  at	  the	  
district	  level	  as	  well	  
as	  at	  each	  of	  the	  9	  
colleges.	  May	  17,	  
2013	  

External	  Factors:	  Student	  life	  situations,	  state	  and	  federal	  policy	  

New	  data	  are	  gathered	  to	  
define	  persistence	  for	  LACCD.	  	  

Assumptions:	  	  Community	  college	  practices	  and	  policies	  can	  have	  an	  effect	  on	  student	  persistence	  

A	  comprehensive	  list	  of	  
current	  local	  college	  practices	  
is	  created.	  

PIP	  members	  solicit	  input	  from	  other	  
relevant	  stakeholders	  and	  sources.	  	  

A	  cohesive	  
analysis	  of	  
strengths	  and	  
barriers	  of	  
current	  practice	  
is	  created	  (Lit	  
Review).	  March	  
8,2013	  
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� Creation of an Implementation Plan for First Year 
� PIP Team Leaders conducting Action Research on 

their Campus 
�  Inquiry Will Focus On: 
� Placement prep 
� Getting students into pathways within the first 

year: 15-20 units  
� College success courses 
� Participate in regular meetings to discuss, refine, 

coordinate, and reflect upon curriculum for the 
course and student progress 
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� Enrollment management in order to facilitate 
and support student enrollment and 
persistence through at least 15-20 units in 
their first year 

� Focus on Data to support dialogues and 
decisions  

�  PIPS will create an Inquiry Team: The teams 
will report to their local student success (aka 
AtD core group) committees as well as to the 
SSISC. 

� January 2013:  Host a Launch Meeting 
� Members of the PIP include: 

¡  Faculty/Administration 
¡  Classified Admissions/Records 
¡  BSI Math/English Faculty 
¡  Faculty from General Education 
¡  Counselor 
¡  Student Representative from Tutoring Centering 
¡  First Year Program Director 
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� Identify a Problem 
� Literature Review 
� Conducting Interviews/Focus Groups 
� Site Visits 
� Review Best Practices and Program Models 
� Recommendations 
� Share Information with Stakeholders 
� Create a New Model at EAST 

� Mission of PIP 
�  Inquiry groups 

identified for each 
campus (PIP Team) 

� Discussed potential 
interviewees/
programs on campus 

� ELAC presented on 
a good example of 
a inquiry 
(Counseling FIG) 

� Literature Review 
matrix presented  
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� PIP Team is 
reading literature 
and pedagogy on 
FYE, retention, 
persistence and 
success for CC 
students. Matrix is 
growing. 

� Work plan will be 
created with 
benchmarks & 
timeline 
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1.	  Introduc0on	  and	  background	  	  

2.	  Team	  structure	  and	  ra0onale	  

Yasmin	  Delahoussaye,	  Vice-‐Chancellor	  

Bob	  Smazenka	  (Mission	  College	  Math	  Chair	  &	  LACCD	  Math	  Council)	  

3.	  Using	  Data	  to	  Improve	  Student	  Success	  
4.	  Redesigning	  Math	  Pathways	  for	  Student	  Success	  
5.	  Suppor0ng	  faculty	  knowledge	  exchange	  &	  resource	  sharing	  

Farah	  Saddigh	  (Harbor	  College	  Math	  faculty)	  

Tom	  Carey	  (Centre	  for	  Research	  in	  Math	  &	  Science	  Educa0on,	  SDSU)	  

6.	  Linking	  with	  the	  California	  Community	  College	  Success	  Network	  

Deborah	  	  Harrington	  (Dean	  of	  Student	  Success	  &	  3CSN	  Execu0ve	  Director)	  

LACCD	  Math	  Faculty	  Inquiry	  Team	  Progress	  Report	  
	  

1	  

1.	  Introduc@on	  and	  background	  	  

•  Part	  of	  our	  	  Achieving	  the	  Dream	  	  	  	  	  	  	  	  	  	  ini0a0ve	  

•  Engage	  Faculty	  (and	  Chairs)	  
•  Leverage	  Ins0tu0onal	  Research	  and	  Informa0on	  Technology	  
•  Use	  Data	  to	  Improve	  Student	  Success	  
•  Analyze	  Cohorts	  and	  Pathways	  

•  Impact	  of	  Exit	  Points	  
•  Impact	  of	  “3	  strikes	  rule”	  on	  colleges	  

•  Evaluate	  Student	  Success	  Interven0ons	  

•  District	  office	  as	  catalyst	  for	  faculty	  team	  collabora0on,	  including	  
•  Led	  by	  District	  Math	  Council	  (Academic	  Senate)	  
•  College	  math	  departments	  and	  Student	  Success	  Ini@a@ve	  teams	  
•  State-‐wide	  3CSN,	  hosted	  by	  LACCD	  
•  Related	  resources	  and	  exper0se	  

•  San	  Diego	  State	  University,	  NSF	  Developmental	  Math	  Collec0on	  

2	  
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2.	  Team	  structure	  and	  ra@onale	  

Target	  Outcomes	  (from	  project	  spec	  at	  LACCD	  Math	  Summit,	  May	  18	  2012)	  
	  
For	  each	  par0cipa0ng	  college:	  

Analysis	  of	  data	  on	  student	  success	  in	  Developmental	  Math	  (Algebra)	  	  
Iden0fy	  requirements	  cri0cal	  to	  improving	  student	  success	  	  
Design	  interven0on	  strategies:	  

	  	  •	  new	  or	  modified	  pathways	  and	  courses,	  	  
	   • class	  scheduling,	  support	  services,	  etc.	  

Schedule	  pilot	  offerings	  in	  Spring	  2013	  
Analysis	  of	  Spring	  2013	  results	  and	  plans	  to	  revise/extend/scale	  up	  

	  Across	  colleges:	  
	  	  	  	  	  	  	  	  	  Develop	  structures	  for	  ongoing	  faculty	  collabora0on	  and	  knowledge	  exchange	  

	  • class	  scheduling,	  support	  services,	  etc.	  
Adapt	  exemplary	  knowledge	  &	  resources	  from	  other	  LACCD	  colleges,	  and/or	  

4	  
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2.	  Team	  structure	  and	  ra@onale	  (cont’d)	  

•  Project	  structure	  designed	  by	  District	  Math	  Council	  	  
	  

•  Colleges	  choose	  their	  interven0on	  focus	  and	  par0cipa0ng	  faculty	  member(s)	  

•  Align	  with	  college	  ATD	  projects	  and	  liaise	  with	  Student	  Success	  Commicee	  

•  Support	  team	  with	  relevant	  exper0se	  
•  Roza	  Ekimyan	  with	  3CSN,	  laision	  with	  LACCD	  District	  office,	  Student	  Success,	  etc.	  
•  Data	  Research	  workshops	  by	  Maury	  Pearl	  and	  Ryan	  Cornner	  (ELAC)	  

	   •  Combine	  individual	  faculty	  work,	  online	  interac0ons	  and	  face-‐to-‐face	  mee0ngs	  
	  
•  Con0nuing	  oversight	  by	  District	  Math	  Council	  members	  

•  Focus	  emerged	  around	  pathways	  (follow	  up	  with	  focus	  on	  engaging	  pedagogies)	  
	  

5	  

3.	  Using	  Data	  to	  Improve	  Student	  Success:	  an	  Example	  

6	  

East	  Los	  Angeles	  	  	  Math	  Advancement	  Program	  (MAP)	  
	  
Summary	  of	  Program	  and	  Data	  from	  Spring	  2012	  
	  

Data	  Suppor1ng	  Crea1on	  of	  MAP	  
	  
Data	  collected	  from	  student	  progress	  in	  our	  tradi0onal	  developmental	  course	  
sequence	  showed	  a	  strong	  rela0onship	  between	  	  
	  
	  	  	  	  	  	  	  	  	  	  	  	  	  <length	  of	  1me	  un1l	  taking	  the	  next	  course	  in	  the	  sequence>	  
	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  and	  	  	  	  	  	  	  <success	  in	  that	  course>	  
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3.	  Using	  Data	  to	  Improve	  Student	  Success	  (2)	  

7	  

Students	  who	  receive	  an	  “A”	  in	  Math	  115	  (Elementary	  Algebra)	  	  
have	  had	  an	  82.8%	  passing	  rate	  in	  Math	  125	  (Intermediate	  Algebra)	  	  
if	  they	  take	  it	  the	  very	  next	  semester.	  
	  
If	  that	  same	  “A”	  student	  waits	  a	  full	  semester,	  then	  the	  passing	  rate	  drops	  to	  63%.	  
	  
If	  they	  wait	  two	  or	  more	  semesters	  (a	  year	  or	  more)	  the	  passing	  rate	  drops	  to	  55.6%.	  
	  
This	  was	  for	  “A”	  students.	  The	  situa0on	  is	  much	  worse	  for	  “B”	  and	  “C”	  students.	  
	  

	  
MAP	  seeks	  to	  solve	  the	  problem	  of	  0me	  gap	  between	  courses	  by	  having	  students	  	  
take	  the	  next	  course	  in	  a	  sequence	  immediately	  aher	  comple0ng	  the	  first	  course.	  
	  

3.	  Using	  Data	  to	  Improve	  Student	  Success	  (3)	  

8	  

Structure	  of	  the	  Modified	  Algebra	  Program	  
	  
l  MAP	  courses	  are	  not	  accelerated	  courses	  –	  they	  are	  compressed	  courses	  that	  	  
	  	  	  	  	  	  run	  for	  a	  half	  semester	  
	  
l  No	  material	  is	  omiced	  –	  the	  same	  material	  is	  covered	  in	  half	  the	  0me	  by	  	  
	  	  	  	  	  	  mee0ng	  twice	  as	  ohen	  
	  
l  MAP	  is	  open	  to	  all	  students	  –	  we	  do	  not	  select	  for	  par0cular	  popula0ons,	  	  
	  	  	  	  	  	  except	  by	  registra0on	  0me	  since	  MAP	  is	  1st	  come	  1st	  served	  
	  
l  MAP	  is	  truly	  a	  program	  –	  students	  must	  acend	  a	  special	  orienta0on,	  and	  	  
	  	  	  	  	  	  there	  is	  an	  addi0onal	  mandatory	  Friday	  session.	  
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3.	  Using	  Data	  to	  Improve	  Student	  Success	  (4)	  

9	  

Spring	  2012	  Data	  	  (1st	  half	  semester,	  Math	  115:	  Elementary	  Algebra)	  

l  72	  students	  were	  ac0ve	  as	  of	  census	  	  
l  70	  were	  retained,	  for	  an	  excep0onally	  high	  reten0on	  of	  97.2%	  =	  70/72	  
l  41	  were	  successful	  (A,	  B,	  or	  C)	  –	  56.9%	  =	  41/72	  
l  Compare	  to	  college	  success	  rate	  of	  45.4%	  
	  

1st	  0me	  students	  formed	  an	  unusually	  large	  popula0on	  in	  MAP:	  
	  

v  For	  1st	  0me	  students	  
ü  62.5%	  passed	  Math	  115	  
ü  Compare	  this	  to	  43.5%	  college	  wide	  for	  Math	  115	  

	  

3.	  Using	  Data	  to	  Improve	  Student	  Success	  (5)	  

10	  

Spring	  2012	  Data:	  Transi0on	  to	  2nd	  course	  (Math	  125)	  
	  
•  39/41	  =	  92.8%	  students	  transi0oned	  to	  Math	  125.	  	  Also	  excep0onally	  high.	  
	  

Spring	  2012	  Data:	  	  2nd	  half	  semester	  (Math	  125)	  
	  
l  39	  of	  the	  original	  students	  were	  ac0ve	  as	  of	  census	  
l  37	  were	  retained,	  for	  a	  reten0on	  of	  94.8%	  =	  37/39	  
l  33	  were	  successful	  –	  84.6%	  =	  33/39	  

l  Compare	  to	  college	  Math	  125	  success	  rate	  of	  45.9%	  

l  For	  this	  small	  sample	  we	  show	  large	  gains	  in	  success	  in	  this	  model.	  
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3.	  Using	  Data	  to	  Improve	  Student	  Success	  (6)	  

Examples	  of	  other	  data	  analyses:	  
•  Pilot	  course	  students	  were	  younger,	  more	  females	  (impacts?)	  
•  Other	  students	  not	  in	  the	  pilot	  115	  were	  allowed	  into	  the	  pilot	  125	  
•  Past	  course	  histories	  were	  analyzed	  to	  examine	  “instructor	  effects”	  
	  

11	  

Spring	  2012	  Data:	  	  2nd	  half	  semester	  (Math	  125)	  

l  For	  students	  that	  began	  as	  1st	  0me	  students	  in	  MAP	  Math	  115,	  

	  	  	  	  	  	  	  	  	  92.3%	  passed	  MAP	  Math	  125	  
	  
l  Compare	  to	  Fall	  2011	  Math	  115	  1st	  0me	  students	  who	  took	  Spring	  2012	  Math	  125:	  

	  	  	  	  	  	  	  	  	  	  46.7%	  passed	  
	  
l  MAP	  could	  poten0ally	  be	  targeted	  at	  1st	  0me	  students	  for	  115/125	  combina0on	  
	  

3.	  Using	  Data	  to	  Improve	  Student	  Success	  (7)	  

12	  

The	  Future	  of	  the	  Modified	  Algebra	  Program	  at	  East	  LA	  College	  

l  Expansion	  within	  the	  department:	  
l  Fall	  2012:	  Two	  tracks	  of	  115/125	  
l  Spring	  2013:	  Two	  tracks	  of	  115/125,	  other	  back-‐to-‐back	  sequences	  
l  of	  241/260	  (funded	  by	  GANAS)	  

l  If	  the	  data	  con0nues	  to	  be	  sa0sfactory,	  move	  towards	  crea0ng	  a	  comprehensive,	  	  
	  	  	  	  	  	  data-‐driven	  program	  that	  leverages	  the	  success	  of	  the	  interven0on	  

	   Challenges	  
	  
•  Decisions	  on	  which	  alternate	  pathways	  to	  offer	  to	  meet	  other	  needs	  
•  Clarify	  for	  students	  that	  MAP	  is	  a	  program,	  not	  just	  a	  course	  
•  Support	  for	  tutors	  appears	  to	  be	  cri0cal	  to	  achieve	  accelerated	  pace	  
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4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  

Basic	  Math	   Intermediate	  
Algebra	  

Elementary	  	  
Algebra	  

Pre-‐
algebra	  

Math	  105/007	   Math	  112	   Math	  115	   Math	  125	  

Tradi0onal	  Pathway	  

Structural	  issues:	  
•  Dura0on:	  length	  of	  0me	  to	  complete	  sequence	  can	  be	  an	  obstacle	  
•  Exit	  points	  and	  gaps:	  students	  pass	  a	  course	  but	  fail	  to	  register	  for	  next	  course	  

•  Or	  can	  not	  immediately	  follow	  up	  with	  next	  course	  
•  Content	  overload:	  some	  students	  need	  more	  0me	  for	  mastery	  
•  Relevance:	  transfer-‐level	  courses	  may	  not	  require	  all	  topics	  (e.g.,	  Sta0s0cs)	  

13	  

But	  our	  students	  have	  different	  needs…	  

4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  
(2)	  

Basic	  Math	   Intermediate	  
Algebra	  

Elementary	  	  
Algebra	  

Pre-‐
algebra	  

Math	  105/007	   Math	  112	   Math	  115	   Math	  125	  

Reduce	  dura0on	  by	  compressing	  sequence:	  
Math	  115	  -‐>	  125	  (back	  to	  back	  in	  one	  term)	  

2012:	  Pierce	  (ASAP),	  LATT,	  City	  
2013:	  LATT	  (as	  single	  course)	  

105	   112	  
2012:	  LATT	  
2013:	  Pierce	  (PI)	  
pre-‐algebra	  immersion	  

14	  

Alg	  I	   Alg	  II	  

2013:	  Mission	  

Other	  op0ons,	  e.g.	  City’s	  “Dual	  School”	  before	  term	  starts	  for	  students	  almost	  ready	  
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4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  (3)	  

Basic	  Math	   Intermediate	  
Algebra	  

Elementary	  	  
Algebra	  

Pre-‐
algebra	  

Math	  105/007	   Math	  112	   Math	  115	   Math	  125	  

Reduce	  content	  overload	  by	  extending	  sequence:	  
Math	  115	   Math	  125	  

Elem	  I	   Elem	  II	   Inter	  I	   Inter	  II	  

Alg	  a	   Alg	  b	   Alg	  c	  

2012:	  Mission,	  West	  

2012:	  Mission	  
2013:	  West	  

Note:	  oPen	  addi@onal	  tutoring	  is	  also	  necessary	  as	  part	  of	  the	  extended	  sequence.	  

15	  

4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  (4)	  

Basic	  Math	   Intermediate	  
Algebra	  

Elementary	  	  
Algebra	  

Pre-‐
algebra	  

Math	  105/007	   Math	  112	   Math	  115	   Math	  125	  

Improve	  relevance	  by	  targe0ng	  content	  as	  prerequisite	  for	  transfer	  course:	  

Pre-‐Sta@s@cs	  
Int.	  Algebra	  

Sta@s@cs	  
(transfer	  level)	  	  

2012:	  regional	  colleges	  
2013:	  Southwest,	  Harbor,	  Valley	  

2013:	  Harbor	  (with	  3CSN)	   Sta@s@cs	  
(transfer	  level)	  	  

Pre-‐Sta@s@cs	  
Algebra	  

16	  

Statway™	  	  	  (two	  semester	  course)	  
2012:	  Pierce	  	  
(with	  Carnegie	  Founda0on	  et	  al)	  
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4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  

Most	  colleges	  are	  adop0ng	  mul0ple	  strategies	  for	  redesigned	  pathways:	  

17	  

4.	  Redesigning	  Developmental	  Math	  Pathways	  for	  Student	  Success	  

Most	  colleges	  are	  adop0ng	  mul0ple	  strategies	  for	  redesigned	  pathways:	  

Offered:	  	  2	  tracks	  of	  accelerated	  combina0on	  of	  Math	  115	  and	  Math	  
125	  (10	  units)	  and	  4	  tracks	  of	  Math	  110	  (5	  units)	  in	  Fall	  2012	  .	  

In	  the	  works:	  	  Course	  Outline	  of	  Pre-‐Sta0s0cs	  Intermediate	  Algebra	  for	  
non-‐STEM	  majors.	  

Will	  be	  Offered:	  	  2	  tracks	  of	  accelerated	  combina0on	  of	  Math	  115	  and	  
Math	  125	  (10	  units)	  and	  2	  tracks	  of	  Math	  110	  (5	  units)	  in	  Spring	  2013.	  

LAVC	  Course	  Redesign	  

In	  the	  works:	  	  Data	  collec0on	  of	  current	  students	  in	  the	  accelerated	  
combina0on	  of	  Math	  115	  and	  Math	  125	  classes	  to	  track	  student	  
success	  in	  their	  future	  classes.	  
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5.	  Suppor@ng	  faculty	  knowledge	  exchange	  &	  resource	  sharing	  

19	  

•  Each	  college	  has	  a	  “refrigerator	  door”	  in	  our	  shared	  online	  workspace	  

•  Each	  team	  member	  follows	  progress	  and	  provides	  feedback	  for	  other	  colleges	  

•  Over	  0me,	  new	  online	  boards	  emerge	  for	  topics	  of	  shared	  interest	  

•  We	  will	  move	  to	  a	  more	  powerful	  plarorm	  (with	  poten0al	  as	  3CSN	  regional	  network)	  

•  We	  also	  plan	  to	  collect	  exemplary	  classroom	  prac0ces	  and	  learning	  resources	  

6.	  Networking	  for	  Success:	  3CSN	  &	  LACCD	  Math	  FIT	  

	  
•  More	  than	  10,000	  faculty,	  administrators,	  and	  students	  represen0ng	  all	  	  
	  	  	  	  	  	  	  112	  CCCs	  are	  part	  of	  the	  California	  Community	  Colleges	  Success	  Network	  
	  

•  It	  starts	  with	  Leadership	  
	  
	  
•  It	  builds	  with	  Communi1es	  of	  Prac1ce	  

•  It	  grows	  through	  Ongoing,	  Recursive	  Prac1ces	  

20	  
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6.	  Networking	  for	  Success:	  3CSN	  &	  LACCD	  Math	  FIT	  (2)	  
	  

Building	  A	  Sustained	  Community	  of	  	  
Prac@@oners	  Focused	  on	  The	  Problem	  

	  

Ground-‐level	  classroom	  prac0ce	  –	  	  
collabora0vely	  planning	  pedagogy,	  

curricula	  and	  resources.	  
	  

22	  

6.	  Networking	  for	  Success:	  3CSN	  &	  LACCD	  Math	  FIT	  (3)	  

•  Over	  35	  Colleges	  &	  150+	  Faculty	  are	  working	  with	  us	  to	  develop	  new	  accelerated	  
English	  and	  Math	  courses	  (100+	  sec0ons	  thus	  far;	  adding	  160+	  this	  year	  )	  	  

•  Plus	  48	  Colleges	  and	  500+	  Faculty	  are	  par0cipa0ng	  in	  a	  rigorous	  project	  to	  
support	  students	  reading	  successfully	  in	  all	  of	  their	  courses	  	  	  

•  Corresponding	  online	  modules	  for	  all	  Communi0es	  of	  Prac0ce	  are	  being	  
developed	  with	  an	  eye	  towards	  crea0ng	  professional	  development	  cer0ficates	  
(including	  for	  our	  newest	  CoP,	  HABITS	  OF	  MIND)	  	  

•  RAP	  modules	  already	  with	  CSU	  Graduate	  Credit	  
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6.	  Networking	  for	  Success:	  3CSN	  &	  LACCD	  Math	  FIT	  (5)	  

Math	  	  
FIT	  

24	  

The	  Way	  Forward	  
•  Spring	  2012	  

–  Pilots	  launched	  
–  Campus	  Visits	  
– Documenta0on	  of	  Efforts	  	  

•  Repository	  of	  Adapta0ons/Case	  Studies	  	  
•  Achieving	  the	  Dream	  Reports	  

•  Fall	  2013	  
– Math	  Faculty	  Teaching	  &	  Learning	  Academy	  
–  Submit	  presenta0on	  proposals	  

•  AMATYC,	  CMC3,	  and	  MAA	  (Math	  Conferences)	  
•  Strengthening	  Student	  Success	  Conference	  
•  AtD	  DREAM	  Ins0tute	  



2/7/13	  

13	  

25	  

Anna	  Bakman	  (LA	  Trade	  Tech)	   	  	  

Bonnie	  Blustein	  	  (LA	  West)	  	  

Carole	  Akl,	  Ryan	  Yamada	  (Mission)	  

Frank	  Ma,	  Farah	  Saddigh	  (Harbor)	  

Lisa	  Deutsch	  (LA	  East)	  	   	  	  

Kathie	  Yoder,	  Kathy	  Yoshiwara	  (Pierce)	  

Naeemah	  Payne	  (City)	  

Susan	  Vo	  (Valley)	  

Zekarias	  Dammena	  (Southwest)	  

Bob	  Smazenka,	  Luz	  Shin	  (District	  Math	  Council)	  

Ques@ons	  and	  Discussion	  

26	  



  

East Los Angeles College
Department of Mathematics

Math Advancement Program (MAP)
Summary of Program and Data

Fall 2012



  

The MAP Team

● Planning committee – Gabriel Castro, Rahim 
Faradineh, Viviana Castellon, Ruben Arenas

● Instructors – Gabriel Castro, Rahim Faradineh, 
Karen Wang, Eddie Hildago 



  

Data Supporting the Creation of MAP

● Data collected from students in our own 
developmental sequence showed a strong 
relationship between <length of time until taking the 
next course in the sequence> and <success in that 
course>.

● Students who receive an “A” in Math 115 
(Elementary Algebra) have an 82.8% chance of 
passing Math 125 (Intermediate Algebra) if they 
take it the very next semester.



  

Data Supporting the Creation of MAP

● If that same “A” student waits a full semester, then 
their chance of passing drops to 63%.

● If they wait two or more semesters (a year or more) 
their chance of passing drops to 55.6%.

● Remember, this was an “A” student. The situation is 
much worse for “B” and “C” students.

● A “B” student has a 51% chance of passing Math 
125.

● For a “C” student, 36%.



  

The Purpose of MAP

● MAP seeks to solve the problem of time lapse 
between courses by giving students the opportunity 
to take the next course in a sequence immediately 
after completing the first course.



  

The Structure of MAP

● MAP courses are not accelerated courses – they are 
compressed courses that run for a half semester.

● No material is omitted – the same material is 
covered in half the time by meeting twice as often.

● MAP is open to all students – we do not select for 
particular populations, except by registration time 
since MAP is 1st come 1st served.

● MAP is truly a program – students must attend a 
special orientation, and there is an additional 
mandatory Friday session.



  

The Structure of MAP

● At the Friday session students work on material 
specially selected by the instructor, or take exams.

● MAP makes extensive use of MyMathLab for both 
homework and review materials.

● MAP students take a common final examination that 
is graded by an instructor who is not teaching the 
course.

● To prevent instructors from treating the two halves 
as one long term, the instructors from the 2nd half are 
different from the first. 



  

The Structure of MAP

● Students are charged a $40 materials fee that 
completely covers the cost of the course textbook 
and MyMathLab for both halves of the term.  
Special thanks goes to the ELAC Engineering 
Department and Pearson Education, Inc. for helping 
us to keep the course costs low for our students.



  

Spring 2012 MAP Pilot

● Two sections in the 1st half, two sections in the 2nd 
half.

● 1st half is Math 115 (Elementary Algebra)
● 2nd half is Math 125 (Intermediate Algebra)



  

Spring 2012 Data
(1st half semester, Math 115)

● 72 students were active as of census 
● 70 were retained, for an exceptionally high retention 

of 97.2% = 70/72
● 41 were successful (A, B, or C) – 56.9% = 41/72
● Compare to college success rate of 45.4%



  

Spring 2012 Data
(Transition to 2nd course, Math 125)

● 39/41 = 92.8% students transitioned to Math 125.  
Also exceptionally high.

● What happened to the 2 students who did not move 
directly to Math 125? Did they drop before census? 
Or did they not begin Math 125 at all?



  

Spring 2012 Data
(2nd half semester, Math 125)

● 39 of the original students were active as of census
● 37 were retained, for a retention of 94.8% = 37/39
● 33 were successful – 84.6% = 33/39
● Compare to college Math 125 success rate of 45.9%
● For this small sample we show large gains in 

success in this model.
● Recall, these are not the same instructors as in the 1st 

half.



  

Spring 2012 Data
(2nd half semester, Math 125 cont.)

● In addition to the 39 students who completed the 1st 
half, we allowed other ELAC students to join during 
the 2nd half to fill the sections.

● 19 students joined during the 2nd half.
● 17 were retained, retention rate of 89.4% = 17/19.
● 11 were successful – 57.9% = 11/19.
● This seems to indicate that the intervention OR the 

preparation from the specific instructors from the 1st 
half had a considerable effect.



  

How Much of the MAP Success is 
Instructor Specific?

● We compare the success rates in MAP to the 
historical success rates in those particular courses 
for those particular instructors.

● Math 115 – 31.6% (averaged) historical success rate 
for those instructors. Compare to 56.9% in MAP.

● Math 125 – 59.8% (averaged) historical success rate 
for those instructors. Compare to 84.6% in MAP for 
students who started in the first half and 57.9% in 
MAP for students who joined during the second 
half.

● What can we conclude?



  

Open Question

● How does the population of self-selecting MAP 
students compare to the general ELAC population? 
Does the make up of this population say something 
about which students are successful under this type 
of intervention?



  

Challenges

● Funding for the units – MAP was originally 
supported by units from a disbanded program, but 
those units have since evaporated.  Now MAP 
comes directly from the departmental allotment.

● Funding for tutoring – The original MAP had 
additional tutoring support, but the funding for the 
special tutors has also disappeared.

● Making students aware that MAP is a program, and 
not just another class to sign up for.



  

The Future of MAP

● Expansion within the department – Additional 
pairings with Math 110 (Prealgebra) and Math 227 
(Statistics)

● Fall 2012: Two tracks of 115/125.
● Spring 2013: Two tracks of 115/125, one track 

125/227
● STEM MAP – Paired STEM courses, such as Math 

241 (Trigonometry) and Math 260 (Precalculus) as 
well as Calculus sequence pairings. Possible funding 
from GANAS/ASSIST grants.
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PAWS 

PAWS – SUMMER 2012 
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SHORT TERM MATH 115/125 

•  Math 115 Fall  2011 -  33 students enrolled 
•  27 students completed course  
•  23 students passed which is 69.7% 

•  Department Avg 49% 
•  Math 125 – Fall 2011 – 51 students enrolled 
•  37 students complete the course 
•  12 students took the short term 8 week 115 
•  11 students passed which is 29.7% 
•  2 of the 12 students passed  

•  Department Avg 39.0% 

SHORT TERM MATH 115/125 

•  Math 115 - Spring 2012-  22 students enrolled 
•  20 students completed course  
•  11 students passed which is 50% 

•  Department Avg 40.3% 
•  Math 125 – Spring – 36 students enrolled 
•  28 students complete the course 
•  3 students took the short term 8 week 115 
•  16 students passed which is 44.4% 
•  1 of the 3 students passed  

•  Department Avg 37.0% 
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SHORT TERM MATH 115/125 

F 2011/S 2012/F 2012 
•  Different instructors  
•  Different textbook/software 
•  One 115 and one 125 
•  Any student could enroll in 

either section 
•  All math 125 students take a 

common final 
•  1 section M-F  3:20p to 5:10p 

Spring 2012 
•  Same instructor s 
•  Combination book /software  
•  Two 115 and two 125 
•  Priority will be for students to 

enroll in both 115/125 
•  All math 125 students take a 

common final 
•  Enroll 1 unit Math 100/ 1 unit Math 

10 
•  1 section M – Th  9:00a – 11:30a 
•  1 section M – Th 1:45p – 4:15p 
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DUAL SCHOOL 

•  Meets M – F from 9:00 am to 10:35 am 
•  Placed in Math 105 
•  If not successful by Sept 28, you will be dropped from 

Math 112 and Transferred to Math 105 



Faculty Teaching and Learning Academy 
 
The LACCD Faculty Teaching and Learning 
Academy, founded in 2008 by the Student 
Success Initiative, is a joint effort between 
the District administration and the District 
Academic Senate to foster the highest 
standards of teaching and learning 
scholarship and to encourage the 
development of institutional cultures and 
environments that are learning-centered 
and technologically advanced. 
 
Academy Objectives 
 
The FTLA is designed to develop a widening community of faculty who: 
 

• Explore and test methods of teaching and learning 
• Facilitate the design of new classroom approaches to student success 
• Increase knowledge and skills in a variety of new learning technologies 
• Contribute to an ongoing dialogue about pedagogy, curriculum, and technology 
• Form strategic partnerships that advance learning-centered practices and 

encourage and reward innovation in teaching and learning 
 
FTLA Website 
 

 



Website:  http://ftla.laccdssi.org/
Class website for homework:  https://canvas.instructure.com/lognin
LARC 227 Los Angeles Valley College
Course Readings:  Chapter one of The College Fear Factor by Rebecca Cox; What the Best 
College Teachers Do by Ken Bain; “Connectivism” by George Siemens; “Getting Ideas into Action: 
Building Networked Improvement Communities in Education” by Bryk, Gomez, & Grunow; other readings as assigned2013

Course Details

FT
LA

FACULTY 
TEACHING & 
LEARNING 
ACADEMY 
COHORT 5
LACCD

Course Description and Objectives

The LACCD Faculty 
Teaching and Learning 
Academy, founded by the 
Student Success Initiative, is 
a joint effort between the 
District Administration and 
the District Academic 
Senate to foster the highest 
standards of teaching and 
learning scholarship and to 
encourage the development 
of institutional cultures and 

environments that are 
learning-centered and 
technologically advanced.

The FTLA is designed to develop a 
widening community of faculty who: 

• Explore and test methods of
teaching and learning;

• Facilitate the design of new
classroom approaches to student 
success;

• Increase knowledge and skills in a
variety of new learning technologies;

• Contribute to an ongoing
dialogue about pedagogy, curriculum, 
and technology

• Form strategic partnerships that
advance learning-centered
practices and encourage and
reward innovation in teaching
and learning

What’s Inside:
Course Requirements	 2
Course Norms/Principles	 3
Overview & Expectations	 3
FTLA Model/Flow Chart of Topics	 4

Each One Bring One; Each One Teach 
One.

https://ftla.laccdssi.org
https://ftla.laccdssi.org
https://canvas.instructure.com/lognin
https://canvas.instructure.com/lognin
https://www.box.com/s/93cwde7p05rf171qat3i
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Our 
Professional 
Learning 
Program
is centered on key 
principles, methods, 
and conceptual 
theories situating 
teaching and 
learning in a 21st 
Century context.

Principles for 
Learning
--Embrace an identity of 
becoming a learner
--Remain open to the 
power and possibility of 
networking
--Consider learning in 
the context of the 21st 
Century
--Remain curious,  
passionate, and 
concerned with why  
and how learning 
matters

Vehicles for 
Learning
--Syllabus Redesign
--First Day Lesson Plan
--Teaching Philosophy 
--Peer Observation
--Linking Instruction & Student 
Support Services Assignment
(Civic & Cross Campus 
Engagement)
--Project and Team-Based 
Learning
--Instructional Technologies 
and Online Resources
--Effective PowerPoint 
Presentations
--Reading Apprenticeship
--ePortfolios/Capstone Projects
--Rubrics

Framework 
for Learning
--Connectivism/Connectivity
--Growth Mindset
--Self-reflective/self-regulated 
learning
--Flipping the classroom
--Engagement & Motivation
--Making practice visible
--Collaborative learning
--4 dimensions: social, 
personal, cognitive, and 
knowledge-building

Materials to bring with you to every 
session:
1. Smartphone (if you have one)
2. iPad or iPod Touch (if you have one)
3. Laptop (if prefer to traditional

desktop computer)
4. Pen & Paper

Course Requirements
The	  2013	  Winter/Spring	  FTLA	  
track	  meets	  the	  requirements	  of	  a	  
three	  unit	  Directed	  Studies	  in	  E
ducation	  course.	  	  	  	  This	  translates	  
to	  approximately	  42	  hours	  of	  face-‐
to-‐face	  instruction,	  with	  
approximately	  12	  additional	  hours	  
spent	  on	  out-‐of-‐class	  collaborative	  
work	  on	  the	  term	  project	  and	  
individual	  online	  work	  following	  up	  
on	  speciKic	  class	  topics.	  	  At	  the	  end	  
of	  the	  program,	  participants	  will	  
receive	  a	  Board-‐issued	  certiKicate	  of	  
completion;	  if	  enrolled	  for	  
academic	  credit,	  they	  will	  also	  
receive	  three	  units	  applicable	  to	  
step/column	  advancement	  on	  the	  
salary	  scale.	  

In	  order	  to	  be	  admitted	  to	  and	  
receive	  credit	  for	  FTLA,	  successful	  
applicants	  agree	  to:

• attend	  all	  sessions	  during
the	  Winter/Spring	  2011
FTLA,

• submit	  a	  revised	  syllabus
and	  drafts	  of	  assignments/
lessons	  and	  agree	  to	  use

this	  syllabus	  and	  
assignments/lessons	  in	  a	  
future	  LACCD	  course,	  

• submit	  a	  Peer	  Teaching
Observation	  and	  ReKlection,	  

• submit	  a	  Teaching
Philosophy	  Statement,

• submit	  a	  Team	  Project	  that
will	  subsequently	  be
presented	  with	  their
partner	  at	  a	  Departmental
Council	  or	  Opening	  Day
meeting	  at	  their	  local
campus,

• attend	  one	  follow-‐up
meeting	  in	  Fall	  of	  2011
(date	  and	  time	  TBA)	  to
discuss	  results	  of	  Team
Project,	  syllabus,	  and
assignments/lessons
implementations,	  and

• be	  willing	  to	  help	  their
colleagues	  by	  offering
consultation	  or
presentations	  on	  any
innovations	  they	  have	  been
successful	  at	  implementing.



What to Expect:
During the first eight 
seminars held in January, 
presentations will be 
hands-on and work will 
be heavily focused on 
instructional design and 
assessment, with 
participants creating 
syllabi, assignments, 
lessons, and evaluation 
measures you will use 
during the spring 
semester in your 
classrooms. These initial 
sessions will typically last 
six hours each, with 
subsequent sessions 
taking place on Fridays 
during the spring 
semester and lasting 
typically three hours in 
duration. Additional 
optional classes to help 
students with using 
technology will be 
offered throughout.

Overall, the FTLA program emphases include, but are not 
limited to, giving faculty the necessary theory-and-practice 
based skills to:

• Utilize learning technologies effectively within the context of their 
specific teaching or research to advance student engagement and 
success in the classroom

• Incorporate student academic reflection and self-assessment as a 
means of deeper learning

• Synthesize prior student learning to achieve new learning
• Design and scaffold purposeful collaborative learning activities that 

teach the discipline-specific and lifelong learning skills that students 
need

• Create a syllabus that stimulates deeper and more enthusiastic student 
motivation and learning

• Deploy learning strategies that result in the ability of students to 
demonstrate acquisition of essential reading, writing, and/or speaking 
skills within the context of the discipline

• Increase the development of essential critical thinking and/or 
quantitative reasoning skills in students through problem-solving and 
learning-inquiry based activities

• Integrate relevant campus support services or academic resources 
that help students attain discipline-related academic and professional 
objectives  

• Establish meaningful, inclusive, and long-lasting communities of 
practice with fellow colleagues across the disciplines and the 
campuses

2013 Instructors
Deborah L. Harrington, 
harrindl@email.laccd.edu; 
Bradley Vaden, 
bradley@3csn.org; 
Scott Weigand, 
weigansm@lavc.edu; 
Nika Hogan, 
miHOGAN@pasadena.edu; 
Shazia Khan, Khanst@lhac.edu; 
Roza Ekimyan 
Ekimyar@email.laccd.edu

“I don’t see networks as a metaphor 

for learning and knowledge. I see 

learning and knowledge as 

networks.” George Siemens

mailto:dharrington@email.laccd.edu
mailto:dharrington@email.laccd.edu
mailto:vadenbd@lattc.edu
mailto:vadenbd@lattc.edu
mailto:weigansm@lavc.edu
mailto:weigansm@lavc.edu
mailto:miHOGAN@pasadena.edu
mailto:miHOGAN@pasadena.edu
mailto:Khanst@lhac.edu
mailto:Khanst@lhac.edu
mailto:Ekimyar@email.laccd.edu
mailto:Ekimyar@email.laccd.edu


 

Sf State’s Key Principles of 
Universal Design For learning 

--Faculty can offer various ways 
to REPRESENT essential course 
concepts 

--Faculty can offer various to 
encourage student 
engagement 

--Faculty can offer various 
formats for expression of what 
they have learned 

Two models, coming from work completed by expert faculty practitioners under the auspices 
of the Hewlett Foundation and RP Group, and the second coming from San Francisco State 
University, inform the instructional design of the FTLA: 

Hewlett Foundation and RP Group

FTLA Flow Chart of Topics 



3CSN is an initiative of the California Community Colleges Chancellor’s Office

Building the Success Network One Link at a Time

Networked Activities

Regional Networks throughout the state 
   Meetings, Sharing , Workshops

Communities of Practice
 California Acceleration Project
   Reading Apprenticeship™ Project
 Habits of Mind

Online Professional Development Courses
 Reading Apprenticeship™*
 Habits of Mind

Learning in Networks for Knowledge Sharing (LINKS)
 LINKS VI - Focused on Student Completion

  BSILI - Week long leadership seminar
 Train faculty leaders on inquiry methods
 and curricular redesign that will help 
 transform their campuses

                        Sponsor Student Completion events
  Strengthening Student Success 
  Conference
      Math FIG - statewide project
            San Diego Writing Project
                 FTLA - Faculty Teaching &
   Learning Academy
        

   
   * can get professional development
   and/or college credit though CSUConnect with us online at:

3csn.org or on

http://3csn.org
https://www.facebook.com/3csnsocial
http://twitter.com/#!/3csn
https://plus.google.com/109763007135856846731


	  

3CSN’s Theory of Change 
If we provide training on networking and use action research methodologies, teachers will transform their 
environments and identity to create communities of practice that will lead to powerful classrooms  
working across campuses. This in turn will produce greater student success. 
 
3CSN’s Mission 
Develop leaders in California community colleges who have the capacity to facilitate 
networks of faculty, staff, and students for curricular and institutional redesigns in 
support of increased student access, success, equity, and completion.  
 
Values and shared assumptions 

• Everybody (students, faculty, staff) has the right to ongoing, sustained, and 
rigorous learning experiences to further their personal, educational, and 
professional growth. 

• Learning is a network forming process:  connections and relationships are crucial to 
the learning process. 

• Deep learning and leadership are facilitated by maintaining: 
o An appreciative inquiry mindset, i.e., curiosity about what’s possible 
o A growth mindset, i.e., a belief that change is possible. 

 
Learning Outcomes (used across all our networks/activities & leadership institute) 
Participants will: 
 

1. Develop and implement initiatives that address the persistence, acceleration, and 
completion of underprepared and underrepresented students. 

2. Engage their campus in focused and sustained communities of practice to support 
these initiatives. 

3. Recognize and address gaps, needs, opportunities, and strengths related to 
teaching and learning in a range of educational settings. 

4. Design, implement, and evaluate effective learning environments for diverse 
groups based on relevant research. 

5. Be effective leaders in a wide variety of situations related to the improvement of 
student outcomes. 

 
Inquiry Questions 
These three questions frame the inquiry we will engage in during 2012/13: 
 

1. How do we best use our current resources (3CSN and other) to develop, sustain, 
and support leadership capacity and avoid “initiative fatigue”? 

2. How do we evaluate the impact of our initiatives and learning networks (regional 
and CoP-based) on students, faculty, and staff and the California community 
college system? 

3. How do we build a narrative about pedagogical, curricular, and institutional 
redesign that will engage all segments of the college? 



Redesign Piloting
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Building the Network 

	  
3CSN 2011-12 Activities 

	  
Regional Networking—ongoing and deepening: 
Math Knowledge Exchange; Faculty Teaching and 
Learning Academy; New collaborations  with 
Achieving the Dream, San Diego Writing Project, 
Alliance for Language Learners’ Integration, 
Empowerment  & Success (ALLIES), ESL & Reading 
Apprenticeship 

	  
Learning in Networks for Knowledge Sharing 
(LINKS) IV & V 
BSILI—Leadership for Curricular & Institutional 
Transformation 

	  
National Dissemination including Developmental 
Education Initiative’s Strategy Meeting, American 
Association of Community Colleges, American 
Association of Colleges & Universities Inaugural 
Student Success Conference, Achieving the Dream 
Strategy Institute, NADE, NISOD, On Course 
National Conference, Computer Using Educators 
Conference 
New CoP (Habits of Mind) Designed & Launching June 
2012 
1st Level RA Online Course Exponentially  Expanded 

BSI Regional Coordinator Events—Fall 11/Spring 12  2nd Level RA Online Course Designed & Launching with 
new RA Leadership CoP 

Cohort Tracking Tool Launch & Dissemination  New Habits of Mind Online Course in Development  & 
Launching Fall 2012 

Math Pathways North & South  Acceleration Evaluation project with RP Group 
	  

SSSC—three threads, 2 preconference  sessions   Websites—2 new community of practice sites 
launched; redesign of main site 

	  
Learning Networks  # of Participants  # of Colleges 

unduplicated 
BSILI—annual week-long Summer Leadership Institute  150+  64 

	  

LINKS—cohesive  workshops focused on student completion  1,300+  86 
	  

BSI Coordinator Convenings—focused on action plans, data, & 
evaluation 

	  
300+  100 

	  

CoPA—Acceleration community of practice  250+  36 
	  

RA CoP—Reading  Apprenticeship  community of practice  500+  48 
	  

Regional Learning Networks—ongoing collaborations & 
gatherings focused on curricular & institutional redesign 

	  

7,500+  94 

	  
	  
	  

Linking 3CSN to Student Success Task Force Recommendations 
	  

	  
w Use LINKS to promote 3CSN by giving participants an opportunity to learn about, to become involved or 

to immerse themselves in transformational data driven practices for curricular and institutional redesign 
(SSTF #2, 4, 5, 6, 7) 

w Respond to stated needs of faculty by supporting Communities of Practice, which deepens participant’s 
capacity for inquiry and leadership. (SSTF #2, 4, 5, 6, 7) 

w Offer sustained support for faculty implementing data driven, high impact pedagogical practices which 
promotes persistence and acceleration (SSTF #2, 4, 5, 6, 7) 

w Offer sustained support for faculty and staff implementing data driven institutional redesign 
(SSTF #2, 4, 5, 6, 7) 

w  Develop the professional identities of community college faculty – through presentations, publications and 
sustained classroom and campus inquiry projects (SSTF #1, 4, 5, 6) 

w Strengthen partnerships with nationally recognized initiatives that support curricular and institutional 
transformation (SSTF #1, 6, 7) 



Learning Networks



Millions come through our open doors, but only a fraction 

complete essential pathways, achieve credentials or degrees, 

or become transfer ready.  What happens in between, and what 

can we do?

Inside this Issue:

LINKS VI for Fall 2012

Reading Apprenticeship Project

California Acceleration Project

New Community of Practice: Habits of Mind

Regional Networks

BSILI 2013

I have mentioned this in 
passing to most if not all of 
you, but I feel so lucky to 
work with both 3CSN and 
SDAWP. Honestly, I 
shouldn’t even call it work 
when it is so easy 
SHARING ideas with 
people who do not have a 
secret or hidden agenda 
and simply want to 
improve what they do on a 
day-to-day basis for the 
benefit of students, 
themselves, and their 
profession. Participating in 
this event once again 
demonstrated to me that 
people who affiliate with 
either (let alone both) 
organization(s) are clearly 
leaders, pioneers, and 
student advocates.

LINKS VI - Powerful Classrooms: Generating 
Connectivity Across the Curriculum
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Visit us at 3csn.org & on 

https://www.facebook.com/3csnsocial
http://twitter.com/#!/3csn
https://plus.google.com/109763007135856846731
http://3csn.org


Learning in Networks for Knowledge Sharing (LINKS) is an 

investigation into the factors affecting student completion 

and an exploration of interventions that can be used in 

classroom & student service areas.

Outcomes

recognize and address gaps, needs, opportunities, and 

strengths related to teaching and learning in a range 

of educational settings

design, implement, and evaluate effective learning 

environments for diverse groups based on relevant 

research.

Uncover teaching practices to help create a 

powerful classroom!

1

LINKS VI - Powerful Classrooms  (cont.) Upcoming Events

LINKS V I

Oct 26

College of San Mateo

Nov 2
Irvine Valley College

Nov 30
Madera Center

Acceleration 1-Days

Nov 30
San Diego

Jan 25,
West Valley

Feb 1
Fullerton College 

This year, the California Acceleration Project expanded to include 

a second cohort of community college faculty being trained in 

accelerated curriculum and pedagogy. In 2012-13, more than 300 

sections of new accelerated English and math courses are being 

offered by the 30 CAP colleges statewide.

 Nationally, the project has been highlighted by Complete College 

America, Change magazine, the Developmental Educaton 

Initiative, Achieving the Dream, and community college systems in 

states.

To find how you and your college can get the 

assistance and guidance to plan your 

acceleration or to find at more about the 

California Acceleration Project, go to 

http://cap.3csn.org/

 

California Acceleration Project 

http://cap.3csn.org
http://cap.3csn.org


The Reading Apprenticeship™ Project is a statewide 

community of practice exploring the research-based Reading 

Apprenticeship™(RA) framework developed by WestEd’s 

Strategic Literacy Initiative.  Online and face to face 

professional learning opportunities in RA help faculty across 

the disciplines and levels learn how to build on students’ 

underestimated strengths as readers and problem solvers and 

create instructional opportunities for “apprenticing” students 

into discipline-specific academic literacies.  RAP also offers in 

partnership with SLI an RA leadership course which helps 

faculty and administrators become leaders in the 

transformation of their colleges.

For more information about RAP, visit 

http://ra.3csn.org

Reading Apprenticeship Project

Habits of Mind - a new Community of Practice
Upcoming Events

RA 1-days

Sept 14
Mira Costa College

Sept 21
Chaffey College

Sept 28
Clovis Center

Oct 12
Diablo Valley College

Habits of Mind Online 

Feb 3 - Mar 16, 2013
HoM 3A: Student 

Responsibility and Self-
efficacy

Recently, 3CSN initiated a third Community of Practice (CoP) 

called Habits of Mind (HoM). It focuses on building our 

capacity to improve students’ academic habits of mind, both in 

and out of the classroom. This new CoP is supported by two 

key elements:

A leadership team established at 3CSN’s Basic Skills 

Initiative Leadership Institute (BSILI) last June; and

A series of online professional development modules 

exploring students’ academic habits of mind launched 

Fall 2012.

Taken together, these two key elements leverage resources, 

illustrate the power of collaboration and support a growing 

capacity throughout the state to improve student completion.

For more information about HoM, visit:  http://hom.3csn.org

https://ra/3csn.org
https://ra/3csn.org
http://hom.3csn.org
http://hom.3csn.org


Our Mission 
Develop leaders in California community colleges who have 
the capacity to facilitate networks of faculty, staff, and 
students for curricular and institutional redesigns in support 
of increased student access, success, equity, and completion. 

3CSN’s Regional Networks create a statewide teaching/
learning infrastructure for community college faculty, staff, 
and administrators, inviting them to inquire into and 
implement effective practices for promoting student 
success.

Each semester, network coordinators, with the assistance 
of host colleges, organize several free professional 
development events within their respective regions that 
are aligned with 3CSN’s Communities of Practice: Reading 
Apprenticeship, Habits of Mind, and Acceleration.  

The network coordinators also facilitate events, 
workshops, and meetings that focus on regional needs and 
interests. This infrastructure offers the foundation upon 
which transformation can occur on our campuses and 
within our classrooms so that students can succeed.
Go to http://bit.ly/regionalPD

Professional Development in Your Region

Learning Outcomes 
Participants will:

Develop and implement initiatives that address the 
persistence, acceleration, and completion of 
underprepared and underrepresented students.
Engage their campus in focused and sustained 
communities of practice to support these initiatives.
Recognize and address gaps, needs, opportunities, and 
strengths related to teaching and learning in a range of 
educational settings.
Design, implement, and evaluate effective learning 
environments for diverse groups based on relevant 
research.
Be effective leaders in a wide variety of situations 
related to the improvement of student outcomes

3CSN’s three-step approach 
for professional learning:

(1) A leadership retreat, where 
participants (a) learn the tools they 
need to carry out a community of 
practice (b) create a one year action 
plan, and (c) create an evaluation plan

(2) Formation of the community of 
practice itself, where participants (a) 
conduct inquiry, (b) share ideas, (c) pilot 
change, and (d) document and evaluate

(3) Sustain ongoing recursive practice, 
where participants (a) create a cycle of 
inquiry and change, (b) become trainers 
for the next generation, and (c) 
institutionalize the work

To find out more visit us @ 

3csn.org or email 

info@3csn.org

The fifth annual Leadership Institute for 

Curricular and Institutional 

Transformation (BSILI) is coming June 

2-7, 2013.  It will be held again in 

beautiful Lake Arrowhead at the UCLA 

Conference Center. More details, 

including application materials are 

forthcoming. For a preview of BSILI, 

attend the LINKS Spring 2013 event in 

your region.

If you can’t wait till then, talk with your 

regional coordinator or write to 

iwant2bsili@3csn.org

BSILI 2013

3CSN is an initiative of the 
California Community Colleges Chancellor’s Office

http://bit.ly/regionalPD
http://bit.ly/regionalPD
mailto:info@3csn.org
mailto:info@3csn.org
mailto:iwant2bsili@3csn.org?subject=I%20want%20to%20BSILI
mailto:iwant2bsili@3csn.org?subject=I%20want%20to%20BSILI


California Acceleration Project (CAP) 

Why Acceleration? 

Large research studies inside and outside California have 

established that the more levels of developmental 

courses a student must take, the less likely the student is 

to ever complete college courses in English and Math. 

The California Acceleration Project stresses that we 

can’t keep attributing this problem to students’ low skills 

or low motivation. Instead, we must examine our 

curricular sequences themselves. Project leaders Katie 

Hern and Myra Snell make the case that high attrition rates are structurally guaranteed in 

multi-semester developmental sequences. The more “exit points” where students can fall 

away by not passing or not enrolling in the next course, the smaller the number of 

students who will complete the final course. 

CAP Website 

http://cap.3csn.org


New Data Tool Released

A new online tool gives California community colleges easy access to data on how many students make it 
through their English, ESL, Reading, and Math sequences. Students are tracked from their first enrollment in a 
basic skills subject and followed for all subsequent enrollments in that subject. 

The tool spotlights the fundamental problem with multi-level developmental sequences: the lower a student 
starts, the lower their completion of transferable courses in English and math. This is the problem the California 
Acceleration Project is working to address.

The Basic Skills Cohort Tracker was developed through a collaboration of 3CSN, the California Acceleration 
Project, the RP Group, and the state Chancellor’s office. For a link to the tool, along with guidelines and a 
webinar on using it: http://cap.3csn.org

California Acceleration Project 
Supporting California’s 112 Community Colleges 
to Redesign their English and Math Curricula  
and Increase Student Completion 

http://cap.3csn.org

The California Acceleration Project is an initiative of the California 
Community Colleges’ Success Network, with support from the 
Walter S. Johnson Foundation, LearningWorks, and the Community 
College Research Center’s “Scaling Innovation” project, funded by 
the William and Flora Hewlett Foundation

Acceleration News
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How many Students make it through 
Transfer-level Courses in english and 
math across California?

Basic Skills

Cohort Tracker

http://cap.3csn.org
http://3csn.org/basic-skills-cohort-tracking-tool/
http://cap.3csn.org
http://3csn.org


“But correlation is not causation. You can’t say it’s because of the accelerated 
course that students are doing so much better. The accelerated group must 
be more skilled, more motivated, more confident…”

Chabot College’s accelerated course is now taken by a majority of 
developmental students, not a select few. In fall 1997, just 21% of entry-level 
english sections were accelerated; in fall 2011, 75% were accelerated. As 
course offerings have shifted -- and the accelerated group has become, 
presumably, less uniquely skilled, motivated, confident, etc. -- student 
outcomes have remained consistent. 

Accelerated english at Chabot College: A Synthesis of Key Findings
A new report brings together findings of several 
inquiries into Chabot College’s longstanding 
accelerated developmental course – a 4-unit, 
integrated reading and writing class one level below 

college English, with no minimum placement score. 
Students who don’t qualify for English 1A can choose 
the accelerated course or a 2-semester, 8-unit 
sequence.

Report Released

How many developmental students go on to complete college english?
Over the last decade, accelerated students have completed college English at significantly higher 
rates than students who start in the longer sequence.

Completion of english 1A within 3 Years

N = 1,605 accelerated students; 1,996 non-accelerated students.

Data from the Basic Skills Cohort Tracker, Data Mart, California Community Colleges Chancellor’s Office. Students were 
followed for three years from their first enrollment in a developmental English course (English 101A or 102) and tracked for all 
subsequent enrollments in English. Completion rates include students who passed 1A at any point within the timeframe (first 
attempts and repeats).

60%

50%

40%

30%

20%

10%

Fall 2000 Cohort Fall 2003 Cohort Fall 2006 Cohort Fall 2008 Cohort

52%
57% 56% 54%

28%
34% 33%

28%

Accelerated course 
(Eng102)

First non-accelerated 
course (Eng101A)

http://cap.3csn.org/2012/02/24/new-report-chabot-accelerated-english/
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. Laney College (ESL) . Moreno Valley College . Mt San Jacinto College . 

Pasadena City College . San Diego Mesa College . Santa Monica College 

. Skyline College . Yuba College . Berkeley City College . Cañada College . 

City College of San Francisco . College of Alameda . College of the Canyons 

. Cuyamaca College . Diablo Valley College . LA Harbor College . Los 

Medanos College* . Moreno Valley College . Palomar College . Pasadena 

City College . Riverside City College . San Diego City College . Skyline 

College Butte College . Chabot College* . City College of San Francisco 

. College of Marin . College of the Canyons . Cuyamaca College (ESL) .  . 

Fullerton College . Gavilan College . Imperial Valley College . Irvine Valley 

College . LA Trade Tech . LA Valley College . Laney College (ESL) . Moreno 

Valley College . Mt San Jacinto College . Pasadena City College . San Diego 

Mesa College . Santa Monica College . Skyline College . Yuba College . 

Berkeley City College . Cañada College . City College of San Francisco . 

College of Alameda . College of the Canyons . Cuyamaca College . Diablo 

Valley College . LA Harbor College . Los Medanos College* . Moreno Valley 

College . Palomar College . Pasadena City College . Riverside City College 

. San Diego City College . Skyline College Butte College . Chabot College* 

. City College of San Francisco . College of Marin . College of the Canyons 

. Cuyamaca College (ESL) .  . Fullerton College . Gavilan College . Imperial 

Valley College . Irvine Valley College . LA Trade Te

California Acceleration Project 
Principles for Redesigning Developmental Education

1. Increasing completion of college-level English and 
math requires shorter developmental pathways 
and broader access to college-level courses

2. Community colleges must reduce our reliance on 
high-stakes placement tests

3. Streamlined developmental curricula should reflect 
three key principles:

 » Backwards design from college-level courses

 » Just-in-time remediation

 » Intentional support for students’ affective needs

These principles are discussed in more detail in Katie 
Hern’s article “Acceleration across California,” in the 
May/June 2012 issue of Change magazine.

more Colleges Join the California Acceleration Project
This year, another group of colleges from across the 
state applied to be part of our extended professional 
development program for faculty piloting new 

accelerated courses. The Community of Practice now 
includes 29 colleges, 6 of them offering accelerated 
English and pre-statistics courses.

“The willingness on everyone’s part to open up, to share their best practices, their failures 
— it makes me feel less alone in my little classroom environment.”

- Kim Orlijan, Fullerton College English Instructor
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Community of Practice in Acceleration
Several colleges from the 2011-12 Community of 
Practice have moved from initial accelerated pilots to 
extensive curricular change. And they did so without 
compromising student access. When they eliminated 
the lower levels of their sequences, they adjusted 
their placement scores so that low-scoring students 
would have access to higher levels. 

Imperial Valley College
Imperial Valley College has reduced their English 
sequence from four levels below transfer to two.

Yuba College
Yuba College’s English department has reduced 
their developmental sequence from four levels 
below transfer to two and integrated reading and 
writing in the new curriculum. All full-time faculty 
have committed to teach the new course two levels 
below, and they are working together to develop the 
curriculum, with twice monthly meetings to support 
faculty through the change. 

College of the Canyons
College of the Canyons started with 11 sections of 
their new accelerated pre-statistics course in spring 
2012, including an extra-accelerated version in which 
students complete the pre-stats and statistics courses 
in one semester. They plan to offer 5 pre-stats sections 
this summer and 28 sections in the coming year. 

Santa monica College
Until last fall, a student in Santa Monica College’s 
English sequence might have to take 18-21 units in 
developmental reading and writing. According to 
the Basic Skills Cohort Tracker, 791 students started 
four levels below Santa Monica’s college English 
course in Fall 2008; three years later, just 128 had 
completed the first college course (16%). Last year, 
Santa Monica began piloting accelerated courses 
that contextualize reading and writing to reduce 
the remedial pathway to two levels and 10-12 
units. By next year, the college will expand from 19 
accelerated sections to 60.  They plan to completely 
eliminate the previous curriculum by Spring 2013.

Scaling Up

College of the Canyons 
pre-stats faculty wearing 
their honey badger 
team shirts. left to right: 
evelyn Ngo, Dustin Silva, 
Ambika Silva, matt 
Teachout, and Kathy 
Kubo. Not in the photo: 
Joe Gerda. (The honey 
badger is the unofficial 
mascot of the California 
Acceleration Project 
-- sometimes you have 
to fight for what matters. 
See “honey badger” on 
YouTube.)



“This looks like professional development, but this is changing people’s lives through changing 
curriculum and making us better teachers.”

-Matt Teachout, College of the Canyons Math Instructor

Yuba College’s Francesca Hulin (left) works 
with Cuyamaca College’s Terrie Nichols at the 
January 2012 meeting of the Community of 
Practice in Acceleration

CAP Leaders Myra Snell (left) and Katie Hern 
(right) at the September 2011 meeting of the 
Community of Practice in Acceleration

At the January 2012 meeting of the Community of Practice in Acceleration. Left row: Rogelio Ruiz of 
Riverside City College. Center row, top to bottom: Joshua Scott and Melissa Reeve of Solano College, 
Terrie Nichols of Cuyamaca College. Right row: Linda Collins, Executive Director of LearningWorks.

http://3csn.org/developmental-sequences


Path Cleared for Accelerated Pre-Statistics Courses
uC Transfer Articulation No longer a Barrier
One of the biggest obstacles in the effort 
to accelerate and redesign developmental 
mathematics has been cleared.

Despite the promise of models like Los Medanos 
College’s Path2Stats, many community colleges have 
been reluctant to develop accelerated pre-statistics 
courses out of a concern that they will lose transfer 
articulation of their statistics courses. 

The University of California requires “intermediate 
algebra or the equivalent” as a pre-requisite for any 
transferable math course, and Los Medanos was 
the first community college to use the policy’s “or 
equivalent” language to offer an accelerated pre-
statistics course in lieu of the algebra sequence. 

Fifteen early initiator colleges are being supported by 
the California Acceleration Project to offer their own 
pre-statistics courses, but others have adopted  
a wait-and-see attitude until it was clear that UC 
would accept this approach.

Clarity came in April with an announcement from 
the UC Office of the President. Monica Lin, Associate 
Director of Undergraduate Admissions, Articulation, 
and Eligibility, communicated that UC will recognize 
the one-semester Path2Stats course as equivalent  
to intermediate algebra as a pre-requisite for  
transfer-level statistics. 

Lin further clarified that purview for determining 
equivalency in developmental courses lies with 
community college faculty. Los Medanos has 
offered the pre-stats course since 2009. At that time 
the course was evaluated by the college’s math 
department and curriculum committee and deemed 
equivalent to intermediate algebra in depth, scope 
and rigor of learning outcomes.

In an email to CAP leaders Katie Hern and Myra Snell, 
Lin wrote, “We are encouraged by your reports of 
the success that the California Acceleration Project 
has seen thus far, and hope your expanding efforts 
will continue to support students in their educational 
pursuits at the CCCs and UC.”

“The community college system urgently needs 
reforms like Path2Stats,” says Hern. “We are thrilled 
with the precedent set by the resolution of this issue.”

Path Cleared

Nationwide, more than 90% of community college students who are placed 3-4 levels 
below college math do not complete a college math course.

In California, more than half of Black and latino community college students are 
placed 3-4 levels below college math.

For more information and guidelines for 
determining equivalency in an accelerated 
pre-statistics course, go to http://cap.3csn.org. 
(On the “What’s New” page, “UC Articulation 
Issue Resolved for Los Medanos’ Path2Stats.”)

http://cap.3csn.org/2012/04/12/uc-articulation-issue-resolved/


Path2Stats at los medanos College
Offered since 2009, Path2Stats is intended for students 
who will take statistics to fulfill their college math 
requirement – typically those in majors outside 
the science, technology, engineering, math, and 
business fields. 

Rather than enrolling in the standard 3-4 semester 
remedial arithmetic/algebra pipeline, Los Medanos 
students can take this open-access, 6-unit course 
and then move directly to transfer-level statistics. 

Path2Stats was developed in response to two 
problems facing community colleges nationwide: 1) 
the widely acknowledged curricular misalignment 
between the remedial algebra sequence and 
statistics, and 2) staggeringly low completion rates 
among students placed in remedial mathematics.  

Among students in the first three cohorts of 
Path2Stats, completion of college-level math has 
increased dramatically.

“The numbers are still small,” says Path2Stats creator Myra Snell. “But they provide proof 
of concept. The canary has gone into the mine and come out just fine.”

Student placement in traditional Math 
sequence

Traditional Path: % of students 
who successfully complete any 
college-level math course (in 
three years)

Path2Stats: % of students 
from pre-stats course who 
successfully complete statistics 
(in one year)

Transfer-level 100% (3 of 3)

Intermediate Algebra 33% (215 of 651) 82% (18 of 22)

Elementary Algebra 17% (102 of 598) 78% (25 of 32)

Pre-algebra or Arithmetic 9% (45 of 507) 38% (21 of 55)

Unknown Placement 57% (4 of 7)

Overall Completion Rate 21% (362 of 1756) 60% (71 of 119)

los medanos College
Completion of Transferable math Requirement

A student in Path2Stats at Los 
Medanos College works on a 
problem involving box plots 
and standard deviation

http://3csn.org/developmental-sequences


California Acceleration Project: Recommendations for Policy makers
Katie Hern Speaks to National Association of Latino Elected Officials 
march 9, 2012 | San Jose, California
In a speech at the California Statewide Policy Institute 
on Higher Education Success and Completion, 
Katie Hern demonstrated that long remedial course 
sequences in English and Math are responsible for 
weeding out huge numbers of students at the very 
front door of the community college system. She also 
showed that students of color are disproportionately 
impacted by this system, because they are much 
more likely to be placed into its lowest levels. 

Hern urged the group to pursue a 5-point agenda:

1. Set a statewide policy directive that limits the 
amount of time students spend in remediation;

2. Incentivize colleges to develop accelerated 
pathways in Reading/Writing, ESL, and Math;

3. Fund professional development to train faculty to 
develop and teach in new accelerated models;

4. Maintain a commitment to access while 
increasing completion – cut the lower levels of 
remedial sequences, not the students unlucky 
enough to be placed there;

5. Reject solutions focusing on the need for 
more and better placement testing, including 
“diagnostic testing.”

She also urged policy makers to dismantle one of the 
lynchpins that hold up the current system: the use of 
standardized placement testing to track students into 
multi-level remedial sequences.

A video of the speech is available at 
http://cap.3csn.org/why-acceleration 

Policy Recommendations

Slide from 
Katie Hern’s 
presentation 
to the National 
Association for 
latino elected 
Officials

http://cap.3csn.org/2012/03/22/hern-speech-to-naleo/


one legislator’s Response
California Assembly member Roger Hernandez  
Chair of the Select Committee on Post-Secondary Access and matriculation
Assembly member Roger Hernandez has personally 
experienced the community college system’s multi-
layered sequence of remedial mathematics. 

In an interview with journalist Hannah Douglas 
after Katie Hern’s NALEO speech, Hernandez said 
that when he was a California community college 
student, he took the standardized math placement 
test and was placed into elementary algebra, two 
levels below transferable math. He took the first class 
and passed, but he realized that taking the next 
remedial course – intermediate algebra – would 
have delayed his upcoming transfer to the University 
of California. 

Hernandez petitioned the dean of mathematics to 
let him skip intermediate algebra and go directly 
into the transferable statistics course. When the dean 
refused, Hernandez appealed to the president of the 
college. “I told him I was going into political science, 
a social science. I wasn’t going to need high-level 
algebra and trigonometry.” The president overruled 
the math dean and allowed Hernandez to enroll in 
statistics. 

“At the end of the course, I ended up with 104%, the 
highest score in the class,” he says. “And I was able 
to readily – on time – transfer on to my upper-division 
political science work at UC Riverside.”

“It’s got to be very disheartening for students to be asked to remediate three to four math 
classes that would not be necessary in the field of their choice, their career path.”

- California Assembly Member Roger Hernandez
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The Cuyamaca Stats Academy
Just two classes and you’re done with math 
for your 2-year degree at Cuyamaca College 
and many 4-year degrees at most universities!

math 96 Preparation for elementary 
Statistics & math 160 elementary Statistics
A new approach designed for students 
who do NOT plan to major in math, science, 
engineering, or business. 

For more information visit 
http://www.cuyamaca.edu/
terrie.nichols/statsAcademy/
statAcadAdd.html

Flyer for accelerated statistics path

http://3csn.org/developmental-sequences
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html


online Resources for Colleges Implementing Acceleration
http://cap.3csn.org
The California Acceleration Project has a new 
website, with resources for colleges at all phases of 
redesigning their developmental sequences:

• Videos, articles, and links to help community 
college faculty and leaders make the case for 
acceleration on their campuses

• Access to local pipeline data through the Basic 
Skills Cohort Tracker

• Sample course outlines, videos, and class 
materials to support faculty to develop and teach 
accelerated courses

• Magazine-style “Spotlight” articles featuring 
colleges that have implemented acceleration

• Videos of students and faculty talking about their 
experience with acceleration

Online Resources

http://cap.3csn.org


Highlights from the “What’s New” Page
http://cap.3csn.org
•	 Colleges Misassign Many to Remedial Classes

 » “Two new studies from the Community 
College Research Center at Columbia 
University’s Teachers College have found that 
community colleges unnecessarily place tens 
of thousands of entering students in remedial 
classes — and that their placement decisions 
would be just as good if they relied on high 
school grade-point averages instead of 
standardized placement tests.”  
– New York Times, February 28, 2012

•	 Classroom Activity: Academic Speed Dating

 » Video of Yuba College’s Shawn Frederking 
sharing a classroom activity in which students 
work in rapidly shifting pairs to process key 
ideas from the assigned reading. Through it, 
students not only get a deeper understanding 
of the text, they also get lots of practice using 
the conventions of academic writing. And 
it happens in a low-stakes, fun atmosphere 
that gives the teacher rich information about 
where students are in their learning.

•	 Butte College Instructors Collaborate to Make 
Acceleration their Own

 » Spotlight article on how two faculty 
members adapted approaches from  
CAP’s Community of Practice during their first 
semester of teaching an  accelerated reading 
and writing course.

•	 Video: Students Rave about New Pre-Statistics 
Course at City College of San Francisco 

•	 Assignment Flow and Being a Border Collie in 
Accelerated English

 » Spotlight article on the classroom of Chabot 
College’s Stephanie Zappa and how she 
uses the nonfiction books Zeitoun and Project 
Censored. Zappa describes herself as a 
“border collie instructor.” If she sees students 
going off track, she will route them back on 
assignment and keep them moving ahead 
as a pack:  “nipping (with love) at their heels 
if they seem to be struggling, losing focus, 
or checking out. Emailing, conferencing, 
checking in during class, following up on 
weak assignments.”

“What am I offering to my students? And, as a system, what are we offering? If we see that 
the system is failing, then we ourselves are not offering anything more than the system.”

- Jenny Freidenreich, Math Instructor, Diablo Valley College

http://cap.3csn.org
http://3csn.org/developmental-sequences


203 students started three levels below college 
English in Fall 2007. Three years later, 32 of them 
had passed a transferable English course. Note: The 

“Enrollment” column reflects repeated attempts at a 
given level (e.g. the 203 students who started three 
levels below attempted that course 244 times).

From Data to Action: Spotlight on Curricular Transformation

When Citrus College presented this change at a 
3CSN regional acceleration workshop in Spring 
2011, they electrified the packed room of Southern 
California faculty. The workshop had begun with a 
discussion of the need to shorten remedial pathways 
in English and math and eliminate the exit points 
where students are lost. Now here was a college that 
had done just that, in a bigger way than anyone in 
the room thought possible. How did they do it? 

Becky Rudd, an English instructor helping to lead the 
effort, says that focusing on student completion was 
key. “All the stats show that for every level you add, 
the percentage who complete drops,” she says. 

Data from the new online Basic Skills Progress 
Tracker illustrates the point. In Fall 2007, 203 students 
enrolled for the first time in Citrus’s developmental 

writing course three levels below transfer. Three 
years later, at the end of Spring 2010, just 32 of those 
students had passed college-level English at Citrus, 
a completion rate of 16%. Another year didn’t make 
much difference: by Spring 2011, only 37 students from 
the original group had completed college English,  
or 18%. 

“You need to get them through faster to get a higher 
completion rate,” says Rudd. “They just won’t stick 
around if it’s going to take them two years.” 

The redesign was also buoyed by the college’s 
experience with what they called “Fast Track” 
courses – a version of acceleration sometimes called 
“compression,” in which two separate levels are 
taught back to back within the same semester in 
a more intensive format. Students’ success rates in 

Data from the Basic Skills Cohort Tracker

Citrus College

After
 Starting in Fall 2011, aside from a few grandfathered 
sections for students already in the pipeline, Citrus 
College has replaced its entire curriculum. Most 
developmental students now enroll in just one 
5-unit integrated reading and writing course. The 
rest take an additional 1-unit lab.

Before
With 3 levels of developmental reading and 3 levels 
of developmental writing, a Citrus College student 
who blew the placement test could spend a year 
and a half and take a total of 18 remedial units 
before he even got to college English. If, that is, he 
could even get into the classes he needed



“All the stats show that for every level you add, the percentage who complete drops. They just 
won’t stick around if it’s going to take them two years.”

- Becky Rudd, Citrus College English Instructor

Citrus College English Instructor Becky Rudd (right), with students from 
the new integrated, accelerated developmental English course.

Fast Track had been impressive, and faculty were 
becoming increasingly aware of the redundancy in 
their developmental offerings. Maybe students didn’t 
really need all those levels.

The budget climate of the last few years provided 
an additional push. The college just couldn’t afford 
to keep offering 3, 4, 5, 6 separate courses to move 
a group of students into college English. They began 
to ask, “What can we do that’s going to serve the 
largest number of students possible?”

But even with all these nudges toward change, the 
redesign could have gone nowhere if Citrus had not 
been skillful about navigating one of the hot-buttons 
of acceleration: the integration of separate reading 
and writing curricula, with separate reading and 
writing faculty and separate minimum qualifications. 

Here’s a common dynamic: writing teachers claim 
that they already teach reading (they assign reading 
in class, have class discussions about it), and they 
don’t know why there needs to be separate reading 
courses. Reading teachers feel like their expertise is 
being discounted and that they’re about to be  
swallowed up by the Goliath English department. 
Arms start crossing, heads start shaking, and the 
conversation is over. 

Rudd says that, when they first started talking about 
acceleration, she and her colleagues were only 
thinking about redesigning the writing sequence. 
But the new transfer-degree legislation SB 1440 had 
created space for a different kind of conversation. 
Because the new degrees did not include a college-
level reading requirement, some of her colleagues 
were concerned about the long-term implications for 
separate reading courses. 

Citrus came up with a solution that colleges 
around the country are increasingly considering: 
an integrated curriculum that teachers with either 
credential can teach (minimum qualifications for 
English or reading), combined with intentional 
professional development to “cross train” them in the 
other area. 

Full article available on the “What’s New” page 
of the California Acceleration Project website – 
http://cap.3csn.org – “Spotlight on  
Curricular Transformation”

http://3csn.org/developmental-sequences
http://cap.3csn.org/2012/04/05/citrus-college-spotlight/


SFSU Dissertation

Dissertation Focuses on Successful Pre-Statistics Course
As part of her doctoral studies in Educational 
Leadership at San Francisco State University, Pamela 
Mery conducted an in-depth, mixed methods study 
of one college piloting an open-access accelerated 
pre-statistics course in California (the program’s 
pseudonym: StatMode). 

What she found:

“Overall, 86% of the StatMode cohort successfully 
completed the two-course sequence, earning a 
C or higher in transfer-level statistics. This sequence 
completion rate far exceeds national figures showing 
only 33% of community college students with 
developmental mathematics needs advance far 
enough to be eligible to even attempt college-level 
mathematics (Bailey, Jeong, & Cho, 2009; Roksa, 
Jenkins, Jaggars, Zeidenberg, & Cho, 2009). Students 
from a range of incoming mathematics levels and 
diverse ethnicities successfully completed the two-
course sequence. For example, ten students entered 
at the lowest mathematics levels, i.e. eligible to 
enroll in arithmetic or pre-algebra, of whom 80% 
(n=8) completed both courses with a grade of C 
or higher. Due to the composition of the StatMode 
cohort (97% underrepresented students of color), 
nearly all successful students were Latino and African 
American.

In addition to successfully completing transfer-level 
statistics, StatMode students performed comparably 
to or out-performed a better-prepared group of 
primarily white college students from four-year 
institutions on questions from a nationally-normed 
post-test, the Comprehensive Assessment of 
Outcomes for a first course in Statistics (CAOS).”

Mery’s interviews with StatMode students revealed 
the importance of attention to the affective domain 
in the classroom:

“Affective components of the pedagogy employed 
by StatMode were palpable and important to 
students. The caring and helpful approach of the 
instructor, and the notion that not only they but 
all their peers were capable, seemed especially 
important. Use of growth mindset concepts [from 
Carol Dweck] appeared to effectively suggest 
to students that their mathematics abilities were 
previously underestimated while providing a concrete 
way for students to alter their sense of capacity.”

excerpt from the New leaders Newsletter, ed.D. 
Program in educational leadership, San Francisco 
State university. February 2012.

Link to the abstract and full dissertation are 
available on the “What’s New” page of the 
California Acceleration Project website –  
http://cap.3csn.org

http://cap.3csn.org/2012/03/13/dissertation-at-sf-state-pre-stats/


SFSU Dissertation

CAP Co-Sponsors 4th Annual National Conference on Acceleration
Hosted by the Community College of Baltimore County 
June 6-8, 2012 | Baltimore maryland

Keynote Speakers:

Martha Kanter,  
Undersecretary of Education

Gail O. Mellow,  
President of LaGuardia Community College

CAP Faculty Presenting

Katie Hern, Chabot College

Myra Snell, Los Medanos College

Shawn Frederking, Yuba College

Hal Huntsman, City College of San Francisco

Bridget Kominek, Fullerton College

Kathy Kubo, College of the Canyons

Nicole LaGrave, Butte College

Melissa Reeve, Solano College

National Conference

Sessions offered by faculty from the California Acceleration Project:

• Integrated Reading and Writing (a half-day pre-
conference workshop)

• Shorten the Pipeline: Significantly Increase Under-
Prepared Student Completion of Statistics (an 
all-day pre-conference workshop)

• Professional Development that Promotes Success 
in the Accelerated Classroom

• Accelerated Pedagogy: High Challenge, High 
Support in English and Math

• Accelerated Reading and Writing Across 
California

• Accelerated Pre-Statistics Courses Across 
California

http://3csn.org/developmental-sequences
http://alp-deved.org/category/alp-conference/
http://3csn.org/developmental-sequences


California Acceleration Project Goes National

In addition to working with community college faculty across 
California, CAP leaders Katie Hern and Myra Snell made the 
case for acceleration to community college faculty and 
leadership from at least 41 states states in 2011-12.

muti-State Reform 
Initiatives

Complete College America 

The Developmental 
Education Initiative

Achieving the Dream

Statewide Convenings of 
Community Colleges

Arkansas

Colorado

Hawaii

Massachusetts

Ohio

Utah

Virginia

National  
Conferences

National Conference 
on Acceleration in 
Developmental Education – 
Baltimore, Maryland

College Reading and 
Learning Association – San 
Diego, CA

National Association of 
Developmental Education – 
Orlando, FL

American Association of 
Colleges and Universities – 
Seattle, WA

National Institute for the 
Study of Organizational 
Development – Austin TX

National Association of 
Latino Elected Officials  -- 
San Jose, CA

National Center for 
Postsecondary Research  
New York, NY

Achieving the Dream – 
Dallas, TX

National  
Publications

Change magazine feature 
article, May/June 2012

Getting Past Go  
Blog of the Education 
Commission of the States

Accelerating Achievement  
Blog of the Developmental 
Education Initiative

National Conferences
Connected to California Acceleration 
Project through national outreach

http://3csn.org/developmental-sequences


Reading Apprenticeship®  Project 
 

It is very common to hear faculty from across the 

disciplines and levels lament that “our students can’t 

read.”  Many of us assign reading with the presumption 

that students will not be able to “get through it” on 

their own, and have devised various methods for 

helping students “get” the content without having 

actually comprehended it.  Sometimes we even give up 

on having students read much at all. 

 

Reading Apprenticeship, developed by WestEd’s Strategic Literacy Initiative (SLI), 

advocates a different view of students’ capacity as readers, thinkers, and learners, and we 

at 3CSN think that it is a compelling and powerful approach.  Rather than bemoan 

students’ inadequate preparation for academic work, RA helps faculty learn how to build 

on students’ underestimated strengths as readers and problem solvers and create 

instructional opportunities for “apprenticing” students into discipline-specific academic 

literacies. 

Our students can read, they do read, and they deserve a rigorous and engaging 

curriculum that apprentices them into academic and disciplinary modes of thinking and 

engaging with text 

Reading Apprenticeship Website 

http://ra.3csn.org


Leadership for Curricular & Institutional Transformation (BSILI) 

 
Mission 
 
Develop leaders in California community colleges 
who have the capacity to facilitate networks of faculty, 
staff, and students for curricular and institutional 
redesigns in support of increased student access, 
success, equity, and completion.  
 
Values and shared assumptions 
 
● Everybody (students, faculty, staff) has the 

right to ongoing, sustained, and rigorous 
learning experiences to further their personal, 
educational, and professional growth. 

● Learning is a network forming process:  connections and relationships, not content, 
are crucial to the learning process. 

● Deep learning and leadership are facilitated by maintaining an appreciative inquiry 
mindset—curiosity about what’s possible—and growth mindset—a belief that 
change is possible. 

 
 
Institute Learning Outcomes 
 

1 Develop and implement initiatives that address the persistence, acceleration, and 
completion of underprepared and underrepresented students. 

2 Engage their campus in focused and sustained communities of practice to support 
these initiatives. 

3 Recognize and address gaps, needs, opportunities, and strengths related to 
teaching and learning in a range of educational settings. 

4 Design, implement, and evaluate effective learning environments for diverse 
groups based on relevant research. 

5 Be effective leaders in a wide variety of situations related to the improvement of 
student outcomes. 

 
Institute Inquiry Questions 
 
These three questions frame the inquiry we will engage in: 
 
● How do we best use our current resources (3CSN and other) to develop, sustain, 

and support leadership capacity and avoid “initiative fatigue”? 
 

http://bsili.3csn.org


● How do we evaluate the impact of our initiatives and learning networks (regional 
and CoP-based) on students, faculty, and staff and the California community 
college system? 

 
● How do we build a narrative about pedagogical, curricular, and institutional change 

that will engage all segments of the college? 
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